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English Education (BSE) Program of Study


English Education candidates at Arkansas State University must complete an extensive general studies curriculum and a battery of professional education courses as well as their major English requirements. Further, the program includes planned and supervised early and mid-level field experiences (offered through ASU’s Department of  Professional Education Programs) before student teaching.  Major characteristics of the program include:



1)
completion of 46 hours of general education requirements



2)
completion of 39 hours of major English requirements


3) completion of 33 hours of professional education requirements 

4) HLTH 2513 (required by teachers)

General Education Courses: 46 hours

Composition – 6 hrs:


ENG 1003, Freshman English I


ENG 1013, Freshman English II


Mathematics – 3 hrs


MATH 1013, College Mathematics


MATH 1023, College Algebra


(May substitute MATH 1054 or any higher level math course for which College Algebra


is a prerequisite)


Critical Thinking -3 hrs:


One of the following courses


PHIL 1103, Intro to Philosophy


PHIL 1503, Logic and Practical Reasoning


SCOM 1203, Oral Communications


Understanding Global Issues – 3 hrs:


One of the following:


ANTH 2233, Intro to Cultural Anthropology


GEOG, Intro to Geography


HIST 1013, World Civilization to 1660


HIST 1023, World Civilization Since 1660


Arts and Humanities – 9 hrs:


Must complete three courses from this section. At least one must be a fine arts course, at


least one must be a humanities course.


Fine Arts:


FAM 2503, Fine Arts – Musical


FAT 2503, Fine Arts – Theater


FAV 2503, Fine Arts – Visual


Humanities:


ENG 2003, Intro to Lit Western World I


ENG 2013, Intro to Lit Western World II


PHIL 1103, Intro to Philosophy


Social Sciences -9 hrs:


Must complete three of the following courses. At least one course must be HIST 2763,


HIST 2773, or POSC 2103


ECON 2313, Principles of Macroeconomics


ECON2333, Economic Issues & Concepts


HIST 2763, The United States to 1876


HIST 2773, The United States Since 1876


POSC 1003, Intro to Politics


POSC 2103, Intro to American Government


PSY 2013, Intro to Psychology


SOC 2213, Intro to Sociology


Science – 8 hrs:


Life Sciences. Select one of the following:


BIOL 1003, Biol Sci. & Biol 1001 Lab


BIOL 1013, Bio of Cell & BIOL 1021 Lab


BIOL 1033, Bio of Sex & BIOL Lab


BIOL 1043, Plants & People & BIOL 1001 Lab


BIOL 1063, People & Environment, & BIOL 1001 Lab


BIOL 2103, Microbiology & BIOL 2102 Lab


*If BIOL 2103 is selected, student must take either ZOOL 2003, Human Anatamy &


Physio I and ZOOL 2001, Lab, or ZOOL 2013, Human Anatomy & Physio II & ZOOL


2011 Lab


Physical Sciences. Select of the following.


CHEM 1013, Gen Chem I & CHEM 1011 Lab


GSP 1203, Physical Sciences & GSP 1201 Lab


GEOL 1003, Environment Geology & Geology 1001 Lab


PHYS 1103, Intro to Space Science & PHYS 1101


PHYS 2034, University Physics (multimedia)


PHYS 2054, Gen Physics I


PHYS 2073, Gund Phys & Phys 2071 Lab


Health & Wellness – 2 hrs:


PE 1002, Concepts of Fitness

Professional Education courses:  33 hours


ELSE 3643  
Exceptional Student in the Regular Classroom


PSY 3703 
Educational Psychology


SCED 2514 
Intro to Secondary Education


EDEN 4553 
Methods and Materials for Teaching English in the Secondary School


TIEN 4826
Teaching Internship in the Secondary School


SCED 4713
Educational Measurement with computer Applications


SCED 3515
Performance-based Instructional Design

English courses:  39 hours


ENG  
2103    Introduction to Poetry and Drama  

ENG  
2113    Introduction to Fiction

ENG  
3003    Advanced Composition

ENG  
3233    Shakespeare  

   or ENG  
3243    British Drama to 1800

ENG  
3583    Literature for Adolescents

ENG  
4043    Theory in the Teaching of Composition

ENG  
4053    The English Language  

    or ENG  
4083    Introduction to Linguistics

ENG  
4063    Comparative Modern Grammars



British literature (3 hours, limited elective)



American literature (6 hours, limited elective)



Electives (6 hours, including a multicultural course)

Additional Requirement:  3 hours


HLTH 2513
Principles of Personal Health
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ASSESSMENT 6:  Comprehensive Portfolio


1.   Brief description of the assessment and its use in the program:  


The Comprehensive Portfolio:  This collection contains artifacts from coursework and clinical experiences.  Most artifacts were produced in various English education courses and evaluated previously, but in the Comprehensive Portfolio the products are revised, organized, introduced with a rationale for and explanation of each part, and integrated into a whole.  The artifacts within the Comprehensive Portfolio are listed below: 


· Philosophy Statement:  This two-page statement, produced in Introduction to Secondary Education (SCED 2514), helps the candidate begin to formulate a personal philosophy based on the theories and research covered in the course.  It is reviewed also as part of the first checkpoint:  Admission into Teacher Education Programs.


· Lesson Plan Portfolio:  As candidates study works in Literature for Adolescents (ENG 3583), they are required to create one lesson plan for each novel, poem, and drama.


· Three-Week Unit:  This Methods and Materials (EDEN 4553) assignment consists of 15 sequenced, daily plans that are unified by a theme, genre, or some other literary concept.  (See Section IV, Assessment 3.)


· Writer’s Portfolio:  During the course Theory in the Teaching of Composition (ENG 4043), each candidate creates a portfolio displaying his or her writings: The candidate is asked to introduce, display, and explain the written artifacts to show three different abilities:  (1) process, or stages of writing a single piece from start to finish, (2) genres the candidate can produce, and (3) best product. 

· Reflective Journal:  Methods and Materials (EDEN 4553) students are given a list of reflective questions to aid them in keeping a journal focused on their experiences during the course.  This journal does not receive a separate grade but rather becomes part of the Comprehensive Portfolio assessed at the end of Methods and Materials.


Brief history of the assessment: The portfolio has been a part of the English Teacher Education Program since 2001.  The university supervisor and Methods and Materials instructor made it part of the curriculum after a workshop with Bonnie Sunstein, a scholar who has written books about alternative, authentic assessment.  


Scoring guide/rubric:  Chart 6.a displays the scoring rubric for the Comprehensive Portfolio.


Chart 6.a: Rubric for Evaluating the Comprehensive Portfolio


		Artifacts

		Qualities

		Point Value



		Philosophy Statement

		Well organized two-page essay stating candidate’s Philosophy of teaching English, with references to theory and research, revised from SCED 2514.

		4 points



		Lesson Plan Portfolio

		Well organized collection of lesson plans revised from ENG 3583.

		4 points



		Three-Week Unit

		Well organized, unified series of lessons, revised from EDEN 4553.

		4 points



		Writer’s Portfolio

		Well organized collection of writings, revised from ENG 4043.

		4 points



		Reflective Journal

		Reflections based on experiences in Methods and Materials

		4 points



		Grading Scale (20 possible points)   19-20=A   17-18=A-   15-16=B+   13-14=B   11-12=B-   9-10=C+   7-8=C   6=C





Explanation of how faculty are trained in its use:  Faculty are trained through staff development and by reading professional literature.  


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates are made familiar with other types of portfolios in ENG 3583 Literature for Adolescents (lesson plan portfolio) and in ENG 4043 Theory in the Teaching of Composition (writer’s portfolio).  EDEN Methods and Materials presents portfolios as part of the assessment training.  


The provisions for re-takes:  There are no provisions for retakes.  Most of the artifacts were previous evaluated in other venues, so the Comprehensive Portfolio involves more gathering, organizing, and explaining than it does generating material.


How the faculty have determined the validity and reliability of the assessment:  Portfolios have been well-researched as a form of authentic assessment.  Juried articles and well-documented books support the validity and reliability. 


2.   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

Chart 6.b (below) shows the alignment between the Comprehensive Portfolio and NCTE Standards.

Chart 6.b: Comprehensive Portfolio Alignment with NCTE Standards


		Artifacts

		Linkage Analysis

		NCTE Standards Addressed



		Philosophy Statement

		Aligns strongly with standards that link theory and practice.

		1.1-4, especially 1.2; 1-2.6, especially to 2.3



		Lesson Plan Portfolio

		The portfolio provides strong evidence of pedagogical skills of planning and assessment.

		1.1-3.1-6, and strongly to 4.1-10 and to 3.5.1-6.



		Three-Week Unit

		The Unit provides strong evidence of pedagogical skills of planning and assessment.

		3.1-6, and strongly to 4.1-10, 3.4.1-2, and 3.5.1-6.



		Writer’s Portfolio

		The portfolio displays the knowledge and abilities associated with writing: both the process and the many genres.  Standard 3.2 is represented in written literacy but not so much oral and visual literacy.

		3.1-6, 3.2.1-5, and strongly to 4.1-10, and 3.4.1-2.



		Reflective Journal

		Connects strong to 2.3, “Use reflective practice….” But also potentially to all the standards.

		2.1-2.6, especially to 2.3





3.  Summary of the data findings attached in Section IV:  

Portfolio data are summarized in Chart 6.c (below).


Chart 6.c: Portfolio Data 2005-2008


		Average Sub-scores and Total Scores for Comprehensive Portfolio, 2005-2008



		Scores

		2005-2006 (n=12)

		2006-2007 (n=12)

		2007-2008 (n=10)



		Philosophy Statement (4 pts.)

		4.0

		4.0

		4.00



		Lesson Plan Portfolio (4 pts.)

		3.58

		3.75

		3.75



		Three-Week Unit (4 pts.)

		3.83

		3.92

		4.00



		Writer’s Portfolio (10 pts.)

		3.83

		4.0

		3.75



		Reflective Journal (4 pts.)

		3.92

		3.83

		3.50



		Average Total Score (20 possible)

		19.16

		19.50

		19.00



		Grading Scale (20 possible points)   19-20=A   17-18=A-   15-16=B+   13-14=B   11-12=B-   9-10=C+   7-8=C   6=C-





4.  Interpretation of how that data provide evidence for meeting standards: 

 The data suggest that the candidates are strong in all the standards aligned to the Comprehensive Portfolio artifacts.  The portfolio aligns very strongly with the Pedagogy standards.  Some of the figures seem inflated, but more likely that is a result of this portfolio containing materials that have already been assessed in other venues:  the candidates have had a chance to revise.  The candidates realize that the portfolio may be their best calling card when applying for their first teaching positions, so their motivation is high to produce an attractive collection. 
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Section V:  Use of Assessment Results to Improve Candidate and Program Performance.

An “Action Plan” is prepared and submitted by the Director of English Education to be reviewed by the Assessment Committee, a part of ASU’s Teacher Education Programs.  The Action Plan requires that the program director reviews all available data and makes adjustments in the program to strengthen the candidates.


Chart 1.a (below) records summarize the data reviewed and the actions taken over the last three years, aligned with information about content knowledge, professional, pedagogical knowledge, and dispositions, and student learning.  Below that chart is Chart 1.b: the full-length 2006-2007 Action Plan that includes goals, timeline, cost estimate, and names of responsible parties.

Chart 1a:  Summary of Action Plans, 2005-2008


		Problem Statement

		Supporting Data

		Intervention

		Relevance to Content Knowledge, Professional and Pedagogical Knowledge, Skill, and Dispositions, and Student Learning



		2004-2005



		Low “Pedagogy” Scores

		Praxis II Pedagogy; English education survey of test takers; personal interviews with interns

		    Adapt course content Methods and Materials, Literature for Adolescents, and Theory in the Teaching of Composition) to better prepare the candidates for Praxis II Pedagogy

		Candidates lack the knowledge needed in the area of composition, Standard 3.1.  This deficiency could after the candidates Pedagogical performance reflected in Standard 3.4.  The Essays test involves interpretation of literature, indicating possible weakness in Standard 3.5 (understanding literature) and in Student Learning, reflected in Standard 3.3.



		2005-2006



		Lack of preparation to deal with off-task students.

		Teacher Intern Exit Evaluation (interns give feedback about the English Education Program); personal interviews with interns.  Summative data indicated low scores in "Classroom Management."

		Adapt course content Methods and Materials, Literature for Adolescents, and Theory in the Teaching of Composition) to help students understand student learning and thus adapt methods and materials.



		Candidates lack knowledge of student learning and pedagogical responses to engage them, related to Standards 3.2.1-5 and 3.7.1-2.



		2006-2007



		Low “Essays” Scores

		Praxis II “Essays”; Teacher Intern Exit Evaluation (interns give feedback about the English Education Program); personal interviews with interns.

		Adapt course content Methods and Materials, Literature for Adolescents, and Theory in the Teaching of Composition) to better prepare the candidates for Praxis II Essays.



		Candidates lack the knowledge needed in the area of composition, Standard 3.1.  This deficiency could after the candidates Pedagogical performance reflected in Standard 3.4.  The Essays test involves interpretation of literature, indicating possible weakness in Standard 3.5 (understanding literature) and in Student Learning, reflected in Standard 3.3.





ACTION PLAN

Submitted: May 16, 2007

		Year: 2006-2007

		College: Humanities and Social Sciences

		Department: English and Philosophy



		Program: English BSE



		Problem Statement:   Of candidates taking the Praxis II “English Language, Literature, and Composition” battery of tests for English licensure, our pass rates are too low for Essays.  “Essays” measures a student’s ability to write four short essays that are (1) well composed structurally and (2) sound in theory and interpretation. The test in part resembles explication and requires that the students apply literary concepts to samples of literature.





		Supporting Data: 

Our BSE students must pass three Praxis II exams to be licensed to teach in Arkansas: Content Knowledge, Pedagogy, and Essays.  For our accreditation through NCATE, 80% of our BSE students must pass these exams. Below is the data for the last two years.


year                                  2004-2005                     2005-2006

Content Knowledge        90% (9/10)                    100% (12/12)


Pedagogy:                      100% (10/10)                   92% (11/12)


Essays                              80% (8/10)                     92% (11/12)





		Goal/Objective:  

   One-hundred percent of candidates will pass the Essays portion of the Praxis II exams.






		Intervention Strategy: 

    Adapt course content within English discipline to better prepare the candidates for Praxis II.  





		Action:


Action 1: Meet with Don Maness, Associate Dean, to discuss Praxis II scores and to plan for improvements.


Action 2: Meet with Charles Carr, English department chair, and English Education Committee to discuss data and to plan for improvements.


Action 3: English faculty meeting held to update department of the data, to inform instructors of the nature of Praxis II, and to explore ways of adapting instruction.


Action 4: Remind colleagues of departmental policy adopted that mandates explication of literature (analytical writing) in “Intro to Poetry and Drama” and “Intro to Literature” courses.


Action 5: Analyze and simulate Praxis II tests in Literature for Adolescents, Methods and Materials, Theory in the Teaching of Comp.

		Timeline:


April 18, 2007

April 19, 2007

August 30, 2007

  Already in effect.


 Already in effect.

		Person Responsible:


Dr. Rob Lamm, Director of English Education


Dr. Rob Lamm


Course instructors.


Course instructors.


Respective Instructors;   Dr. Lamm.

		Resources/Cost:


 N/A


N/A


N/A


N/A


Web copies of “Tests      at a Glance” and other web sources, estimated $1/student, paid by student purchasing copies from copying service.





		Evaluation Means: 


Future Title II Report Card, Praxis Institutional Summary Report, Candidate exit and Alumni surveys.
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ASSESSMENT 3, PLANNING INSTRUCTION:  Three-Week Unit


1.  Brief description of the assessment and its use in the program: 


The Three-Week Unit is a term project produced by each candidate while taking the course Methods and Materials for Teaching English in the Secondary School (EDEN 4553).  The syllabus description is as follows:


Produce a three-week instructional unit and daily lesson plans, incorporating language, literature, and composition.  Include the following: 


· Cover page that includes introduction and rationale; scenario information about the intended grade-level of the students; if known, provide information about the school and students you actually will be teaching. . Unit goal should be observable, content appropriate, developmentally appropriate, and based on Arkansas Frameworks.  Performance assessment should measure the unit goal and should be feasible. 


· Lesson Plans for 3 weeks, or 15 sequential days of lesson plans, including objectives, linkage to standards, sequence of activities, estimated time for each activity, and handouts and resources. The lesson plan objectives should flow logically.  Instructional activities should be effective in design, consistent with the goal, and cater to multiple learning styles.


· Assessments: Daily assessments, as appropriate, and a unit “teacher test” created by you.  The teacher should favor “knowledge important to know.” The performance assessment should independently and individually assess the attainment of the unit goal.


· Assessment analysis:  Use all appropriate statistical measures to analyze performance levels and determine all meaningful changes for future units based on test performance.


· Activities should include provisions for listening, speaking, reading, and writing. Sequence a session’s activities and estimate the amount of time for each. 


· Don’t skimp on activity planning: for example, if you plan to discuss, you should draft the discussion questions.  


· You can attach supplemental materials you find or develop to help you conduct each lesson. Credit your sources to avoid plagiarism and copyright infringement.   


· Use the lesson plan template proved in College Live Text or other template approved by the instructor.

· Submit through College Live Text as a “project” and print a copy to give directly to the instructor.


Scoring Guide for the Three-week Unit


		NAME                                                                                                      GRADE:          /20



		Unit Rubric

		4

		3

		2

		1          0



		Unit Cover Page (4 pts.)


(Introduction and rationale; include scenario information about the intended grade-level of the students; if known, provide information about the school and students you will be teaching)


______

		1. Unit goal is: 


· Observable


· Content Appropriate.


· Developmentally


           Appropriate


· Based on Arkansas Frameworks.


2. Perform. Assessment: 


· Satisfies contract with unit goal


· Is Feasible

		1. Unit goal is: 


· Observable


· Content Appropriate.


· Developmentally


           Appropriate


· Mostly based on National Stand.


2. Perform. Assessment: 


· Mostly satisfies contract with unit goal


· Is Somewhat Feasible

		1. Unit goal is somewhat: 


· Observable


· Content Appropriate.


· Developmentally


           Appropriate


· Based on National Stand.


2. Perform. Assessment: 


· Partially satisfies contract with unit goal


· Is not very Feasible

		1. Unit goal is not: 


· Observable


· Content Appropriate.


· Developmentally


           Appropriate


· Based on National Stand.


2. Perform. Assessment: 


· Does not satisfy contract with unit goal


· Is not Feasible



		



		Lesson Plans (4 pts.)


(3 weeks, or 15 sequential days of lesson plans, including objectives, linkage to standards, sequence of activities, estimated time for each activity, and handouts and resources )


_______

		1. The lesson plan objectives flow logically.


2. Instructional activities and assessments are:


· Effective in design


· Consistent with the goal.


· Cater to multiple learning styles.

		1. The lesson plan objectives flow logically.


2. Instructional activities and assessments are:


· Effective in design


· Consistent with the goal


· Fail to address multiple learning styles.

		1. The lesson plan objectives do not flow logically.


2. Instructional activities and assessments are:


· Consistent with the goal


· Fail to address multiple learning styles.

		1. The lesson plan objectives do not flow logically.


2. Instructional activities and assessments are:


· Inconsistent with the goal.


· Fail to address multiple learning styles.



		



		Assessments (4 pts.)


(Daily assessments, as appropriate, and a unit “teacher test” created by you)


_______

		1. The teacher test favors “knowledge important to know” in assessing the unit goal at an unsophisticated level.


2. The performance assessment independently and individually assesses attainment of the unit goal.

		1. The teacher test somewhat favors “knowledge important to know” in assessing the unit goal at an unsophisticated level.


2. The performance assessment independently and individually assesses attainment of the unit goal.

		1. The teacher test favors “knowledge nice to know” in assessing the unit goal at an unsophisticated level.


2. The performance assessment 


· Does not assess unit goal


O


· Is not Individual and Independent

		1. The teacher test favors “knowledge nice to know” in assessing the unit goal at an unsophisticated level.


2. The performance assessment 


· Does not assess unit goal. and

· Is not Individual and Independent



		



		Assessment Analysis (4 pts)


_______

		1. Assessment analysis uses well all appropriate statistical measures to analyze performance levels. 


2. Teacher provides all meaningful changes for future units based on test performance.

		1. Assessment analysis uses all appropriate statistical measures to analyze performance levels. 


2. Teacher provides most meaningful changes for future units based on test performance.




		1. Assessment analysis uses some of the appropriate statistical measures to analyze performance levels, but parts are missing or misinterpreted. 


2. Teacher provides some meaningful changes for future units based on test performance.

		1. Assessment analysis does not use appropriate statistical measures to analyze performance levels. 


2. Teacher provides no meaningful changes for future units based on test performance.






		Professionalism/ Comprehensiveness (4 pts)


_______

		All required components are present and professionally presented 

		1. Some required components are not completely developed. 


and/or


2. The plan has minor grammatical, syntactical, or stylistic problems.

		1. Some required components are missing. 


and/or


2. The plan has major grammatical, syntactical, or stylistic problems.

		1. Little or no evidence of complete assignment.


and/or


2. The plan has major grammatical, syntactical, or stylistic problems.



		Grading Scale (20 possible points)   19-20=A   17-18=A-   15-16=B+   13-14=B   11-12=B-   9-10=C+   7-8=C   6=C-





Brief history of the assessment:  The three-week unit and its variations are a tradition in the English education course that goes back for generations.  It has evolved, however, to include linkage to state standards, accommodations for special needs, sensitivity to diversity and multiple intelligences, varied teaching methods, and varied assessments within the unit’s lesson plans and through the rubric with which the unit is assessed by the Methods instructor.


Explanation of how faculty are trained in its use:  The one faculty member that teaches Methods was trained ages ago when he was in teacher education, but he has refreshed that procedural and declarative knowledge through regular participation in professional development (e.g., ACTELA, NCTE, and CCCC conventions).  ASU Professional Education Faculty meetings also refresh the methodology behind the three-week unit.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  EDEN 4553 Methods and Materials is the only English course that requires an articulated unit.  Candidates receive a brief description in the syllabus; later, they are also given a longer list of specific requirements, a rubric, and several models of units prepared by their predecessors. 


The provisions for re-takes:  There are no re-takes for the Unit once it is submitted.  However, candidates can audition particular lessons of the Unit as they microteach (that is, make short presentations to the class) in Methods and Materials.  In addition, they consult with the instructor and on occasions are given time in class to gather feedback from their peers.


How the faculty have determined the validity and reliability of the assessment:  Research and personal experience validate the effectiveness of careful planning.  Formative data based on internships also validate the effectiveness of lesson and unit planning.


2.   Alignment between assessment and NCATE/NCTE standards


The Three-Week Unit aligns strongly with Standards 1.1-4, 2.1-6, 3.1-7, 3.4.1-9, 4.1-2 and 4.10. The “Cover Page” includes” understanding the context of the learners” (background, abilities) and aligns strongly with standards such as 4.1 and 4.2, both of which focus on the uniqueness of the learners.  The “Lesson Plans” align with the Candidate Attitudes standards (2.1-6) and potentially with any of the Candidate Knowledge standards (3.1-7).  Above all, the Pedagogy standards (4.1-9) are aligned.  Assessments Analysis aligns most strongly Standard 4.10 while Assessment Analysis involves not only 4.10 but also 2.3 and 3.7.1-2—all of which involve “reflective practice.”  Professionalism, as expressed in the rubric, includes Candidate Attitudes (2.1-6) and Writing Process (3.4.1-2).  


Chart 3.a (below) shows linkages between the Three-Week Unit and NCTE Standards.


Chart 3.a: Three-Week Unit Alignment with NCTE Standards


		Lesson Plan Components

		Linkage Analysis

		NCTE Standards Addressed



		Cover Page

		Considers the learners and the school contest.  Also, the rationale considers the objectives and standards.

		1.1-4


4.1-9



		Lesson Plans

		Considers theory and practice.  Sequencing, pacing, grouping, accommodations. Also, researching available methods and ideas.

		2.1-6


3.1-7


3.7.1-2


4.1-10



		Assessments

		Links kinds and varieties of assessment with objectives.    

		1.4 and 4.10



		Assessment Analysis

		Includes reflection and considerations of effect on student learning:  teacher research.

		2.1-6


3.7.1-2


4.10



		Professionalism

		Includes the technical and editing qualities of neatness and correctness.  Includes also “disposition.”

		2.1-6


3.4.1-2








3. Summary of Data: 

Chart 3.b (below) shows Three-Week Unit data from 2005-2008.  


Chart 3.b: Three-Week Unit 2005-2008


		Grades for Three-Week Unit, 2005-2008



		Year of Unit

		2005-2006

		2006-2007

		2007-2008



		# Candidates

		12

		12

		10



		Cover, average

		3.83

		3.92

		3.80



		Lesson Plans, aver.

		3.67

		3.58

		3.50



		Assessments, aver.

		3.50

		3.58

		3.40



		Analysis, aver.

		3.50

		3.41

		3.60



		Professional, aver.

		3.92

		3.83

		3.80



		Grade total, aver.

		18.42

		18.32

		18.10



		% Failed

		0%

		0%

		0%



		% Pass

		100%

		100%

		100%



		Grading Scale (20 possible points)   19-20=A   17-18=A-   15-16=B+   13-14=B   11-12=B-   9-10=C+   7-8=C   6=C-





4.   Analysis of data findings:  

The data on Chart 3.b (above) show that the candidates score well, with a range from 3.5 to 3.92, averaging as an A- for each of the three years of data.  The data suggest that the candidates have demonstrable skill and knowledge in Standards 1.1-4, 2.1-6, 3.1-7, 3.4.1-9, 4.1-2 and 4.10.  The Cover Page portion of the Unit addresses more standards than its deceptive title indicates:  rationale, which includes a theoretical justification, and context—both of which relate to Pedagogy in Standard 4.  The “Lesson Plan” assessment also aligns strongly with all of Standard 4.  The data fall short of being able to pinpoint areas in which the candidates need more work, with the exception of Assessments and Assessment Analysis:  these scores were slightly lower than the other categories and seem to indicate a weakness in preparation to meet Standard 4.10.  The Methods instructor monitors this data and makes curricular adjustments to highlight assessment and analysis of assessment in Methods and Material and other English education courses.
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ASSESSMENT 1, LICENSURE:  Praxis II 


1.   Brief description of the assessment and its use in the program: 


Brief history of the assessment:  Successful completion of our English BSE degree program requires that the candidate take the “English Language, Literature, and Composition” battery of Praxis II exams, even though graduation does not require a passing score.  However, initial teacher licensure from the Arkansas Department of Education does require a prospective English teacher to pass. The following are the Praxis II tests, code numbers, and minimum passing scores:


· Content Knowledge (#10041), minimum score:
159


· Essays (#20042), minimum score:

150


· Pedagogy (#30043), minimum score: 

145


Description of Content Knowledge test (quoted from ETS):  The Content Knowledge test is designed to assess whether an examinee has the broad base of knowledge and competencies necessary to be licensed as a beginning teacher of English in a secondary school.  The 120 multiple-choice questions are based on the material typically covered in a bachelor’s degree program in English and English education.  The test covers literature, the English language, and composition and rhetoric.


Description of the Essays test (quoted from ETS):  The Essays test is designed for those who plan to teach English at the secondary level. The test addresses two key elements in the study of literature: the ability to analyze literary texts and the ability to understand and articulate arguments about key issues in the study of English. The test consists of four essay questions, which are weighted equally. Two questions ask examinees to interpret literary selections from English, American, or world literature of any period. The first question always focuses on a work of poetry, while the second always features a work of prose. The third question asks examinees to evaluate the argument and rhetorical features of a passage that addresses an issue in the study of English. The fourth question asks examinees to take and defend a position on an issue in the study of English, using references to works of literature to support that position. The questions asking examinees to discuss issues in the study of English may deal with such matters as the nature of literary interpretation, the value of studying literature, the qualities that define the discipline of literary study, the kinds of literary works we choose to read and teach and why we make those choices, and so on.


Description of Pedagogy test (quoted from ETS):  The Pedagogy test assesses how well examinees can perform two tasks that are required of a teacher of English: teaching literature and responding to student writing. 


· The first question, “Teaching Literature,” presents a list of literary works commonly taught at the secondary level and asks examinees to choose one work from the list as the basis for their response to the three-part question. First, examinees are asked to identify two appropriate learning objectives that are central to teaching the work so that students can understand and appreciate the central literary features of the work. Second, examinees are asked to identify two obstacles to understanding that students might experience when encountering the work. Third, examinees are asked to describe two instructional activities that they would use to achieve learning objectives or overcome obstacles to understanding. 


· The second question, “Responding to Student Writing,” requires examinees to read an authentic piece of student writing and then assess the strengths and weaknesses of the writing, identify errors in the conventions of standard written English, and create a follow-up assignment that addresses the strengths or weaknesses of the student's writing. Responses that focus on too general a strategy (e.g., "proofread your work"), identify only minor problems, or merely rewrite portions of the essay for the student would not meet the demands of the task. 


EXAMPLES OF SCORING GUIDES


for Content Knowledge, Essays, and Pedagogy: 


Content Knowledge:  No scoring guide is offered by ETS.

Essays:  Interpreting Literature


This scoring guide is used to evaluate responses to the poetry and prose questions. 


The score range is 0 to 3. 


3    

Analyzes literary elements in the selection fully and accurately   

Shows a sound understanding of the selection 


Supports points with appropriate examples from the selection and explains how the examples support those points 

Is coherent and demonstrates control of language, including diction and syntax 


Demonstrates facility with the conventions of standard written English 


2   

Analyzes literary elements in the selection with overall accuracy but may overlook or misinterpret some elements 


Demonstrates understanding of the selection but may contain misreadings of some elements 


Supports points with appropriate examples from the selection but may fail to fully explain how the examples support those points 


Is coherent and demonstrates control of language, including diction and syntax 


Displays control of the conventions of standard written English but may have some flaws 


1  

The response demonstrates some ability to engage with the text but is flawed in one or more of the following ways: 


Incorrectly identifies literary elements in the selection or provides a superficial analysis of those elements 

Insufficiently or inaccurately paraphrases or summarizes the selection

Fails to support points with appropriate examples from the selection 


Lacks coherence or has serious problems with the control of language, including diction and syntax 

Contains serious and persistent writing errors 

0  

A zero is given for blank papers, off‑topic responses, responses containing severely inaccurate observations, or responses that merely rephrase the question. 


Pedagogy: Teaching Literature and Responding to Student Writing

  “Teaching Literature” General Scoring Guide:


The question consists of three parts. The score range is 0 to 6. Points are as follows: 


Part I 


2 points: 1 point for each appropriate learning objective central to teaching the work of literature. Each learning objective must be specific to the work chosen and appropriate for the grade level. 


Part II 


2 points: 1 point for each appropriate obstacle to understanding, including the explanation for why the obstacle is likely. Each obstacle must be specific to the work chosen and appropriate for the grade level. 


Part III 


2 points: 1 point for the discussion of each appropriate instructional activity designed to help students achieve learning objectives or overcome obstacles to understanding.  Each instructional activity must be specific to the work chosen and appropriate for the grade level. If the response contains a significant number of errors in the conventions of standard written English, one point will subtracted from the total points earned for the question. 



Responses on a literary work other than one chosen from the list provided in the question will receive a score of 0. 


“Responding to Student Writing” General Scoring Guide 


The question consists of four parts. The score range is 0 to 6. 


Part I: 1 point: 1 point for the identification of one significant strength and      explanation of how it contributes to the paper's effectiveness 


Part II: 1 point: 1 point for the identification of one significant weakness and      explanation of how it interferes with the paper's effectiveness 


Part III:  2 points: 1 point for the correct identification of each of the two specific errors 


Part IV:  2 points: 2 points for the discussion of the follow-up assignment that is connected to the strengths or weaknesses of the student's paper and that contributes to the development of the student as a writer 


If the response contains a number of significant errors in the conventions of standard written English, one point will be subtracted from the total points earned for the question. 


Explanation of how faculty are trained in its use:  The two English Education advisors have been self-educated and also have been regularly updated by the Department of Teacher Education Programs.  The Director of English Education specialized in assessment and has enhanced the Praxis II preparation in key English courses such as Literature for Adolescents, Methods and Materials, Comparative Modern Grammars, and Theory in the Teaching of Composition.  In 2002 when Essays scores were lower than desirable, a new policy was enacted to ensure that explication would be taught in ENG 2103 Introduction to Poetry and Drama and ENG 2113 Introduction to Fiction.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Praxis II requirements are publicized to the candidates in many ways:  Undergraduate Bulletin, English advisory sessions and informative flyers distributed at the meetings, bulletin board postings, and emails.  In addition, when candidates take their oral interview for admission into the program, they sign a form titled “Clarification of Teacher Education Admission/Retention Standards” that states clearly the Praxis II policy.  The advisory “Graduation Check Sheet” includes displays the minimum scores.


The provisions for re-takes:  Candidates can re-take the exam as often as they wish.  For graduation, they need only to take the tests and do not need to pass them.  


How the faculty have determined the validity and reliability of the assessment:  The Arkansas Department of Education has mandated the test and has set the passing scores; there is no serious discussion are alternative testing.  The English Education faculty deal with reality of the test by preparing the candidates as best they can.


2.   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  The battery of Praxis II exams align with NCTE Standards imperfectly, lacking both breadth and depth to reliably measure the content knowledge and skills needed by teachers.  For example, while traditional grammar and editing skills are addressed, other areas such as spelling, punctuation, and oral language are not adequately covered. However, the battery of three exams do complement each other: while Content Knowledge doesn’t measure the ability to plan or to write, Pedagogy does involve some planning and Essays involves the act of writing an organized, elaborated essay.  Chart 1.a (below) indicates how the three Praxis II tests (and their category sub-scores) align with “Candidate Knowledge” NCTE Standard 3 descriptors and sub-descriptors. 


Chart 1.a: Praxis II Alignment with NCTE Standards


		Content Knowledge (test #10041)

		Alignment with NCTE Standards



		Reading and Understanding Text

		3.2.1   3.5.1-4   3.6.1-3



		Language and Linguistics

		3.1.4-7   3.7.1-2



		Composition and Rhetoric

		3.4.1-2   3.7.1



		Essays (test # 20042)

		



		Interpreting Literature: Poetry

		3.1.2,7   3.2.4-5   3.3.1-3    3.5.1-4



		Interpreting Literature: Prose

		3.1.2,7   3.2.4-5   3.3.1-3    3.5.1-4



		Issues in English: Understanding Lit. Issues

		3.1   3.5   3.6



		Issues in English: Literary Issues and Texts

		3.1   3.5   3.6



		Pedagogy (test #30043)

		



		Teaching Literature

		3.1.1-7   3.2.1-5   3.3.1-3   3.5.1-4



		Responding to Student Writing

		3.1.1-7   3.2.1-5   3.4.1-2





3.  Summary of the data:    


Chart 1.b (below) shows 2005-2008 data from the Praxis II “English Language, Literature, and Composition” battery of tests: Content Knowledge, Essays, and Pedagogy.  Category sub-scores for the candidates were not available.  The data show a high rate of passing scores that range from 80% to 100%.


Chart 1.b:  Praxis II Data 2005-2008

Praxis II Data for 2005-2006


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		12/12

		11/12

		11/12



		Number of Failures

		0

		1

		1



		Average Score 

		171.0

		156.3

		157.5



		Range of Scores

		160-186

		145-175

		140-180



		% Passing

		100%

		92%

		92%





Praxis II Data for 2006-2007


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		12/12

		12/12

		11/12



		Number of Failures 

		0

		1

		2



		Average Score

		176.7

		156.1

		150.7



		Range of Scores

		164-190

		145-175

		130--160



		% Passing

		100%

		100%

		92%





Praxis II Data for 2007-2008


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		9/10

		8/10

		8/10



		Number of Failures 

		1

		1

		2



		Average Score

		176.0

		155.0

		152.0



		Range of Scores

		147-196

		135-160

		130-175



		% Passing

		90%

		90%

		80%





4.  Interpretation of how that data provide evidence for meeting standards:


Despite their weak alignment with NCTE Standards, the Praxis II data reveal the following: 


· The candidates possess “Declarative knowledge” in areas covered by the Content Knowledge test, Standards 3.1.1-7 and 3.5.1-4.


· Candidates show ability to “write on demand” in the Essays test.  The Essays test also indicates the interpretive ability of the candidates, Standards 3.3-1-3.  In addition, the test reveals something about the how well candidates can argue an issue related to our profession, Standard 3.5.4.


· The candidates show ability to plan a literature lesson (Standards 3.3.1-3) and to respond perceptively and constructively to student writing (Standards 3.4.1-2), as measured in the Pedagogy exam.


The data show some program-level weakness in preparing students for the Pedagogy exam, particularly Standards 3.4 and 3.5.  The ASU English Education Committee is working on improving this area of instruction in courses such as Literature for Adolescents, Theory in the Teaching of Composition, and Methods and Materials.  These changes are addressed in this report in Section V, “Use of Assessment Results to Improve Candidate and Program Performance.”  Most candidates pass the Praxis II, and most of those who didn’t pass will eventually re-take the test and succeed.
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ASSESSMENT 2, CONTENT KNOWLEDGE:  Course Grades


1.  Brief description of the assessment and its use in the program:  


· Brief history of the assessment’s development: Course grades are traditional and have always been used as a measure of a candidate’s qualifications.  The minimum acceptable levels have changed some:  in 2005, the English Education Program elevated the minimum acceptable GPA in the content area from 2.5 to 3.0.  


· How faculty are trained in its use:  The English faculty at large are informed of grading policy through the Undergraduate Bulletin; no formal training has taken place in the last three years.  The two English faculty responsible for advising our candidates consult each other on grading scales.


· How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Grade requirements are publicized to the candidates in many ways:  Undergraduate Bulletin, English advisory sessions and informative flyers distributed at the meetings, bulletin board postings, and emails.  In addition, when candidates take their oral interview for admission into the program, they sign a form titled “Clarification of Teacher Education Admission/Retention Standards” that states clearly the GPA policy.


· The provisions for re-takes:  Candidates can re-take any English course and then count the higher grade as one of their required courses; however, re-takes of this nature will not erase the effect of the lower grade on the overall GPA.  ASU allows any student to re-take up to 18 hours of D or F grades and replace them with a C or better: this method of re-taking can erase the effect of the lower grade on the GPA.


· How the faculty determine the reliability of the assessment:  Faculty accept the grading system with little reservation.  In the English Education program we can observe a positive correlation between English grades and the Praxis II Content Knowledge test.  The correlation between grades and pedagogical skill, however, seems weaker.  

Scoring Guide (from the Undergraduate Bulletin):  Grades are based on the following scale: A (4.0), A- (3.7), B+ (3.3), B (3.0), B- (2.7), C+ (2.3), C (2.0), D (1.0), F (0).


The course grades for required English courses can be aligned to specific NCTE standards, as shown below.  In some cases, however, more than one course is bundled for the same datum:  For example, our candidates can opt either for ENG 3233 Shakespeare or ENG 3243 British Drama to 1800:  either course satisfies the same requirement in our program; both courses align the same with NCTE Standards. 


2.   Alignment of assessment with the specific SPA standards


Chart 2.a (below) shows how the courses used in the GPA calculation align with the following NCATE/NCTE standards: Course titles, prefixes, numbers, are taken from the ASU Undergraduate Bulletin.  Also included are data from two General Education courses: ENG 1003 Literature of the Western World I and ENG 1013 Literature of the Western World II:  candidates take at least one of these and sometimes both; both courses align to the same NCTE Standards.


Chart 2.a: Alignment Matrix Organized by Course


		Required Course

		Undergraduate Bulletin Course Description

		NCTE Standard Met



		ENG 2003:


Intro to Literature of the Western World I


and/or 


ENG 2013


Intro to Literature of the Western World II

		Introduction to the analysis and interpretation of literary works from several historical periods ranging from early civilizations through the Renaissance.


or


…ranging from the Renaissance to the present.


[Despite the title, these courses now include literature from all cultures.  English BSE majors must take either ENG 2003 or 2013 as “General Education” courses.

		2.2, 3.1.3, 3.3.1-3,



		ENG 2103:


Introduction to Poetry and Drama

		Poetry and drama with emphasis on analytic reading and writing skills.

		3.3.1-3,



		ENG 2113:


Introduction to Fiction

		Short fiction and the novel with an emphasis on analytic reading and writing skills.

		3.3.1-3, 



		ENG 3003: 


Advanced Composition

		Emphasis on the development of structure and style in the literary essay and on research skills.

		3.2.1-5, 



		ENGL 3233: 


Shakespeare


 or


ENG 3243:


British Drama to 1800

		Introduction to the works of Shakespeare.


or


Drama in the Middle Ages, Renaissance, Restoration, and Neoclassical periods, including at least three Shakespeare plays.

		2.2, 3.5



		ENG 3583:


Literature for Adolescents

		Fiction, poetry, and drama which meet the needs of upper elementary, middle school, and high school students.

		2.2, 3.3.1-3, 3.5



		ENG 4053


The English Language


or


ENG 4083


Introduction to Linguistics

		Historical, structural, and linguistic development of the English language, emphasizing sound change and analysis of spoken and written English.


or


Phonetics, phonemics, morphology, syntax, and semantics.

		2.2, 3.1.3-7 4.4, 4.7



		ENG 4043:


Theory in the Teaching of Composition

		An introduction to teaching composition based on current research and theory with special emphasis on practical applications in the secondary school classroom.

		3.2.1-7, 



		ENG 4063:  


Comparative Modern Grammars

		Major grammatical systems:  traditional, structural, and transformational.

		2.5, 3.1.1-7



		ENG ----:


2 American literature electives

		Two English courses focused on American literature.  Must be junior or senior level courses. [Data for electives are not included in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

		2.2, 3.5



		ENG ----: 


1 British literature elective

		English course focused on British literature.  Must be a junior or senior level course.  [Data for elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

		2.2, 3.5



		ENG ----:


1 English free-elective

		Any junior or senior level English courses.  [Data for this elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

		Alignment not possible with free elective.



		EDEN 4553: 


Methods and Materials for Teaching English in the Secondary Schools

		The study of models of teaching and instruction and of assumptions underlying current teaching-learning practices for English in the secondary schools.  Opportunities to develop skills and strategies for teaching language, literature, and composition to culturally diverse students.

		2.1-6, , 3.1.1-3, 3.3.1-3, 3.7, 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 


4.9, 4.10



		ENG ----:  


1 multicultural course:


ENG 3633: Native American Verbal Art, 


ENG 3643:African-American Folklore, 


ENG 4363, African-American Literature,


ENG 4383 Minority Lit, 


ENG 4473 Women Writers




		Our candidates are required to take at least one multicultural courses listed to the left.

		2.2, 3.1.3





3. Summary of Data:


Charts 2.b and 2.c (below) show GPA data from 2005-2008.  

Chart 2.b shows that during the 2005-2008 period the grade averages vary from a low of 2.75 (Shakespeare/British Drama to 1800) to a high of 3.90 ENG 3583 Literature for Adolescents and ENG 4063 Comparative Modern Grammars.  All candidates passed all courses with grades of C or better.  Most candidates attained a “B” or “A” in most courses.  Individual GPAs range from 3.0 to 4.0: no candidate has a GPA lower than 3.0 in the content area.  As indicated by Chart 2.c, mean scores for overall GPA were in the “B” range.


Chart 2.b: English GPA Data 2005-2008

		Candidates’ Grades in Required English Courses


Secondary English BSE Program



		Course

		2005-2006

		2006-2007

		2007-2008



		

		Average 


course grade 

		% of candidates meeting minimum expectation

		Average course grade 

		% of candidates meeting minimum expectation

		Average course grade 

		% of candidates meeting minimum expectation



		ENG 1003

		3.63

		100%

		3.58

		100%

		3.43

		100%



		ENG 1013

		3.72

		100%

		3.67

		92%

		3.83

		62%



		ENG 2103

		3.42

		83%

		3.42

		92%

		3.20

		80%



		ENG 2113

		3.50

		100%

		3.33

		100%

		3.60

		100%



		ENG 3003

		3.41

		100%

		3.25

		100%

		3.50

		90%



		ENG 3233 /


ENG 3243

		2.75

		50%

		3.00

		67%

		3.00

		80%



		ENG 3583

		3.67

		100%

		3.58

		100%

		3.90

		100%



		ENG 4043

		3.67

		100%

		3.58

		100%

		3.70

		100%



		ENG 4053 /


ENG 4083

		3.54

		100%

		3.17

		100%

		3.63

		100%



		ENG 4063

		3.75

		100%

		3.50

		100%

		3.90

		100%



		British

		3.25

		83%

		3.25

		83%

		3.70

		90%



		American

		3.63

		96%

		3.42

		88%

		3.80

		100%



		Multicult.

		3.67

		100%

		3.33

		88%

		3.70

		100%



		EDEN 4553

		3.67

		100%

		3.33

		100%

		3.63

		100%





*A=4, B=3, C=2, D=1, F=0


Chart 2.c: English GPA Data 2005-2008

		Candidate’s Mean GPA for Candidates in Required English Courses, by year 


Secondary English BSE Program 



		Academic Year

		mean GPA* (range)

		% of candidates meeting minimum expectation



		2005-2006

		 3.50 (2.75-3.75)

		100%



		2006-2007

		3.35 (3.00-3.58)

		100%



		2007-2008

		3.35 (3.20-3.90)

		100%





*A=4, B=3, C=2, D=1, F=0


4.   Interpretation of how the data provide evidence for meeting standards:  


The official “minimum expectation” (as stated in the ASU Undergraduate Bulletin) is a “C” in any particular course and an overall GPA of B or 3.0 in the content area.  Thus no grade lower than “C” is ever listed because the candidates re-take the content course to attain at least a “C.” So, in order to make the data more revealing in this report, we have set the “minimum expectation” as a “B.”  Nonetheless, few candidates made a C, with the significant exception of the” Shakespeare/British Drama to 1800” requirement.: our candidates more often attain a “C” or “B” than an “A” in that course.  Considering that Shakespeare’s plays are the most-taught literature in secondary English classrooms, the Director of English Education has begun consulting the faculty’s Shakespeare specialist concerning ways to improve candidates’ grades and to make the course more relevant to secondary education.  The weak performance in the Shakespeare course suggests weakness in a few NCTE Standards:  3.1.5-6, related to understanding Elizabethan English; 3.51, related to British literature; and 3.5.2, related to genres (drama). Other than the Shakespeare course, there do not seem to be alarming trends in the data:  scores are high compared course-to-course and year-to-year.  In conclusion, the data suggest that our candidates are strong in most of the coursework and consequently in the Standards linked to the coursework.  
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ASSESSMENT 4, STUDENT TEACHING:  Summative 


1.  Brief description of the assessment and its use in the program:  


Brief history of the assessment:  Near the end of the internship experience and after the completion of all required formative evaluations, the clinical supervisor and university supervisor confer with the intern to complete the summative evaluation.  


Scoring guide/rubric:  The Summative rubric is divided into two sections:  (1) Teaching Performance and (2) the Teacher Research Project (see Section IV, Assessment 5). Teaching Performance is based on the eight outcomes of the ASU’s Conceptual Framework:  Communication Skills, Professionalism, Curriculum, Teaching Models, Classroom Management, Assessment, Reflective Teaching, and Subject Matter.  Each Teaching Performance outcome/descriptor is awarded up to 10 points, for a possible total of 80 points.  Each outcome is assessed based on this scale:


10.0-9.0   
Exceeded performance standards expected


8.9-8.0
   
Exceeded performance standards occasionally 




but consistently met performance standards


7.9-7.0

Met performance standards expected


6.9-6.0

Needed daily assistance as specified on improvement plan, 




but not consistently.


5.9-below
Needed extensive assistance


The Summative rubric also includes up to 20 points for the Teacher Research Project, making 100 points possible when combined with the Teaching Performance points.  

The final grade is based on this scale:  A= 100-90, B = 89-80, C = 79-70, D = 69-60, F = 59-lower.

Below is a sample copy of “The Summative Evaluation of Teaching Performance for Teacher Intern”


[image: image1.jpg]Summative Form 1 of 2

SUMMATIVE EVALUATION OF TEACHING PERFORMANCE FOR TEACHER INTERN
Arkansas State University

Teacher Intern: ID#: O Fan O Spring
School: Major: O 1st8-weeks 200
City: Subject or Grade Level: U 2nd 8-weeks 200

O 16-weeks 200

Campus:d ANC O Beebe O EACC U Jonesboro O Mid-South U Mountain Home Date:

Clinical Supervisor: University Supervisor:

SECTION 1. Teaching Performance: To be completed collaboratively by the clinical supervisor and university supervisor.

DIRECTIONS:
For each standard below, please rate the performance of the intern between 10-1 on the continuum that best describes the skill level and/or
disposition of the teacher intern listed above. Use the following descriptors to indicate your evaluation of the teacher intemn.

Exemplary/Target 10.0-9.0 Exceeded performance standards expected for beginning teachers within the ASU Professional
Education Unit conceptual framework

Acceptable 8.9-8.0 Exceeded performance standards occasionally but consistently met performance standards expected
for beginning teachers within the ASU Professional Edugation Unit conceptual framework

7.9-7.0 Met performance standards expected for beginning te ASU Professional Education
Unit conceptual framework

Unacceptable 6.9-6.0 Needed daily assistance as specified on the improvem
not consistently, minimum performance standards exp
Professional Education Unit conceptual framework

onstrated occasionally, but
ginning teachers within the ASU

5.9-below ilan anil did not demonstrate

U Professional Education Unit

Needed extensive assistance as specified b
performance standards expected for begi
conceptual framework

III.  Curriculum: The teacher intes
students, grade level, and cor

IV. Teaching Models: The teac!

VI. Assessment: The teacher intérn uti

determine adjustments in le

s a variety of assessment strategies to monitor student learning and to
ivities.

VII. Reflective Teaching: The tezcher intern reflects on teaching and learning.

VIIL Subject Matter: The teacher intern understands the central concepts, tools of inquiry, and structures of the
discipline(s) and creates meaningful learning experiences.
Section 1: Teaching Performance (80 points possible)
[add up points above]
Section 2: Portfolio and/or other assignments (20 points possible)
Total points (Section 1 + Section 2):
Final Grade:
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Clinical Supervisor University Supervisor

Comments: Comments:

0 I recommend, to the licensure officer, candidate for licensing. QO I recommend, to
licensing.

0 T do not recommend, to the licensure officer, candidate Q0 I do not rei
for licensing. licensing 4

Explanation, if not recommended:

(Clinical Supervisor’s Signature) (University Supervisor’s Signature)

(Date) (Date)

QO I have seen this form and it has been discussed with me. Q I have seen this form and a letter of disagreement will be
submitted to the PEP office within five (5) days. Furthermore,
I will follow the steps of the grievance procedure outlined in
the ASU student handbook.

(Teacher Intern’s Signature) (Date)
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Explanation of how faculty are trained in its use:  The Department of Teacher Education Programs creates the Summative rubric and holds a training session to acquaint the university supervisors with the instrument.  The university supervisors then train the clinical supervisors on a person-to-person basis during the semester of the candidates’ internship.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates taking SCED 2514 (Introduction to Secondary Education) are given a Teacher Education Handbook that contains examples of all documents that pertain to them, including rubrics.  In addition, EDEN (Methods and Materials) adapts the summative rubric as a rubric for microteaching, so interns have already experience the criteria before the internship.

The provisions for re-takes:  There are no re-takes for the Summative assessment.  However, the series of formative assessments performed during the internship use the same eight outcomes and provide multiple chances for the intern to improve over the course of the semester.


How the faculty have determined the validity and reliability of the assessment:  Since the instrument is intended for direct observation and has been used for the last eleven years, there is abundant subjective evidence that the Summative data are valid.  The Summative scores are based on agreement between two experienced evaluators:  the clinical and university supervisors.  However, there is no statistical validation of the instrument.  


2.  Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

The Summative assessment is aligned with NCTE Standards in Chart 4.a (below).

Chart 4.a: Summative Alignment with NCTE Standards


		Outcomes and Teacher Research Scores

		Linkage Analysis

		NCTE Standards Addressed



		Communication Skills 

		This includes oral deliver and the use of visual materials while teaching.

		3.1.-7, 3.2.1-5, 3.4.1-2, 3.6.1-3



		Professionalism 

		Strongly linked to 1.3, “Work with …faculty: and Candidate Attitudes, Standard 2.0

		1.1-4, 2.1-6



		Curriculum

		Strongly linked to Candidate Knowledge, Standard 3 and broadly to all the Standards.

		3.1-7,



		Teaching Models 

		Strongly linked to Standard 3, Candidate Knowledge, and very strongly linked to Pedagogy, Standard 4.

		3.1-7, 4.1-9



		Classroom Management  

		Strongly linked to Pedagogy, especially 4.6, “Engage students” 4.5, “help students to participate in dialogue, and 4.4, “create opportunities for students…”

		4.1-9,



		Assessment 

		Strongly linked to Pedagogy Standard 4.10.

		4.10



		Reflective Teaching

		Connects strongly to 2.3, “Use reflective practice….” But also potentially to all the standards.

		2.1-6, especially 2.3



		Subject Matter

		Strongly linked to Standard 3.0, candidate Knowledge

		3.0



		Teacher Research Project

		Strongly linked to Pedagogy and to Teacher Research featured in 3.7.1-2.

		3.7.1-2


4.1-10





3.   Summary of the data findings attached in Section IV:  

Data for the Summative assessment are summarized in Chart 4.b (below).

Chart 4.b: Summative Data 2005-2008


		Summative Outcomes, Portfolio, and Total, 2005-2008



		Scores

		2005-2006 (n=12)

		2006-2007 (n=12)

		2007-2008 (n=10)



		Communication Skills (10 pts)

		9.17

		9.43

		9.30



		Professionalism (10 pts.)

		9.58

		9.75

		9.50



		Curriculum (10 pts.)

		9.67

		9.33

		9.50



		Teaching Models (10 points)

		9.5

		9.83

		9.40



		Classroom Management (10 pts.)

		9.42

		9.16

		9.30



		Assessment (10 pts)

		9.75

		9.33

		9.40



		Reflective Teaching (10 pts.)

		9.83

		9.58

		9.60



		Subject Matter (10 pts.)

		9.67

		9.92

		9.80



		Teacher Research Project (20 pts,) 

		18.55

		18.48

		18.60



		Total average/100

		92.14

		94.81

		94,40



		Grading Scale: A= 100-90, B = 89-80, C = 79-70, D = 69-60, F = 59-lower.





4.   Data Analysis:  

Interns averaged high scores across the Outcomes listed on the Summative rubric, indicating they have met many of the NCTE Standards.  Classroom Management scores ran the lowest from year to year, calling for more preparation in the area of Standard 4.0,  especially 4.6, “Engage students,” 4.5, “help students to participate in dialogue,” and 4.4, “create opportunities for students….”  The English Education Program used the Classroom Management data to guide program improvements:  see  Also, the data reflect weakness in Assessment, suggesting the need for more preparation in Standard 4.10.  Scores were strongest in Subject Matter, indicating strong preparation aligned with Standard 3.0
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ASSESSMENT 5, EFFECT ON STUDENT LEARNING:  Teacher Research Project

1.  Brief description of the assessment and its use in the program: 


Brief history of the assessment:  Since the fall 2004 our English Education Program has required each candidate to perform a “teacher research project” during internship.  Candidate preparation for this project begins in EDEN 4553 (Methods and Materials).  In Methods the candidate first learns teacher-research techniques by working collaboratively to conduct a project in class.  Each candidate then develops a project to be carried out during the internship.  Finally, during the internship, the intern conducts the research and presents the results to the university supervisor as a written report.  The grade for the Teacher Research Project accounts for 20% of the Summative grade for the internship.

This is the Methods and Materials syllabus description of the teacher research project: 

Teacher research project:  Working as a team, you and your classmates will conduct a teacher-research project. This will involve designing pre- and post-tests to accompany a less or unit. Research, design, implementation, and write-up will be collaborative, under the guidance of the instructor. The write-up will be in an 8-10 page report that includes the following:  title, rationale, review of literature, methodology (subjects, materials, data), analysis of data, conclusions, and references.

Scoring guide/rubric for teacher Research Project: 


Teacher Research Project:




Researcher:


Project Title:


Date:


Team Point total:     /100





1. Title (2 points)


a. Title is accurate and informative.


2. Introduction/Rationale (8 points)


a. Question/problem is clearly stated. 


b. Context of question/problem is clear.


c. Relevance/need for research is clear.


3. Review of Literature (25 points)


a. Selections are relevant and representative.


b. Selections are adequate in number.


c. Synopses are accurate and well written.


4. Methodology (25 points)


a. Procedures are relevant and clearly explained.


b. Delivery is appropriate and competent.


c. Materials are appropriate and effective.


d. Data to be collected is appropriate and relevant.


5. Analysis of Data (25 points)


a. Data is processed effectively.


b. Data is presented clearly.


c. Data is interpreted thoroughly and clearly.


6. Conclusions (15 points)


a. Conclusions are clear and relevant


b. Recommendations are made for future research


Explanation of how faculty are trained in its use:  The only English faculty member to teach “teacher research” is the Methods and Materials professor.  He has a background in assessment and has read a number of books on the subject, such as MacLean and Mohr’s Teacher-Researchers at Work.  He developed the current teacher-research assignment using a quantitative approach that resembles a miniature master’s thesis or doctoral dissertation:  rationale/introduction, review of literature, methodology (design of the experiment and gathering data), data analysis, and conclusions.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates receive a brief description of the teacher research project in the EDEN 4553 (Methods and Materials) syllabus.  They examine examples of projects performed by their predecessors and conduct a collaborative project in class before designing their own project to be performed during the internship.  


The provisions for re-takes:  There are no provisions for retakes.  The chances for success are high, considering that the intern collaborates with the Methods instructor, who also in the university supervisor of the internship: the intern is mentored at all stages of the project.


How the faculty have determined the validity and reliability of the assessment:  Teacher research has been validated by many researchers.  The quantitative/experimental methods used in this particular version of teacher research are well validated by generations of researchers.


2   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

The Teacher Research Project is aligned with NCTE Standards in Chart 5.a (below).

Chart 5.a: Teacher Research Project Alignment with NCTE Standards


		Lesson Plan Components and points

		Linkage Analysis

		NCTE Standards Addressed



		Title

		Not linked to any particular standard.

		



		Introduction/Rationale

		Strongly linked to Pedagogy and to teacher research as described in 3.7.1-2.

		3.7.1-2


4.1-9



		Review of Literature

		Strongly linked to 3.7 as candidates searches available materials that address the research question.  Also strongly linked to Pedagogy, 4.1-9

		3.7.1-2


4.1-9



		Analysis of Data

		Strongly linked to assessment.

		4.10



		Conclusions

		Linked to Pedagogy standard, assessment, and reflection.

		3.7.1-2


4.1-10





3.   Summary of the data findings attached in Section IV:  

The data are summarized in Chart 5.b (below).

Chart 5.b: Teacher Research Project Data 2005-2008


		Average Sub-scores and Total Scores for Teacher Research Project, 2005-2008



		Average Sub-scores and Total Average

		2005-2006 (n=12)

		2006-2007 (n=12)

		2007-2008 (n=10)



		Title (2 points)

		1.62

		1.74

		1.90



		Introduction & Rationale (8 points)

		5.33

		6.67

		7.25



		Review of Literature (25 points)

		22.91

		22.67

		23.50



		Methodology (25 points)

		24.18

		24.44

		23.50



		Analysis of Data (25 points)

		24.25

		22.67

		23.00



		Conclusions (15 points)

		14.21

		14.21

		14.00



		Total Av. (100 pts)

		92.76

		92.40

		93.15



		Total Converted to 20-Point Scale for use in Summative

		18.55/20

		18.48/20

		18.60/20





4.   Interpretation of how that data provide evidence for meeting standards:  

The data for the Teacher Research Project indicate that the candidates understand the process well.  They are able to formulate a research question, discover the available information, design a research project to answer the research question, process the data, and draw conclusions.  Standard 3.7.1-2 is met by the data.  Scores for analysis of data were weaker than desirable, indicating a need more preparation covered by Standard 4.10, analysis.
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    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

7-12

    9.  Program Type

nmlkji First teaching license

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
English secondary, initial

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section IV. Does your state require such a test?

nmlkji Yes

nmlkj No



SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of NCTE 
standards. (Response limited to 4,000 characters)
Arkansas State University’s main campus in Jonesboro sits in the northeast corner of the state, 
straddling Crowley’s Ridge (a hilly remnant of the last ice age), with the Missouri “boot heel” region 
just 30 miles northeast and with cotton and rice fields stretching 60 miles southeast across the delta to 
the Mississippi River and Memphis, Tennessee. The only comprehensive public university located in 
this region, ASU offers associate’s, bachelor’s, master’s, specialist, and some doctoral degrees to its 
diverse student body. The Jonesboro campus enrollment reached 10,869 in the fall of 2007, with a total 
system enrollment (including branch campuses) of 17,624.
This report is exclusively about the undergraduate English Education Program, which is located only on 
the main campus in Jonesboro. The English Education Program is modest in size, consisting of about a 
dozen completers each year. It places interns at partnership schools in Jonesboro and in regional schools 
within a 70 mile radius, including some schools in Missouri.
Our program provides prospective English teachers with a broad-based general education, a major in 
English, and a thorough professional education experience beginning in the students’ sophomore year 
and climaxing with the final semester’s teaching internship. Students then receive their Initial Arkansas 
Teacher Certification in English from the Arkansas Department of Education.
Our program is a part of the Teacher Education Programs. Although the English Education Program is 
housed in the College of Humanities and Social Sciences, it is administered in cooperation with the 
College of Education. 
State policies: Arkansas is an NCATE Partnership state, so a conscientious effort is made to embody 
NCATE standards. However, the state has also mandated Praxis II as the one and only standardized 
measure of the candidates’ abilities. Praxis II data lack strong alignment with NCTE Standards, but 
perhaps the full battery of English exams required in Arkansas (Content Knowledge, Essays, and 
Pedagogy) may align more strongly with NCTE Standards than does the one exam (Content 
Knowledge) required by some states.
Institutional polices: The undergraduate English Education at Arkansas State University is managed 
through a partnership between two colleges: 

1. The College of Humanities and Social Sciences, which houses the Department of English and 
Philosophy. All advising of English candidates and all supervision of the English internship are provided 
through that department. EDEN 4553, Methods and Materials for Teaching English in the Secondary 
Schools, is a professional education course, but it is taught through the Department of English and 
Philosophy. 

2. Teacher Education Programs. Professional education courses and all field work are administered by 
that college and department. The COE manages all the Praxis data. At ASU, all “content” programs are 
headquartered and administered in the departments that specialize in that content; yet all content 
specialists are also part of the Professional Education Faculty, a kind of interdisciplinary dual 
appointment that brings together program directors from History, Art, Music, Business, PE, Agriculture, 
and, of course English.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

2. Description of the field and clinical experiences required for the program, including the number of 
hours for early field experiences and the number of hours/weeks for student teaching or 



Field and clinical experiences are an integral part of the teacher education preparation program. They are 
designed to give candidates guided and controlled experiences with professionals in the secondary 
schools. It is the responsibility of the Coordinator of Teaching Internship and Field Experiences in the 
Department of Professional Education Programs to make appropriate placements. These field 
experiences are planned to encompass three levels of public school involvement in schools that vary in 
size and diversity.

Diversity: In order to ensure that students gain experience in diverse educational settings, field sites 
selected for these experiences must include schools which vary by size and diversity of student 
population. Partnership schools are sorted by size and diversity: Category I schools have a diverse 
student population over 35%; Category II schools have a diverse student population between 5-35%; 
Category III schools have a diverse student population between 0-4%. Each of the three field 
experiences must be in a school from a different category so that all three categories covered. In 
addition, the partnership schools are categorized by size so that the field experiences are varied also by 
size of the school population.

Levels of Field Experiences: The three levels of field experiences are Field 1 in conjunction with the 
course Introduction to Secondary Teaching (SCED 2514), Field 2 in conjunction with the course 
Performance-based Instructional Design (SCED 3515), and Field 3 Internship (TIEN 4826). These are 
experiences are described below in detail:

Field 1: Observing and Participating
Field experiences are combined with SCED 2514, Introduction to Secondary Teaching. Candidates are 
assigned to a secondary school for the equivalent of 30 clock-hours of observation and related 
experiences. Experiences and specific assignments are supervised by the instructor of the introductory 
class.

Field 2: Planning, Delivering, and Assessing Lessons
Field 2 experiences for Secondary Education are designed to provide at least 44 clock-hours of 
experience with an appropriate secondary school teacher in the candidate's field as the candidate serves 
as an aide, tutor, or assistant. During the field experience, the candidates deliver and assess lessons they 
plan in the coursework of Performance-based Instructional Design, SCED 3515.

Field 3: Teaching Internship 
The teaching internship—the capstone experience of the teacher education program—is designed to 
meld theory and practice. Secondary education candidates engage in the teaching internship all day for a 
full semester.

The University recognizes that the teaching internship experience is a full-time responsibility; therefore, 
other than the internship courses, interns are not permitted to enroll in other university/college courses, 
including correspondence, web, distance learning, or courses at other universities or colleges. In 
addition, the University does not permit a candidate to work full-time during the internship. Part-time 
employment is subject to the approval of the Department Screening Committee.

Roles/Responsibilities of the Teacher Intern [from Teacher Intern Handbook]
As a teacher intern, the candidate assumes an enormous responsibility and commitment. The 
responsibilities for the intern include, but are not limited to the following:
• Become familiar with and adhere to the regulations set forth by your school district. Ask for a student, 
school, and personnel handbook.
• Get acquainted with your clinical supervisor, your students, and other faculty and administrative 
personnel. (Learn your students’ names as quickly as possible.)



• Be prompt, courteous, dependable, and demonstrate commitment to the internship experience.
• Report any reason for absence to the school and the university supervisor no later than 8:00 a.m. on the 
day of the absence. Also, fill out the absentee form.
• Be neat, clean, and appropriately dressed.
• Study the records and reports your clinical supervisor must originate and maintain; assist in making 
these records and reports.
• Be prepared! Be prepared! Be prepared!
• Develop detailed lesson plans 48 hours in advance to submit to the clinical supervisor for review.
• Assume full responsibility for teaching the period of time required by the program.
• Assess student performance and report to others when appropriate.
• Analyze the student assessment data to make professional decisions about instruction.
• Participate in seminars and professional development activities.
• Demonstrate active rather than passive behavior in the classroom by
• volunteering to assume responsibilities, preparing lesson plans that go
• beyond textbook suggestions, and asking questions concerning objectives. 

In addition to teaching, interns are expected to share duties with the clinical supervisor. Such duties may 
include participating in the school’s extracurricular programs, faculty meetings, professional 
organizations, routine administrative and clerical tasks, parent-teacher conferences, PTA meetings, 
community activities, and other activities expected of teachers.

The recommended schedule for teacher interns varies according to the progress the teacher intern makes 
and the needs of the students in the classroom as determined by the clinical supervisor. Usually, the 
intern is assigned some actual teaching responsibility within the first few days and gradually increases 
responsibilities. In order for the teacher intern to have the opportunity to develop excellence, adherence 
to the following recommended schedule is important for teacher interns:

Schedule for Secondary School Interns [verbatim from Teacher Intern Handbook]
Week One: The teacher intern should observe the classroom. During this time the intern should 
familiarize himself/herself with the school, find all the areas and classrooms, complete seating charts to 
learn the names of all students, observe the teacher's classroom management techniques, and learn the 
schedule for the day and semester. Assist teacher with roll, record grades, grade homework and tests, 
lead small or large group discussions, help students with in-class assignments, and assist the teacher with 
any supervision outside the classroom.
Weeks Two-Four: Teach at least one period of instruction. Continue all supporting activities assumed.
Weeks Five-Seven: Add either another subject area to the teacher intern's teaching responsibilities or 
several periods of one subject area. Continue all supporting activities.
Weeks Eight-Eleven: Responsibility for at least four periods in a seven period day. Continue all 
supporting activities.
Weeks Twelve-Fifteen: Full-time responsibility.
Week Sixteen: Transition back to clinical supervisor. Teacher intern assumes half-time responsibility 
and should visit/teach in other classes.

Clinical supervisors and university supervisors oversee the recommended schedule and collaboratively 
decide if adjustments need to be made. 

Clinical Supervisors: Clinical supervisors have at least three years experience teaching English at the 
secondary level; most have more experience. They are chosen collaboratively by the Director of Teacher 
Education Programs and by administrators in the partner schools. Prior to placement of interns, the 
university supervisors of internship make recommendations of clinical supervisors that complement the 
needs and personality traits of the interns.



University Supervisors: ASU requires that university supervisors have at least three years experience 
teaching English at the secondary level. Typically, the university supervisor also teaches the Methods 
and Materials course.

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

3. Admission, Retention, Exit

Candidates pass through a series of checkpoints as they progress through their English Education 
Program that include (1) admission, (2) a meeting with a BSE advisor each semester prior to enrollment, 
(3) two meetings with the Director of Teacher Education Programs to check the candidate’s status prior 
to internship, (4) a pre-internship validation by an English advisor, (5) at least four formative 
assessments by the university supervisor and the clinical supervisor during the internship (including a 
rubric and pre- and post-conferencing), and (6) a summative assessment with the university and clinical 
supervisor.
Admission: A candidate’s admission into the Teacher Education program involves a screening interview 
conducted by three members of the English BSE Committee. The candidate at that time must show the 
following (1) Pre-Professional Skills Test (Praxis I) scores of at least 172 Reading, 176 Writing, and 171 
Math. (2) a minimum GPA of 2.5 in all coursework, with at least a grade of “C” in ENG 1003 Freshman 
English I, ENG 1013 Freshman English II, MATH 1023 College Algebra, SCED 2514 Introduction to 
Secondary Teaching, and SCOM 1203 Oral Communications (or speech proficiency shown through a 
screening interview), (3) a minimum of 30 semester hours completed, an evaluation of Career Decision 
Awareness, and (4) a two-page “philosophy of education. 
Retention: In order to remain in good standing in Teacher Education Programs, a candidate must (1) 
maintain a 2.5 GPA or better overall, (3) maintain a 3.0 GPA or better in English content courses, and 
(4) earn at least a “C” in each professional education and content course. By checking these 
qualifications regularly, the University can help the candidate stay on schedule or to remedy 
deficiencies. 
Meeting with Advisor Each Semester: Every semester, a candidate meets one-on-one with an English 
Education advisor: without such a meeting, the candidate is blocked from enrolling by an on-line 
“advisory hold.” During such an advisory meeting, the candidate and advisor check the candidate’s 
academic transcript and plan for future semesters by filling out a check sheet of courses completed and 
yet to be taken.
Meetings with Director of Teacher Education Programs: The Director holds large-group meetings with 
prospective interns twice before the internship is launched. During the meetings, the candidates produce 
evidence that they qualify for the internship.
Validation by Advisor: In the brief interim between the candidate’s last semester of regular coursework 
and the beginning of the internship semester, an English advisor performs a final check of qualifications, 
including a last-minute verification of the overall and English grade-point averages. 
Exit: In order to successfully exit the program, each candidate must complete the teaching internship. 
The teaching internship requires the candidate to function in the total teaching role by maintaining and 
performing all functions and activities normally performed by the clinical supervisor. The intern 
assumes these activities full-time for no less than 4 weeks for a 16-week placement: the early weeks 
typically involve teaching parts of class periods or a limited number of classes full-time. During the 
teaching internship the candidate is also required to keep an electronic portfolio, make entries to a 
reflective journal, and perform a “teacher research project”—all of which are assessed by the university 
supervisor as part of the candidate’s portfolio. Each intern is assessed formatively at least four times by 
the university supervisor and by the clinical supervisor. The internship culminates with a summative 



evaluation which is completed collaboratively by the university and clinical supervisors: samples of the 
formative and summative rubrics, along with data from the last three years, are presented in Section IV 
of this report as Assessment #4. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

4. Description of the relationship of the program to the unit’s conceptual framework. 

“Learning to Teach, Teaching to Learn” is the title and philosophical heart of ASU’s Teacher Education 
Conceptual Framework: teachers not only must learn to teach today’s students but also must continually 
renew themselves to meet the needs of tomorrow’s students in a world of rapid technological change and 
dynamic, culturally diverse classrooms.
The English Education Conceptual Framework has adopted the eight outcomes of “Learning to Teach, 
Teaching to Learn” while adapting them uniquely to the needs of our future teachers of English.

All these outcomes are assessed formatively (each with a list of descriptors and sub-scores) and 
summatively during the field experiences as university and clinical supervisors help candidates develop 
the skills, knowledge and dispositions: see Section VI, Assessment 4 for samples of the assessments 
rubrics based on the ASU Conceptual Framework.

In addition, coursework helps candidates achieve the outcomes. Following each of the eight outcomes of 
the Conceptual Framework (below) is a brief description of how English Education candidates 
internalize these qualities.

1. Professionalism: The teacher candidate behaves in a professional, ethical, and legal manner. 
Featured in Methods and Materials (EDEN 4553) as “professionalism points” based on (1) professional 
membership and involvement, and (2) demeanor. All English Education candidates become members of 
ACTELA, the state’s NCTE affiliate; most attend the state teacher conference. 

2. Communication Skills: The teacher candidate demonstrates effective communication skills.
Featured in all English courses and in all field experiences.

3. Curriculum: The Teacher Candidate plans and implements curriculum appropriate to the students, 
grade level, content, and course objectives.
Featured in field experiences and in the lesson plans and unit plans of Methods and Materials, Literature 
for Adolescents, and Theory in the Teaching of Composition.

4. Subject Matter: The teacher candidate understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for students.
Featured in all English courses, and especially in Methods and Materials, Literature for Adolescents, 
Theory in the Teaching of Composition, and Comparative Modern Grammars.

5. Teaching Models: The teacher candidate implements a variety of teaching models.
Featured in English courses with “microteaching”: Methods and Materials, Literature for Adolescents, 
Theory in the Teaching of Composition, and Comparative Modern Grammars. 

6. Classroom Management: The teacher candidate utilizes appropriate classroom management strategies.
Featured in field experiences and in microteaching role-playing (e.g., classmates pretend to be off-task 
or unruly).



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

7. Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor student 
learning and to determine adjustments in learning activities.
Featured in field experiences and in the lesson plans and unit plans of Methods and Materials, Literature 
for Adolescents, and Theory in the Teaching of Composition.

8. Reflective Teaching: The teacher candidate reflects on teaching and learning.
Reflection is featured in the Internship (Teacher Research), in Methods and Materials (Reflective 
Journal), in Literature for Adolescents (Reader’s Log) and in Theory in the Teaching of Composition 
(Writer’s Journal). Also featured as a follow-up activity with microteaching in all of the above courses.

    5.  Indication of whether the program has a unique set of program assessments and the 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

5. Program Assessments

English Education candidates are assessed in varied ways. Most of these assessments are presented also 
in Section IV.
The English Education assessments listed below are consistent with those used in all of ASU’s 
secondary education programs, with the partial exception of the Comprehensive Portfolio: although all 
programs assess a portfolio, the contents of each discipline’s portfolio and the rubric used to evaluate it 
are unique to that program. 

Praxis II: This is the only standardized exam taken by all candidates for initial licensure in Arkansas. 
The battery of tests, titled English Language, Literature, and Composition, consists of Content 
Knowledge, Essays, and Pedagogy test. 

Intern Formative Assessments: During the internship, the university and clinical supervisors assess the 
intern at least four times formatively, using an instrument based on the ASU Conceptual Framework. 

Intern Summative Assessments: During the internship, the university and clinical supervisors assess 
summatively near the last day, using an instrument based on the ASU Conceptual Framework. 

The Comprehensive Portfolio: This collection contains artifacts from coursework and clinical 
experiences. Most artifacts have been evaluated previously, but in the Comprehensive Portfolio the 
products are revised, organized, and introduced with a rationale and explanation of each part. The 
artifacts are assembled into the portfolio in EDEN 4553 Methods and Materials. The parts of the 
Comprehensive Portfolio are listed below: 
• Philosophy Statement: This two-page statement, produced in Introduction to Secondary Education 
(SCED 2514), helps the candidate begin to formulate a personal philosophy based on the theories and 
research covered in the course. It is reviewed also as part of the first checkpoint: Admission into Teacher 
Education Programs.
• Lesson Plan Portfolio: As candidates study works in Literature for Adolescents (ENG 3583), they are 
required to create one lesson plan for each novel, poem, and drama.
• Three-Week Unit: This Methods and Materials (EDEN 4553) assignment consists of 15 sequenced, 
daily plans that are unified by a theme, genre, or some other literary concept. (See Section IV, 
Assessment 3.)
• Writer’s Portfolio: During the course Theory in the Teaching of Composition (ENG 4043), each 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

candidate creates a portfolio displaying his or her writings: The candidate is asked to introduce, display, 
and explain the written artifacts to show three different abilities: (1) process, or stages of writing a single 
piece from start to finish, (2) genres the candidate can produce, and (3) best product. 
• Reflective Journal: Methods and Materials students are given a list of reflective questions to aid them 
in keeping a journal. This journal does not receive a separate grade but rather becomes part of the 
Comprehensive Portfolio that is assessed at the end of Methods and Materials.

Teacher Research Project: Candidates in Methods and Materials first learn teacher-research techniques 
by collaboratively conducting a project in class. Each candidate then develops a project to be carried out 
during the internship. Finally, during the internship, the intern conducts the research and presents the 
results to the university supervisor. 

Praxis III: In Arkansas, passing the Praxis II exam permits only an Initial Teaching License. To convert 
to a Standard Teaching License, teachers have up to three years to pass Praxis III. Designed to assess the 
skills of novice teachers in their own classroom settings, Praxis III uses structured interviews before and 
after a classroom observation. At ASU, we use the Praxis III data to reveal how well the candidates were 
prepared for the real world. 

    6.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Section V Report.doc

See Attachments panel below.

    7.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Program of Study at ASU.doc

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Secondary English Education at Arkansas State University

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

2005-2006 12 12

2006-2007 12 12

2007-2008 10 10

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for key 
content and professional coursework, clinical supervision, or administration in this program.

    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Faculty Member Name Dr. Robert Lawrence Lamm

Highest Degree, Field, & 
University(5)

PhD in English Education (through an interdisciplinary program) from the 
University of Oklahoma, May 1994.

Assignment: Indicate the role 
of the faculty member(6)

Director of English Education, supervisor of English interns, and instructor of 
EDEN 4553 (Methods and Materials)

Faculty Rank(7) Full Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

(1) Scholarship: co-author of Dynamic Argument, published 2007 by Houghton-
Mifflin, (2) Leadership: State Coordinator for the NCTE Achievement Award in 
Writing and Board Member (and former president) of the NCTE state affiliate, 
and (3) Service: ASU’s “Outstanding Faculty Advisor Award” in 2006.

Teaching or other 
professional experience in P-
12 schools(11)

Dr. Lamm taught English to grades 7-12 in Oklahoma public schools, from 
August 1978 to May 1989.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of Name of Assessment Type or Form of Assessment When the Assessment Is 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment (12) (13) Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II 

Praxis II English 
Language 

Literature and 
Composition: 

Content 
Knowledge, Essays 

& Pedagogy

By Educational 
Testing Services 

periodically through 
the year.

Assessment #2: 
Content knowledge 
in English(required)

Course Grades
Grades from 

content courses.
At the end of each 

semester

Assessment #3: 
Candidate ability to 
plan instruction 
(required)

Three-Week Unit

Three-Week Unit 
evaluated by 
instructor in 
Methods and 

Materials.

As part of 
coursework.

Assessment #4: 
Student teaching or 
internship 
(required)

Summative 
Exit evaluation at 

theend of 
internship.

Summative at the 
conclusion of the 

internship.

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Teacher Research 
Project

Evidence intern can 
gauge effect on 
student learning.

Preliminary work 
during the course 

EDEN 4553, 
Methods and 

Materials; 
completed during 

internship.
Assessment #6: 
Additional 
assessment that 
addresses NCTE 
standards 
(required)

Comprehensive 
Portfolio

Portfolio of 
artificats from 
many courses.

At the conclusion of 
EDEN 4553.

Assessment #7: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)
Assessment #8: 
Additional 
assessment that 
addresses NCTE 
standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

1.0 Structure of the Basic Program. Candidates follow a specific curriculum and are expected to 



meet appropriate performance assessments for preservice English language arts teachers. (Found 
in Section I, Context)

    2.  Category 2.0 Attitudes for English Language Arts. Through modeling, advisement, 
instruction, field experiences, assessment of performance, and involvement in professional 
organizations, candidates adopt and strengthen professional attitudes needed by English language 
arts teachers.

    3.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 Candidates create an inclusive and supportive learning environment in 
which all students can engage in learning. gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

2.2 Candidates use ELA to help their students become familiar with their 
own and others' cultures. gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc gfedc

2.3 Candidates demonstrate reflective practice, involvement in 
professional organizations, and collaboration with both faculty and other 
candidates. 

gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedc

2.4 Candidates use practices designed to assist students in developing 
habits of critical thinking and judgment. gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

2.5 Candidates make meaningful connections between the ELA curriculum 
and developments in culture, society, and education. gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

2.6 Candidates engage their students in activities that demonstrate the role 
of arts and humanities in learning. gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc

    4.  Category 3.0 Knowledge of English Language Arts. Candidates are knowledgeable about 
language; literature; oral, visual, and written literacy; print and nonprint media; technology; and 
research theory and findings. [Within the standards in this category are indicators that further define the 
depth and breadth of knowledge required by each standard (See NCTE Approved Standards, 2003).]

    5.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
3.1 Candidates demonstrate knowledge of, and skills in the use of, the 
English language. gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc

3.2 Candidates demonstrate knowledge of the practices of oral, visual, and 
written literacy. gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

3.3 Candidates demonstrate their knowledge of reading processes. gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc

3.4 Candidates demonstrate knowledge of different composing processes. gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

3.5 Candidates demonstrate knowledge of, and uses for, an extensive range 
of literature. gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

3.6 Candidates demonstrate knowledge of the range and influence of print 
and nonprint media and technology in contemporary culture. gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc gfedc

3.7 Candidates demonstrate knowledge of research theory and findings in 
English language arts. gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

    6.  Category 4.0 Pedagogy for English Language Arts. Candidates acquire and demonstrate the 



dispositions and skills needed to integrate knowledge of English language arts, students, and 
teaching.

    7.  For each NCTE standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NCTE standards.

  #1 #2 #3 #4 #5 #6 #7 #8
4.1 Candidates examine and select resources for instruction such as 
textbooks, other print materials, videos, films, records, and software, 
appropriate for supporting the teaching of English language arts. 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.2 Candidates align curriculum goals and teaching strategies with 
organization of classroom environments and learning experiences to 
promote whole-class, small-group, and individual work. 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.3 Candidates integrate interdisciplinary teaching strategies and materials 
into the teaching and learning process for students. gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.4 Candidates create and sustain learning environments that promote 
respect for, and support of, individual differences of ethnicity, race, 
language, culture, gender, and ability.

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.5 Candidates engage students often in meaningful discussions for the 
purposes of interpreting and evaluating ideas presented through oral, 
written, and/or visual forms. 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.6 Candidates engage students in critical analysis of different media and 
communications technologies. gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.7 Candidates engage students in learning expericences that consistently 
emphasize varied uses and purposes for lanugage in communication. gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.8 Candidates engage students in making meaning from texts through 
personal response. gfedc gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc

4.9 Candidates demonstrate that their students can select appropriate 
reading strategies that permit access to, and understanding of, a wide range 
of print and nonprint texts. 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

4.10 Candidates integrate assessment consistently into instruction by using 
a variety of formal and informal assessment activities and instruments to 
evaluate processes and products, and creating regular opportunities to use 
a variety of ways to interpret and report assessment methods and results to 
students, parents, administrators, and other audiences. 

gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:



 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be available.

    1.  Data licensure tests for content knowledge in English language arts. NCTE standards 
addressed in this entry could include but are not limited to Standards 3.1-3.7. If your state does not 
require licensure tests in the content area, data from another assessment must be presented to 
document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ASSESSMENT 1.doc

See Attachments panel below.

    2.  Assessment of content knowledge(15) in English language arts. NCTE standards addressed in 
this entry could include but are not limited to Standards 3.1-3.7. Examples of assessments include 
comprehensive examinations, GPAs or grades(16), and portfolio tasks(17). (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

ASSESSMENT 2.doc

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction. 
NCTE standards that could be addressed in this assessment include but are not limited to Standard 
Categories 2 and 4. Examples of assessments include the evaluation of candidates' abliites to 
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention 
plans. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ASSESSMENT 3.doc

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. NCTE standards that could be addressed in this assessment include but are 
not limited to Standard Categories 2,3 and 4. An assessment instrument used in student teaching 
should be submitted. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ASSESSMENT 4.doc

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. NCTE standards that 
could be addressed in this assessment include but are not limited to Standard Category 4. Examples 
of assessments include those based on samples of children’s work, portfolio tasks, case studies, 
follow-up studies, and employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ASSESSMENT 5.doc

See Attachments panel below.

    6.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 



and follow-up studies. (Assessment Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

ASSESSMENT 6.doc

See Attachments panel below.

    7.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    8.  Additional assessment that addresses NCTE standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1 
and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

(A version of this report was attached, labeled "SECTION V")

Section V: Use of Assessment Results to Improve Candidate and Program Performance

Introduction: An “Action Plan” is prepared annually and submitted by the Director of English Education 
to be reviewed by the Assessment Committee, a part of ASU’s Teacher Education Programs. The Action 
Plan requires that the program director reviews all available data and makes adjustments in the program 
to strengthen the candidates.

Below is a summary of the last three Action Plans, covering 2004-2007. This abbreviated information 
includes the following: Problem Statement, Supporting Data, Intervention Strategy, and NCATE 
Relevance (Content Knowledge, Professional and Pedagogical Knowledge, Skill, and Dispositions, and 
Student Learning). Below that summary report is one full-length Action Plan for one year (2006-2007) 
that includes goals, timeline, cost estimate, and names of responsible parties.



ACTION PLAN SUMMARY for 2004-2005

Problem Statement: Low “Pedagogy” Scores; personal interviews with interns 

Supporting Data: Praxis II Pedagogy; English education survey of test takers 

Intervention Strategy: Adapt course content Methods and Materials, Literature for Adolescents, and 
Theory in the Teaching of Composition) to better prepare the candidates for Praxis II Pedagogy

NCATE Relevance: Candidates lack the knowledge needed in the area of composition, Standard 3.1. 
This deficiency could after the candidates Pedagogical performance reflected in Standard 3.4. The 
Essays test involves interpretation of literature, indicating possible weakness in Standard 3.5 
(understanding literature) and in Student Learning, reflected in Standard 3.3.

ACTION PLAN SUMMARY for 2005-2006

Problem Statement: Lack of preparation to deal with off-task students. 

Supporting Data: Teacher Intern Exit Evaluation (interns give feedback about the English Education 
Program): Summative data indicated low scores in "Classroom Management." Personal interviews with 
interns.

Intervention Strategy: Adapt course content Methods and Materials, Literature for Adolescents, and 
Theory in the Teaching of Composition) to help students understand student learning and thus adapt 
methods and materials.

NCATE Relevance: Candidates lack knowledge of student learning and pedagogical responses to engage 
them, related to Standards 3.2.1-5 and 3.7.1-2.2

ACTION PLAN SUMMARY for 2006-2007

Problem Statement: Low “Essays” Scores 

Supporting Data: Praxis II Essays Test; 

Intervention Strategy: Adapt course content Methods and Materials, Literature for Adolescents, and 
Theory in the Teaching of Composition) to better prepare the candidates 006-2007for Praxis II Essays.

NCATE Relevance: Candidates lack the knowledge needed in the area of composition, Standard 3.1. 
This deficiency could after the candidates Pedagogical performance reflected in Standard 3.4. The 
Essays test involves interpretation of literature, indicating possible weakness in Standard 3.5 
(understanding literature) and in Student Learning, reflected in Standard 3.3.

ACTION PLAN
Submitted: May 16, 2007
Year: 2006-2007 
College: Humanities and Social Sciences 



Department: English and Philosophy
Program: English BSE

Problem Statement: Of candidates taking the Praxis II “English Language, Literature, and Composition”
battery of tests for English licensure, our pass rates are too low for Essays. “Essays” measures a 
student’s ability to write four short essays that are (1) well composed structurally and (2) sound in theory 
and interpretation. The test in part resembles explication and requires that the students apply literary 
concepts to samples of literature.

Supporting Data: 
Our BSE students must pass three Praxis II exams to be licensed to teach in Arkansas: Content 
Knowledge, Pedagogy, and Essays. For our accreditation through NCATE, 80% of our BSE students 
must pass these exams. Below is the data for the last two years.

year 2004-2005 2005-2006

Content Knowledge 90% (9/10) 100% (12/12)

Pedagogy: 100% (10/10) 92% (11/12)

Essays: 80% (8/10) 92% (11/12)

Goal/Objective: One-hundred percent of candidates will pass the Essays portion of the Praxis II exams.

Intervention Strategy: Adapt course content within English discipline to better prepare the candidates for 
Praxis II. 

Action:

Action 1: Meet with Don Maness, Associate Dean, to discuss Praxis II scores and to plan for 
improvements.
Timeline: April 18, 2007
Person Responsible: Dr. Rob Lamm, Director of English Education
Resources/Cost: N/A

Action 2: Meet with Charles Carr, English department chair, and English Education Committee to 
discuss data and to plan for improvements.
Timeline: April 19, 2007
Person Responsible: Dr. Rob Lamm, Director of English Education
Resources/Cost: N/A

Action 3: English faculty meeting held to update department of the data, to inform instructors of the 
nature of Praxis II, and to explore ways of adapting instruction.
Timeline: August 30, 2007
Persons Responsible: Course instructors.
Resources/Cost: N/A

Action 4: Remind colleagues of departmental policy adopted that mandates explication of literature 
(analytical writing) in “Intro to Poetry and Drama” and “Intro to Literature” courses.
Timeline: Already in effect.
Person Responsible:



Resources/Cost: N/A

Action 5: Analyze and simulate Praxis II tests in Literature for Adolescents, Methods and Materials, 
Theory in the Teaching of Comp. 
Timeline: Already in effect.
Persons Responsible: Respective Instructors; Dr. Lamm
Resources/Cost: Web copies of "Test at a Glance" and other web sources, estimated $1/student, paid by 
student puchasing copies from copying service.

Evaluation Means:
Future Title II Report Cards, Praxis Institutional Report, Candidate exit and Alumni surveys.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in the previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


