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Arkansas State University
College of Education


Department of Teacher Education
BSE in Early Childhood Education / P-4 with Special Education Emphasis


Program Checklist
2008 - 2009


I understand that I am ultimately responsible for fulfilling the requirements of this program checksheet and for meeting
all course pre-requisites and co-requisites as stated in the Bulletin.


Signature: Date:


SEM GR SEM GR
Semester 1 - FALL Semester 2 - SPRING
ENG 1003 Freshman English  I ENG 1013 Freshman English  II
UC 1013 Making Connections PHSC 1203 Physical Science
SCOM 1203 Oral Communications PHSC 1201 Physical Science Lab
MATH 1023 College Algebra HIST 2763 or HIST 2773 US History
HIST 1013 or HIST 1023 World Civiliz.  ART 2503 or MUS 2503 or THEA 2503
PE 1002 Concepts or NRS 2203 Nutrit. PSYC 2013 Psychology


SOPHOMORE YEAR
Semester 1 - FALL Semester 2 - SPRING
ENG 2003, ENG 2013, PHIL 1103 ENG 2003, ENG 2013, PHIL 1103


(Select one) Humanities Requir. (Select one) Humanities Requir.
POSC 2103 Intro to Amer. Government MATH 2123 Math Elem Sch II
BIOL 1003 Biological Science ECH 2013 Survey of ECE
BIOL 1001 Biological Science Lab ECH 2023 Child Development
MATH 2113 Math for ELEM Sch I HIST 3083 History of Arkansas


# ECH 2002 Intro to Educ. Technology
# ECH 2022 Intro to Tchg: Field Exp. I


JUNIOR YEAR
Semester 1 - FALL Semester 2 - SPRING


# ELSE 3643 Ex. Child in Reg. Classroom * ECH 3033 Effect. Teaching Strategies


* ECH 3013 Children's Lit P-4 * ECH 3053 Curriculum Dev/ECE


* ECH 3083 Integ. Tech. into Curric. * ELSE 4033 Behav. Inter.


*# ECH 3043 Program Dev. & Manag. * ELSE 4053 Meth. Work Ind. Mld. Dis.


*# ELSE 4743 Ass Yg Child w/ Ex Ab * RDNG 3203 Fnd of Reading


*# ECH 3073 Children, Fam & Com. * ELSE 4753 Meth Working w/ Yg Child
                   Relationships:  Field II


SUMMER PRIOR to INTERNSHIP
GSP 3203 Science for Elem. Teachers


* ECH 4063 Social Foundations


SENIOR YEAR
Semester 1 - FALL Semester 2 - SPRING


*# ECH 4023 M&M Lang Arts/Soc. Stu. * # ECH 4086 Teaching Internship Kindergarten


*# ECH 4043 M&M Math/Science * # ELSE 4816 Tching Intern. Prim: Spec. Ed.


*# RDNG 4403 Early Literacy T/P


*# ECH 4012 Classroom Management Total:  136 - 137 hours
*# ECH 4013 Pre-Internship:  Field III # Co-requisite courses (must be taken together)
* ELSE 4083 Coll Spec Ed Srvc Del       Courses required prior to internship


* Pre-requisite: Admission to the Teacher Ed Program


(see back of page for admission requirements) rev. 4/10/08


SOPHOMORE YEAR FRESHMAN YEAR


Student's Name
I.D. Number


Phone Number
Advisor's Name


Email
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BSE in Early Childhood Education P-4 and Early Childhood Special Education 
Pre-requisites for the ECH P-4 and for the Special Education Program - 2007-2008 


 


To take these courses - 
          (all require admission to TEP)


You must have completed -


 


         ECH 3013 Children’s Literature 
         ECH 3043 Program Development    
         ECH 3073 Field II 
         ECH 3083 Integrating Technology 
 


         ECH 2002  
         ECH 2022 
         ECH 2013 
         ECH 2023 
 


         (all classes above required for all courses on left)
 


 
         ECH 3033 Effective Teaching 
         ECH 3053 Curriculum Development 
         RDNG 3203 Foundation of Reading  


         ECH 2002, ECH 2022, ECH 2013, ECH 2023, 
         ECH 3013, ECH 3043, ECH 3073, ECH 3083,  
         ELSE 3643 
 


        ( all classes above required for all courses on left)                 
 


         ECH 4063 Social Foundations 
         RDNG 4403 Early Literacy 
         ECH 4023 M/M of LA/SS 
         ECH 4043 M/M of M/S 
         ECH 4012 Classroom Management 
         ECH 4013 Field III 


         ECH 2002, ECH 2022, ECH 2013, ECH 2023, 
         ECH 3013, ECH 3043, ECH 3073, ECH 3083,  
         ECH 3033, ECH 3053, RDNG 3203, ELSE 3643 
 
 
        (all classes above required for all courses on left) 


 


         ECH 4086 Internship: Kindergarten 
         ELSE 4816 INTERNSHIP: Special Education 


            All ECH, ELSE and RDNG courses must be completed 
      prior to internship.    


 


         ELSE 4743 


         ELSE 4033 


         ELSE 4053 


         ELSE 4753 


      Co-requisite ELSE 3643 


      ELSE 3643 


      ELSE 3643 


      ELSE 4743 
 
Admission into Teacher Education Program 
 
 1. Minimum of 36 completed hours. 
 2. Overall GPA >= 2.5. 
 3. Completion of courses with a grade of  “C” or better in each:  ENG 1003 Fr English I;  
  ENG 1013 Fr English II;  MATH 1023 College Algebra;  SCOM 1203 Oral Communications;  
  ECH 2022 Intro to Teaching Field I; ECH 2002 Intro to Educational Technology. 
 4. Pass PRAXIS I (minimum passing scores listed below). 
 5. Completion of Career Awareness Inventory. 


6. Completion of Application for Admissions (done with advisor) with all required documentation 
included (other requirements as assigned in Introduction to Teaching course). Go to  
http://TeacherEd.astate.edu  
to apply.  


7. Make an appointment for and successfully complete department interview/screening. 
 
 
 


PRAXIS I Scores 
(scores are good for 3 years) 


 
Reading Writing Mathematics


(319 min)     Computer 
(172 min)     Written 


(319 min)    Computer 
(173 min)    Written 


(316 min)    Computer 
(171 min)    Written 


 
 


rev. 4/10/08 





		P-4 w Spec  Ed  Endorsement Jonesboro 2008-2009.pdf

		ECH+SE Pre-reqs 2008-09.pdf



Program check sheet


Required Courses for the 

BSE in Early Childhood Education – Special Education Emphasis

Specific General Education Requirements:


All Early Childhood-Elementary majors MUST take the following:


· ART 2503, Fine Arts-Visual OR MUS 2503, Fine Arts Musical OR THEA 2203, Fine Arts Theatre


· ENG 1003, Composition I


· ENG 1013, Composition II


· ENG 2003, Introduction to World Literature I, ENG 2013, Introduction to World  Literature II, PHIL 1103, Introduction to Philosophy (select two)


· HIST 1013 OR 1023, World Civilization To or Since 1660


· HIST 2763 OR 2773, The United States History To or Since 1876


· MATH 1023, College Algebra


· PE 1002, Concepts of Fitness OR NRS 2203, Basic Human Nutrition

· BIOL 1001, Biological Science Laboratory AND BIOL 1003, Biological Science


· PHSC 1201, Physical Science Laboratory AND PHSC 1203, Physical Science


· POSC 2103, Introduction to United States Government


· PSY 2013, Introduction to Psychology


· SCOM 1203, Oral Communication


· UC 1013, Making Connections - Education


· Enhancement course: ECH 4083, Social Foundations of Education and others as needed

Specialty Area Requirements: 

· GSP 3203, Science in the Elementary Classroom 


· MATH 2113, Mathematics for Elementary School Teachers I 


· MATH 2123, Mathematics for Elementary School Teachers II 


Licensure Requirement: 

· HIST 3038, History of Arkansas 


Professional Education Requirements: 

· ECH 2002, Introduction to Educational Technology 


· ECH 2013, Survey of Early Childhood Education 


· ECH 2022, Introduction to Elementary School Teaching: Field Experience I 


· ECH 2023, Child Development 


· ELSE 3643, Exceptional Student in the Regular Classroom


· *ECH 3013, Children's Literature in the Preschool and Primary Grades 


· *ECH 3033, Effective Teaching Strategies 


· *#ECH 3043, Program Development and Management for Early Care and Education Centers 


· *ECH 3053, Curriculum Development in Early Childhood Education 


· *# ECH 3073, Children, Families & Community Relationships: Field Experiences II 


· *ECH 3083. Integration of Technology into the Curriculum 


· *@ECH 4012, Classroom Management 

· *@ECH 4013, Field Experiences III. Pre-Internship 


· *@ECH 4023, Methods and Materials of Language Arts and Social Studies 


· *@ECH 4043, Methods and Materials of Math and Science 

· *ECH 4083, Social Foundations of Education (enhancement course) 

· *ECH 4086, Teaching Internship in Early Childhood Education - Kindergarten


· ELSE 4033, Behavior Intervention and Consultation 


· * ELSE 4743, Assessment of the Young Child with Exceptionalities 


· * ELSE 4053, Methods of Working with Individuals with Mild Disabilities 


· * ELSE 4083, Collaboration for Special Education Service Delivery 


· * ELSE 4753, Methods for Working with Young Children with Exceptionalities 

· *ELSE 4816, Teaching Internship in the Elementary School - Primary Grades 1-3 


· *RDNG 3203, Foundations of Reading 


· *@RDNG 4403, Early Literacy: Theory and Practice 


* Prerequisite: Admission into the Teacher Education Program 

     
# blocked together



@ blocked together


Required courses in BSE EC Special Ed emphasis


Assessment 2 - Field III Portfolio

Description of the Assignment 


The Field III portfolio is an assessment that occurs during the Field III Block, the semester prior to the teaching internship.  The courses involved in this assessment include: ECH 4013, Field III, Pre-Internship; ECH 4023, Methods and Materials of Language Arts and Social Studies in Early Childhood; ECH 4043, Methods and Materials of Math and Science in Early Childhood; and RDNG 4403, Early Literacy: Theory and Practice.  This block involves students in two three-week extended field experiences in primary grade settings.  


The Field III experience and the portfolio is used by the program to document candidates’ readiness for the more intense internship experience.  Candidates have applied assignments related to reading/language arts, social studies, math and science.   Candidates must design, implement and evaluate experiences which document their understanding of the disciplines and their ability to engage children in effective learning experiences.

The Field III portfolio includes the following items:


· Reading case study

· Literacy center


· Dialogue journal

· Social Studies Integrated Instructional Plan

· Three-Day Math Science Investigation 

Description of the Alignment with Standards


The rubric (below) shows the connection between the assessment and the NAEYC standards.  This assessment addresses most of Standards 1, 3, 4 and 5.   The focus on creating and developing experiences and materials for children provides documentation of Standards 1 and 4.  The reading case study, where candidates choose, implement and interpret assessments of children’s literacy development effectively documents candidates’ performance on portions of Standard 3.   Professionalism is assessed through reflection and the use of resources, providing documentation for portions of Standard 5.


Brief Analysis of Data

Data prior to Fall 2007 has been lost in College Live Text.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.

Because there are so few candidates in the ECSE program, data for the ECSE candidates were not disaggregated from all ECE students; the data reported herein reflects all ECE and ECSE students combined.  


Data is presented in a chart below.  On average, 85% of students scored at the exemplary level and only 4% scored at the unacceptable level for all indicators.  The majority of students scored at the exemplary level on all indicators (from a low of 62% to a high of 100%).   On only four indicators did more than 5% of students score at the unacceptable level representing Standards 4d, 5a and 5c.    These areas of concern are associated with the Social Studies Integrated Instructional Plan.  The portion of the assignment related to Standard 4d relates to the curriculum web students design to organize the instructional plan.  Use of resources (5a, 5c) was also weak, primarily because students did not access and utilize sufficient and appropriate professional resources to document their work.


Evidence for Meeting Standards

Multiple indicators document strong candidate performance on Standards 1c, 4a, 4b, and 4c providing strong evidence for the meeting of these standards.   Standards 1a, 3a, 3b, and 5e, although assessed only once by this assessment, also have strong evidence for candidate mastery of standards.  Concern is warranted for performance on Standards 4d, 5a, 5c; performance on indicators related to these standards was not as strong as those mentioned above.  While the overwhelming majority of students did meet or exceed expectations on the assessment’s indicators, a considerable number of students did not perform at satisfactory levels, indicating some areas for program growth.   Overall, candidate performance on this assessment suggests that the program prepares candidates who meet NAEYC standards 1 and 4 and provide partial documentation for Standards 3 and 5.


Description of the Field III Portfolio Assignment


The portfolio assessed for the NAEYC assessment number 2 includes a subset of items in the overall Field III portfolio.  The portfolio represents work done in four inter-connected courses:  ECH 4013, Field III, Pre-Internship; ECH 4023, Methods and Materials of Language Arts and Social Studies in Early Childhood; ECH 4043, Methods and Materials of Math and Science in Early Childhood; RDNG 4403, Early Literacy: Theory and Practice.  The assignments are carried out in a primary grade practicum site during the field experience portion of the class; the assignments are graded in the content-related courses.  


Students are provided with a format for lesson plans, for each specific activity, and for creation of the larger portfolio.


The Field III portfolio artifacts included in Assessment 2 include the following items:


· Reading case study – assess an individual child, plan and implement literacy activities which reflect an accurate interpretation of the assessment information and reflect best practice, and reflect upon the effectiveness of the planned experiences


· Literacy center – plan, implement and evaluate a literacy center using a range of development appropriate experiences and strategies supporting language and literacy development


· Dialogue journal – ongoing written interaction with an individual child related to literacy and language development


· Social Studies Integrated Instructional Plan – Minimum of three connected social studies lessons/experiences including materials and an interactive bulletin board, which reflect developmentally appropriate activities and strategies


· Three-Day Math Science Investigation - three days of connected math and science experiences that reflect developmentally appropriate experiences, strategies and materials.


ASSESSMENT 2 – FIELD III PORTFOLIO - RUBRIC


		READING CASE STUDY 



		STANDARD

		Exemplary 

		Acceptable 

		Not Acceptable 



		Standard 3.a

		All assessments (and their sub-assessments) are discussed accurately and thoughtfully in regard to the purpose, information gained, and benefits of that information for planning purposes. 

		While the overall assessments are discussed, one or two sub-assessments may be overlooked or be limited. Candidates reflect on the information gained and benefits for planning purposes; although these may not be completely described, the information provided is accurate. 



		Assessments are neither fully discussed nor accurately described. Sub-assessments are missing. There is limited information provided about the purpose of the overall assessments and the information provided by these assessments. 



		Standard 3.b

		All assessments have been implemented correctly. All completed assessments are provided in the appendix. Interpretations of results are accurate and complete/thorough. 

		All assessments have been implemented but there may be some small mistakes in implementation. All completed assessments are provided in the appendix. Interpretations are generally accurate, although some inconsistencies between the data and the interpretations exist.



		All assessments are not completed or have been implemented with consistent errors. Assessments are missing from the appendix. There is a consistent lack of coherence between the data provided and the interpretation of that data. 



		Standard 1.c

		The 3 language and literacy learning experiences planned clearly match the candidate’s interpretation of the target child’s assessment data. All 3 planned experiences are challenging, engaging, and provide opportunities for success. All 3 experiences are likely to be effective given the candidate’s interpretation of the data provided on the child. 



		The 3 language and literacy learning experiences planned generally reflect the candidate’s interpretation of the target child’s assessment data. At least 2 planned experiences provide the target child with opportunities for success and challenge, and at least one is an engaging, active experience. 

		There are not 3 language and literacy planned experiences AND/OR the planned experiences clearly do not reflect the candidate’s interpretation of the target child’s data. There is limited evidence the activities will lead to successful, challenging and/or effective experiences for the child.



		Standard 4.b

		The 3 planned experiences reflect the child’s interests in a concrete manner such as, books chosen or topics chosen to write about.

		For 2 of the planned experiences, the child’s interests are reflected in a concrete manner; for the other, the child’s interest is less clearly reflected and the experience focuses more on the child’s areas of concern than on the child’s interests. 

		There is a concrete reflection of the child’s interest for only one or none of the planned experiences.



		Standard 4.c

		Candidates evidence their understanding of literacy content knowledge by identifying and prioritizing language and literacy needs and strengths and then using those prioritized needs/strengths for planning. Meaningful learning experiences are well-planned to develop basic concepts necessary to be successful in reading/literacy. 

		Candidates evidence their understanding of literacy content knowledge by planning at least 2 lessons/planned experiences based on the child’s needs and strengths. The third lesson should be well planned but may reflect a misinterpretation of literacy content knowledge. 

		Candidates show little or no evidence of understanding of literacy content knowledge. Planned experiences are not well planned AND/OR centered around the child’s literacy needs and strengths. 



		Standard 4.c 

		The 3 learning experiences are focused on language and literacy and flow smoothly from one to the next. The candidate is able to plan the individual experiences. Plans have a measurable objective, a procedure, and an evaluation. All three components for each planned experience should clearly connect. 

		The 3 learning experiences are focused on language and literacy and are connected, but may not flow smoothly. The candidate is able to plan individual experiences. All lessons contain the 3 components, however, there may be a disconnect between the objective and evaluation for 1 of the planned activities. 

		There are not 3 planned learning experiences and/or these experiences do not focus on language and literacy. The 3 experiences are isolated and do not relate to each other. Individual planned experiences consistently lack at least one or more components or the components do not connect for a meaningful plan.



		Standard 5.e

		Candidates critically reflect upon their work – for example, the accuracy and the interpretation of the data collected, and the implementation of the experiences to meet the child’s needs. The candidate makes good recommendations for further work with the child based on the reflections.

		Candidates reflect upon most aspects of their work but miss one area (for example, the accuracy of the data). The candidate makes reasonable recommendations for further work with the child.

		Candidate provides limited evidence of the ability to reflect on the work completed with the child. Candidate’s recommendations are not based on critical reflection or data collected.



		LITERACY CENTER 



		Standard 4.b 

		The activities chosen clearly support opportunities for literacy and language development. Materials and activities are developmentally appropriate and reflect a wide range of approaches, strategies and tools. 



		Candidates use an array of approaches, strategies and tools that overall are developmentally appropriate. Activities provide children with opportunities to support literacy and language learning

		The literacy activities represent a limited range of approaches, strategies and tools which are considered developmentally inappropriate to promote literacy and language learning



		Standard 4.c 

		Candidate provides activities and experiences that clearly and effectively support literacy and language learning. A strong connection exists between all activities and outcomes. Materials and activities are effective and of excellent quality. Candidate demonstrates a clear understanding of how and why the activities support language and literacy learning

		Candidate provides activities and experiences that effectively support literacy and language learning. The connection between most activities and outcomes is clear. Overall, activities are effective and of adequate quality. Candidate demonstrates understanding of how and why the activities support language and literacy learning



		Candidate provides limited evidence of understanding how and why the activities support language and literacy learning. 
The connection between activities and literacy learning are unclear. 



		Standard 4.d 

		Candidate provides strong evidence of his/her understanding of how planned activities fit within the existing curriculum. All activities clearly support literacy and language learning. 
Candidate thoroughly and thoughtfully evaluates the quality and effectiveness of the activities and overall experience 

		Candidate provides adequate evidence of his/her understanding of how the planned activities fit within the existing curriculum. The majority of activities clearly support literacy and language learning. Candidate adequately reflects on the quality and effectiveness of the activities, and the overall experience



		Candidate provides no or limited evidence of how the planned activities fit within the existing curriculum. 
Activities are limited in their ability to provide children opportunities for literacy and language learning. Limited reflection exists between implementation and the overall experience 



		DIALOGUE JOURNAL



		Standard 4a 

		Candidate responses clearly reflect respect and caring for the child and are consistently supportive and nurturing. The candidate follows the child’s lead with nurturing and encouraging responses that clearly indicate concern for the child’s needs and interests while building a sense of trust and safety.

		Candidate responses overall reflect a positive, respectful relationship with the child. The candidate’s responses to the child’s lead are overall nurturing and encouraging. Overall, candidate shows concern for the child’s needs and interests. 

		Candidate responses are limited, perfunctory, and evidence little interest in or regard for the child. Candidate responses may reflect sarcasm, disrespect, or negativity. 



		THREE DAY MATH SCIENCE INVESTIGATION



		Standard 1c 

		Learning environment created by the candidate indicates an exceptional understanding of developmental knowledge to create a healthy, respectful, supportive, and challenging learning environment. 

		Learning environment created by the candidate indicates an understanding of developmental knowledge to create a healthy, respectful, supportive, and challenging learning environment. 

		Learning environment created by the candidate indicates a lack of understanding of developmental knowledge to create a healthy, respectful, supportive, and challenging learning environment. 



		Standard 4b 

		All three lesson plans of the investigation indicate a variety of approaches, strategies, and tools.

		At least two of the three lesson plans of the investigation indicate a variety of approaches, strategies, and tools.

		Lesson plans of the investigation were limited in providing a variety of approaches, strategies, and tools.



		Standard 4c 

		All three lesson plans of the three day investigation show developmentally appropriate math and science concepts for children at this level and provide resources for extended learning of math and science concepts.

		All three lesson plans of the three day investigation show developmentally appropriate math and science concepts for children at this level

		Lesson plans of the three day investigation show limited knowledge of developmentally appropriate math and science concepts for children at this level 



		Standard 4d 

		The three day investigation evaluated as an entire project (lesson plans, student work sheets, interactive bulletin board, and photos of students involved in activities) indicates the ability of the candidate to build an exceptionally meaningful curriculum. 

		The three day investigation evaluated as an entire project (lesson plans, student work sheets, interactive bulletin board, and photos of students involved in activities) indicates the ability of the candidate to build a meaningful curriculum. 

		The three day investigation evaluated as an entire project (lesson plans, student work sheets, interactive bulletin board, and photos of students involved in activities) indicates a lack of ability of the candidate to build a meaningful curriculum.



		SOCIAL STUDIES INTEGRATED INSTRUCTIONAL PLAN



		Standard 4d 

		Web shows strong evidence of connections to all subject areas. Several activities/lessons (3 or more) are identified to support meaningful and challenging curriculum. Graphic presentation provides clear understanding. 

		Web shows evidence of connections to all subject areas. One to two activities/lessons are identified to support meaningful and challenging curriculum. Graphic presentation provides clear understanding

		Web shows little evidence of connections to all subject areas. No activities/lessons are identified to support meaningful and challenging curriculum. Graphic presentation does not provide clear understanding



		Standard 1c 

		Strong evidence of developmental knowledge is observed in choice of goals/objectives that create supportive learning environments. Clear connections (3-4) to state standards are shown.

		Evidence of developmental knowledge is observed in choice of goals/objectives that create supportive learning environments. Clear connections (1-2) to state standards are shown.

		No evidence of developmental knowledge is observed in choice of goals/objectives that create supportive learning environments. No connections to state standards are shown



		Standards 4a, 4b, 4c & 4d 

		Lesson plans provide extensive evidence that reflects supportive interactions with children, developmentally appropriate strategies that support learning, and the ability to plan, deliver, and assess a meaningful curriculum. 

		Lesson plans provide evidence that reflects supportive interactions with children, developmentally appropriate strategies that support learning, and the ability to plan, deliver, and assess a meaningful curriculum.

		Lesson plans provide little to no evidence that reflects supportive interactions with children, developmentally appropriate strategies that support learning, and the ability to plan, deliver, and assess a meaningful curriculum



		Standards 1a & 1c 

		The choice of materials/ manipulatives (4 or more) shows strong evidence of understanding children and how they learn. The identified materials/manipulatives support the learning environment

		The choice of materials/ manipulatives (1-3) shows evidence of understanding children and how they learn. The identified materials/manipulatives support the learning environment

		The choice of materials/ manipulatives does not show strong evidence of understanding children and how they learn. The identified materials/manipulatives do not support the learning environment



		Standards 5a & 5c 

		Resources show strong evidence (6 or more) of research used to develop and implement the plan

		Resources show strong evidence (5 minimum) of research used to develop and implement the plan

		Resources show little to no evidence of research used to develop and implement the plan



		Standard 4d 

		The culminating event shows extensive evidence of student involvement and supports effective outcomes for young children. 

		The culminating event shows evidence of student involvement and supports effective outcomes for young children. 

		The culminating event shows little to no evidence of student involvement and does not support effective outcomes for young children



		Standard 4b 

		Provisions for Special Needs Students are clearly defined and examples are given

		Provisions for Special Needs Students are clearly defined. 

		Provisions for Special Needs Students are not clearly defined



		Standard 5c

		Quality research is evident in the sources listed in the bibliography (6 or more).

		Quality research is evident in the sources listed in the bibliography (5 minimum).

		Research is not evident in the sources listed in the bibliography.





		FIELD III PORTFOLIO DATA



		NAEYC Standard

		Assignment in Portfolio

		2007-2008



		

		

		Exemplary

		Acceptable

		Unacceptable



		 

		 

		Number/%

		Number/%

		Number/%



		1a, 1c

		social studies investigation

		85/83

		14/14

		3/3



		1c

		literacy center

		31/82

		5/13

		2/5



		1c

		reading case study

		78/96

		3/4

		0/0



		1c 

		math/science investigation

		31/97

		0/0

		1/3



		1c

		social studies investigation

		86/84

		14/13

		2/2



		3a

		reading case study

		69/85

		12/14

		2/2



		3b

		reading case study

		74/91

		7/9

		0/0



		4 (a, b, c, d)

		social studies investigation

		89/87

		11/11

		2/2



		4a

		dialogue journal

		40/100

		0/0

		0/0



		4b

		reading case study

		79/98

		2/2

		0/0



		4b 

		literacy center

		32/84

		4/11

		2/5



		4b

		math/science investigation

		30/94

		1/3

		1/3



		4b

		social studies investigation

		84/82

		13/13

		5/5



		4c

		reading case study

		78/96

		3/3

		0/0



		4c

		literacy center

		32/84

		4/10

		2/5



		4c

		math/science investigation

		30/94

		1/3

		1/3



		4d

		reading case study

		72/89

		9/11

		0/0



		4d

		literacy center

		31/82

		5/13

		2/5



		4d

		math/science investigation

		29/91

		2/6

		1/3



		4d (web)

		social studies investigation

		63/62

		15/15

		23/23**



		4d          (culminating event) 

		social studies investigation

		90/88

		6/6

		6/6**



		5a and 5c

		social studies investigation

		73/72

		17/17

		12/12**



		5c

		social studies investigation

		66/65

		20/20

		16/16**



		5e

		reading case study

		57/70

		24/30

		0/0



		 

		MEAN %

		86%

		10%

		4%



		** indicates criteria that more than %5 of students scored unacceptable





Assessment 2 Field III portfolio all parts


Cross walk of

ASU Conceptual Framework: Learning to Teach, Teaching to Learn Outcomes


NAEYC Standards &


CEC Standards


		Learning to Teach, Teaching to Learn


(redesigned Spring 08)

		NAEYC 


Standards

		CEC


Standards



		1. Professionalism: 

The teacher candidate behaves in a professional, ethical, and legal manner

		Standard 2:  

Building Family and Community Relationships


Standard 3: 

Observing Documenting and Assessing to Support Young Children and Families


Standard 5: 

Becoming a Professional



		Standard 9: 


Professional and Ethical Practice



		2. Diversity: 

The teacher candidate utilizes a variety of teaching strategies to develop a positive teaching-learning environment where all students are encouraged to achieve their highest potential.

		Standard 1: 

Promoting Child Development and Learning


Standard 4: 

Teaching and Learning




		Standard 1: 


Foundations

Standard 2: 

Development and Characteristics of Learners


Standard 3: 

Individual Learning Differences


Standard 4: 

Instructional Strategies


Standard 5: 

Learning Environments and Social Interactions


Standard 6: 

Language


Standard 7: 

Instructional Planning


Standard 8: 

Assessment


Standard 9: 

Professional and Ethical Practice


Standard 10: 

Collaboration






		3. Communication Skills: 

The teacher candidate demonstrates effective communication skills.




		Standard 2:  

Building Family and Community Relationships


Standard 3: 

Observing, Documenting, and Assessing to Support Young Children and Families


Standard 4: 

Teaching and Learning




		Standard 6: 

Language and communication

Standard 10: 

Collaboration



		4. Curriculum: 

The Teacher Candidate plans and implements curriculum appropriate to the students, grade level, content, and course objectives.




		Standard 1: 

Promoting Child Development and Learning


Standard 4: 

Teaching and Learning




		Standard 4: 

Instructional Strategies


Standard 7: 

Instructional Planning



		5. Subject Matter: 

The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.




		Standard 4: 

Teaching and Learning




		Standard 4: 

Instructional Strategies


Standard 7: 

Instructional Planning



		6. Teaching Models: 

The teacher candidate implements a variety of teaching models.




		Standard 4: 

Teaching and Learning




		Standard 4:

Instructional Strategies



		7.  Classroom Management: 

The teacher candidate utilizes appropriate classroom management strategies.




		Standard 1: 

Promoting Child Development and Learning


Standard 4: 

Teaching and Learning




		Standard 4: 

Instructional Strategies


Standard 5: 

Learning Environments and Social Interactions


Standard 7: 

Instructional Planning





		8. Assessment: 

The teacher candidate utilizes a variety of assessment strategies to monitor student learning and to determine adjustments in learning activities.




		Standard 1: 

Promoting Child Development and Learning


Standard 3: 

Observing, Documenting, and Assessing to Support Young Children and Families


Standard 4: 

Teaching and Learning




		Standard 8: 

Assessment



		9. Reflective Teaching: 

The teacher candidate reflects on teaching and learning

		Standard 5: 

Becoming a Professional



		Standard 4: 

Instructional Strategies


Standard 7: 

Instructional Planning


Standard 9: 

Professional and Ethical Practice





CONTEXT ATTACHMENTS


SECTION IV – Assessment #5




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 Special Education

Assessment #5 – EFFECTS ON STUDENT LEARNING

PROFESSIONAL KNOWLEDGE & SKILLS: Data from Behavior Intervention Change Project

1. Description of the assessment and its use in the program: During the ELSE 4816 Teaching Internship, the teacher candidate is required to implement a behavior change intervention to students.  Candidates  have implemented one behavior change intervention in the prerequisite course ELSE 4033 Behavior Intervention and Consultation; in the lab, candidates are provided the opportunity to implement a minimum of two behavior interventions, one academic and one behavioral. Most of the teacher candidates are practicing teachers working on an Additional Licensure plan, so they have easy access to students. Candidates must collect anecdotal records on a student they target for behavior change. These records are then used to target an academic behavior to increase and an inappropriate behavior to decrease (while also replacing with an appropriate one).   Targeted students are pre-assessed by taking baseline data, and intervention does not begin until a stabile baseline has been obtained. Next, the intervention plan is implemented.  At the end of the intervention period (approximately 10 weeks – the lab/internships are not offered in the summer because of time constraints), candidates use visual analysis of their data to make a determination of the success of the intervention. During implementation, candidates also conduct ongoing data collection and consult with their mentor/university supervisor on how the intervention is working.  are post- A site mentor is available to (a) assist the teacher with the project, (b) evaluate the teacher’s efforts and/or (c) provide feedback to the teacher regarding the effectiveness of the behavior intervention and to make any necessary changes.


2. Alignment of the assessment with SPA standards:  Each component of the Behavior Intervention Project is directly linked to sub-elements of CEC Standard 2, 4, 7, 8, 9, &10: These standards include (a) development and characteristics of learners;  (b) instructional strategies, (c) instructional planning, (d) assessment (e) professional and ethical practice; and, (f) collaboration.  According to these standards, the candidate will be able to take initial data, including baseline data, develop an appropriate intervention for a targeted behavior, select an appropriate data collection system and design for collecting data and implementing the intervention, conduct ongoing evaluation, and use visual analysis of the data to make programming decisions. Candidates must also conduct a literature review on the targeted behavior to determine what interventions others have used and were effective. Candidates maintain a reflective journal throughout the project, evaluating and reflecting on their implementation of the behavior change project. A correlation exists between certain specific content categories and CEC standards. Sections included in the project and the CEC link are: 

Selecting the target behavior; determining data collection system; conducting literature review; intervention selection; design selection; intervention; design selection; baseline data; implementation data; and, summary of data.

3. Analysis of Data Findings:  Since the fall of 2005, all program candidates have engaged in this project. Standard scores on specific items are analyzed and calculated into a 3, 2, or 1 overall score for each standard. Following are the results for each year and standard.

Evaluation of Candidates by Standards






2005-2006
2006-2007
2007-2008


Standard #2

    
  3.00
      
      2.75
      2.89


Standard #4

    
  3.00 
     
      2.73
      2.89


Standard #7

      
  3.00
      
      2.75
      2.67

Standard #8

      
  2.75
      
      2.45
      2.56

Standard #9

      
  2.75
      
      2.75
      2.78

Standard #10

      
  3.00
      
      3.00
      3.00

Impact on Student Learning
  3.00

      2.45
      2.56

4. Evidence for meeting standards:  


Results of the data indicate that teacher candidates clearly demonstrated an understanding of the characteristics of individuals with ELN. They could develop instructional strategies and implement instructional planning based on those characteristics. They could use informal measures of direct instruction and data collection to determine appropriate intervention for the individuals with ELN. Finally, they demonstrated professionalism and an understanding of ethical issues of behavior intervention, and collaborated with other individuals. Candidates were also able to explicitly describe and explain the impact their project had on student learning as represented by nearly 100% receiving over the acceptable score. For the 2006-2007 school year, they ranged from 2.45-3.0 and during 2007-2008, scores ranged from 2.56-3.00 – all indicating a high level of understanding on specific CEC standards addressed in the behavior change project. 

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #5


Attachment (a) 


(Description of the Behavior Intervention Project)


ELSE 6816 Behavior Change Project


(NCATE Assessment 5)

DESCRIPTION


During lab/internship, candidates for the P4 special education licensure will complete a behavior change project on a targeted student using principles of behavior and single-subject research design. This project is a culmination and application of skills/concepts that you began in ELSE 4033 Behavior Intervention and Consultation. For this project, you will collaboratively design an intervention plan to decrease inappropriate behaviors, increase student achievement, independence, self-motivation, self-direction, communication skills, and/or self-advocacy of individuals with exceptional learning needs, following the ethical guidelines of CEC and based on data-driven information and evidence-based practices. Prerequisites include passage of ELSE 3643 and ELSE 4033, and 4743 with a B average or better.  You must receive a passing score on this project in order to pass the lab and to be recommended for licensure in special education.


PHASE I – Targeting Behaviors


Using the questions below to guide you, target a student in your classroom with behavior(s) that you want to change. One behavior should be an inappropriate behavior that needs to be decreased because of social or inclusion issues (i.e., throwing things, arguing, using inappropriate language, failing to turn in homework, etc.); you must determine a replacement behavior that you would like to see to replace the inappropriate behavior and then teach/increase the appropriate behavior. The other behavior should be an academic one (i.e., skill) where you are increasing a behavior (i.e., developing vocabulary, increasing homework completion, increasing sight word skills, using study skills, etc.). Before you proceed with your project, you must have your university supervisor approve your project – this will ensure that you have targeted and defined an observable/measurable behavior in order to complete the project. Make sure that you use a pseudo name for the student to ensure confidentiality. This phase must be completed and have instructor approval by the end of the fourth week of class.


1. Who is your student?


a. Select a student to target for the project. Do not select a student who is frequently absent as this will make it difficult for you to complete the project).


b. Provide a brief description of your student (include relevant information such as grade level, disability category, and anything else that helps to understand the student and the behavior).


2. What behavior/skill do you want to change (increase or decrease)?


a. Collect a minimum of one week of anecdotal recording using the ABC format with regard to the skill or behavior to be targeted.


b. Justify why the time should be spent to change this particular behavior/skill -- why this is important to the success of your student (i.e., social significance).


c. Using ABC data, make a judgment about the possible function of the behavior (if applicable).


d. Create a behavioral definition (operationalize it) of the targeted skill or behavior. 


e. Give information regarding the student’s strengths and weaknesses in relation to the targeted skill/behavior (i.e., Present Level of Performance).


3. What is your objective for the behavior/skill.


a. Write objective for changing the behavior/skill in observable, measurable, repeatable terms. Include Condition, Learner, Behavior, Criteria.


4. How will you measure? 


a. Determine appropriate measurement procedures and develop data sheets for data collection.


· Determine the type of data you will collect (discrete or continuous): 


· Determine dimension of data you will collect Frequency, Rate, Duration, Latency, Topography, Force, Locus):


· Select the best recording system to collect data based on the type and dimension of the data (Permanent Product, Event recording, Interval Recording --Partial or Whole, Time sampling, Duration Recording, or Latency Recording):


· Determine when you will collect data (daily, several trials a day):


· Develop your data collection sheet and turn in with Phase I:


5. What will be your intervention(s) for the behavior and skill?


a. Decide on an appropriate intervention(s) based on review of relevant literature, likely function of the behavior and collaboration with general education teacher. Answer the following:


· Intervention I will use to change the behavior:


· 4-6 page review of literature 


(1) Use APA style to include: 1-inch margins, double space, Times New Roman 12 point font).


(2) Minimum of three resources for each targeted behavior. Resources may not be more than eight years old and must be from peer-reviewed journals.


· Brief explanation of why you chose this intervention based on your research.


6. Which research design will you use to collect data and evaluate your intervention (AB, ABAB, Multiple Baseline, Changing Criterion, Alternating Treatments, Changing Condition)? If you have difficulty, consult the Alberto text used in ELSE 5033.


Some examples include:
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At the end of Phase I, you should have ready for instructor approval the following items:


a. Typed Document to include:


· Brief description of student.


· Justification for targeted behavior to decrease (to include social validation) and academic behavior to increase. Support your selection with information taken from your ABC notes and/or academic notes.


· Behavioral definition (operationalized) for targeted behavior to decrease.


· Behavioral definition for targeted skill to increase.


· Objectives for behavior/skill


· Answers to #4 above


· 4-6 page review of literature on behavior/skill selected and interventions that have been used by other professionals in the field.


· Description of intervention chosen with supporting evidence from review of literature for selection. Your description should provide enough information that anyone could easily use to implement the intervention. 


· Rationale for why this intervention should be used instead of another intervention that may either be more or less intrusive. 


· Description of design(s) you will use and explanation for why this will be the best design(s) for the behavior/skill.


· Description of all people you involved in your decision making process and how you involved them.


· Using CEC Code of Ethics, paragraph justifying your targeted behavior, intervention, and implementation.


b. Notes from ABC Recording


c. Provide information about the academic skill you selected to increase.


PHASE II – Implementing Intervention


Note: Must have approval from instructor before beginning Phase II. 


1. Collect baseline data until stability in responding is observed (plot data daily on a graph).


a. For the behavior, this can vary but you must have a minimum of five data points, and the data should be clearly indicating that the behavior, if left without intervention, will continue.


b. For the academic skill, the data may indicate that without instruction, it will continue at the same level – and this may only require 2-3 data points (for example, if you select 30 sight words and pre-test the students’ knowledge of them, this will probably stay the same until instruction/intervention occurs).


2. Implement intervention (continuing to plot data daily).


3. In addition to recording your data, keep a reflective journal of your experience daily, explaining how your student is doing, changes or adjustments you have had to make, etc. (these should be typed and turned in with your final project). Your reflections should demonstrate your thoughtful analysis of what you are doing.


4. Depending on the particular research design that you chose, continue collecting data making the changes necessary as indicated by the data (for example, if you are using an AB design, then you should begin to see the data take the desired direction – if you do not, then you need to either re-look at your intervention, or you should re-look at your description of your targeted behavior (you may not have it defined well enough for you to collect data consistently); or if you used a multiple baseline design, then begin the second phase once you see the data stabilize in your first phase, or if you are using a changing criterion, use your data to set each phase criterion, etc.) 


a. You must have a minimum of four weeks of data (excluding your baseline). Your data must be hand plotted on graph paper (this is to ensure that you are collecting data during each trial). If your data does not go in the direction that it should, then your reflections should indicate decisions that you made, and then you should denote the phase lines to show that you have adjusted the intervention – this must clearly be noted and explained within your work. Remember, the purpose of this assignment is to insure that you know how to target, define, provide intervention, and evaluate the success of your intervention. In other words, do not continue an intervention for four weeks when it is obvious that it is not working.


5. Once you begin to see the behavior change in the way you intended and stabilize, begin fading procedures (if relevant) if time allows. Otherwise, prepare a description of the fading procedure and include in your final report.


6.  Write a 4-6 page report summarizing your Behavior Change Project and what you have learned. 


(1) Use APA style to include: 1-inch margins, double space, Times New Roman 12 point font).


(2) Include summary of results and recommendations for the targeted behaviors.


(3) Include description of fading procedures if you were unable to complete during timeline.


(4) Include description of how you will continue to fluency (for skill), generalization and maintenance to insure that the behavior has been mastered.


(5) Include summary statement(s) of how the project has impacted student learning.


At the end of Phase II, you should have ready for instructor approval the following items:


a. Data collection for behavior/skill


b. Typed reflective journal


c. Report


Phase II should be completed no later than the 2nd week of the teaching internship; the time line may be adjusted by your instructor as needed for successful completion.


SECTION IV – Assessment #5


Attachment (b) 


Rubric for Behavior Change Project

NCATE Assessment 5: Behavior Change Project Rubric

Candidate:






Evaluator: 







Standard #2 Score _____
Standard #4 Score _____
Standard #7 Score   _____


Standard #8 Score _____
Standard #9 Score _____
Standard #10 Score _____

		Behavior Change Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Phase I – Selecting Target Behavior



		1. Description of Targeted Student


CEC Standard 2


CC2K2; CC2K5; CC2K6



		Provides a brief, but comprehensive description of the student relevant to targeted behaviors. 

		Provides an adequate description of the student, relevant to targeted behaviors.

		Provides inadequate description of the student, and/or included information that is not relevant to targeted behaviors.



		Comment:


CEC Standard #2 Score _____/3



		2. ABC Recording

CEC Standard #8


CC8S4; CC8S8; CC8S10; GC8K3; 

		Provides an exemplary collection of behavior notes using observation; antecedents, behavior, and consequence clearly defined without use of emotional or unobservable terms. Included more than the minimum of 30 minutes daily for one week.

		Provides adequate collection of behavior notes using observation; antecedents, behavior, and consequences are defined without use of emotional or unobservable terms. Had a minimum of 30 minutes daily for one week.

		Provides inadequate collection of behavior notes; either did not use ABC recording, or antecedents, behavior, and consequences were not clearly delineated; and/or used unobservable terms; and/or did not have the minimum of minutes.



		Comment:


CEC Standard #2 Score _____/3



		3. Notes on Academic Skill Selection


CEC Standard #8


CC8S4; C8S8; CC8S10; GC8K3

		Provides exemplary notes or description on the academic skill selected, including the use of a variety of resources

		Provides adequate notes or description on the academic skill selected.

		Provides inadequate notes for skill selection; appears to be more for teacher convenience.



		Comment:


CEC Standard #8 Score _____/3



		4. Writing of Behavior Definitions


CEC Standard #8


CC8S5; CC8S8; GC8S1; GC8S2; GC8S3

		Provides exemplary behavior definitions in observable, measurable terms. Demonstrated clear understanding of the targeted behaviors, and definitions were specific enough to ensure proper data collection.

		Provides adequate behavior definition in observable, measurable terms.

		Provides inadequate behavior definitions; either were not in observable, measurable terms, or were too vague for proper data collection to occur. 



		Comment:


CEC Standard #8 Score _____/3



		5. Writing Objectives


CEC Standard #7

GC7K1; CC7S4; GC7S2;  GC7S3; GC7S7; GC7S8

		Provides adequate behavior objective for both behaviors.

		Provides adequate written behavior definition for one of the behaviors.

		Provides inadequate behavior objectives for either behavior.



		Comments: 


CEC Standard #7 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Phase I – Determining Data Collection system



		6. Present Level of Performance for Targeted Behaviors


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4



		Provides exemplary present level of performance for targeted behaviors. Demonstrated high level of knowledge about student’s present performance through review of records, and/or ABC notes of PLOP

		Provides adequate present level of performance for targeted behaviors. Demonstrated some knowledge through review of records and/or ABC notes of PLOP

		Provides inadequate present level of performance. Demonstrated little knowledge of student’s PLOP, and/or did not make use of review of records or notes.



		Comment:


CEC Standard #8 Score _____/3



		7. Data Measurement


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Selects correct data measurement of targeted behaviors, demonstrating an exemplary understanding of data collection procedures.

		Selects correct data measurement for targeted behaviors, demonstrating basic understanding of data collection procedures.

		Selects incorrect data measurement for targeted behaviors, demonstrating little to no understanding of data collection procedures.



		Comment:


CEC Standard #8 Score _____/3



		8. Development of Data Collection Sheet


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Provides data collection sheet that includes specific detail for how, when, and by whom the data will be collected, clearly indicating an exemplary understanding of collecting data.

		Provides data collection sheet that indicates basic understanding of how to collect data.

		Provides data collection sheet that indicates little to no understanding of how to collect data. Or fails to provide data collection sheet.



		Comment:


CEC Standard #8 Score _____/3



		Phase I – Literature Review



		9. Content

CEC Standard #9


CC9K4; CC9S10

		Provides exemplary review of professional literature from current sources that is relevant to the targeted behavior and enough information to demonstrate thorough review of targeted behavior. Review demonstrates student’s exemplary ability to synthesize and summarize information

		Provides adequate review of professional literature that is relevant to the targeted behaviors. Review demonstrates student’s ability to synthesize and summarize information

		Provides inadequate review of professional literature and/or was not relevant to the targeted behaviors; and/or was not clearly written.



		Comment:


CEC Standard #9 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		10. Resources


CEC Standard #9

GC9K1; GC9K2; CC9S8; CC9S10

		Includes more resources than required that helped to provide a variety of information about targeted behaviors and interventions; resources were current and from peer-reviewed sources.

		Includes minimum number of resources, providing adequate information about targeted behaviors and interventions from peer-reviewed sources.

		Does not include minimum number of resources, and/or resources were not from peer-reviewed journals, and/or did not provide adequate information about targeted behaviors.



		Comment:


CEC Standard #9 Score _____/3



		11. Format


CEC Standard #9


CC9S2; CC9S3; CC9S4; CC9S5; CC9S6; CC9S8; CC9S10




		Review was exemplary; followed guidelines and format was provided in instructions; using APA style. Clearly demonstrated student’s professionalism and pride in work.

		Review was adequate; followed guidelines and format as provided in instructions; using APA style. 

		Review was inadequate; and/or did not follow guidelines; and/or did not use APA style; and/or clearly demonstrated lack of professionalism.



		Comment:


CEC Standard #9 Score _____/3



		Phase I – Intervention Selection



		12. Description of Intervention


CEC Standard #4


GC4K1; GC4K3; GC4K5; CC4S1; CC4S3; CC4S5; GC4S1; GC4S9; GC4S10; 

		Provides exemplary description of intervention, making it easy for anyone to replicate the use of the intervention; demonstrates high level of understanding of how the intervention will impact the behavior.

		Provides adequate description of intervention.

		Provides inadequate description of intervention; is difficult to understand exactly what the intervention is, what it entails, and how it will be implemented.



		Comment:


CEC Standard #4 Score _____/3



		13. Rationale for Intervention Selection


CEC Standard #9

CC 9K4; CC9S1; CC9S2; CC9S8; 

		Provides exemplary rationale for selected intervention, demonstrating high level of understanding of literature review and use of to select intervention.

		Provides adequate rationale for why the intervention was selected; demonstrates basic understanding of using literature review to select intervention

		Provides no or inadequate rationale for why the intervention was selected, and/or demonstrate little if any understanding of using literature review to select intervention.



		Comment:


CEC Standard #9 Score _____/3



		Phase I – Design Selection



		14. Selection of Design


CEC Standard #8

CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Selects design appropriate for targeted behaviors and method for data collection. Explanation for design selection is exemplary indicating high level of understanding of design principles

		Selects design that is adequate for targeted behaviors and method for collecting data. Explanation for design selection is adequate

		Selects design that is inadequate for targeted behaviors and/or provides no or faulty explanation.



		Comment:


CEC Standard #8 Score _____/3



		Phase I - Other



		15. Collaboration

CEC Standard #10

CC10K3;CC10S2-S5

		Provides evidence of significant collaboration in process of Phase I.

		Provides evidence of some collaboration in process of Phase I

		Provides little or no evidence of collaboration in process of Phase I.



		Comment:


CEC Standard #10 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		16. Use of CEC Code of Ethics


CEC Standard #9

CC9S1; CC9S2; CC9S4; CC9S5; CC9S6; CC9S7; CC9S8; CC9S10; CC9S11

		Provides significant evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation, clearly demonstrating high level of understanding of ethical issues.

		Provides evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation.

		Provides little or not evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation; level of understanding of ethical issues is not apparent.



		Comment:


CEC Standard #9 Score _____/3



		Phase II – Baseline Data



		17. Baseline Data 


CEC Standard #8

CC8K1; CC8S1; CC8S2; CC8S3; CC8S4; CC8S5; CC8S8; CC8S9; GC8S1; GC8S2

		Collects adequate data points for baseline, and demonstrates clear understanding of when baseline is stabile.

		Collects adequate data points to establish a baseline. 

		Collects inadequate data points to establish stabile baseline, suggesting little understanding.



		Comment:


CEC Standard #8 Score _____/3



		Phase II - Implementation Data



		18. Collection of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Systematically collects intervention data as outlined in Phase I, demonstrating exemplary understanding of data collection procedures.

		Systematically collects intervention data as outlined in Phase I, demonstrating adequate understanding of data collection.

		Either does not systematically collect data as outlined in Phase I, or does not demonstrated adequate understanding of data collection.



		Comment:


CEC Standard #8 Score _____/3



		19. Plotting of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Plots data point after each session/trial; plots data correctly, showing exemplary understanding of the use of techniques for graphing data, ensuring the behavior of the student is clearly depicted.

		Plots data point after each session/trial; plots data correctly, showing adequate understanding of the use of techniques for graphing data and using to make educational decisions.

		Either fails to plot data points after each session/trial, or does not plot correctly; indicating inadequate understanding of the use of techniques for graphing data.



		Comment:


CEC Standard #8 Score _____/3



		20. Timeline of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Collects data above the minimum time period, providing information that is exemplary in demonstrating the effectiveness of the project.

		Collects data for the minimum time period.

		Collects data for an inadequate time period.



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		21. Fading Procedures


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Provides clear description of how fading will occur; provides data points for use of fading procedures as indicated by the data if time allowed; evidence of exemplary understanding of fading procedures

		Provides description of how fading will occur; provides data points for use of fading procedures as indicated by the data if time allowed; evidence of adequate understanding of fading procedures.

		Provides vague or no description of fading procedures, and/or failed to provide data points even when data indicated fading begin and time allowed; little or no evidence of understanding of fading procedures.



		Comment:


CEC Standard #8 Score _____/3



		Phase II - Reflective Journals



		22. Content


CEC Standard #9


CEC 9K11; CC9S1; CC9S6; CC9S8; CC9S9; CC9S11

		Provides daily reflection on project; reflection demonstrates candidate’s exemplary understanding of principles of behavior change and his/her impact on student learning.

		Provides daily reflection on project; reflection demonstrates candidate’s adequate understanding of principles of behavior change and his/her impact on student learning.

		Provides inconsistent daily reflections and/or reflections fail to demonstrate candidate’s understanding of principles of behavior change and his/her impact on student learning.



		Comment:


CEC Standard #9 Score _____/3



		23. Evidence of On-Going Evaluation

CEC Standard #9

CC9S9; CC9S11

		Daily reflections provide exemplary evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate on-going evaluation of the intervention.

		Daily reflections provide adequate evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate on-going evaluation of the intervention.

		Daily reflections provide inadequate evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate little if any on-going evaluation of the intervention.



		Comment:


CEC Standard #9 Score _____/3



		Phase II - Summary Report



		24. Summary/Analysis of Results


CEC Standard #8

CC8K1; CC8K4; GC8K1; GC8K4; CC8S1; CC8S2; CC8S3; CC8S4; CC8S5; CC8S7; CC8S8; CC8S10; GC8S2; GC8S3

		Provides exemplary summary and analysis of the results of the interventions. Report demonstrates exemplary understanding of behavior change and the use of data analysis to make educational decisions.

		Provides adequate summary and analysis of the results of the interventions. Report demonstrates adequate understanding of behavior change and the use of data analysis to make educational decisions.

		Provides inadequate summary and analysis of the results of the project. Report demonstrates inadequate understanding of behavior change and/or the use of data analysis to make educational decisions.



		Comment:


CEC Standard #8 Score _____/3



		25. Recommendations


CEC Standard #8

CC8K1; CC8K2; CC8K4; CC8S5; CC8S6; CC8S7; CC8S8

		Provides exemplary recommendations that are based on the results of the interventions and the present level of performance of the students

		Provides adequate recommendations that are based on the results of the interventions and the present level of performance of the students

		Provides no or inadequate recommendations that are based on the results of the interventions and the present level of performance of the students



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		26. Description of Fading Procedures


CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of fading procedures, demonstrating high level of understanding of how to fade procedures

		Provides adequate description of fading procedures.

		Failed to address fading procedures and/or were inappropriate.



		Comment:


CEC Standard #4 Score _____/3



		27. Description for Fluency


CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of fluency procedures, demonstrating high level of understanding of how to fade procedures

		Provides adequate description of fluency procedures.

		Failed to address fluency procedures and/or were inappropriate.



		Comment:


CEC Standard #4 Score _____/3



		28. Generalization and Maintenance

CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of generalization and maintenance procedures

		Provides adequate description of generalization and maintenance procedures

		Failed to address generalization and/or maintenance procedures 



		Comment:


CEC Standard #4 Score _____/3



		29. Summary Statement of Impact to Student Learning


CEC Standard #9

CC9S8; CC9S9; CC9S11



		Provides exemplary summary statement of impact to student learning, providing evidence of candidate’s high level of understanding of their skill and ability in impacting student learning.

		Provides adequate summary statement of impact to student learning, providing evidence of candidate’s understanding of their skill and ability in impacting student learning.

		Provides no or inadequate summary statement of impact to student learning, providing little or no evidence of candidate’s understanding of their skill and ability in impacting student learning.



		Comment:


CEC Standard #9 Score _____/3



		30. Format

CEC Standard #9

CC9S2; CC9S3; CC9S4; CC9S5; CC9S6; CC9S8; CC9S10

		Follows format and guidelines adequately; work is exemplary and demonstrates a high level of professionalism expected for graduate level programs.  

		Follows format and guidelines adequately; work is adequate and demonstrates professionalism expected for graduate level programs.

		Either does not follow format or does so inconsistently; and/or work is inadequate and does not demonstrate professionalism expected for graduate level programs.



		Comment:


CEC Standard #9 Score _____/3





Please complete the Scoring Below; then transfer results to front page. 

   TOTAL SCORE:           ___/90

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 4 received a 10/12 which equals 83%; .83X3 = 2.49/3.00

Standard #2 Score (#1)



_____/3
  

Standard #2 
_____/3.00






Standard #4 Score (#12,26-28)


_____/12
  
Standard #4 
_____/3.00

Standard #7 Score (#5)



_____/3
  

Standard #7 
_____/3.00

Standard #8 Score (#2-4,6-8,14,17-21,24,25)

_____/42
  
Standard #8 
_____/3.00

Standard #9 Score (#9-11,13,16,22,23,29,30)
_____/27
  
Standard #9
_____/3.00

Standard #10 Score (#15)



_____/3
  

Standard #10 
_____/3.00

Item #29 Impact on Student Learning
______/3

SECTION IV – Assessment #5


Attachment (c) 


Candidate Data Derived from Behavior Change Project

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION


Assessment #5 – Behavior Change Project: P4 Special Education


Impact on Learning: Data from Behavior Change Project

Table 5: Behavior Change Project Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=1) Mean

		(N=4)    Mean

		(N=9)    Mean 






		CEC Standard #2

Characteristics

		3.00

		2.75

		2.89



		CEC Standard #4

Instructional Strategies

		3.00

		2.73

		2.89



		CEC Standard #7

Instructional Planning

		3.00

		2.75

		2.67



		CEC Standard #8

Assessment

		2.75

		2.45

		2.56



		CEC Standard #9


Professional & Ethical


Practice

		2.75

		2.75

		2.78



		CEC Standard #10

Collaboration

		3.00

		3.00

		3.00



		Impact on


Student Learning

		3.00

		2.45

		2.56





Average Mean Scores of Candidate Rating on Behavior Change Project
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Assessment 5 Behavior Change Project Impact on Learning


Arkansas State University

Department of Educational Leadership, Curriculum & Special Education


P-4 SPECIAL EDUCATION Blended Program

Assessment #1


Praxis II: #690 Special Education: Preschool/Early Childhood Education


 #351 Special Education: Knowledge-Based Core Principles


CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


1. Description of the assessment and its use in the program: Two Praxis II assessments are required for teacher candidates of P-4 special education in the state of Arkansas.  The minimum passing score in Arkansas for #690 is 610 and the minimum passing score for #351 is 150.  Both exams are standards-based tests developed and administered by Educational Testing Service (ETS) in Princeton, New Jersey.   The Preschool/Early Childhood Education Praxis II test is divided into six content categories: (a) Human growth and development, (b) identification knowledge of disabling conditions, (c) evaluation, assessment, and eligibility criteria, (d) planning and service delivery, (e) family and community aspects, and (f) professional practice. The test is a 110 multiple-choice test administered in 2 hours. The Knowledge Based Core Principles Praxis II test is divided into three content categories: (a) Understanding exceptionalities, (b) legal and societal issues, and (c) delivery of services to students with disabilities. The test is a 60 multiple-choice test administered in 1 hour.  

2. Alignment of the assessment with SPA standards:  According to ETS, both exams are designed to assess whether an examinee has the knowledge and skills necessary for a beginning teacher of P-4 special education.  The Praxis II #690 test is specifically geared to assess the knowledge of prospective teachers of special education in preschool through grade 1 (ages 3 through 6) on the core concepts and principles and the ability to apply them in real-life situations.  The Praxis II #351 test is specifically designed to assess the knowledge of prospective teachers of special education at any grade level from preschool through grade 12. Both tests measure the knowledge and skills judged by practicing teachers to be important to the job of an entry-level teacher in the field.  A correlation exists between certain specific content categories and CEC standards.  

The questions and targeted standards are addressed as follows:

Praxis II #690


(a) Human Growth and Development: Standard #2-Development and Characteristics of Learners; Standard # 3-Individual Differences, and Standard #6-Language

(b) Knowledge of Disability Conditions: Standard #2-Development and Characteristics of Learners


(c) Evaluation, Assessment, and Eligibility Criteria: Standard #8-Assessment; and, Standard #9-Professional and Ethical Practice

(d) Planning and Service Delivery: Standard # 4-Instructional Strategies; Standard #5 – Learning Environments and Social Interactions; Standard #7 – Instructional Planning; Standard #10 – Collaboration

(e) Family and Community Aspects: Standard #1 – Foundations; Standard #9 – Professional and Ethical Practice; and, Standard #10 - Collaboration


(f) Professional Practice: Standard #1 – Foundations; Standard #10 Collaboration


Praxis II #351


(a) Understanding Exceptionalities: Standard #2 – Development and Characteristics of Learners; Standard #3 – Learning Differences; Standard #5  - Learning Environments and social Interactions; and, Standard #6 – Language

(b) Legal and Societal Issues: Standard #1: Foundations; Standard #9 Professional and Ethical Practice; and, Standard #10 Collaboration


(c) Delivery of Services to Students with Disabilities: Standard #4 – Instructional Strategies; Standard #5 – Learning Environments and Social Interactions; Standard #7: Instructional Planning; Standard #8 – Assessment; Standard #9 – Professional and Ethical Practice; and, Standard #10 Collaboration.   


3. Analysis of Data Findings:  For both Praxis II tests, percent of individuals passing exceeded the 80% requirement by NCATE. Following are the results from the data for the past three years (Note: Scores for #0690 reported first, then #0351 next.) Pass rate required by Arkansas for #0690 is 610 and for 0351 is 150.

2005-2006

2006-2007

2007-2008


Praxis 0690 Mean
      660

      647

      613


Median

      660

      645

      615


#Candidates Passing
      100%

      100%
  
      83%



Praxis 0351 Mean
      162

      161

      161


Median

      162

      159.5

      157


#Candidates passing
      100%

      100%

      100%


Data results for 0690 suggest that planning and service delivery and professional practice are areas that need improvement and have been targeted by the special education department. Data results for 0351 also suggest that delivery of services need improvement.


4.  Evidence for meeting standards:  Over the past three years, pass rate on the Praxis II #690 has been 100% during the 2005-2006 and 2006-2007 school years, and 83% during the 2007-2008 year; for the Praxis II 351 the passing rate has been 100% for all program completers for the past three years. The passage rate clearly indicates that the program is providing students with content knowledge relevant to the categories assessed on each test.  The alignment of CEC Standards to the assessment measure is both apparent and beneficial to the teacher candidates as they prepare to be entry level teachers of P4 special education.


5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment (not available)



(c) candidate data derived 


SECTION IV – Assessment #1 P4 SPED

Attachment (a)


The Assessment Tool


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P-4 Special Education

Assessment #1 – Praxis II: P-4 Special Education

Attachment (a) The Assessment Tool

Praxis II #690: Special Education – Preschool/Early Childhood Education

Time administered – 2 hours


110 multiple-choice questions


		Content Categories

		# of Questions

		% of Questions



		I.  Human Growth and Development

		16

		15%



		II.  Knowledge of Disabling Conditions

		12

		11%



		III.  Evaluation, Assessment, and Eligibility Criteria

		16

		15%



		IV.  Planning and Service Delivery

		17

		15%



		V.  Family and Community Aspects

		21

		19%



		VI.  Professional Practice

		28

		25%





II


Description of topics covered in each content category.


I. Human Growth and Development

Teacher candidates will be able to describe aspects of typical and atypical development from conception through age six; cognitive, physical, motor, social and emotional, language, play, and perceptual. 


II. Knowledge of Disabling Conditions

Teacher candidates will be able to describe the causes and characteristics of at-risk conditions and disabling conditions: mental retardation, learning disabilities, emotional disturbances, vision impairments, hearing impairments, speech and language impairments, physical and health impairments, multiple disabilities, developmental delays, and traumatic brain injuries. Candidates will be able to explain how biological, environmental and nutritional aspects (such as toxins) can impact a developing child. Candidates will how genetics, prematurity, and medical procedures can result in children with disabilities.


III. Evaluation, Assessment, and Eligibility Criteria

Candidates will be able demonstrate ability in instrumentation and procedures for evaluating students with exceptional learning needs; conduct child find and screenings; assist in referral implementation; conduct diagnostic evaluation and summarize into an evaluation report; conduct data collection to enable tracking of individual students; analyze assessment data to determine eligibility criteria; and complete assessments of the child, the family, and the child’s environment.

IV. Planning and Service Delivery

Teacher candidates will be able to interpret and assist in writing Individualized Family Service Plans (IFSPs) for children younger than three years; demonstrate an understanding of the interdisciplinary process through collaboration with others; understand and be able to recommend different service delivery systems, including caregiver programs and settings; conduct case management services in cases from birth to two years and in cases from three years to five years.


V. Family and Community Aspects

Students will be able to demonstrate an understanding of family systems theory and family dynamics, thus assisting families with issues faced by families of children with special needs; demonstrate communication skills; assist families in connecting with family support systems; identify community resources, promote family involvement, including empowerment and parent training.


VI. Professional Practice

Students will be able to describe the history, legislation and litigation, philosophical and ethical issues; implement and maintain effective records management, and conduct research relevant to special education. Students will be able to describe and select from curriculum considerations including teaming, transitioning, integration and mainstreaming, community resources and placement options.

Praxis II #351: Special Education – Knowledge-Based Core Principles

Time administered – 1 hour


60 multiple-choice questions


		Content Categories

		# of Questions

		% of Questions



		I. Understanding Exceptionalities

		15

		25%



		II. Legal and Societal Issues

		8

		13%



		III. Delivery of Services to Students

		37

		62%





II


Description of topics covered in each content category.


I. Understanding of Exceptionalities

Teacher candidates will be able to describe theories and principles of human development and learning, including research and theories related to human development; theories of learning; social and emotional development; language development; cognitive development; and physical development, including motor and sensory.  Candidates will be able to describe the characteristics of students with disabilities, including medical/physical; educational; social; and psychological. They will understand the basic concepts in special education including definitions of all major categories and specific disabilities; causation and prevention of disability; the nature of behaviors, including frequency, duration, intensity, and degrees of severity; and classification of students with disabilities, including classifications as represented in IDEA and labeling of students.


II. Legal and Societal Issues

Teacher candidates will know and be able to describe federal laws and landmark legal cases related to special education (for example, IDEA 2004, Section 504, ADA, Rowley re: program appropriateness, Tatro re: related services, Honig re: discipline). Candidates will understand issues related to school, family, and/or community, such as teacher advocacy for students and families, including advocating for educational change and developing student self-advocacy; family participation and support systems; public attitudes toward individuals with disabilities; and cultural and community influences.


III. Delivery of Services to Students with Disabilities


Teacher candidates will be able to determine conceptual approaches underlying the delivery of services to students with disabilities (for example, medical, psychodynamic, behavioral, cognitive, sociological, eclectic). Candidates will understand professional roles and responsibilities of teachers of students with disabilities (for example, teacher as a collaborator with other teachers, parents, community groups, and outside agencies); teacher as a multidisciplinary team member; teacher’s role in selecting appropriate environments and providing appropriate services to students; knowledge and use of professional literature, research (including classroom research) and professional organizations and associations; and reflecting on one’s own teaching. Candidates will understand how to use assessment, including how to modify, construct, or select and conduct nondiscriminatory and appropriate informal and formal assessment procedures; how to interpret standardized and specialized assessment results; how to use evaluation results for various purposes, including monitoring instruction and IEP development; and how to prepare written reports and communicate findings to others. Candidates will understand placement and program issues (including continuum of services; mainstreaming; integration; inclusion; least restrictive environment; non-categorical, categorical, and cross-categorical programs; related services; early intervention; community-based training; transition of students into and within special education placements; postschool transitions; and access to assistive technology). Candidates will be able to describe curriculum and instruction, including the IEP process; instructional development and implementation (for example, instructional activities, curricular materials, resources and equipment, working with classroom personnel, tutoring and the use of technology); teaching strategies and methods (for example, direct instruction, cooperative learning, diagnostic-prescriptive methods); instructional format and components (for example, individualized instruction, small- and large-group instruction, modeling, drill and practice); and areas of instruction (such as academics, study and learning skills, social, self-care, and vocational skills). Candidates will understand the importance of behavior management (for example, behavior analysis – identification and definition of antecedents, target behavior, and consequent events, data-gathering procedures, selecting and using behavioral interventions); classroom organization/management (for example, providing the appropriate physical-social environment for learning – expectations, rules, consequences, consistency, attitudes, lighting, seating, access, and strategies for positive interactions, transitions between lessons and activities); grouping of students; and effective and efficient documentation such as parent/teacher contacts and legal records). 

*Information taken from: Educational Testing Service, (2005). Praxis II: #0690 and #0351. NJ. Access at www.ets.org 


SECTION IV – Assessment #1 Content P4 SPED

Attachment (b)


(No scoring guide available)


SECTION IV – Assessment #1 Content P4 SPED


Attachment (c)


Candidate Data


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P-4 Special Education

Assessment #1 – 

Praxis II: #690 Special Education – Preschool/Early Childhood Education

CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


Table: Candidate Data


		Year

		2005-2006

		2006-2007

		2007-2008



		Number of Candidates

		1

		4

		6



		Number and Percent Passing

		1/100%

		4/100%

		5/83%



		Number and Percent Failing

		0/0%

		0/0%

		1/17%



		Median

		660

		645

		615



		Average Range of Passing

		660

		647

		613





Arkansas Department of Education and Arkansas State University required score: 610


TABLE: CONTENT EXAM #690


		Categories

		# Possible

		2005-2006

		2006-2007

		2007-2008



		

		

		MEAN Score

		MEAN Score

		MEAN Score



		Human Growth and Development

		16

		13

		11

		11



		Knowledge of Disabling conditions

		15

		10

		12

		11



		Evaluation, Assessment, and Eligibility Criteria

		11

		7

		8

		10



		Planning and Service Delivery

		22

		17

		17

		17



		Family and Community Aspects

		19

		17

		16

		26



		Professional Practice

		26

		20

		18

		18



		Number Taking Test

		N=1

		N=4

		N=6





Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P-4 Special Education Blended Program

Assessment #1 – 

Praxis II: #351 Special Education – Knowledge-Based Core Principles

CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


TABLE: CANDIDATE DATA

		Year

		2005-2006

		2006-2007

		2007-2008



		Number of Candidates

		1

		4

		9



		Number and Percent Passing

		1/100%

		4/100%

		6/100%



		Number and Percent Failing

		0/0%

		0/0%

		0/0%



		Median

		162

		159.5

		157



		Average Range of Passing

		162

		161

		161





Arkansas Department of Education and Arkansas State University required score: 150


TABLE: CONTENT EXAM #351

		Categories

		# Possible

		2005-2006

		2006-2007

		2007-2008



		

		

		MEAN Score

		MEAN Score

		MEAN Score



		Understanding Exceptionalities

		16

		14/16

		12

		14



		Legal and Societal Issues

		9

		8/9

		5

		7



		Delivery of Services to Students with Disabilities

		31

		28/31

		24

		24



		Number Taking Test

		N= 1

		N=4

		N=6





Assessment 1 State Licensure Exams


Assessment 3


Kindergarten Internship Integrated Instruction Plan


Description of the Assessment


Assessment 3, the Internship Integrated Instruction Plan, is completed during the Kindergarten placement of the internship.  The assessment is an extended assignment that serves as an opportunity for candidates to demonstrate knowledge, skills and dispositions in their capstone experience.  The assignment also documents the candidates’ readiness to be fully responsible for curriculum planning, implementation and evaluation.  


Alignment of Standards


The rubric for the Internship Integrated Instruction Plan (below) identifies the NAEYC standards that are assessed.  The assignment provides an opportunity to document Standards 1c; 3 a, b and c; 4b and 5d and 5e.   Candidates use assessment data and knowledge of children’s development and broader contexts to plan and implement a range of effective learning activities.  In addition they provide statements that support how these planned experiences support children’s learning and development and reflect upon the effectiveness of their implementation.


Brief Data Analysis


Data prior to Fall 2007 has been lost in College Live Text.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.


Because there are so few candidates in the ECSE program, data for the ECSE candidates were not disaggregated from all ECE students; the data reported herein reflects all ECE and ECSE students combined.  


Data are presented in the table below.  On average, 84% of candidates scored at the exemplary level across the indicators on this assessment (range of 81% to 86%) for an average of 99% of students meeting or exceeding expectations.  Fewer than 3% of candidates were scored as unacceptable on any of the indicators, and typically no more than one or two candidates failed to meet expectations throughout the assessment.  


Evidence for Meeting Standards


The data provides strong documentation that candidates are meeting and surpassing expectations for the performance on these particular standards as measured by the assessment.  The area of greatest weakness was Standard 5d, where only 3% of students were not rated as successful.  Candidate performance on all other standards documented by this assessment (1c, 3a, 3b, 3c, 4b and 5e) was very strong, with 98 – 100% of candidates meeting or exceeding the expectations.  The data from the assessment provide clear evidence that the program effectively prepares candidates to meet NAEYC standards.


Internship Integrated Instructional Plan Instructions


In collaboration with the clinical supervisor and university supervisor, the Intern will plan and teach a total of three weeks during the eight week teacher internship. The teacher intern will plan for the three weeks following the format of an Integrated Instruction Plan.  This plan may be based on a topic, subject, or content area. The plan must correlate learning objectives to SLE’s and curriculum frameworks.  Detailed lesson plans must be given to the university supervisor and clinical supervisor prior to the beginning of the three weeks of full-time teaching. All Integrated Instruction Plans will follow the Field III lesson plan format and must be word processed. Plans may be placed on the teacher web page with approval from the building administrator and classroom teacher. Refer to the Integrated Instruction Plan SPA rubric for details.  


Planned activities may include:


A. 
Documentation of children’s learning through a variety of different types of representations. 




Documentation should occur throughout the learning process, beginning, middle, and end. 




Examples of documentation of SLE’s might include, but are not limited to: 


· Webs reflecting children’s knowledge of a topic, subject, or concept. Webs can be small group, pair, or individual. Initial webs can be updated periodically – daily, weekly, etc. to reflect student-learning outcomes.  


· Charts – such as KWHL. What a child “Knows”. “What” he/she wants to know.  “How” that information might possibly be obtained, and consequently, what has been “Learned” from the experiences and study.  


· Graphs – graphs appropriate to the selected integrated instructional plans and reflecting children’s knowledge and understanding of specific topics, concepts, or ideas. Graphs may be initiated by the teacher or child.  


· Photographs taken by children or interns using digital cameras, disposable cameras, etc. documenting and reflecting the ongoing learning process. Photographs might be organized sequentially in an album, displayed on a chart, or on a timeline to show the evolution of growth and understanding. Audio and video cameras may also be used with permission and prior approval from the school and parents.   


· Models or three-dimensional structures reflect student understanding and comprehension of an idea or concept at different levels of understanding. Models might be made from modeling mixture such as clay, baker’s dough, through construction using boxes, blocks, or by gluing foam or wooden pieces together.  Many new products are available to make 3-D construction easy for young children and their teachers


· Sketches of objects associated with the concepts inherent in the integrated instructional curriculum plan serve as documentation of understanding and growth over time and may be either concept, subject, or skill-based in nature. For example, children may sketch seeds in various stages of sprouting as observed through a clear container or plastic bag. Students might extend or demonstrate learning comprehension or learning expectations through sketches of plant growth, sketches of the development of leaves, buds, blossoms, flowers or fruits/vegetables.     


· Documentation of learning through technology as noted in the ISTE, NETS Standards PK – 2nd Grade. Powerpoints and other child-produced technological works can be used by children to demonstrate learning. The teacher intern will be in a position to work with small groups of children in the development of technologies that reflect learning. This may be as minimal as the use of an overhead transparency in the form of a chart (replacing a poster-board chart) where children show understanding and comprehension of ideas. For example, instead of gluing shapes on a bar graph to reflect the number of circles, squares, triangles, octagons, or rectangles a child or small group of children have found in the classroom, the children may draw the shapes on a writeable transparency.


· A culminating event inviting school personnel, classes of children, or parents for the purpose of viewing the reflections and documentation of children’s learning.  Various representations of SLE’s may include charts, graphs, audio and video recordings, webs, sketches, and literacy activities to be discussed and displayed at this event.


B.   
Daily literacy activities used to reflect SLE’s may include:


· Literacy centers  


· Children’s writings including sound-spelling or invented spelling


· Child-initiated stories recorded by the teacher or by a tape recorder.


· Child explanation for works of art.


· Authentic student writings consisting of a variety of types of journal writings. This should not 



be limited to a typical “morning message.”   


C. 
Science and Social-Studies related activities should be included in the integrated        
instructional curriculum plan. Examples include experiments and directed 
observations.  Children may record observations of a scientific lesson, an 
experiment, or a natural occurrence through sketches, in writing, or by marking a 




pictorial graph or chart.  Examples of the study of history relevant to children and 




of interest to children might be the history of candy or the history of crayons 




including timelines and interesting key facts.   Correlation 
frameworks/benchmarks and SLE’s are expected.  


D. 
Mathematics experiences in the form of charts, graphs, estimation, and 
developmentally appropriate numerical experiences correlated to 
frameworks/benchmarks and SLE’s


E. 
One teacher-made learning center including developmentally appropriate 
materials and  activities to promote SLE’s. Examples of centers might include a 




“Current Events” center consisting of newsworthy events appropriate for young 




children.  Some examples might be the largest watermelon grown in a certain 




county or town, a new park opening in a town or local community, area military 




families including dads and moms going away for military service, photos of 




“National Night Out” or other community events. Current events, of course, 




should be relevant to the child’s interests, to the background of the school and 




community, reflective of community and family values, and relevant to SLE’s. 




Another example of a learning center might be a “maps” center including a 




classroom map, a map of a wing of the school, a map of the playground, a map 




of the school building. Authentic maps of Arkansas and a map of the United 




States could possibly be displayed. Centers may also be subject-based or skill-




based and should always correlate to Arkansas frameworks and benchmarks 




and to SLE’s. 


F. 
Meaningful props added to activity centers or learning centers correlated with 




frameworks and benchmarks and to support SLE’s. For example, a kindergarten 




teacher may have a display and learning center about Arkansas highlighting 




items related to the state.  The teacher intern may add meaningful display items, 




props, activities, games and materials as appropriate.  


G. 
Student-developed projects including on-going data collection opportunities. A 




variety of ways in which students may document or demonstrate that learning 




has occurred such as: models, photos, sketches, diagrams, charts, graphs, 




murals, videos, audio recordings, in addition to typical assessment measures.


H. 
Graphic organizers such as: Venn diagrams, story charts, circle stories, etc.


I. 
Opportunities for creative writing. 


J. 
Development and implementation of an Interactive Instructional bulletin board 




that requires the cooperation or participation of students. The use of authentic 




pictures, photographs, and visuals is expected. Pictures of the interactive bulletin 
board will be included in the Internship Paper Portfolio as specified.   


K. 
A display related to the theme or topic of the Integrated Instruction Plan is 
required. The display should include authentic artifacts and visuals. Children 




should be encouraged to add to the display by contributing items or objects for 




home as is feasible. Parents may be encouraged   to assist in sharing valuable or 
fragile authentic works or objects of interest. The teacher intern may add 




meaningful display items, props, activities, games and materials as appropriate.    
Photographs of the Display will be included in the Internship Paper Portfolio as 




identified on the Internship Paper Portfolio Checklist.           


L. 
Food experiences only if meaningful to furthering the SLE’s of a child. For 
example, if studying historical events as found in the frameworks/benchmarks, 




tasting foods typically eaten during a particular time period will enhance learning 




and conceptual understanding.   Food experiences can be effectively used to 




further mathematical understandings of measurement and fractions. Food 




experiences, as with all experiences, should be selected with regard to relevance 


to the mandated school and state curriculum frameworks and based on student 




interest.   


M. 
Speakers and/or field visits are applicable to further SLE’s for each of the three 




weeks of planned integrated instruction. Although many schools discourage field 




visits, individuals may be invited to further children’s understanding of specific 




concepts or topics as noted by the curriculum frameworks and SLE’s of the 




specific age and developmental level of the child. For example, a field presenter 




from a nursery can further the understanding of plant life, growth, and related 




processes. Any speaker and field visit should further child’s learning, 




comprehension and understanding of a concept or idea. 


ASSESSMENT 3


Internship Integrated Instruction 

Rubric


		Description 

		Exemplary

		Acceptable 

		Not Acceptable



		Standard 1c 
Candidates use developmental knowledge to create appropriate learning environments 

		Written rationales clearly connect candidate’s understanding and knowledge of the children in the class with the decisions made about how to create learning environments and experiences for the children. Multiple, specific examples are provided that give evidence to the candidate attending to developmental characteristics of the children. Children with specific learning needs (such as ELL, disability, etc.) are identified and adaptations are clearly identified to support their specific learning and development that are appropriate and available opportunities. Candidates provide evidence of their specific opportunities to implement a healthy, respectful, and supportive environment.




		Candidates provide evidence, such as written rationales or reflective activities, that they have considered knowledge of child development in the planning and implementing of the learning environment and learning experiences. Examples tend to be general and generic rather than specific. Most learning experiences have evidence of how the candidate has at least considered the needs of children with specific learning needs (such as ELL, disability, etc.), although adaptations may not be in writing. Candidates refer to opportunities to create healthy, respectful and supportive environment, but may not have consistent written documentation.

		Candidate provides no rationales or irrelevant documentation of their ability to use an understanding of child development to create learning environments and experiences. Candidates consistently rely solely on “canned” activities and materials and show now evidence of matching these activities to the developmental characteristics of the group as a whole AND/OR the needs of children with specific adaptation needs. No or limited evidence exists of efforts to create healthy, respectful and supportive learning environments. 



		Standard 3a 
Candidates use assessment data from a variety of sources (placement, formative, summative) to make accurate and professional evaluations of children’s learning and development. 

		Evidence for the use of effective, efficient and appropriate placement, formative and summative assessment/assessment data specific to the Integrated Instruction Plan is provided. Data is referred to as part of the decision-making process throughout the implementation of the project, and students consistently interpret data accurately and methods for gathering data are appropriate to their uses. Overall, the evidence provides that the candidate has an excellent ability to understand and use assessment and documentation of learning throughout the instructional process.




		Evidence for the use of placement, formative and summative data specific to the Integrated Instruction Plan is provided. Data is referred to as part of the decision-making process throughout the implementation of the project, although students may occasionally misinterpret data or use inappropriate methods for gathering the assessment data. Overall, evidence provides an acceptable level of the candidate’s ability to understand and use assessment and documentation or learning throughout the instructional process. 

		No or limited evidence of the use of appropriate placement assessment in the planning of the Integrated Instruction Plan; AND/OR no or limited evidence of the planned use of appropriate formative assessment during the implementation of the Integrated Instruction Plan; AND/OR limited evidence of the use of summative assessment at the end of the Integrated Instruction Plan to evaluate student learning and development and the project itself. Overall, there is limited evidence of the candidate’s ability to understand and use assessment and documentation of learning throughout the instructional process.



		Standard 3b 
Candidates demonstrate skills in developing and using varied assessments that are appropriate to their goals and children’s characteristics, with emphasis on curriculum-embedded, performance assessments by selecting and using assessments that are appropriate to children, outcomes, and content of the Integrated Instruction Plan. 

		All assessments used are performance-based, curriculum-embedded, and engage children in meaningful activity (with the exception of requirements from the school). The candidate has created the majority of the assessments used, relying on “packaged” assessments to a minimal extent. A variety of assessment approaches is used, and together these assessments create a meaningful picture of children’s learning and development. Assessments clearly and efficiently measure the identified SLEs/outcomes. Candidates can accurately describe, using professionally correct terminology, the strengths and weaknesses of most or all of the assessments chosen.




		The majority of assessments used is performance-based, curriculum-embedded, and engage children in meaningful activity; some assessments conform to a skills-based orientation. A variety of assessment approaches are used; some which were designed by the candidate and others that might be “packaged”. Most assessments are appropriate measures of the identified SLEs/outcomes although some might be less efficient/effective means. Candidates can describe the strengths and weaknesses of most of the assessments chosen; however, the language does not consistently use professional terms.

		The majority or all assessments are skills-based, often having children demonstrate skills in isolation rather than in meaningful activity. There is little if any variety in the types of assessments the candidate uses with children. Assessments often do not match identified SLEs and/or outcomes. Candidates are unable to describe accurately the strengths and weakness of the assessments chosen.



		Standard 3c 
Responsible assessment practices are in effect; assessments used support children and meet professional standards (such as ethical, valid, reliable, and culturally fair). 

		Candidates have provided evidence of modification (or the consideration of modification) of all assessments to address the individual needs and characteristics of children. Candidates can respond in an assured manner and with professional language about the professional standards (ethical, fair, valid, reliable) of all assessments chosen. 

		Candidates have provided evidence of modification of some or most assessments to address individual needs and characteristics of children. Candidates address the ethical, valid, reliable, and fair use of most assessments, and can provide evidence that most assessments have been implemented in a manner that is ethical, valid, reliable and fair. 

		There is no or limited evidence that candidates have considered or provided for individual/special needs related to assessment (e.g., language, disability). There is limited or no evidence that candidates have considered the validity and reliability of the assessments used, or implemented the assessments in a manner that helps assure the validity and reliability. Ethical considerations for assessment are not in evidence.





		Standard 4b 
Candidates evidence the understanding of and ability to effectively implement a continuum of research-based approaches, strategies and tools to support children’s learning and development. Candidates are able to make professional decisions about which approaches/strategies/ 
tools they use in particular situations based on an understanding of children as individuals and as a group as well as based on the identified SLEs/outcomes. 




		Candidates implement all required activities for the Integrated Instruction Plan and all are implemented in an acceptable manner. A breadth of approaches/strategies/tools is evidences, and students consistently make excellent decisions for matching to the particular situations, children, groups and SLEs/outcomes. 

		Candidates do implement all the required activities for the Integrated Instruction Plan and implement the majority of these activities in an acceptable manner. A breadth of approaches/strategies/tools is evidenced, and generally, students make good decisions for matching to particular situations, children, groups and SLEs/outcomes.

		Candidates do not address the list of required planned activities for the Integrated Instruction Plan OR may use many/most of the identified activities but implement them in an inappropriate manner. Approaches/strategies/tools used are limited, and often used at inappropriate times based on the individuals, group and identified SLE/outcome.



		Standard 5e 
Candidate provides evidence for being an informed advocate for sound educational practices by providing knowledgeable rationales for the efficacy and appropriateness (age, culture, developmental level) of specific planned activities; these rationales should include appropriate professional citations and the referenced SLEs/frameworks. The audience of the rationale should be identified and the rationale written in language appropriate to that audience. 

		The candidate provides an effective rationale for the identified audience for six or more planned experiences/activities. Current (no older than 2001) professional citations provide evidence-based research to support the use of the activity for the intended outcome. SLEs/frameworks are accurately identified and the connection between the SLE/framework is clearly made and in language the intended audience can understand. Language throughout all the rationales is appropriate for the audience.




		The candidate provides an effective rationale for the identified audience for five planned experiences/activities. Professional citations provide evidence-based research to support the use of the activity for the intended outcome. SLEs/frameworks are accurately identified and the connection between the SLE/framework is clearly made and in language the intended audience can understand. 

		The candidate provides an effective rationale for the identified audience for four or fewer planned experiences/activities. Professional citations provide evidence-based research to support the use of the activity for the intended outcome. SLEs/frameworks are accurately identified and the connection between the SLE/framework is clearly made and in language the intended audience can underst

and. 



		Standard 5d 
Candidates evidence professional decision making and reflection in terms of designing, implementing and evaluating learning environments and experiences for young children. 

		Candidates provide written evidence of their continued critical reflection of their own work while designing, implementing and evaluating the Integrated Instruction Plan. Clear reference is made to appropriate professional literature during all phases. Candidates identify ways in which the process of the creation and implementation of the Integrated Instruction Plan has both helped them develop as a professional and identified further areas of growth to consider. The candidate’s reflection includes ideas on how to address the areas of growth.

		Candidates provide evidence of their continued critical reflection of their own work while implementing and evaluating the Integrated Instruction Plan. Reference is made to appropriate professional literature at least during the designing phase. Candidates identify ways in which the process of the creation and implementation of the Integrated Instruction Plan has both helped them develop as a professional and identified further areas of growth to consider.

		Limited or no evidence of candidates referring to professional literature in the process of designing the Integrated Instruction Plan AND/OR limited evidence that the candidate engaged in a meaningful, critical reflection of the Integrated Instruction Plan during its implementation and as an evaluation. No or limited identification of what was effective (including how and why) and what was ineffective and needs improving in the project. No or limited evidence of reflection of their own growth as a professional during the process of the implementation of the project.





ASSESSMENT 3


Internship Integrated Instruction Plan 


		

		2007-2008



		Description 

		Exemplary

		Acceptable

		Not Acceptable



		

		%

		%

		%



		Standard 1c 
Candidates use developmental knowledge to create appropriate learning environments 

		84

		15

		1



		Standard 3a 
Candidates use assessment data from a variety of sources (placement, formative, summative) to make accurate and professional evaluations of children’s learning and development. 

		81

		18

		0.6



		Standard 3b 
Candidates demonstrate skills in developing and using varied assessments that are appropriate to their goals and children’s characteristics, with emphasis on curriculum-embedded, performance assessments by selecting and using assessments that are appropriate to children, outcomes, and content of the Integrated Instruction Plan. 

		82

		16

		2



		Standard 3c 
Responsible assessment practices are in effect; assessments used support children and meet professional standards (such as ethical, valid, reliable, and culturally fair). 

		86

		13

		0



		Standard 4b 
Candidates evidence the understanding of and ability to effectively implement a continuum of research-based approaches, strategies and tools to support children’s learning and development. Candidates are able to make professional decisions about which approaches/strategies/ 
tools they use in particular situations based on an understanding of children as individuals and as a group as well as based on the identified SLEs/outcomes. 

		85

		14

		0.6



		Standard 5e 
Candidate provides evidence for being an informed advocate for sound educational practices by providing knowledgeable rationales for the efficacy and appropriateness (age, culture, developmental level) of specific planned activities; these rationales should include appropriate professional citations and the referenced SLEs/frameworks. The audience of the rationale should be identified and the rationale written in language appropriate to that audience. 

		82

		317

		1



		Standard 5d 
Candidates evidence professional decision making and reflection in terms of designing, implementing and evaluating learning environments and experiences for young children. 

		184

		12

		3



		MEAN %

		84

		15

		1





Assessment 3 kindergarten integrated instructional plan all parts


SECTION IV Assessment #8



Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P-4 Special Education Blended Program

Assessment #8 – Portfolio

CONTENT KNOWLEDGE: Data from portfolio regarding content knowledge.


1. Description of the assessment and its use in the program: The program portfolio for P4 Special Education has been required by all program completers since the 2002-2003 academic year when the program no longer required comprehensive examinations as the final phase of the teacher candidate’s program in special education.  As all requirements for coursework and clinical experiences became more student-centered  and performance-based, the implementation of a program portfolio allowed teacher candidates to choose artifacts from all learning experiences throughout the program which serve as evidences of competency as a P-4 special education teacher in the state of Arkansas. Beginning in the fall of 2007, candidates were also required to include Praxis II scores. The portfolio prepared by program candidates is divided into the following sections:


Section I: 
Table of Contents


Section II: 
Educational Platform/Philosophy of Special Education

Section III:
Program Artifacts

Tab A:
Foundations


Tab B:
Development and Characteristics of Learners

Tab C:
Individual Learning Differences

Tab D:
Instructional Strategies

Tab E:
Learning Environments and Social Interactions

Tab F:
Language

Tab G:
Instructional Planning

Tab H:
Assessment

Tab I: 
Professional and Ethical Practice


Tab J:
Collaboration


Tab K:
LabI/Internship Artifacts


Section IV:
 Reflections (Place Final Reflection in Front)

Paper portfolios have been submitted by all program completers during their Teaching Internship in the special education program.  However, all teacher candidates entering the blended special education program in fall of 2007 began submitting program artifacts and data on Livetext in the form of an electronic portfolio.  All teacher candidates, who began the program prior to fall of 2007 will complete the paper portfolio process he or she began.  It is anticipated that the first electronic portfolios will be submitted by program completers summer 2009. All portfolios (paper or electronic) have been and will continue to be scored using a performance-based rubric (see Attachment IV-2-b). 

2. Alignment of the assessment with SPA standards:  The portfolio is designed to include all the CEC Standards (see sections listed above).  The program candidate must indicate at the beginning of each section the standard and its subparts is addressed in the artifacts which are included in that section.  In other words, if a program candidate chooses a power point presentation that might be part of an in-service for general classroom teachers about the special education process, the CEC Standards incorporated into the project would be indicated on an entry sheet before the display of the artifact.  The entry sheets record (a) the title of the artifact, (b) why it is included, and (c) program standards linked to the project.  In Section IV, candidates include reflections from field work and a final reflection on the lab/internship experience.

3. Analysis of Data Findings:  The rubric is divided into the same segments of the portfolio’s sections.  Each tab in the portfolio has a corresponding element in the rubric.

Evaluation of Candidates’ Portfolio by Standard

Section I & II – Table of Contents and Philosophy

      Year

Mean Score of Candidates Combined

2005-2006



3.00

2006-2007



2.88

2007-2008



2.95

3-Year Mean Average

2.95

Section III-Program Artifacts

      Year

Mean Score of Candidates Combined

2005-2006



3.00

2006-2007



2.75

2007-2008



2.86

3-Year Mean Average

2.87

Section IV-VI- Reflections, Praxis II Scores, Program Evaluation

      Year

Mean Score of Candidates Combined


2005-2006



3.00




2006-2007



2.50



2007-2008



2.67

3-Year Mean Average

2.73






4.  Evidence for meeting standards:  In the Program Artifacts section, which are aligned to the CEC Standards, teacher candidates scores ranged from 2.50 to 3.00 on a 3.00 scale.  This indicates that teachers were well prepared in teaching individuals with ELN in the areas of (a) foundations, (b) development and characteristics, (c) individual differences, (d) instructional strategies (e) learning environment and social interaction, (f) language, (g) instructional planning, (h)assessment, (i) professional and ethical practice, and (j) collaboration. The artifacts for the teaching internship ranged from 2.88 to 2.95 over a three-year period. Overall, each standard has shown improvement over the last three years.  The lab/internship scores ranged from 2.73 to 3.00 over the last three years, providing further evidence that teacher candidates have not only the knowledge, but also the skills and can apply those skills in teaching individuals with exceptional learning needs. The portfolio assessment provides clear evidence over the last three years that teacher candidates are leaving the program with the knowledge and skills to teach individuals with exceptional learning needs.

6.  Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 


(c) candidate data derived 


SECTION IV


Assessment #8 Portfolio


Attachment A

The Assessment Tool


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 Special Education Blended

Assessment #8 – Portfolio P4 Special Education


CONTENT KNOWLEDGE: Data from portfolio development regarding content knowledge.


PORTFOLIO REQUIREMENTS


Department of Educational Leadership, 


Curriculum, & Special Education


P4 Special Education Blended Program

I. PROFESSOR


A. Kay Luter: email kluter@astate.edu

B. Phone: (870) 972-3062

C. Mailing Address: P. O. Box 2781, State University, AR 72467


II. TEXT 


None


III. PURPOSE


A. Portfolios are required of all candidates for a program of study toward licensure or master’s degree in P4 Special Education.  The portfolio will contain evidences of competencies met for 10 CEC Standards: Foundations; Development and Characteristics of Learners; Individual Learning Differences; Instructional Strategies; Learning Environments and Social Interactions; Language; Instructional Planning; Assessment; Professional and Ethical Practice; and, Collaboration.  


B. The candidate for this master’s degree will develop a portfolio, which contains application and demonstration through scholarly works.  The portfolio will be submitted with artifacts of reflections, research and curriculum development.


IV. REQUIREMENTS


A. The portfolio is designed to be a reflection of students’ development.  It 


will be a dynamic document showing progress in knowledge and skills necessary to be an effective teacher of individuals with disabilities.  It is the graduate student’s responsibility to provide evidences through materials from coursework, laboratory experiences, volunteer work, his/her own classroom.  The document may also include test performance, evaluations, relevant samples of work, letters of references, or any other data, which demonstrates competencies in these areas.    


V. EVALUATION PROCEDURES


A. Grades will be assigned as the student meets each criterion on the scoring rubric (see attached).


B.  Assignments should be:



Typed (when appropriate)


Follow appropriate usage of grammar 



Follow APA Style Guidelines (5th ed.)


C.  A grade of at least a B must be achieved in order to pass this comprehensive


      exit assessment.  


VI. OUTLINE


PORTFOLIO FINAL PRODUCT FORMAT


Section I:
 Table of Contents (You must follow the order below, exactly)

Section II:
 Educational Platform/Philosophy of Special Education

Section III:
 Program Artifacts


[Note: For each artifact, include the summary page that identifies each artifact, tells why it is included, and shows connections to CEC program standards.]  



Tab A: 
Foundations



Tab B:
Development and Characteristics of Learners



Tab C:
Individual Learning Differences




[Must include at least one for cultural diversity]


Tab D:
Instructional Strategies 




[Must include some modifications/adaptations] 



Tab E:
Learning Environments & Social Interactions



Tab F:
Language/Communication Skills




[Must include some for early language development]


Tab G:
Instructional Planning



Tab H:
Assessment




[Must include one for pre-K, i.e., language sample, Battelle]


Tab I:
Professional & Ethical Practice



[Must include one membership to professional organization]


Tab J:
Collaboration



Tab K:
Lab/Internship Artifacts




[Must include Classroom Diagram, Assessments & Diagnostic Summary, 


Behavior Change Project, and both university and mentor Teacher Evaluation

Section IV:
 Reflections


[A minimum of 6 reflections must come from field experiences, one per week (12) from the lab/internship, and, one final reflection over your lab and program experience making 19 total reflections.  (The final reflection will be completed when candidates have finished putting the portfolio together; it will be a look at the finished product and a reflection on accomplishments over the course of the program.  This may be done in 

two or three pages.]

VII. SPECIAL CONSIDERATIONS


Students are required to use word processing for all contents of the portfolio, unless it is artifacts (e.g., test protocols, samples of student work, etc.) that would not normally be typed. Handwritten artifacts will not be accepted.  


Students will be required to use e-mail and/or personal meetings with adviser to communicate and receive feedback on the portfolio progress during the GATES for student progress.   


VIII. PROCEDURES TO ACCOMMODATE STUDENTS WITH DISABILITIES


If any student should need course adaptations because of a disability, should have emergency medical information, or need special arrangements, please make an appointment with the instructor as soon as possible to discuss needed accommodations.

Program Artifacts


(Examples)


[Note: The following are only suggestions; please select those you feel best exemplifies the standard] 

Foundations – Standard #1 [include applicable knowledge/skill items; i.e., CC1K2]

Scenarios identifying legal violations of IDEA

Research paper on the history of IDEA


Discussion paper on the court cases that impacted special education.


Inservice presentation for regular education teachers on the special education process.

Development and Characteristics of Learners – Standard #2



Research paper on a particular disability



Presentation on characteristics of a specific disability



Summary chart depicting characteristics of major disabilities


Individual Learning Differences: - Standard #3



Culture study on special education and different ethnic groups



Analysis/summary paper on impact of specific disability on learning


Instructional Strategies: - Standard #4



Lesson plans, lesson plan reflections, etc.



Learning Centers


Learning Environments and Social Interactions – Standard #5



Critique on case study and recommendations 



Classroom diagram



Observations/critique on field experiences


Language – Standard #6



Language sample and analysis



Case study on language and analysis



Vocabulary development lesson/activity


Instructional Planning – Standard #7



Co-teaching lesson



Lesson plans



Unit plans



Modification project


Assessment – Standard #8 



Assessment battery and/or diagnostic summary on an evaluation of a preK child



Language sample for a preK child



Writing sample for a K-4 student



Spelling analysis for a K-4 student  


Professional and Ethical Practice – Standard #9



School self-study on special education services



Paper submitted to professional journal



Critique of ethical dilemmas


Collaboration – Standard #10



Co-teaching lesson



Attend and/or conduct IEP meeting



Family interview


SECTION IV


Assessment #8 Portfolio


Attachment B


Rubric for Scoring Portfolio

		Rubric for P4 Special Education Blended  –  PORTOLIO





The quality of products and student performance are assessed with reference to state licensure standards and MSE and/or licensure program outcomes as decision criteria for conferring licensure and/or MSE degree and judging the candidate’s suitability for an entry level P4 special education teacher.

		Scoring Key


3 = Exemplary


2 = Acceptable


1 = Unacceptable

		Grade


A = 3.00 to 2.50



B = 2.49 to 2.00


An average below 2.0 represent a grade less than a B and is unsatisfactory performance on the comprehensive assessment





		Exemplary

		Acceptable

		Unacceptable

		Score


Comments



		3 points

		2 points

		1 point

		



		Sections I, II


Table of Contents

		The elements of the format (as represented by the Table of Contents) for organizing


and presenting the portfolio were followed according to stated guidelines.  Each   


section is tabbed for easy reference.




		The elements of the format (as represented by the Table of Contents) for organizing


and presenting the portfolio were followed according to stated guidelines.  Tabbed sections are not convenient or easy to reference.




		The elements of the format (as represented by the Table of Contents) for organizational


and reference need significant improvement.




		              2     3


Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Philosophy


CEC Standard #1

		The Educational Platform (Philosophy) outlines a well-conceived, well thought-out, detailed, and defensible philosophy regarding the education of P4 individuals with disabilities.

		The Educational Platform (Philosophy) indicates an awareness of a defensible philosophy regarding the education of P4 individuals with disabilities

		The Educational Platform (Philosophy) fails to demonstrate an awareness of a defensible philosophy regarding the education of P4 individuals with disabilities 

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







		Section III

Foundations


CEC Standard #1

(Artifacts may include but are not limited to professional literature review, a brochure outlining the Arkansas Rules & Regulations for Special Education and review of their program implications, or power point presentations used with classroom teachers or parents presentations)

		The evidence accurately demonstrates the candidate’s knowledge and skills regarding


foundations of special education; historical perspective/laws/rules/regulations/issues of human diversity, and their influence on practice matching multiple standards. 

(3 or more artifacts)

		The evidence somewhat demonstrates the candidate’s knowledge and skills regarding


foundations of special education; historical perspective/laws/rules/ regulations/issues of human diversity, and their influence on practice matching multiple standards. 

(2 artifacts)




		The evidence  demonstrates limited knowledge and skills regarding


foundations of special education historical perspective/laws/rules/ regulations/issues of human diversity, and their influence on practice. 

(1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Development & Characteristics of Learners

CEC Standard #2


(Artifacts may include but are not limited to school board presentations, brochures, or characteristic charts, literature reviews, etc.)



		The candidate demonstrates, at a high level, knowledge and skills pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact.


(3 or more artifacts)

		The evidence demonstrates the candidate’s knowledge and skills pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact.


 (2 artifacts)

		The candidate demonstrates limited knowledge and skills pertaining pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact


 (1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Individual Differences

CEC Standard #3

(Artifacts may include but are not limited to a review of professional literature, parent conferences, collaboration plans, and curriculum units )

		The candidate demonstrates, at a high level, knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(3 or more artifacts)

		The candidate demonstrates adequate level, knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(2 artifacts)

		The candidate demonstrates limited knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Instructional Strategies

CEC Standard #4

(Artifacts may include but are not limited to any lesson plans, units or evaluations by a site mentor or university supervisor regarding instruction to students)

		The evidence clearly demonstrates the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum geared for individuals with ELN


 (6-4 artifacts)

		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum geared for individuals w/ ELN


(5-4 artifacts) 

		The evidence is limited in terms of the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum reared for individuals with ELN (less than 4 artifacts)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3 







		Social Interactions

CEC Standard #5

(Artifacts may include but are not limited to any curriculum lesson plans, units that relate to ELN needs; review of professional literature, evaluations by a site mentor or university supervisor; case studies on learning environment)



		The evidence expertly demonstrates the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is evidence that the candidate promotes a positive learning environment, values diversity, assists classroom teachers with social, emotional and learning needs of individuals with ELN, and intervenes with children in crisis. 

(3 or more artifacts)




		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is evidence that the candidate promotes a positive learning environment for the, values diversity, assists classroom teachers with social, emotional and learning needs of the individuals with ELN, and intervenes with children in crisis. 

(2 artifacts)




		The evidence is limited in terms of proving the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is little evidence that the candidate promotes a positive learning environment for the, values diversity, assists classroom teachers with social, emotional and learning needs of individuals with ELN, and intervenes with children in crisis. (1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Language

CEC Standard #6

(Artifacts may include but are not limited to professional literature review, a brochure for parents, or demonstration of abilities during clinical experiences; language sample and evaluation; evaluation of augmentative or alternative or assistive technologies; visit and/or summary of services available such as Easter Seals): 

		The evidence indicates the candidate has expertly mastered knowledge and skills regarding language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(3 or more artifacts)

		The evidence accurately demonstrates the candidate’s knowledge and skills pertaining to language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(2 artifacts)

		Evidence to demonstrate the candidate’s knowledge and skills is limited pertaining to language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Instructional Planning

CEC Standard #7

(Artifacts may include but are not limited to the unit plans, lesson plans, units or evaluations by a site mentor or university supervisor regarding instruction to students)

		The evidence indicates the candidate has exceeded average knowledge and skills regarding instructional planning.  Candidate can do long-range and short-range individualized instructional planning, modify, collaborate and transition students with ELN


 (4 or 5 artifacts)

		The evidence indicates the candidate has adequately mastered knowledge and skills regarding instructional planning, and/or can somewhat do long-range and short-range individualized instructional planning, modify, collaborate and transition students with ELN.

 (2 or 3 artifacts)

		The evidence is limited regarding the candidate’s knowledge and skills related to instructional planning.  Candidate has not demonstrated the ability to do long- and/or short-range instructional planning, modify, collaborate and transition students with ELN. 


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







		Assessment

CEC Standard #8

(Artifacts may include but are not limited to a assessment battery, diagnostic summary, case studies of assessments, informal assessments – such as writing samples, informal reading inventories, direct observations, data collection, single-subject research, behavior interventions)

		The evidence demonstrates the candidate’s expert knowledge and skills pertaining to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment. (3 or more artifacts) 

		The evidence demonstrates the candidate’s adequate knowledge and skills pertaining to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment. 

(2 artifacts)

		The evidence is limited regarding the candidate’s knowledge and skills related to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment.

(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Professional Practice

CEC Standard #9

(Artifacts may include but are not limited to involvement in professional organizations at the local, state and national level, involvement with school or  community events for individuals with ELN, demonstration through evaluation of clinical and field experiences)

		The evidence expertly demonstrates the student’s knowledge and skills pertaining to legal and ethical practice and is sensitive many aspects of diversity and how it impacts individual with ELN and their families.

(3 or more artifacts) 

		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to legal and ethical practice and is sensitive many aspects of diversity and how it impacts individual with ELN and their families. (2 artifacts)

		The evidence is limited regarding the candidate’s demonstration of ethical practice and do not provide evidence of sensitivity of many aspects of diversity and how it impacts individual with ELN and their families..


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Collaboration

CEC Standard #10

(Artifacts may include but are not limited to a collaboration plan, parent communiqués, parent brochures, evidence of parent conferences, parent, community or administrator interviews, co-teaching lessons, IEP conference attendance).

		The evidence expertly demonstrates the student’s knowledge and skills pertaining to collaboration.

(3 or more artifacts)



		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to collaboration.

(2 artifacts)

 

		The evidence is limited regarding the candidate’s demonstration of collaboration.


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Lab/Internship

CEC Standards:


#3,4,5,7,8,9,&10




		The lab/internship artifacts document expert knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		The lab/internship artifacts document expert knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		The lab/internship artifacts document limited knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Section IV


Reflections

		The reflective writing demonstrates the teacher’s in depth understanding of  personal thoughts as they guide theory and practice. (19 reflections)




		Written reflection demonstrates an awareness of personal thoughts as they guide theory and practice.


(less than 19)

		Written reflection fails to demonstrate an awareness of personal thoughts as they guide theory and practice.


(less than 15)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







.


Please transfer scores from above to the following score sheet.


P4 Special Education Portfolio for Licensure
Year/Semester____________


Candidate  Name: 











Evaluator(s): 











Section I Score
______/3.00


Standard 1 Score:
______/3.00

Section II Score
______/3.00


Standard 2 Score:
______/3.00

Section III Score
______/3.00


Standard 3 Score:
______/3.00


Section IV Score
______/3.00 


Standard 4 Score:
______/3.00

Section V Score
______/3.00


Standard 5 Score:
______/3.00








Standard 6 Score:
______/3.00








Standard 7 Score:
______/3.00








Standard 8 Score:
______/3.00









Standard 9 Score:
______/3.00









Standard 10 Score:
______/3.00









Lab/Internship:
______/3.00

.


SECTION IV

Assessment #8 Portfolio


Attachment C


Candidate Data


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION Blended Program

Assessment #8 – Portfolio: P4 Special Education


CONTENT KNOWLEDGE: Data from portfolio regarding content knowledge.


Table: Portfolio Scores

		

		2005-2006

		2006-2007

		2007-2008



		

		    N=1   Mean Score

		    N=4   Mean Score

		N=9    Mean Score



		SECTIONS I & II



		Table of Contents

		3.00

		3.00

		3.00



		Philosophy

		3.00

		2.75

		2.89



		



		CEC Standard #1

Foundations

		3.00

		2.50

		2.78



		CEC Standard #2

Characteristics 

		3.00

		2.75

		2.89



		CEC Standard #3

Individual Differences

		3.00

		3.00

		3.00



		CEC Standard #4

Instructional Strategies

		3.00

		3.00

		3.00



		CEC Standard #5


Learning Environment

		3.00

		3.00

		3.00



		CEC Standard #6

Language

		3.00

		2.75

		2.78



		CEC Standard #7

Instructional Planning

		3.00

		3.00

		2.89



		CEC Standard #8

Assessment

		3.00

		2.25

		2.56



		CEC Standard #9

Professional Practice

		3.00

		2.75

		2.89



		CEC Standard #10


Collaboration

		3.00

		2.75

		3.00



		CEC Standards


#3,4,5,7,8,9,&10


Lab/Internship

		3.00

		2.50

		2.67



		SECTIONS IV, V, VI



		Reflections

		3.00

		2.50

		2.67
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Assessment #8 P-4 SPED Portfolio


Section IV – Assessment #9



Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 Special Education Blended Program

Assessment #9 Differentiated Unit Plan

PROFESSIONAL KNOWLEDGE & SKILLS: Plan Instruction

1. Description of the assessment and its use in the program: During the course ELSE 4053 Educational Procedures for Individuals with Mild Disabilities, the teacher candidate is required to prepare and plan a Differentiated Unit Plan (DUP).  The DUP includes a Unit Mapping, a series of six lesson plans, their reflections on the implementation of the lessons, and a summary analysis by their site-based mentor teacher. Through this process, teacher candidates demonstrate their ability to plan instruction effectively for individuals with ELN by adapting and/or accommodating instruction in the general curriculum. Through careful, in-depth analysis, teacher candidates reflect on their planning and teaching to assess the lesson’s success in providing access to the general curriculum for individuals with exceptional learning need. .


2. Alignment of the assessment with SPA standards:  Each component of the Differentiated Unit Plan is directly linked to sub-elements of CEC Standards 2, 3, 4, 7, 8 & 9.  These standards include (a) the development and characteristics of learners, (b) individual learning differences of the learners, (c) instructional strategies to accommodate/modify curriculum for the individual with ELN, (d) instructional planning, (e) assessment, and (f) the professional and ethical practice of the teacher candidate.  According to these standards, the educator of individuals with disabilities will be able to create, modify and adapt curriculum to individual learning needs and differentiate curriculum that is based on on-going assessment.  A correlation exists between certain specific content categories and CEC standards.  

:


Differentiated Unit Mapping: CEC Standard 7 – CC7K1, CC7K2, Cc7K3, CC7S1, Cc7S6, CC7S8

Differentiated Unit Lesson Plans: CEC Standard #4 – GC4K1, GC4K3, GC4K5, CC4S1, CC4S3, CC4S4, GC4S1, GC4S2, GC4S6, GC4S7, GC4S11, GC4S13, GC4S14, GC4S16. CEC Standard #7 – CC7K2, CC7K3, GC7K1, CC7S1, CC7S8, CC7S10, CC7S11, CC7S12, CC7S13, GC7S1, GC7S2. 

Differentiated Unit Self-Reflections: CEC Standard #9 – CC9K1, CC9K2, CC9K4, CC9S1, CC9S8, CC9S9, CC9S10, CC9S11

3. Analysis of Data Findings:  Since the spring of 2005 all program candidates have engaged in this project.  The course is on a spring rotation; thus, each year candidates in the blended special education program taking ELSE 4053 complete the Differentiated Unit Plan (DUP) providing evidence of their ability to plan and implement a differentiated unit of study that provides accommodations/modifications, teaching strategies, and/or grouping strategies that enhance the success of individuals with ELN accessing the general curriculum.  Further, teacher candidates have demonstrated their ability link general curricula to the Individualized Education Program (IEP) goals and objectives that are uniquely designed to alleviate the learning concerns that may be created as the result of a disability. Since the 2005-2006 school year, candidates have generally made consistent gains on the different components in the DUP representing important CEC standards necessary for one teaching individuals with ELN. 

Mean Average of Teacher Candidates Scores on DUP By CEC Standard









2005-2006
2006-2007
2007-2008



Standard #2


      3.00
      2.75
      2.89


Standard #3


      3.00
      2.50
      2.56


Standard #4


      3.00
      2.75
      2.78


Standard #7


      3.00
      2.25
      2.89


Standard #8


      3.00
      2.25
      2.44


Standard #9


      3.00
      2.50
      2.78



OVERALL SCORES BY CATEGORY


4. Evidence for meeting standards:  


By examining this data, it is apparent that the greater majority of all the teacher candidates successfully completed the assessment which determined his or her ability to develop differentiated unit plan for individuals with ELN that incorporates the goals/objectives of the IEPs into the general curricula.  All candidates scored above the acceptable range, with the lowest score being a 2.25. During the 2006-2007 and 2007-2008 years, scores ranged from 2.25 to 2.89 on a 3.00 scale. The lowest scores were obtained for Standard #8, Assessment, and Standard #3 Individual Learning Differences. Mean scores of teacher candidates clearly demonstrate scores between acceptable to exemplary on all CEC standards involved in the development of the DUP.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 

SECTION IV – Assessment #9

Attachment (a) 


(Description of the Differentiated Unit Plan)


ELSE 6053 Educational Procedures for Individuals with Mild Disabilities


NCATE Assessment #9 – Differentiated Unit Plan

Differentiated Unit Plan (DUP). Developing a Differentiated Unit Plan (DUP) provides teacher candidates in special education an opportunity to adapt/modify curriculum and/or utilize instructional strategies to increase the success rate and ensure access to the general curriculum by individuals with exceptional learning needs (ELN). For the DUP, you should select one class (can either be one grade level or multiple grade levels) to develop a DUP. The DUP will have a minimum of six specific lesson plans in the format outlined below on a topic selected from the general curriculum. You will be required to teach the six lessons and to keep a reflective journal on your teaching (guidelines below).

Mapping Your Unit. The first step in developing your DUP is in mapping your unit. A form has been provided below. 


Description of Students with ELN. Next, provide a brief description of the learning needs of the individuals with disabilities that will be included in the lesson. List special circumstances that you will need to be aware of when teaching the unit (i.e., Cindy will not be able to read the material). Provide possible accommodations/modifications you know you will need to incorporate in order to alleviate these special circumstances. Decide which goals (and objectives if provided) on the IEP will be addressed during the unit and list for each student with an ELN that will be a participant (make sure you use a pseudo name in order to protect confidentiality). 

Developing your Lessons. Next, you will develop a minimum of six to eight lessons that will be in your unit. A lesson plan form is provided for you below. Before you teach the lessons, you must receive approval of your DUP from your site mentor and your university instructor. Exact due dates will be provided by the university instructor. 


Teaching Your Lessons. Work with your site mentor and determine when you will teach the lessons. Finalize those dates with your university instructor. A digitized video copied onto a CD will be sent to your university instructor and evaluated along with the site-based mentor’s evaluations. 


Reflections. After each lesson, you will complete a 1-2 page reflection on your lesson. Your reflection should be an analysis and critique of how the lesson went. You should specifically address the progress of the individuals with ELN and how your modifications/accommodations and/or instructional strategies assisted in their success. After you have taught all of your lessons, you will have a 1-2 page final reflection that describes your analysis of your teaching performance.

Site-Based Mentor’s Summary of Performance: Have your site-based mentor write up a 1-page summary of your teaching performance and include it in your DUP when you turn in to instructor. 


Note: When you use the forms below, please take out the examples and directions that are provided.

		Differentiated Unit Plan – Mapping 



		Teacher Candidate Name: 

		Site Mentor Name: 



		Grade Level/Subject:

		Dates of Unit Implementation:



		

		



		List of Unit Outcomes:






		Prior Knowledge Needed:






		Link to General Curriculum:






		Unit Schedule: (Example: 8/19 Introduction Lesson; 8/20 Invertebrates, etc.)






		Possible Activities to Meet Outcomes:





		Materials & Supplies Needed






		DUP - Description of Students with ELN (Use Pseudo Names!)



		Pseudo Name 

		Brief Description

		Learning Needs

		Possible Accommodations/ Modifications



		

		

		

		





		DUP Lesson Plan Format 



		Lesson Date:                                                           Time Period:


Grade(s)/Subject



		Goal:

		Today’s Objective: (Written in behavioral terms – i.e., have the four conditions)



		Materials/Supplies Needed:

		



		Accommodations/ Modifications 

		



		Teaching Strategies to Enhance Inclusion

		



		Procedures



		Step 1: Introduction




		Examples:


Use a focusing activity to gain student attention.


Connect the lesson to previous learning or lesson.


Identify the target skill, strategy, or content.


Provide a rationale for learning the skill, strategy, or content


Discuss the relevancy of the skill, strategy, or content until an authentic context is realized. Authenticity may be achieved within the context of school activities, community events, or future demands





		Step 2: Modeling and/or Demonstration




		The teacher requests the students to attend while the teacher demonstrates the skill or strategy. To help students understand the demonstration, the following two procedures are used:


Procedure 1: the teacher asks a question and then answers the question. The students hear and observe the teacher think aloud while modeling metacognitive strategies.


Procedure 2; The teacher asks a question and the students help provide the answer. The students participate by answering the question and solving the problem. The teacher and the students perform the strategy together, and the teacher continues to provide modeling.





		Step 3: Scaffolding and/or Guided Practice




		Procedure 1: The teacher guides students through problem-solving strategies without demonstration unless it is required. Guidance is provided as needed and the following supportive techniques are used:


The teacher asks specific leading questions and models if necessary (e.g., “What is the first step in solving a problem?”)


The teacher provides prompts regarding declarative knowledge (e.g., “Use a variable [letter] to represent the unknown in the word problem”).


The teacher provides cues regarding procedural knowledge (e.g., “Remember to isolate the variable in solving the equation”).


Procedure 2: The teacher instructs students to do the task and reflect on the process and product. The teacher provides support on an as-needed basis and uses fewer prompts and cues. The students are encouraged to become more independent.







		Procedures (Continued)



		Step 4: Independent Practice




		Students are encouraged to reflect (i.e., estimate, predict, check, and create) and work without teacher assistance. Activities include group projects to explore multiple ways to solve problems (e.g., using objects, pictures, drawings, and algorithms) or the creation of authentic context for solving problems (e.g., conducting a survey and using math to present and describe the results). A variety of practice arrangements are used, including cooperative learning, peer tutoring, instructional games, self-correcting materials, and computer-assisted instruction. 





		Step 5: Ongoing Feedback




		Procedure 1; Focus on successes: Discuss student performance or product in terms of predetermined learning goal. Tie student efforts and thinking processes to success.


Procedure 2; Focus on error correction. View errors as opportunities for the teacher to teach and for the students to learn. Ask students to note errors and correct. If needed, guide their correction through questions, metaphors, and modeling. Also, have students work together to correct errors. 


(Describe how you will do this throughout the lesson)





		Step 6: Maintenance/ generalization 




		Reflect on applications of new knowledge across settings and situations.


For example, encourage students to create meaningful math word problems related to new knowledge; or have students work on more difficult problems. For example, if they have learned multiplication facts 0 to 81, have them attempt problems such as 12 x 6 using the strategies they have learned. With word problems, challenge students to solve those involving more than one operation. Have students collaborate to solve the problem.





		Assessment

		Describe how you will assess your students on their performance.



		Hint: Remember to make sure you are very thorough!





SECTION IV – Assessment #9

Attachment (b) 


Rubric Differentiated Unit Plan

NCATE Assessment 9: Differentiated Unit Plan (DUP)

Candidate:






Evaluator: 







Standard #2 Score _____
Standard #3 Score _____
Standard #4  Score _____


Standard #7 Score _____
Standard #8 Score _____
Standard #9  Score _____


		Behavior Change Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Differentiated Unit Plan - Mapping



		1. List of Unit Outcomes


CEC Standard # 7



		Detailed and precise unit outcomes provide clear understanding of topic.

		Unit outcomes provide adequate understanding of topic.

		Unit outcomes were either missing or too brief to show clear understanding of topic.



		Comment:


CEC Standard #7 Score _____/3



		2.  Prior Knowledge

CEC Standard #7

		Detailed and precise prior knowledge needs clearly indicated

		Prior knowledge needs indicated are adequate

		Prior knowledge needs are not indicated, and/or flawed.



		Comment: 


CEC Standard #7 Score _____/3



		3. Link to General Curriculum


CEC Standard #7

		Provides clear links to general curriculum

		Provides links to general curriculum

		Does not provide links and/or they are flawed.



		Comment:


CEC Standard #7 Score _____/3



		4. Unit Schedule


CEC Standard #7

		Provides detailed unit schedule for entire unit

		Provides unit schedule for entire unit

		Either does not provide schedule or incomplete



		Comment:


CEC Standard #7 Score _____/3



		5. Possible Activities


CEC Standard #7

		Provides several possible activities for the unit with detailed description

		Provides several possible activities.

		Provides some or no activities and/or too brief to know what they are



		Comment:


CEC Standard #7 Score _____/3



		6. Materials/Supplies


CEC Standard #7

		Provides detailed lists of materials and supplies showing careful consideration to detail

		Provides adequate lists of materials and supplies

		Provides sparse list or none of materials and supplies.



		Comment:


CEC Standard #7 Score _____/3



		DUP - Brief Description of Student



		7. Brief Description


CEC Standard #2

		Provides very clear description of student to provide needed info for planning

		Provides adequate description of student to provide info for planning

		Provides unclear or no description of student – not enough info for planning



		Comment:


CEC Standard #2 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		8. Learning Needs


CEC Standard #3

		Provides very clear description of learning needs of student to provide info for planning.

		Provides adequate description of learning needs of student for planning

		Provides little if any description of learning needs and would be difficult to plan.



		Comment:


CEC Standard #2 Score _____/3



		9. Accommodations/ Modifications


CEC Standard #4

		Provides very clear description of possible accommodations and/or modifications 

		Provides adequate description of  possible accommodations and/or modifications 

		Provides little if any description of possible accommodations and/or modifications.



		Comment:


CEC Standard #4 Score _____/3



		DUP – Lesson Plan



		10. Goals/Objectives

CEC Standard #7

		Goals/objectives are clearly and correctly written and address the IEP needs.

		Goals/objectives are adequate and address the IEP needs.

		Goals/objectives are either missing or flawed.



		Comment:


CEC Standard #7 Score _____/3



		11. Materials/Supplies


CEC Standard #7

		Provides detailed lists of materials and supplies showing careful consideration to detail

		Provides adequate lists of materials and supplies

		Provides sparse list or none of materials and supplies.



		Comment:


CEC Standard #7 Score _____/3



		12. Accommodations/ Modifications


CEC Standard #4

		Provides very clear description of possible accommodations and/or modifications 

		Provides adequate description of  possible accommodations and/or modifications 

		Provides little if any description of possible accommodations and/or modifications.



		Comment:


CEC Standard #4 Score _____/3



		13. Teaching Strategies


CEC Standard #4

		Provides detailed description of teaching strategy(s) to enhance inclusion, demonstrating excellent understanding of how to enhance inclusions

		Provides adequate description of teaching strategy to enhance inclusion, demonstrating understanding of how to enhance inclusion

		Provides brief or no description of teaching strategy; does not demonstrate understanding of how to enhance inclusion.



		Comment:


CEC Standard #4 Score _____/3



		14. Introduction


CEC Standard #4

		Provides detailed description of introduction demonstrating excellent understanding of importance in focusing student attention

		Provides adequate description of introduction demonstrating adequate understanding of importance in focusing student attention.

		Provides little or no description of introduction, failing to demonstrate understanding of importance in focusing student attention



		Comment:


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		15. Modeling/ Demonstration


CEC Standard #4

		Provides detailed description of modeling/ demonstration for lesson demonstrating excellent understanding of importance in student learning

		Provides adequate description of modeling/ demonstration for lesson demonstrating adequate understanding of importance in student learning

		Provides little if any description of modeling/ demonstration for lesson failing to demonstrate understanding of importance in student learning



		Comment:


CEC Standard #4 Score _____/3



		16. Scaffolding and/or Guided Practice

CEC Standard #4

		Provides detailed description of scaffolding and/or guided practice demonstrating excellent understanding of importance in student learning.

		Provides adequate description of scaffolding and/or guided practice demonstrating adequate understanding of importance in student learning.

		Provides little if any description of scaffolding and/or guided practice demonstrating little, if any understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		17. Independent Practice


CEC Standard #4

		Provides detailed description of independent practice demonstrating excellent understanding of importance in student learning.

		Provides adequate description of independent practice demonstrating adequate understanding of importance in student learning.

		Provides little if any description of independent practice demonstrating little, if any understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		18. Ongoing Feedback


CEC Standard #4

		Provides detailed description of how ongoing feedback will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how ongoing feedback will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how ongoing feedback will be provided failing to demonstrate understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		19. Maintenance/ Generalization


CEC Standard #4

		Provides detailed description of how ongoing maintenance and generalization will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how ongoing maintenance and generalization will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how ongoing maintenance and generalization will be provided failing to demonstrate  understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		20. Assessment


CEC Standard #8

		Provides detailed description of how assessment will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how assessment will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how assessment will be provided failing to demonstrate  understanding of importance in student learning



		Comment:


CEC Standard #8 Score _____/3



		DUP Reflections



		21. Reflections


CEC Standard #9

		Provide a very detailed and thorough self-analysis of teaching performance indicating high level of ability to use principles of teaching and learning to improve instruction.

		Provide an adequate self-analysis of teaching performance indicating an adequate ability to use principles of teaching and learning to improve instruction.

		Provide little if any self-analysis of teaching performance failing to indicate ability to use principles of teaching and learning to improve instruction and/or failed to do.



		Comment:


CEC Standard #9 Score _____/3



		Site-Based Mentor’s Summary of Teaching Performance



		22. Summary of Teaching


CEC Standard #4

		Summary indicated a high level of excellence in teaching performance of candidate demonstrating high level of understanding of the teaching learning process.

		Summary indicated an adequate level in teaching performance of candidate demonstrating adequate level of understanding of the teaching learning process.

		Summary indicated an inadequate teaching performance of candidate demonstrating low level of understanding of the teaching learning process and/or failed to complete all teaching.



		Comment:


CEC Standard #4 Score _____/3



		(6 Lesson Plans @ 33 = 198 +  33 = 231) Total Score _____/231





INSTRUCTORS, PLEASE COMPLETE ATTACHED SCORING SHEET

NCATE Assessment #9 – Differentiated Unit Plan – Scoring Sheet


Please complete the Scoring Below; then transfer results to front page. 

   

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: If  Standard 4 received a 135/150 which equals 90%; .90X3 = 2.70/3.00


Mapping/Reflections/Teacher Summary

Note: Points from lesson plans must be counted for each one. Use table below and transfer to relevant standard for total.


Standard #2 Score (#7)

_____/3
  




Standard #2 
_____/3.00






Standard #3 Score (#8)

_____/3

  



Standard #3 
_____/3.00

Standard #4 Score (#9, 22)

_____/6
  + _____/144 = 

_____/150
Standard #4 
_____/3.00


Standard #7 Score (#1-6)

_____/18 + _____/36 = 

_____/54
Standard #7
_____/3.00

Standard #8 Score

_____/18




Standard #8
_____/3.00

Standard  #9 Score (#21)

_____/3





Standard #9
_____/3.00

Lesson Plans 


		

		Lesson #1

		Lesson #2

		Lesson #3

		Lesson #4

		Lesson #5

		Lesson #6

		Total



		Standard #4


#12-19 

		_____/24

		_____/24

		_____/24

		_____/24

		_____/24

		_____/24

		_____/144



		Standard #7

#10, 11

		_____/6

		_____/6

		_____/6

		_____/6

		_____/6

		_____/6

		_____/36



		Standard #8

#20

		_____/3

		_____/3

		_____/3

		_____/3

		_____/3

		_____/3

		_____/18





Standard #4


Standard #7

9.
_____/3


1.
_____/3 


12.
_____/3 (Average of 6)
2.
_____/3


13.
_____/3 (Average of 6)
3.
_____/3


14.
_____/3 (Average of 6)
4.
_____/3


15.
_____/3 (Average of 6)
5.
_____/3


16.
_____/3 (Average of 6)
6.
_____/3


17.
_____/3 (Average of 6)
10.
_____/3
(Average of 6)

18.
_____/3 (Average of 6)
11.
_____/3
(Average of 6)

19.
_____/3 (Average of 6)


22.
_____/3

SECTION IV – Assessment #9

Attachment (c) 


Candidate Data Derived from Differentiated Unit Plan


SECTION IV: Assessment #9 – Differentiated Unit Plan (DUP) - Planning

P4 Special Education: ELSE 4053 Educational Procedures for Individuals with Mild Disabilities


Table 3-1 CEC Standards Summary Scores for Assessment #3 DUP

		CEC STANDARD

		(N=1) 2005-2006

		(N=4 2006-2007

		(N=9) 2007-2008



		

		Mean

		Mean

		Mean



		CEC Standard #2


Characteristics

		3.00

		2.75

		2.89



		CEC Standard #3


Individual Learning

		3.00

		2.50

		2.56



		CEC Standard #4


Instructional Strategies

		3.00

		2.75

		2.78



		CEC Standard #7


Instructional Planning

		3.00

		2.25

		2.89



		CEC Standard #8


Assessment

		3.00

		2.25

		2.44



		CEC Standard #9


Professional & Ethical Practice

		3.00

		2.50

		2.78





Average Mean Scores of Candidate Rating on Differentiated Unit Plan (DUP)


Assessment 9 Differentiated Unit Plan P4 SPED


SECTION IV – Assessment #10



Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION Blended Program

Assessment #10 – Additional Assessment

Professional Knowledge & Skills: Formal Assessment Project (FAP)

1. Description of the assessment and its use in the program: Special education teachers often have to assist in the assessment and evaluation of students with ELN. The purpose of the Formal Assessment Project (FAP) is to teach and evaluate candidate skills needed to competently conduct and interpret formal educational assessments of students with ELN. The FAP is completed during ELSE 4743 Assessment of the Young Child with Exceptionalities. Candidates are required to identify and assess a pre-K child (ages 3-5) giving a specified number of assessments in the different developmental domains. Specific tests, such as the Battelle Developmental Inventory, are required, while other assessments can be specific to the child and/or candidates. Part of the assessment process must include parent input. Candidates are required to conduct and score the tests, interpret the results, make educational recommendations and write a formal diagnostic report. This is a field-based project and is guided by the university instructor and the site-based mentor; candidates receive feedback on their performance in the area of formal assessment and revise their written reports to help them demonstrate at a higher level of mastery. Another formal assessment is given during the lab/internship, providing further practice with, and evidence of mastery of this essential skill set.

2. Alignment of the assessment with SPA standards:  Each component of the Formal Assessment Project is directly linked to sub-elements of CEC Standards #2, 3, 4, 6, 7, 8, 9 and 10. To successfully complete the assignment, teacher candidates must gather relevant background information about the child, including interviewing the parent (CEC #10) and provide a through description of learner characteristics in the various domains, including cognitive skills, adaptive behavior, fine and gross motor, personal and social skills, and receptive and expressive language (CEC Standards #2, 3, &6) in reference to the referral reason. Specific tests that are appropriate for the referred student are selected and administered (CEC #8). Based on the evidence from the testing, the special education candidate then uses the information to identify supports, adaptations, and strategies for improving overall functioning of the child (CEC #4, #7, & #8). Candidates demonstrate an understanding of legal policies and ethical principles of measurement and assessment in the interpretation of results and in the summary and conclusion sections of the written report (CEC #8, #9). Candidates were specifically assessed on CEC Standards #4, 8, 9, 10 (See Attachment 6A)

3. Analysis of Data Findings:  Since the spring of 2005, all program candidates have engaged in this project. Candidates must successfully complete this course before being allowed to take the next course in the P4 special education licensure sequence (i.e., ELSE 5753 Methods of Teaching Young Children with Exceptionalities). Following are the mean scores of CEC Standards for the Formal Assessment Project by year.  


Mean Scores of CEC Standards For Candidates on the Formal Assessment Project


CEC Standard



2005-2006
2006-2007
2007-2008




Standard #4-Strategies
      
      3.00
      2.50
      2.50


Standard #8-Assessment
      
      3.00
      2.45
      2.82


Standard #9-Practice

      
      3.00
      2.58
      2.92


Standard #10-Collaboration
     
      3.00
      2.75
      2.78

4. Evidence for meeting standards:  


Results of the data indicate that the teachers’ conducting a Formal Assessment performed between the exemplary and acceptable range for all three years on all CEC standards. For all three years, on all CEC standards candidates had a mean average range on a 3.00 scale from 2.45-3.0, indicating an above acceptable average. For all three years, only one of the mean averages on the CEC standards fell below 2.45, indicating scores ranging closer to exemplary than just acceptable. These scores demonstrate a high degree of competence and success for candidates in their ability gather relevant background data and to analyze and synthesize the data, to administer formal and informal assessments appropriately and to analyze and synthesize their findings, and to take all of the information and develop a diagnostic summary report that provides recommendations.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #10

Attachment (a) 


(Description of Formal Assessment Project)


ELSE 5753 – Methods of Working with Young children with Exceptionalities


Professional Knowledge & Skills: Formal Assessment Project

Guidelines

Purpose:  Special education teachers often have to assist in the assessment and evaluation of students with ELN. The purpose of the Formal Assessment Project (FAP) is to teach and evaluate candidate skills needed to competently conduct and interpret formal educational assessments of students with ELN. The FAP will be completed during ELSE 5743 Assessment of the Young Child with Exceptionalities. You are required to identify and assess a pre-K child (ages 3-5) giving a specified number of assessments in the different developmental domains. Part of the assessment process must include parent input. You are required to conduct and score the tests, interpret the results, make educational recommendations and write a formal diagnostic report. You will receive specific modeling and instructions on how to give formal assessments. This is a field-based project and is guided by the university instructor and the site-based mentor; you will receive feedback on your performance in the area of formal assessment and you will revise your written reports to help you demonstrate a higher level of mastery. Please keep all drafts of your work and turn in all work when turning in your completed FAP. This is so that you can be assessed on your ability to use constructive feedback in improving your work.

Instructions:

Select a Student

1. Identify a student to whom you will administer a formal educational assessment. Your student MUST be between the ages of 3 and 5 (i.e., pre-K). The student should be one that is suspected of having some developmental delays, if possible. If you have difficulty locating a student, work with your site-based mentor to assist you. Obtain permission from the child’s parent(s) and/or the administrator if necessary – follow school guidelines.

Reason for Referral

2. Indicate the reason for the referral. Describe the reason for referral for academic evaluation and indicate the referring party. Obtain documentation of the concern (e.g., a letter) if it exists.


Background Information


3. Construct a parent(s) or guardian interview instrument to collect information about the referred student. Check with your site-based mentor; there is probably a form available that is used by the special education department. This information could include developmental milestones, birth history, remarkable events during the first years of life, and any pertinent medical information. The following information could also be included: siblings(s) names, ages, and special needs or services delivered to them; any significant family events, changes, deaths that may have an impact on the child referred; specific behavioral patterns such as eating, sleeping, tantrums, etc. Summarize the interview information in several paragraphs and attach the actual interview instrument. Information that is within the assessment (i.e., Battelle, DAY-C) may ask some of these questions and you may get much of your information through them.

Observation

4. Observe and make notes in various environments where the child interacts. This may be his home, day care, preschool, playground, park, etc. Also, note behaviors as you conduct the various assessments (i.e., cries for mom, is resistant and requires a lot of coaxing, etc.). Be sure to chart specific information such as 1) the date of the observation, 2) the setting and provide a description, 3) what the child is doing, 4) how he is functioning; 5) interactions with others – what is going on. You probably should use an ABC anecdotal recording system for much of this (see notes from ELSE 5033 Behavior Intervention and Consultation if you need assistance on observing and recording behavior).


Review Files


5. Ask the parent for permission to see any medical records, other assessments that have been conducted, other reports that have been written, etc. Gather information on the child’s vision, hearing, physical examination, etc. Write a summary of your compilation of this background information. Use table if it helps to summarize the information.

Test Materials


6. Familiarize yourself with the administration procedures and test materials. After presentation about the Battelle Developmental Inventory, for example, review the administration manual and all necessary materials. Practice the administration of each subtest with a class partner or a family member (even an adult member); by reading through the materials and practicing, you get more familiar with the process and exactly what you will be doing, instead of expecting a young child to wait while you figure out what you are going to be doing (believe me, they won’t!!). Attempt to observe the administration of the formal assessment before you administer it, if possible. 

Conduct Assessment

7. Administer a comprehensive, formal evaluation in all domains. You must administer the full Battelle Developmental Inventory. Make sure you are familiar with how to figure the child’s age correctly, how to establish basal and ceiling scores, and how to score the test. Double check your work. Score the assessment according to procedures in the assessment manual. You may be required to administer other assessments, depending on time and availability of assessments; your instructor will give you those requirements. You must submit all test protocols with your final report. Please remember to keep a copy of all of your work for yourself; things tend to sometimes get lost through the mail, etc., and if something gets lost it is your responsibility to replace the missing information!

Interpret Findings


8. Summarize all the information gathered throughout the assessment process. Use abbreviations of the instruments as indicated by the test publishers (i.e., DAY-C). 


a. Make a chart of all assessments performed by other specialists (speech/language pathologist, OT, PT, etc., if available). Include in the chart the name of all tests or other form of assessments (i.e., informal assessments, such as a functional behavioral assessment, play-based assessment, etc.), date of administration, and name of person who administered the assessment. Use standard scores, percentile ranks, age and/or grade norms in the chart. Indicate in the chart any variation from standard conditions used with the standardized assessments. 


b. Summarize the previous assessment reports. Make sure you include a summary statement about the assessment that was given, what it measures, and how it is administered.


c. Provide a rationale (reason for giving the assessment) and behavioral observations for the current educational assessment (as noted earlier). Include a statement of your judgment on the validity of the results (i.e., Janie was very eager to complete the activities, and the items on the test were administered as specified so I believe the results of these findings are valid).

d. Make a chart of the results of your assessment. Be sure to include the formal assessment name, subtest names, skills measured in each subtest, standard scores, percentiles, and developmental age (if provided).


e. .Write a 2-3 page summary of your analysis and interpretation of the results of the assessment, highlighting the child’s strengths and weaknesses. Note any limitations, etc. (in the assessment manual) on the instruments that have a direct bearing on the analysis of the student’s strengths and weaknesses (for example, sometimes the disability of the child makes the results of the tests open to interpretation and you need to note these). Additional information may include the strategies used by the student to formulate responses, patterns noted in error responses, relative strengths and weaknesses, and any miscellaneous factors that may have enhanced or adversely affected student performance during the assessment. Make sure that you report your findings and back up with an example from the testing situation or assessment.


Summary of Findings

9. Briefly summarize in a few paragraphs the diagnostic findings from all informal and formal assessments and information reviews. Highlight briefly the scores and remarkable observations. Here, too, make sure you support any conclusions, observations, etc., with an example from the assessment data. For example, if you say something such as, “Billy’s gross motor is much better than his fine motor. He is able to do jumping jacks in place, which are more typical of a child much older, but he is unable to hold a pencil correctly.” See how this provides evidence that your conclusion is correct! Avoid emotional or vague conclusions that have no basis in the data – for example, comments such as “Billy does not like to play with others” – instead you would say something such as “Out of 60 minutes of observations, Billy was never observed playing with another child.” See, this says the same thing, but it is not a comment without merit. You must remember that the parents of this child (who probably love Billy very much) are going to read this – you put in factual information, but you do not have to pass judgment on Billy. 

List Recommendations

10.  Make a list of specific suggestions that refer back to the reason for referral or newly discovered information gleaned from the assessment. Provide those involved with the student suggestions for techniques and strategies that will allow the child to experience success in his environment. Suggest that the team consider the need for additional testing or services/supports if warranted (i.e., you may decide that more information is needed through an occupational therapy evaluation because of the poor fine motor skills). 


Format

11. Put all the information into a report format. Using the written sections gathered in the steps above, organize an assessment report with the following sections:


· Identifying information (Be sure to use pseudonym to protect confidentiality)

· Reason for referral


· Background information


· Observations and reports from others


· Previous tests administered and other assessment procedures used


· Previous assessment results summary


· Test(s) administered


· Behavioral observations during testing, including response style, notable comments/concerns, response to frustration, etc.


· Validity statement on whether the assessment was valid for purpose intended, whether student performance was an accurate reflection of current achievement levels, and if student has Limited English Proficiency (LEP), linguistic differences, cultural experience, or limited hearing, or other factors which might influence interpretation of the results.


· Results table including all information above (subtests, skills, standard scores, percentiles, developmental ages)


· Interpretation of results including reference ranges, confidence intervals, interpretation limits or other means to assist others in understanding findings. Report strengths/weaknesses, relative strengths/relative weaknesses as appropriate. Relate findings to actual environmental demands.


· Conclusions/summary


· Recommendations (numbered), especially as related to reason for assessment. Consider both strengths and weaknesses. Provide realistic and practical intervention objectives and strategies, including considerations for team decision making, need for additional assessment, and recommended needs, modifications, strategies, learning supports, and/or other suggestions to support the child in the home and other learning environment.

SECTION IV – Assessment #10 P4 SPED

Attachment (b)

Rubric for Scoring Formal Assessment Project

NCATE Assessment 10: Formal Assessment Project (FAP)

Candidate:





Evaluator: 







Standard #4 Score _____
Standard #8 Score _____
Standard #9 Score   _____
Standard #10Score _____


		Formal Assessment Project (FAP) Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Background Data



		1. Parent Interview

CEC Standard 8

CC8S1,CC8S9,GC8K3,EC8S2,EC8S4

		Demonstrates exemplary mastery in constructing, conducting and summarizing a parent/guardian interview suitable for the child’s problem area.

		Appropriately constructs, conducts, and summarizes a parent/guardian interview suitable for the student problem area.

		Makes several significant errors in constructing, summarizing a parent/guardian interview and/or is not suitable for the student problem area



		Comment:


CEC Standard #8 Score _____/3



		2. Parent Interview

CEC Standard 10

CC10K2; CC10K3; CC10K4; CC10S1; CC10S2; CC10S3; CC10S4; CC10S5

		Demonstrates exemplary mastery in gathering information and involving the parent in the assessment process.

		Demonstrates appropriate skill in gathering information and involving the parent in the assessment process.

		Fails to demonstrate skill in gathering information and/or involving the parent in the assessment process.



		Comment:


CEC Standard #10 Score _____/3



		



		Learning Environment – Observing, Charting, and Summarizing



		3. Observation

CEC Standard #8

CC8S10, GC8S1, GC8S5

		Demonstrates mastery in observation, charting, and summarizing child’s behavior. Writes an organized, accurate, and succinct description of the observations with patterns of behavior clearly delineated.

		Carries out the observation, charting, and summarizing of the child’s behavior. Writes an accurate description of the observations with patterns of behavior delineated.

		Makes many critical errors in the observation, charting, and summarizing of academic and nonacademic student behavior. Writes a description of the classroom observations in a fragmented and random fashion, and/or contained frequent errors



		Comment:


CEC Standard #8 Score _____/3



		Background



		4. Background

CEC Standard #8

CC8S1, CC8S8, CC8S10

		Demonstrates mastery in clearly and concisely summarizing key information from previous assessments and/or medical history.

		Demonstrates appropriate skill in summarizing previous information

		Makes significant errors in summarizing previous information and/or summary is either lacking or too brief to provide adequate information



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		5. Background

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates mastery in using written language effectively to summarize information, and clearly demonstrates sensitivity for the culture, language, disability, socio-economic status of individuals

		Demonstrates appropriate use of written language effectively to summarize information, and demonstrates sensitivity for the culture, language, disability, socio-economic status of individuals

		Makes significant errors in use of written language and/or could not summarize information, and/or demonstrated little sensitivity for the culture, language, disability, socio-economic status of individuals.



		Comment:


CEC Standard #9Score _____/3



		



		Administration and Scoring Specific Assessments



		6. Assessment Implementation

CEC Standard #8

CC8S2, GC8S2, CC8S9

		Demonstrates mastery in administering and scoring assessment instruments suitable for the child’s problem area. 

		Accurately administers and scores assessment instruments suitable for the child’s problem area with only minor errors that do not affect the results of the assessment(s).

		Makes several significant errors in administration and/or scoring the assessment instruments or the instruments selected are inappropriate for the student.



		Comment:

CEC Standard #8 Score _____/3



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Summary, Interpretation, and Written Communication of Assessment Results



		7. Summary

CEC Standard #8

CC8S7, CC8S10, CC8S5

		Demonstrates exemplary skill in summarizing assessment results and using the results to draw conclusions; supported all conclusions by providing examples from the assessment data.

		Demonstrated adequate skill in summarizing assessment results and using the results to draw conclusions; supported most conclusions by providing examples from the assessment data.

		Demonstrated unacceptable skill in summarizing assessment results and failed to used the results to draw logical conclusions, and/or failed to support conclusions by providing examples from the assessment data.



		Comment: 

CEC Standard #8 Score _____/3



		8. Recommendations


CEC Standard #4

CC4S3

		Demonstrated mastery in making a list of recommendations for the child that included instructional techniques and strategies (aligned with identified strengths and needs) appropriate for both the parents and other relevant individuals in the child’s environment.

		Demonstrated adequate skill in making a list of recommendations for the child that included instructional techniques and strategies (aligned with identified strengths and needs) appropriate for both the parents and other relevant individuals in the child’s environment.

		Demonstrated unacceptable skill in making a list of recommendations and/or did not include instructional techniques and strategies and/or were not aligned with identified strengths and needs of the child, and/or were not appropriate for the parents or other relevant individuals in the child’s environment.



		Comment


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Format, Professionalism, and Written Expression



		9. Format

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates a very high level of professionalism in the presentation of all tables; followed guidelines specifically.

		Demonstrates an adequate level of professionalism in the presentation of all tables; generally followed guidelines

		Made frequent errors, presentation lacked professionalism (i.e., poorly formatted) and/or failed to follow guidelines.



		Comment:


CEC Standard #9 Score _____/3



		10. Written Expression

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates a very high level of professionalism by having nearly error-free writing. Report was clear, concise, and exceptionally well written. 

		Demonstrated an adequate level of professionalism by having mostly error-free writing. Report was mostly clear, somewhat concise, and well written.

		Demonstrated a lack of professionalism by having frequent error in writing. Report was unclear and/or was poorly written.



		Comment:


CEC Standard #9Score _____/3





TOTAL SCORE:           ___/30

Please complete the Scoring Below; then transfer results to front page. 

   

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 9 if one received a 6/9  which equals 67%; .67X3 = 2.01/3.00

Standard #4 Score (#8)

_____/3

  
Standard #4 
_____/3.00

Standard #8 Score (#1,3,4,6,7)
_____/15
  
Standard #8
_____/3.00

Standard #9 Score (#5,9,10)
_____/9  

Standard #9 
_____/3.00


Standard #10 Score (#2)

_____/3


Standard #10
_____/3.00

		Individual Item Scores



		Item 1 Parent Interview #8

		_____/3



		Item 2 Parent Interview #10

		_____/3



		Item 3 Observation #8

		_____/3



		Item 4 Background #8

		_____/3



		Item 5 Background #9

		_____/3



		Item 6 Assessment #8

		_____/3



		Item 7 Summary #8

		_____/3



		Item 8 Recommendations #4

		_____/3



		Item 9 Format #9

		_____/3



		Item 10 Written Expression #9

		_____/3





SECTION IV – Assessment #10  P4 SPED


Attachment (c)

Candidate Data for Formal Assessment Project (FAP)

SECTION IV: Assessment #10 – Formal Assessment Project (FAP)

P4 Special Education: ELSE 5743 Assessment of the Young Child with Exceptionalities

Table 6-1 


		

		(N=1) 2005-2006

		(N=4) 2006-2007

		(N=9) 2007-2008



		

		Mean

		Mean

		Mean



		Gathering Background Data



		CEC Standard #8


Parent Interview

		3.0

		2.75

		2.89



		CEC Standard #10


Parent Interview

		3.0

		2.75

		2.78



		Learning Environment – Observing, Charting, and Summarizing



		CEC Standard #8


Observation

		3.0

		2.50

		2.89



		Synthesizing and Reporting Background Data



		CEC Standard #8


Background

		3.0

		2.50

		3.00



		CEC Standard #9


Background

		3.0

		2.50

		3.00



		Administration and Scoring Specific Assessments



		CEC Standard #8


Assessment Implementation

		3.0

		2.25

		2.78



		Summary, Interpretation, and Written Communication of Assessment Results



		CEC Standard #8

Summary

		3.0

		2.25

		2.56



		CEC Standard #4


Recommendations

		3.0

		2.50

		2.89



		Format, Professionalism, and Written Expression



		CEC Standard #9

Format

		3.0

		2.50

		3.00



		CEC Standard #9

Written Expression

		3.0

		2.75

		2.78





Table 6-2: Formal Assessment Project (FAP) Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=1) Mean

		N=4    Mean

		N=9    Mean 



		CEC Standard #4


Instructional Strategies

		3.0

		2.50

		2.50



		CEC Standard #8


Assessment

		3.0

		2.45

		2.82



		CEC Standard #9


Professional & Ethical


Practice

		3.0

		2.58

		2.92



		CEC Standard #10


Collaboration

		3.0

		2.75

		2.78





Average Mean Scores of Candidate Rating on Formal Assessment Project (FAP) Mean Scores

Assessment 10 Formal Assessment Project P4 SPED


SECTION IV – Assessment #11



Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION Blended Program

Assessment #11 – Optional Assessment

Professional Knowledge & Skills: IEP Development

1. Description of the assessment and its use in the program: Individualized decision-making and instructional planning is at the center of special education practice. Special educators must be able to develop long-range individualized education programs (IEPs) centered in both general and special curricula and developmental needs. This field-based project requires candidates to design an individualized education program that is in compliance with the Individuals with Disabilities Act (IDEA). Candidates must take into consideration a student with ELN abilities and needs, the learning environment, and cultural and linguistic factors. Teacher candidates complete the IEP project in ELSE 4753 Methods for Working with the Young Child with Exceptionalities. Since most candidates work in their own classrooms, they select a child with who they are already familiar. This is a developmental project in which the university instructor and/or the site-based mentor provide a significant amount of corrective feedback and guidance, and students are required to submit multiple drafts of various sections. An independent IEP development project is later evaluated during the lab/internship, providing further practice with, and evidence of mastery of, this essential skill set.

2. Alignment of the assessment with SPA standards:  Each component of the IEP Development is directly linked to sub-elements of CEC Standards #2, 4, 5, 7, 8, 9 and 10. These standards include (a) Individual learning differences among individuals with exceptional learning needs (ELN); (b) Instructional Strategies; (c) Learning Environments and Social Interactions within the classroom; (d) Instructional planning for individuals with ELN;  (e) assessment interpretation and application; (f) professional and ethical practice; and, (g) collaboration involved between all stakeholders.  According to these standards, the educator of individuals with ELN will be able to make appropriate decisions about working with families and providing advocacy for the students.  A correlation exists between certain specific content categories and CEC standards.  

3. Analysis of Data Findings:  Since the spring of 2005, all program candidates have engaged in this project.  


Mean Scores of CEC Standards For Candidates on the IEP Development by Year


CEC Standard


2005-2006
2006-2007
2007-2008




Standard #2-Characteristics
      3.00
      2.75
      3.00


Standard #4-Strategies
      3.00
      2.75
      2.89


Standard #5-Environments
      3.00
      3.00
      2.89


Standard #7-Planning

      3.00
      2.50
      2.67


Standard #8-Assessment
      3.00
      2.50
      2.44


Standard #9-Practice

      3.00
      2.50
      2.89


Standard #10-Collaboration
      3.00
      2.75
      3.00

4. Evidence for meeting standards:  


Results of the data indicate that the teachers’ development of an IEP was successful. For all three years, on all CEC standards candidates had a mean average range on a 3.00 scale from 2.50-3.00, indicating an above acceptable average. For all three years, none of the mean averages on the CEC standards fell below 2.50, indicating scores ranging closer to exemplary than just acceptable. These scores demonstrate a high degree of competence and success for candidates in their ability to analyze and synthesize assessment data into an IEP that is a working document, providing needed services to off-set needs of an individual with ELN as a result of disabilities.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #11

Attachment (a) 


(Description of IEP Development)


ELSE 4753 – Methods of Working with Young children with Exceptionalities


Professional Knowledge & Skills: IEP Development


Purpose:  As a special education teacher you must be adept at analyzing and interpreting assessment data to determine educational needs of students with educational learning needs. For children ages 3 through 21, these educational needs are translated into an Individualized Educational Program (IEP) for students who are eligible for special education services. This field-based project requires teacher candidates to design an IEP that is in compliance with the Individuals with Disabilities Education Act (IDEA) and takes into consideration an individual’s abilities and needs, the learning environment, and cultural and linguistic factors. For those candidates that are currently working in a classroom, you are encouraged to select a child in your class to develop an IEP for. Candidates are responsible for following proper procedures as outlined by IDEA and for securing parental permission as outlined by the law. For those of you that are not in a classroom, contact your site-based mentor an get her assistance in identifying a student for this project.

All sections of the IEP will be modeled and covered within this course. The IEP will be a developmental project in that the instructor and/or site-based mentor will provide corrective feedback throughout the process, probably requiring you to submit multiple drafts of various sections. Please make sure that you keep all copies of drafts with feedback so an overall score of the process may be given and on how well you can accept constructive feedback and use to develop a better product. 

Instructions:

Review of Data


1. Identify a child in your school/class whose records are available for use in this project. If possible, attempt to select a child whose IEP is soon to be revised (or who has recently been identified) so that the necessary assessments are available. For those of you that completed an evaluation of a student in ELSE 4743 Assessment of the Young Child with Exceptionalities and the child is still available, you should use the information from your diagnostic summary. Be sure to inform your Local Education Agent (LEA) of special education or your building principal of your project and what you intend to do. Make sure to delete all identifying information from any assessment protocols or reports to protect the student’s confidentiality. A full biographical description of your selected student should be submitted according to the course schedule. Be sure to include the following information:


a. Student’s current grade, date of birth, and parental concerns


b. Completed assessment evaluation and diagnostic summary completed within the last three years (again, try to get a student that was recently assessed and needs a new IEP). Include all assessments (i.e., cognitive evaluation, educational evaluation, adaptive behavior evaluation, and all other relevant assessments).


c. Screening reports of present levels of performance in screening areas (physical, health, vision, hearing, behavior, social/emotional status, communication – including expressive/receptive/pragmatics, gross and fine motor skills). Note: These may say “age appropriate” or “no concerns”, but you need to present all of the information.

2. Review the cumulative file and include relevant information (i.e., attendance trends, movement from different schools, behavior reports, etc.).

Required Components for the IEP Project Submission


3. Design an IEP that complies with all the components prescribed by IDEA. Your IEP must contain all of the following parts and must follo9w the guidelines distributed and modeled in class. Please feel free to use your school’s or state IEP format, but make sure that it contains all of the required parts. 


I. Identifying Information and Demographics (Use pseudonym or initials only)


II. Present Levels of Performance (PLOP) and needs

· [should reflect assessment results, parents’ and team members’ input]

· [should include effect on academic and nonacademic areas]


· [are appropriately and clearly stated, objective, and measureable]


III. Annual Goals


· Annual goals should be a direct reflection from the PLOP. ALL identified need areas must be addressed including all academic areas (reading, writing, math), behavior, social, emotional, communication, PT, OT, and functional skills, health and any other areas identified as a need on PLOP.


· Develop goals based upon national, state, and local standards, as well as individual needs of the student.


· [should be based on needs and address each area of demonstrated need]


· [should be comprehensive enough to address a need area for one year]


· [goals should be written correctly, and include: direction of change desired, deficit or excess, present level, expected level, resources needed]

Note: Direction of change is one of the following: increase (reading ability, running speed, speech fluency, etc.), decrease (math errors, temper tantrums, days absent, etc., maintain (motor control, attention span, etc.)


IV. Short Term Objectives (IDEA 2004 does not require these for individuals unless they are severe and require an alternative assessment – however, for this course, they ARE required).


· Objective Criteria – written in measureable, observable terms


· Evaluation Procedures – how will you measure? What will be your data collection system?


· Evaluation Schedules – how often will you report on progress? How?


· [Objectives follow logical sequence as benchmarks]


· [Each objective contains 4 required components]


Note: Required components are condition, learner, behavior, criteria.


· [Evaluation measures and criteria are appropriate for objective.]


V. The specific special education and related services that you are recommending based on your analysis.


· [make sure your recommendation for services and placement is LRE]


· [elaboration of supplementary aids and services, program modifications and/or other supports]


VI. The student’s proposed participation in regular education programs.


VII. Elaboration of supplementary aids and services, including


· Program modifications and/or other supports


· Appropriate accommodations


· Use of technologies


· Need for alternative assessments

SECTION IV – Assessment #11(Optional) P4 SPED

Attachment (b)

Rubric for Scoring IEP Development

NCATE Assessment 11: IEP Project

Candidate:





Evaluator: 







Standard #2 Score _____
Standard #4 Score _____
Standard #5 Score   _____
Standard #7 Score _____


Standard #8 Score _____
Standard #9 Score _____
Standard #10 Score _____


		IEP Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Review of Data



		1. Description of Targeted Student


CEC Standard 2


CC2K2; CC2K3; CC2K4; 

GC2K2; GC2K4; GC2K5

		Provides an excellent comprehensive description of the student, including all of the required information. Description showed a high level of synthesis and analysis of information. 

		Provides an adequate description of the student, including all of the required information. Description showed an adequate level of synthesis and analysis of information.

		Provides an unacceptable or no description of the student and/or did not include all of the required information. Description showed a lack of synthesis and analysis of information.



		Comment:


CEC Standard #2 Score _____/3



		2. Review of File/Info

CEC Standard #2

CC2K2; CC2K3; CC2K4; GC2K2; GC2K4; GC2K5

		Provides an excellent review of relevant information from the student’s cumulative file. Review showed a high level of synthesis and analysis of information

		Provides an adequate review of relevant information from the student’s cumulative file. Review showed an adequate level of synthesis and analysis of information

		Provides an unacceptable review of information from the student’s cumulative file. Review showed a low level of synthesis and analysis of information



		Comment:


CEC Standard #2 Score _____/3



		Components of the IEP



		3. Identifying Info & Demographics

CEC Standard #2

CC2K1; CC2K2; CC2K3; CC2K4

		Provides exemplary identification and demographics, using pseudonym to protect confidentiality

		Provides adequate identification and demographics, using pseudonym to protect confidentiality

		Provides unacceptable identification and demographics, and/or failed to use pseudonym to protect confidentiality



		Comment:


CEC Standard #2 Score _____/3



		4. Present Levels of Performance (PLOP)

CEC Standard #8

CC8S5; CC8S7; CC8S10

		Provides exemplary PLOP based on information from evaluation; includes effect on academic and non-academic areas; and, provides exact information that can be translated directly into relevant goals/objectives

		Provides adequate PLOP based on information from evaluation; includes effect on academic and non academic areas; and, provides adequate  information to translate directly into relevant goals/objectives

		Provides unacceptable PLOP and/or fails to include effect on academic and non academic areas; and/or provides no or flawed information that would be difficult to translate directly into relevant goals/objectives



		Comment:

CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		5. Present Levels of Performance (PLOP)

CEC Standard #10

CC10K2; CC10S2; CC10S3; CC10S4; CC10S5; CC10S10

		PLOP clearly reflects parents’ and team members’ input.

		PLOP generally reflects parents’ and team members’ input.

		PLOP either does not clearly or does not reflect parents’ and team member’s input. 



		Comment: 

CEC Standard #10 Score _____/3



		6. Annual Goals 

CEC Standard #7


CC7S1; CC7S2; CC7S3; CC7S6; CC7S7; CC7S8; CC7S9

		Goals cover all needs identified in PLOP and are written correctly, are based upon national, state, and local standards, as well as individual needs; and are comprehensive enough to address a need area for one year.

		Goals cover most needs identified in PLOP, are mostly written correctly, are based upon national, state, and local standards, as well as individual needs; and are generally comprehensive enough to address a need area for one year

		Goals fail to cover most needs identified in PLOP and/or written incorrectly, and/or not based upon national, state, and local standards, as well as individual needs, and/or generally not comprehensive enough to address a need area for one year.



		Comment


CEC Standard #7 Score _____/3



		7. Objectives

CEC Standard #7

CC7S1; CC7S2; CC7S3; CC7S6; CC7S7; CC7S8; CC7S9

		Objectives cover all needs identified in PLOP and are written correctly.

		Objectives cover most needs identified in PLOP and are written correctly.

		Objectives fail to cover most needs identified in PLOP and/or written incorrectly.



		Comment:


CEC Standard #7 Score _____/3



		8. Recommendation for Services


CEC Standard #5

CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Provides excellent recommendations for placement and related that is clearly the least restrictive environment for student.

		Provides adequate recommendations for placement and related that is the least restrictive environment for student.

		Provides unacceptable recommendations for placement and/or  related services and/or not  the least restrictive environment for student.



		Comment:


CEC Standard #5Score _____/3



		9. Elaboration of Supports

CEC Standard #5


CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Elaboration of supplementary aids and services, program modifications, and/or other supports is clearly detailed providing no question as to the student’s requirements

		Elaboration of supplementary aids and services, program modifications, and/or other supports is adequately identified, providing little question as to student needs.

		Elaboration is either missing or too brief, and/or unclear as to relevance to student.



		Comment:


CEC Standard #5 Score _____/3



		10. Appropriate Accommodations

CEC Standard #5


CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Provides exemplary description of appropriate accommodations and/or modifications, directly relevant to identified needs.

		Provides adequate description of appropriate accommodations and/or modifications, directly relevant to identified needs.

		Provides unacceptable description of accommodations and/or modifications, and/or not clearly relevant to needs.



		Comment: 


CEC Standard #5Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		11. Use of Technologies

CEC Standard #2

CC2K1; CC2K2; CC2K3; CC2K4

		Clearly addresses use of technologies, as either needed or not, based on identified needs.

		Addresses use of technologies, as either needed or not, based on identified needs.

		Fails to address use of technologies, as either needed or not, and/or not based on identified needs.



		Comment:


CEC Standard #7 Score _____/3



		12. State Testing

CEC Standard #4

GC4S3; GC4S7

		Provides clear statement and rationale for the type of testing student needs.

		Provides an adequate statement and rationale for the type of testing student needs.

		Either fails to provide a clear statement and/or rationale for the type of testing student needs.



		Comment:


CEC Standard #4 Score _____/3



		13. Format

CEC Standard #9

CC9S3; CC9S4; CC9S8; CC9S10; GC9S2

		IEP is exceptionally well written, with virtually no errors, providing all the correct information in a comprehensible form.

		IEP is adequately written, with few errors, providing information in a comprehensible form.

		IEP is unacceptably written, containing several errors, and/or providing information that is unclear and/or flawed.



		Comment:


CEC Standard #9 Score _____/3



		14. Supporting Documentation

CEC Standard #9

CC9S3; CC9S4; CC9S8; CC9S10; GC9S2

		Provides all of the needed documentation, providing a clear description of all, and is clearly used in the development of the IEP

		Provides most of the needed documentation, providing a description of all, and is used in the development of the IEP.

		Provides unacceptable or no documentation, and/or fails to provide a clear description of all, and/or is unclear how it was used in the development of IEP



		Comment:


CEC Standard #9 Score _____/3





Please complete the Scoring Below; then transfer results to front page. 

   TOTAL SCORE:           ___/42

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 5 if one received a 6/9  which equals 67%; .67X3 = 2.01/3.00

Standard #2 Score (#1,2,3,11)
_____/12  

Standard #2 
_____/3.00






Standard #4 Score (#12)

_____/3

  
Standard #4 
_____/3.00

Standard #5 Score (#8,9,10)
_____/9  

Standard #5
_____/3.00

Standard #7 Score (#6,7,)

_____/6

  
Standard #7 
_____/3.00

Standard #8 Score (#4)

_____/3

  
Standard #8
_____/3.00

Standard #9 Score (#13, 14)
_____/6  

Standard #9 
_____/3.00


Standard #10 Score (#5)

_____/3


Standard #10
_____/3.00

SECTION IV – Assessment #11 (Optional) P4 SPED


Attachment (c)

Candidate Data Derived


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION


Assessment #11 – IEP Development: P4 Special Education


Table 7: IEP Development Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=1) Mean

		N=4    Mean

		N=9    Mean 



		CEC Standard #2

Characteristics

		3.00

		2.75

		3.00



		CEC Standard #4

Instructional Strategies

		3.00

		2.75

		2.89



		CEC Standard #5

Learning Environments 

Social Interactions

		3.00

		3.00

		2.89



		CEC Standard #7

Instructional Planning

		3.00

		2.50

		2.67



		CEC Standard #8


Assessment

		3.00

		2.50

		2.44



		CEC Standard #9

Professional & Ethical


Practice

		3.00

		2.50

		2.89



		CEC Standard #10


Collaboration

		3.00

		2.75

		3.00





Average Mean Scores of Candidate Rating on IEP Development

Assessment 11 IEP Development P4 SPED
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Assessment 4 Kindergarten Internship Evaluation Forms


Assessment 1

PRAXIS II Examinations 

Early Childhood Education (regular) License


Description of the Assessment:


Arkansas requires candidates for licensure in early childhood education to complete two Praxis II exams: Principles of Teaching and Learning: Early Childhood (PLT: ECE) (#20521) and (as of July 2007) Early Childhood: Content Knowledge (EC: CK) (#10022).  Prior to July 2007 candidates completed the Principles of Learning and Teaching and the Education of Young Children (EYC) (#10021) assessment.  Candidates most typically take the tests the semester of their internship.  

The Praxis II is used by the program as an external assessment of candidates; data helps inform faculty how effectively our students perform compared to other programs within the state as well as serving to document student performance on standards.  It provides evidence for content, pedagogical and professional knowledge.

Description of Alignment with Standards


There is some correlation between the PLT: EC test and all the NAEYC standards, but it is not exact.  The greater emphasis is on Standard 4 while there is less coverage of Standards 2, 3 and 5.  Listed below is a brief description of the sections of the test and the concomitant NAEYC standards (ETS Test at a Glance):


· Sections I and IV - Students as Learners (includes development, diversity, motivation and the learning environment by multiple choice and constructed response items) 33% of test: NAEYC 1

· Sections II and V - Instruction and Assessment (strategies for instruction an assessment, planning instruction by multiple choice and constructed response items) 33% of test: NAEYC 3, 4

· Section VI - Communication Techniques (good communication practices, impact of culture, effective instructional communication by constructed response items) 11% of test: NAEYC 4


· Sections III and VII - Profession and Community (reflective practice, professional relationships, legal issues by multiple choice and constructed response) 22% of test: NAEYC 2, 5

The Early Childhood: Content Knowledge Praxis exam is focused specifically on NAEYC Standard 4 with the emphasis on knowledge of the content categories: assessing candidate knowledge of the structure, major concepts, skills and tools of inquiry of the content areas; ability to apply content areas to children’s learning; and how the content areas interrelate.  Praxis does not define this assessment as a measure of candidate knowledge of pedagogy (ETS Test at a Glance).   The content categories of this assessment are: Language and Literacy, Mathematics, Social Studies, Science, Health and Physical Education, and Creative and Performing Arts.

The Education of Young Children was created to align directly with the NAEYC standards (ETS Test at a Glance).  It was designed to assess knowledge about pedagogy, the relationship of theory to practice, understandings of influences of diversity and variations in development as well as how these influence children’s development and learning.  Listed below are the brief descriptions of the sections of the test and the concomitant NAEYC standards:


· Child Development and Foundations (multiple choice) 12%: Standard 1


· Assessment, Curriculum and Instruction (multiple choice and constructed response) 38%: NAEYC 3, 4


· Diversity, Exceptional Needs & Supporting the Learning Environment (multiple choice and constructed response) 26%: NAEYC 1, 4


· Relationships with Families and Communities and Professionalism (multiple choice and constructed response) 24%:  NAEYC 2, 5


Brief Analysis of Data


Candidate performance on all of the Praxis II exams consistently surpasses the 80% pass rate expected of NCATE approved institutions; the lowest pass rate was 95% in 2006 on the Education of Young Children test.  See attachment Assessment1Praxisdata (excel file with 3 sheets).  

Scores on the sub tests of the three assessments presents a broad range of candidate performance, from a mean of 59% (PLT: EC Assessment and Instruction) to a mean of 93% on the EC: CK (Creative and Performing Arts).  So while candidates are surpassing the state expectations on the tests, the level of performance within the tests varies considerably.  This subtest data is more useful to the faculty in terms of program evaluation as it provides specific opportunities for program improvement.

Evidence for Meeting Standards


The EC: CK results provide strong evidence of candidate mastery of Standard 4; subtest score means ranged from 76% (Mathematics) to 93% (Creative and Performing Arts).   Performance on other Standard 4 assessments was not as consistently strong (e.g. PLT: EC Sections II and V).  This could suggest that content knowledge is strong but pedagogical and professional knowledge could be improved.

The PLT: EC subtests related to Standard 1 and Section III of the EYC provide good evidence for candidate mastery of Standard 1(mean percentages ranging from 71% to 83%).  Scores on the EYC test however indicate some concern for candidate performance, with the mean percentage scores on Child Development consistently in the mid 60s.  

The EYC sections IV and VIII provide strong evidence for Standards 2 and 5, with mean percentage scores ranging from 77% to 80% and the PLT: EC Section III scores ranging in the mid 70s.  A concern would be, for this same standard, scores in PLT: EC section VII.

		ASSESSMENT 1




		Praxis II: Principles of Learning and Teaching: Early Childhood




		NAEYC Standards


		Standard 1


		Standards  3, 4


		Standards  2, 5


		Standard 1


		Standards  3, 4


		Standard 4


		Standards  2, 5 




		year


		number of candidates


		overall % of candidates passing


		state pass score


		mean candidate score


		range of candidate scores


		I.  Students as learners  mean % score


		II. Instruction and assessment mean % score 


		III. Teacher professionalism mean % score


		IV.  Students as learners case studies/ short answer mean % score


		V. Instruction and assessment case studies/ short answer mean % score


		VI. Communication techniques case studies/ short answer mean % score


		VII.  Teacher professionalism case studies/ short answer mean % score




		2007-2008


		81


		99


		159


		180


		155-200


		76


		69


		74


		71


		59


		67


		62




		2006-2007


		111


		99


		159


		181


		157-200


		76


		70


		72


		77


		67


		68


		63




		2005-2006


		97


		97


		159


		180


		155-200


		80


		72


		78


		80


		71


		79


		76




																										



		



		Praxis II: Early Childhood: Content Knowledge (beginning 2007-2008)



		 

		NAEYC Standard 4



		Year

		number of candidates

		overall % of candidates passing

		state pass score

		mean candidate score

		range of candidate scores

		I.  Language and Literacy mean % score

		II. Mathe-matics  mean % score

		III. Social Studies mean % score

		IV.  Science mean % score

		V.  Health and Physical Education mean % score

		VI. Creative and Performing Arts        mean % score



		2007-2008

		77

		100

		157

		177

		161-191

		80

		76

		87

		81

		83

		93





		

		

		

		

		

		

		

		

		

		

		

		



		Praxis II: Education of Young Children (used 2005-2007)



		NAEYC Standards

		Standard 1

		Standard  4

		Standards 1, 4

		Standards 2, 5

		Standard 3

		Standards 1, 4

		Standards 2, 5

		Standards 3, 4



		year

		number of candidates

		overall % of candidates passing

		state pass score

		mean candidate score

		range of candidate scores

		I. Child development and foundations 

mean % score 

		II. Curriculum and Instruction mean % score

		III. Diversity, exceptional needs & supporting 

the learning environment  mean % score

		IV.  Relationships with families and  


communities & professionalism mean % score

		V.  Assessment mean % score

		VI.  Diversity and Learning Environment 


mean % score

		VII.  Relationships with families and professionalism    mean % score

		VIII.  Assessment, Curriculum and instruction mean % score



		2007-2008

		4

		100

		164

		184

		168-190

		67

		76

		73

		80

		63

		69

		77

		69



		2006-2007

		114

		97

		164

		180

		152-200

		63

		83

		83

		89

		74

		81

		80

		74



		2005-2006

		99

		95

		164

		181

		155-200

		66

		82

		81

		86

		71

		82

		80

		79



		

		

		

		

		

		

		

		

		

		

		

		

		

		





Assessment 1 Praxis II early childhood education


SECTION IV – Assessment #4




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 Special Education Blended Program

Assessment #4 – Teacher Evaluation 

PROFESSIONAL KNOWLEDGE & SKILLS: Data from Teaching Internship Teacher Evaluation

1. Description of the assessment and its use in the program: During the Teaching Internship, ECH 4086 (Kindergarten) and ELSE 4816 (Primary Special Education), the teacher candidate is required to plan curriculum, develop lessons plans, present those lessons to typically developing children as well as children with exceptional learning needs, and maintain a professional and cooperative disposition while providing adequate program services.  Assessment #4 is a comprehensive evaluation of the teacher candidates’ performance as a regular  early childhood and as an early childhood special education teacher in two clinical settings under the direct supervision of a site-based mentor and university supervisor. Internships are not offered during the summer because of school not being in session and because there would not be enough time in order to complete all requirements and have a good teaching experience.

The Kindergarten Internship utilizes the unit-wide formative and summative evaluations of internship (form is attached as Assessment 4 Kindergarten Intern Evaluations). The formative intern evaluation is comprised of specific indicators which reflect statements from the Learning to Teach Teaching to Learn conceptual framework, the organizing frameworks for the assessment. (NOTE: the kindergarten internship data presented reflects an earlier (prior to Fall 2008) version of the LTT TTL conceptual framework.) The evaluation informs 80% of the intern’s grade internship experience, performance on the Learning to Teach Teaching to Learn portfolio informs the remainder.  The ELSE Primary internship evaluation connects directly to the CEC standards and mirrors the graduate level practicum assessment for the early childhood special education license. 

2. Alignment of the assessment with SPA standards:  Each component of the ELSE 4816 Internship Evaluation is directly linked to sub-elements of CEC Standards #4, 5, 6, 7, 8, 9, and 10. These standards include the abilities of teachers to (a) select and implement appropriate instructional strategies for the individual with ELN (b) provide a learning environment that fosters social interactions and alleviates barriers resulting from a disability, (c) understand language proficiency and cultural differences and use communication strategies and resources to facilitate learning (e) plan instruction that ensures the IEP goals and objectives are being met for the individual with ELN and that they are being provided access to the general curriculum, (f) provide initial and ongoing assessment and interpret the information to monitor practice of learners with ELN, (g) demonstrate professionalism and ethical behavior in working with individuals with ELN ensuring confidentiality and reflecting on teaching to increase proficiency, and (h) demonstrate professional and ethical behaviors while collaborating with other professionals in the field and parents.

As stated earlier, the Learning to Teach Teaching to Learn conceptual framework maps well onto the NAEYC standards. The Intern Summative Evaluation provides the opportunity to document performance on all five NAEYC standards. Standards 1 and 4 have strong documentation through multiple sources; standard 2 is the least documented by this instrument.  


		Learning to Teach, Teaching to Learn

		NAEYC Standards



		I.  Communication Skills: The teacher intern demonstrates effective communication skills

		1, 2, 4



		II.  Professionalism: The teacher intern acts in a legal, professional, and compassionate manner

		5



		III.  Curriculum: The teacher intern plans and implements best practices in the curriculum appropriate to the students, grade level, and course objectives

		1, 4



		IV.  Teaching Models: The teacher intern applies a variety of teaching models

		4



		V.  Classroom Management: The teacher intern utilizes appropriate classroom management

		1, 4



		VI.  Assessment: The intern utilizes a variety of assessment strategies to monitor student learning and to determine adjustments in learning activities

		3



		VII.  Reflective Teaching: The teacher intern reflects on teaching and learning

		5



		VIII.  Subject Matter: The teacher intern understands the central concepts, tools of inquiry, and structures of the discipline(s) and can create learning experiences

		4





3. Analysis of Data Findings:  During the ELSE internship, teacher candidates are evaluated by a university supervisor and a site-based mentor. In order to be in the internship, candidates must have successfully completed the prerequisites for the program of study, completed the assessment and methods course for the young child, and passed the appropriate Praxis II content exams. Data from 2005-2006, 2006-2007, and 2007-2008 school years are presented as follows:    


Evaluation of Candidates by Standards







2005-2006
2006-2007
2007-2008



Standard #4

    
  3.00 
     
      2.75
      2.89



Standard #5

      
  3.00
      
      3.00
      3.00


Standard #6

      
  3.00
      
      2.75
      3.00


Standard #7

      
  3.00
      
      3.00
      2.78


Standard #8

      
  3.00
      
      2.75
      2.67


Standard #9


  3.00

      2.73
      2.78


Standard #10


  3.00

      3.00
      2.89


Data prior to Fall 2007 has been lost in College Live Text for the Kindergarten Internship.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.  The following data also represents all early childhood kindergarten interns; the data for early childhood and early childhood special education were not disaggregated due to such small numbers of ECSE candidates.  


Data for the Kindergarten Internship are presented in the table below.   On average, 90% of students exceeded expectations (range from 86% to 94%) on all indicators. No students were scored at the unacceptable level.

ASSESSMENT 4


Kindergarten Internship Summative Rating Form


(Based on Learning to Teach, Teaching to Learn Conceptual Framework


in place prior to Fall 2008)


		Learning to Teach, Teaching to Learn Conceptual Frameworks and NAEYC Standards

		2007 - 2008



		

		Exemplary

		Acceptable

		Unacceptable



		

		%

		%

		%



		I: Communication Skills: The teacher intern demonstrates effective communication skills


NAEYC STANDARDS 1, 2, 4

		92

		8

		0



		II: Professionalism: The teacher intern acts in a legal, professional, and compassionate manner


NAEYC STANDARD 5

		91

		9

		0



		III: Curriculum: The teacher intern plans and implements best practices in the curriculum appropriate to the students, grade level, and course objectives 


NAEYC STANDARDS 1, 4

		90

		10

		0



		IV: Teaching Models: The teacher intern applies a variety of teaching models 


NAEYC STANDARD 4

		92

		8

		0



		V: Classroom Management: The teacher intern utilizes appropriate classroom management 


NAEYC STANDARD 1, 4

		86

		14

		0



		VI: Assessment: The intern utilizes a variety of assessment strategies to monitor student learning and to determine adjustments in learning activities  


NAEYC STANDARD 3

		90

		10

		0



		VII: Reflective Teaching: The teacher intern reflects on teaching and learning


 NAEYC STANDARD 5

		89

		11

		0



		VIII: Subject Matter: The teacher intern understands the central concepts, tools of inquiry, and structures of the discipline(s) and can create learning experiences 


 NAEYC STANDARD 4

		94

		9

		0



		Mean %

		90

		10

		0





4. Evidence for meeting standards:  


The ELSE data indicates that all teacher candidates successfully demonstrated mastery in the realm of Assessment #4, which determined his or her ability to plan curriculum that meets the individual needs of learners with ELN, to create an educational environment that is conducive to meeting those needs, and to implement lessons that accommodate the unique learning abilities of each individual with ELN.  All teacher candidates scored between the acceptable to exemplary level for the last three years, providing evidence of mastery of the CEC standards addressed.   


Analysis of the data from the Kindergarten Intern Summative Evaluation provides very strong evidence that candidates are meeting components of all the NAEYC standards.  The data document the ECE candidates have developed excellent skills related most especially to knowledge of the subject matter (Standard 4), communication skills (Standards 1, 2 and 4) and applying a variety of appropriate teaching models (Standard 4).  On no standards were candidates scored at the unacceptable level.  

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #4 


Attachment (a) 


(Description of the Teaching Evaluation)


ELSE 4816 Teaching Internship

Teacher Evaluation - Guidelines

During the candidate teaching internship for licensure in P4 special education, you will plan and implement many lessons for your students. You will be observed teaching those lessons by the university supervisor and your site-based mentor. Each will provide you with corrective feedback for you to use for improvement. The items that you will be evaluated on represent behaviors we believe are important in the development of a special education teacher in the P-4 area. And, they are aligned with CEC standards for initial teaching licensure in special education. 

You will develop a Differentiated Unit Plan (DUP), like the one you developed in your methods classes, and at least one of the lessons from the plan will be evaluated by the university supervisor and the supervising teacher. The supervising teacher will observe at least two other lessons, and the university supervisor will observe at least one more time as well. More observations will occur as time allows. For each observation, you need to submit your completed lesson one week in advance to the university supervisor and/or site-based mentor for approval. Upon arrival of your observation, you should have ready a copy of the lesson and the Internship Teaching Observation Rubric. After you have taught your lesson, you will conference with your site-based mentor and/or university supervisor, so make plans accordingly so that you will be available for the conference.


During the observation, particular attention will be paid on your ability to successfully teach, involve, accommodate, or any other special teaching technique you use that is aimed at successfully teach individuals with ELN. If you are in a regular classroom setting, then your ability to successfully include the individual with ELN will be closely monitored. Please be familiar with the rubric for the observation so that you will know exactly what you are being evaluated on and can be sure to address during the lesson.


The teacher evaluation is only one part of your lab/internship experience, but it is a very important one and we want to ensure that you have a successful and a learning experience. Specifically, you will be assessed on your ability to implement instructional strategies that enhance student success (CEC Standard #4); your ability to arrange a learning environment that is conducive to student learning while also encouraging appropriate social interactions and a structured environment for children with ELN (CEC Standard #5); your ability to use language that your students understand and/or reword so they can understand and any other strategy or technique that you are using to increase language development for your students (CEC Standard #6); your ability to plan for instruction, incorporating the IEP goals and objectives into the general curriculum and to provide for not only acquisition of new skills, but for fluency, maintenance and generalization of skills (CEC Standard #7); your ability to perform initial and ongoing-assessment, and specifically during your observation, your ability to evaluate your students understanding and monitor/adjust your teaching accordingly (CEC Standard #8); your professionalism and ethical practice, including your ability to communicate effectively both verbally and in writing, and your sensitivity to the student with ELN and their right to privacy (CEC Standard #9; and finally, your ability and willingness to collaborate with others to ensure the success of your student (CEC Standard #10).

If you have any questions, please email your university supervisor or visit with your site-based mentor. We look forward to your success in teaching internship experience.


SECTION IV – Assessment #4 


Attachment (b)

Rubric for Scoring the Internship Teaching Evaluation

ARKANSAS STATE UNIVERSITY


ELSE 4816 – Teaching Internship

Assessment #4: Teacher Evaluation 

Special Education Teacher Candidate:









Date:___________
Setting/Age of Students: 







School and Location: 










Role: 

_____  University Supervisor

_____ Supervising Teacher



Directions: The items on this evaluation form represent behaviors we believe are important in the development of a special education teacher in the P-4 area, and they are aligned with CEC/INTASC Standards for initial teaching licensure in special education. The supervising teacher should evaluate the candidate a minimum of two times during the semester, and the university supervisor should evaluate a minimum of two times. The supervising teacherr and university supervisor, with input from the candidate, will come to a consensus for the final grade; however, it is the responsibility of the university supervisor to determine the final grade of the candidate. 


		Intern Teaching Observation Rubric for Laboratory Experience



		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Standard #4: Instructional Strategies



		Item #1

CEC # 4


Uses Explicit Instruction




		Candidate uses explicit teaching methods (i.e. modeling) and ongoing assessment to monitor and adjust lesson to meet student needs.

		Candidate uses explicit teaching methods, but sometimes fails to ascertain when lesson needs adjustment

		Candidate does not regularly use explicit teaching methods and/or fails to monitor and adjust lesson to meet student needs.

		_____/3



		Item #2

Teaching Process

		Candidate demonstrates strong understanding of the teaching process by using appropriate introductory and culminating techniques.

		Candidate demonstrates adequate understanding of the teaching process by using appropriate introductory and culminating techniques.

		Candidate does not adequately demonstrate an understanding the teaching process by using appropriate introductory and culminating techniques.

		_____/3



		Item #3

Teaching Process

		Candidate uses instructional time effectively and efficiently.

		Candidate uses instructional time effectively and efficiently most of the time.

		Candidate does not use instructional time effectively and efficiently.

		_____/3



		Item #4

Teaching Process

		Candidate frequently checks for understanding using a variety of techniques.

		Candidate adequately checks for understanding using a variety of techniques

		Candidate rarely, if ever, checks for understanding.

		_____/3



		Item #5

CEC #4


Instructional Strategies

		Candidate demonstrates strong understanding of the proper use of appropriate questioning techniques.

		Candidate demonstrates adequate understanding of the proper use of appropriate questioning techniques.

		Candidate does not demonstrate adequate understanding of the proper use of appropriate questioning techniques.

		_____/3



		Item #6

CEC #4 


Instructional Strategies

		Candidate always allows appropriate wait time for student response.

		Candidate usually allows appropriate wait time for student response some of the time.

		Candidate rarely allows appropriate wait time for student response.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #7

CEC # 4

Lesson Implementation




		Candidate provides creative and engaging activities for: review, explicit modeling, and efficient guided practice for learners. 

		Candidate provides activities for: review, explicit modeling, and efficient guided practice for learners.

		Candidate does not provide appropriate activities for: review, explicit modeling, and efficient guided practice for learners.

		_____/3



		Item #8

CEC #4

Provides for Higher Learning Skills

		Candidate frequently incorporates problem-solving and critical thinking into lesson.

		Candidate incorporates some problem-solving and critical thinking into lesson.

		Candidate rarely, if ever, incorporates  problem-solving and critical thinking into lessons.

		_____/3



		Item #9

CEC # 4

Individualizes Instruction




		Candidate demonstrates strong understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		Candidate demonstrates adequate understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		Candidate demonstrates limited understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		_____/3



		Standard #5: Learning Environments and Social Interactions



		Item #10

CEC #5


Modifies Learning Environment

		Candidate demonstrates strong understanding of appropriately modifying the learning environment for individuals with ELN.

		Candidate demonstrates adequate understanding of appropriately modifying the learning environment for individuals with ELN.

		Candidate demonstrates limited understanding of appropriately modifying the learning environment for individuals with ELN.

		_____/3



		Item #11

CEC #3


CEC #5


Communicating

		Candidate demonstrates clear understanding of individual differences of students with ELN by always communicating at student’s level of understanding 

		Candidate demonstrates adequate understanding of individual differences of students with ELN by frequently communicating at student’s level of understanding

		Candidate demonstrates a limited understanding of individual differences of students with ELN by rarely communicating at student’s level of understanding

		_____/3



		Item #12

CEC #5


Communicating

		Candidate demonstrates a strong understanding of appropriate use of effective nonverbal communication skills.

		Candidate demonstrates an adequate understanding of appropriate use of effective nonverbal communication skills.

		Candidate demonstrates a limited understanding of appropriate use of effective nonverbal communication skills.

		_____/3



		Item #13

CEC #5


Collaboration

		Candidate works closely with classroom teacher to include student with ELN into the regular classroom

		Candidate works with classroom teacher to include student with ELN into the regular classroom

		Candidate rarely, if ever, consults with classroom teacher to include student with ELN into the regular classroom

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #14

CEC #5


Value Diversity and Encourage Active Engagement

		Candidate demonstrates excellent understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		Candidate demonstrates adequate understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		Candidate demonstrates limited understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		_____/3



		Item #15

CEC #5


Development and Functional

		Candidate demonstrates excellent understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		Candidate demonstrates adequate understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		Candidate demonstrates a limited understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		_____/3



		Item #16

CEC #5


Creating Safe and Orderly Environment

		Candidate demonstrates excellent understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior, creating a safe and orderly environment.

		Candidate demonstrates adequate understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior.

		Candidate demonstrates limited understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior.

		_____/3



		Item #17

CEC #5


Creating Safe and Orderly Environment

		Candidate attends to all routine tasks promptly and effectively.

		Candidate attends to some routine tasks promptly and effectively.

		Candidate does not attend to routine tasks promptly and effectively.

		_____/3



		Item #18

CEC #5


Creating Safe and Orderly Environment

		Candidate handles classroom distractions quickly and effectively.

		Candidate handles classroom distractions somewhat quickly and effectively.

		Candidate typically does not handle classroom distractions quickly and effectively.

		_____/3



		Item #19

CEC #5


Use of Para-Educators

		Candidate demonstrates excellent understanding of effective use of para-educators by providing guidance and direction.

		Candidate demonstrates adequate understanding of effective use of para-educators by providing guidance and direction.

		Candidate demonstrates adequate understanding of effective use of para-educators by providing guidance and direction.

		_____/3



		Item #20

CEC #5


Creating Safe and Orderly Environment

		Candidate monitors student behavior and provides constructive feedback to students about their behavior.

		Candidate monitors student behavior and provides constructive feedback to students about their behavior some of the time.

		Candidate does not monitor student behavior and provides no constructive feedback to students about their behavior.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #21

CEC #5


Creating Safe and Orderly Environment

		Candidate cues students to pay attention when directions and explanations are given using effective and appropriate strategies.

		Candidate cues students to pay attention when directions and explanations are given, but sometimes interrupts lesson flow. 

		Candidate rarely, if ever, cues students to pay attention when directions and explanations are given, and/or always interrupts lesson flow.

		_____/3



		Standard #6: Language



		Item #22

CEC #6


Enhance


Communication

		Candidate consistently uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language

		Candidate often uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language

		Candidate rarely, if ever, uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language.

		_____/3



		Item #23


CEC #6


Vocabulary


Development

		Candidate consistently seeks out and tries new strategies to enhance vocabulary development of students.

		Candidate teaches vocabulary development to students, but often in the traditional style.

		Candidate either rarely teaches vocabulary development or does so in a way that is not conducive to learning.

		_____/3



		Item #24

CEC #6


Self-Monitoring

		Candidate consistently encourages spelling accuracy, self-monitoring of errors, and writing legible documents and provides various strategies and supports  to enhance the success of students with disabilities.

		Candidate encourages spelling accuracy, self-monitoring of errors, and writing legible documents, but is limited in the various strategies and supports to enhance the success of students with disabilities

		Candidate has low expectations of spelling accuracy, self-monitoring of errors, and writing legible documents, offering little, if any, encouragement to enhance the success of students with disabilities.

		_____/3



		Item #25


CEC #6

Augmentative


Alternative


Communication

		Candidate consistently plans instruction to incorporate the use of alternative and augmentative communication systems.

		Candidate plans instruction to incorporate the use of alternative and augmentative communication systems

		Candidate rarely, if ever, incorporates the use of alternative and augmentative communication systems.

		_____/3



		Standard #7: Instructional Planning



		Item #26

CEC # 7


Develop Objectives

		Candidate clearly develops long- and short- range individualized instructional goals and objectives based on evaluation with anticipated outcomes.

		Candidate develops long- and short- range individualized instructional goals/objectives, and has a basic understanding of using evaluation but does not always project anticipated outcomes. 

		Candidate does not demonstrate ability to develop long- and short- range individualized instructional goals and objectives.

		_____/3



		Item #27

CEC #8


Ongoing Assessment

		Candidate demonstrates an excellent understanding of using data analysis to develop and/or adjust lesson plans.

		Candidate demonstrates an adequate understanding of using data analysis to develop and/or adjust lesson plans.

		Candidate demonstrates a limited understanding of using data analysis to develop and/or adjust lesson plans .

		_____/3



		Item #28

CEC #4


CEC # 7


Provide for Skill Mastery

		Candidate systematically plans for acquisition, fluency, maintenance and generalization of skills

		Candidate plans for acquisition, but does not always provide for fluency, maintenance and generalization of skills

		Candidate may show some evidence of planning for acquisition, but rarely, if ever, plans for fluency, maintenance and generalization of skills.

		_____/3



		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #29

CEC # 7 

Lesson Planning and Access to General Curriculum

		Candidate develops clear and detailed written lesson plans designed to meet the goals/objectives, demonstrating a clear understanding of the link between the IEP, the student, and the general curriculum. 

		Candidate develops adequate written lesson plans designed to meet the goals/ objectives, but more specificity would enhance the plans.

		Written plans are either not fully developed and/or do not meet the goals and objectives; does not demonstrate a clear understanding of the link between the IEP, the student, and the general curriculum.

		_____/3



		Item #30

CEC # 7


CEC #10


Collaboration

		Candidate frequently collaborates with other individuals (i.e., professionals, parent, student, etc.) in the development of lesson content, including appropriate accommodations and/or modifications, to ensure student’s individual needs are met.

		Candidate collaborates with other individuals (i.e., classroom teacher, parent, student, etc.) in the development of lesson content, including appropriate accommodations and/or modifications, to ensure student’s individual needs are met.

		Candidate rarely, if ever, collaborates with other individuals in the development of lesson content, and/or rarely includes appropriate accommodations and/or modifications.

		_____/3



		Item #31

CEC # 7


Provides for Transitions

		Candidate exhibits an excellent ability to provide for individualized transition plans and incorporates these goals and objectives into the student’s curriculum.

		Candidate is able to provide for individualized transition plans and incorporates into the student’s curriculum.

		Candidate provides little, if any, goals and objectives for providing individualized transitions for students.

		_____/3



		Item #32

CEC #4


CEC # 7


Select Instructional Materials

		Candidate lesson plans demonstrate a strong understanding of selecting appropriate materials, content and technology for student developmental levels

		Candidate lesson plans demonstrate an adequate understanding of selecting appropriate materials, content and technology for student developmental levels

		Candidate lesson plans do not demonstrate an understanding of selecting appropriate materials, content and technology for student developmental levels

		_____/3



		Item #33

CEC #4 

CEC # 7


Adapt/Create Instructional Materials

		Candidate demonstrates a unique ability to adapt, create new materials, and/or use instructional variables that show an understanding of a student’s exceptional condition.

		Candidate is able to adapt, create new materials, and/or use instructional variables that show a basic understanding of a student’s exceptional condition.

		Candidate is unable or does not adapt, create new materials, and/or use instructional variables that demonstrates even a basic understanding of a student’s exceptional condition

		_____/3



		Item #34

CEC # 7


Technology

		Candidate seeks out and frequently uses technology to enhance lesson presentation 

		Candidate adequately uses technology for lesson presentation

		Candidate rarely, if ever, uses technology for lesson presentation.

		



		Item #35

CEC # 7


Organizes and Prepares

		Candidate clearly organizes and prepares instructional materials and activities to maximize student understanding and instructional time on task.

		Candidate organizes and prepares instructional materials and activities.

		Candidate demonstrates limited amount of organization or preparation of instructional materials and activities.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #36

CEC #4


Self-Determination

		Candidate demonstrates an excellent understanding of importance of self-determination by systematically planning activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		Candidate demonstrates an adequate understanding of importance of self-determination by planning some activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		Candidate demonstrates a limited understanding of importance of self-determination, rarely, if ever, planning activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		_____/3



		Standard #8: Assessment



		Item #37 CEC #8


Provides Ongoing Assessment

		Candidate demonstrates an excellent understanding of importance of data collection and systematically collects and analyzes data for instructional improvement

		Candidate demonstrates an adequate understanding of importance of data collection and systematically collects and analyzes data for instructional improvement

		Candidate demonstrates a limited understanding of importance of data collection and provides little evidence of collecting and/or analyzing data for instructional improvement

		_____/3



		Item #38


CEC #8


Interprets Assessments

		Candidate demonstrates an excellent understanding of interpreting information from formal and informal assessments appropriately, and uses the information to adjust lessons.

		Candidate demonstrates a basic understanding of interpreting information from formal and informal assessments appropriately, and often uses the information to adjust lessons

		Candidate does not demonstrate a basic understanding of interpreting information from formal and informal assessments appropriately and does not understand how to use the information to adjust lessons.

		_____/3



		Item #39


CEC #8


Reports Assessments

		Candidate demonstrates an excellent understanding of various forms of assessment and is able to accurately report assessment results to all stakeholders using effective communication skills.

		Candidate demonstrates a good understanding of various forms of assessment and is able to accurately report assessment results to all stakeholders using effective communication skills.

		Candidate demonstrates a poor understanding of various forms of assessment and is often unable to report assessment results to all stakeholders using effective communication skills.

		_____/3



		Item #40


CEC #8


Uses Multiple Assessments

		Candidate demonstrates exceptional skill in using technology and exceptionality-specific assessment instruments with individuals with disabilities

		Candidate demonstrates skill in using technology and exceptionality-specific assessment instruments with individuals with disabilities. 

		Candidate demonstrates little skill in using technology and/or exceptionality-specific assessment instruments with individuals with disabilities.

		_____/3



		Item #41


CEC #8


Maintaining Records

		Candidate consistently implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, creating and maintaining accurate records in a timely fashion.

		Candidate implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, creating and maintaining accurate records in a timely manner

		Candidate poorly implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, and/or has difficulty creating and maintaining accurate records in a timely manner.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Standard #9: Professional and Ethical Practice



		Item #42


CEC #9

Ethics

		Candidate consistently practices within the CEC Code of Ethics and other standards of the profession, acting ethically and professionally in advocating for appropriate services for students with disabilities.

		Candidate usually practices within the CEC Code of Ethics and other standards of the profession, acting ethically and professionally in advocating for appropriate services for students with disabilities.

		Candidate has difficulty practices within the CEC Code of Ethics and other standards of the profession, and rarely advocates for appropriate services for students with disabilities. 

		_____/3



		Item #43


CEC #9


Exhibits high Expectations

		Candidate consistently demonstrates commitment to developing the highest education and quality-of-life potential of individuals with exceptional needs.

		Candidate usually demonstrates commitment to developing the highest education and qualify-of-life potential of individuals with exceptional learning needs

		Candidate rarely demonstrates commitment to developing the highest education and qualify-of-life potential of individuals with exceptional learning needs

		_____/3



		Item #44

CEC #9

Communication

		Candidate demonstrates excellent oral and written communication skills.

		Candidate demonstrates adequate oral and written communication skills

		Candidate demonstrates limited oral and written communication skills, with frequent grammatical and/or spelling errors.

		_____/3



		Item #45


CEC #9


Values Diversity

		Candidate consistently demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		Candidate usually demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		Candidate rarely demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		_____/3



		Item #46

CEC #9

Self- Evaluates

		Candidate consistently conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		Candidate usually conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		Candidate rarely conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		_____/3



		Standard #10: Collaboration



		Item # 47


CEC #10


Confidential and Respect

		Candidate consistently maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		Candidate usually maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		Candidate rarely maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #48


CEC #10

Collaborates

		Candidate routinely and effectively collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		Candidate often collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		Candidate rarely collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		_____/3



		Item #49


CEC #10

Laws & Policies

		Candidate is exceptionally well versed in laws and policies regarding the education of individuals with disabilities and is a resource for colleagues and administration

		Candidate knows are is able to look up laws and policies regarding the education of individuals with disabilities and is a resource for colleagues and administration

		Candidate has little understanding of  laws and policies regarding the education of individuals with disabilities.

		_____/3



		Item #50

CEC #10

Laws & Policies

		Candidate consistently collaborates with other professionals and families to ensure smooth transitions between learning environments

		Candidate usually collaborates with other professionals and families to ensure smooth transitions between learning environments

		Candidate rarely collaborates with other professionals and families to ensure smooth transitions between learning environments

		_____/3






TOTAL POINTS _____/150 Points


		CEC Primary Standards



		Directions: To receive a score of Exemplary, must have 50% or more of items in Exemplary Column; to receive a score of Acceptable, must have 50% or more of items in Exemplary and/or Acceptable Column; to receive a score of unacceptable, must have 50% or more of items in Unacceptable Column.  Provide overall score of 3, 2, or 1. Example: For Standard #4, if Candidate scored 2 in the Exemplary Column, 6 in the Acceptable Column, and 1 in the Unacceptable  -- he thus had 22% (2/9) in Exemplary; 89% (8/9) in both Exemplary and Acceptable; and 11% (1/9) in Unacceptable – Overall Score for Standard #4 would be a Score of 2 – Acceptable. 



		Score

		Item #s

		Exemplary

		Acceptable

		Unacceptable

		Overall Score



		Standard #4

		1-9

		

		

		

		



		Standard #5

		10-21

		

		

		

		



		Standard #6

		22-25

		

		

		

		



		Standard #7

		26-36

		

		

		

		



		Standard #8

		37-41

		

		

		

		



		Standard #9

		42-46

		

		

		

		



		Standard #10

		47-50

		

		

		

		





University Supervisor/Supervising Teacher Comments:

Candidate Comments: 

University Supervisor Signature:




 Date: 




Supervising Teacher Signature:




 Date: 




Candidate Signature:





 Date: 




SECTION IV – Assessment #4

Attachment (c)

Candidate Data Derived from Teacher Internship Evaluation

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION


Assessment #4 – Teacher Evaluation:  P4 Special Education


Table 4: Teacher Evaluation Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=1) Mean

		(N=4)    Mean

		(N=9)   Mean 



		CEC Standard #4

Instructional Strategies

		3.00

		2.75

		2.89



		CEC Standard #5

Learning Environment

		3.00

		3.00

		300



		CEC Standard #6

Language

		3.00

		2.75

		3.00



		CEC Standard #7

Instructional Planning

		3.00

		3.00

		2.78



		CEC Standard #8


Assessment

		3.00

		2.75

		2.67



		CEC Standard #9

Professional & Ethical


Practice

		3.00

		2.73

		2.78



		CEC Standard #10


Collaboration

		3.00

		3.00

		2.89





Average Mean Scores of Candidate Rating on Teacher Evaluation


Assessment 4 Internship Evaluation


ASSESSMENT 6

FIELD III CLINICAL EVALUATION

Description of the Assessment


Assessment 6, the Field III Evaluation, is another shared unit assessment.  This evaluation of candidate performance evaluates their overall performance in the two Field III placements and is based upon the Learning to Teach, Teaching to Learn conceptual framework.  All aspects of the candidate’s performance in the field placement are considered by the university supervisor when completing this assessment.  To that effect, it assesses candidate knowledge, skills and dispositions.  


Apart from serving as a shared unit assessment, the Field III evaluation is a marker for both faculty and candidates of the candidates’ preparedness for the internship experience.  Candidates who perform at the unacceptable level on more than any one aspect of the evaluation must complete a deficiency plan before being allowed to move into the internship experience.  Effective performance on the Field III evaluation does not guarantee a successful internship experience, but poor performance on this evaluation disallows students from progressing to the internship.  


Alignment with Standards


The Learning to Teach, Teaching to Learn conceptual framework serves as the foundation for this evaluation.  All but one of the NAECY standards map onto the evaluation as implemented in the Field III block.  This assessment does not address Standard 2.  

NAEYC Standard 1 is assessed to some extent through Section I: Communication skills and also through III: Curriculum indicator (creating appropriate environments for children) and V: Classroom management.

NAEYC Standard 3 is assessed through the Section VI: Assessment (using appropriate evaluation strategies).

NAECY Standard 4 is assessed by several different indicators – I: Communication Skills (effectively communicating learning goals); II: Curriculum (planning and implementing appropriate curriculum); IV: Teaching Models (selecting effective teaching strategies), V: Classroom Management and VIII: Subject Matter.

NAEYC standard 5 is assessed through II: Professionalism (professional behaviors).


The rubric for the Clinical Evaluation presents a clear connection between the candidate expectations and the NAEYC standards.


Analysis of Data

Data prior to Fall 2007 has been lost in College Live Text.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.


Because there are so few candidates in the ECSE program, data for the ECSE candidates were not disaggregated from all ECE students; the data reported herein reflects all ECE and ECSE students combined.  


Overall candidate performance on the Field III clinical evaluation is very strong, with 99% of candidates meeting or exceeding expectations.  Only two areas had any candidates scored as unacceptable, Professionalism (3%) and Classroom Management (0.6%).  

Evidence of Meeting Standards

 The data for Assessment 6, Field III Evaluation provides strong documentation for candidates’ performance on standards 1, 3, 4 and 5.  The majority of candidates were scored at the exemplary level (ranging from 75% to 95%) while very few candidates were scored as unacceptable.  Especially strong candidate performance is documented for Standard 4 in the context of effectively using knowledge of content and integrating that content.   While only 75% of candidates were assessed as exemplary on Classroom Management (reflecting Standards 1 and 4), almost all others were rated as acceptable.   Professionalism (Standard 5) had a very few candidates identified as unacceptable, related primarily to professional behavior or dispositions.  

ASSESSMENT 6


FIELD III CLINICAL EVALUATION DATA


ASSIGNMENT


The Clinical Evaluation form is attached below and reflects the previous (prior to Fall 2008) Learning to Teach, Teaching to Learn conceptual framework.  The evaluation data included was completed by the university supervisor.  

The Clinical Evaluation considers all aspects of the candidate’s performance during the Field experience.  The university supervisor’s load is such that the supervisor is on site with candidates for much of the time they are at the school.  This allows for close supervision of candidates throughout the clinical experience.  

Early Childhood Field Experience Summative Assessment 

(Unit Assessment for Field Experiences/Performance-Based Coursework) 

Teacher Candidate _____________________________   ID# ____________  Academic Major ___________ Public School Site ______________________________  Clinical Supervisor _________________________ University Supervisor ___________________________     


Please evaluate performance of teacher candidate. Put an x in the appropriate box in accordance with the following descriptions


		Exemplary/Target

		The candidate’s performance exceeds expectations for a preservice teacher in his/her initial field


placement.



		Acceptable

		The candidate’s performance is generally what is expected of a preservice teacher in his/her initial


field placement.



		Unacceptable

		The candidate’s performance is unacceptable for a preservice teacher in his/her initial field placement





		Area To Be Assessed

		Exemplary/Target

		Acceptable

		Unacceptable



		I. Communications: 


Using Standard English in writing and speaking, and effectively communicating learning goals.




		

		

		



		Comments:




		

		

		



		II. Professionalism: 


Displaying professional dispositions such as punctuality responsibility, initiative, and ethical behavior.




		

		

		



		Comments:




		

		

		



		III. Curriculum: 


Plans and implements curriculum appropriate to the candidates, grade level, content, and course objectives.




		

		

		



		Comments:




		

		

		



		IV. Teaching Models: 


Using instructional time effectively, and selecting effective instructional strategies and appropriate models of teaching.




		

		

		



		Comments:




		

		

		



		V. Classroom Management: 


Maintaining consistent standards of classroom behavior.




		

		

		



		Comments:




		

		

		



		VI. Assessment: 


Using appropriate evaluation strategies. 




		

		

		



		Comments:




		

		

		



		VII.  Reflective Teaching: 


Reflections of teaching to improve performance.




		

		

		



		Comments:




		

		

		



		VIII. Subject Matter: 


Effectively using knowledge of content and integration of subject matter.




		

		

		



		Comments:




		

		

		





ASSESSMENT 6


FIELD III CLINICAL EVALAUTION RUBRIC


		Learning to Teach, Teaching to Learn Outcomes


NAEYC standards

		Exemplary/Target

		Acceptable

		Unacceptable



		I. Communication Skills: Using Standard English in writing and speaking, and effectively communicating learning goals.


NAEYC STANDARDS 1, 4

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		II. Professionalism: Displaying professional dispositions such as punctuality, responsibility, initiative, ethical behavior.


NAEYC Standard 5 

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		III. Curriculum: 

Plans and implements curriculum appropriate to the candidates, grade level, content, and course objectives.


NAEYC STANDARDS 1, 4

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		IV. Teaching Models: 

Using instructional time effectively, and selecting effective instructional strategies and appropriate models of teaching.


NAEYC STANDARD 4

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		V. Classroom Management: 

Maintaining consistent standards of classroom behavior.


NAEYC STANDARDS 1, 4




		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		VI. Assessment: Using appropriate evaluation strategies.


NAEYC STANDARD 3

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		VII. Reflective Teaching: Reflections of teaching to improve performance.


NAEYC STANDARD 5

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement.



		VIII. Subject Matter: 

Effectively using knowledge of content and integration of subject matter


NAEYC STANDARD 4

		The candidate’s performance exceeds expectations for a candidate in his/her initial field placement.

		The candidate’s performance is generally what is expected of a candidate in his/her initial field placement.

		The candidate’s performance is unacceptable for a candidate in his/her initial field placement





ASSESSMENT 6


FIELD III CLINICAL EVALUATION DATA


		Learning to Teach, Teaching to Learn 

Conceptual Framework 

and NAEYC Standards

		2007-2008



		

		Exemplary

		Acceptable

		Unacceptable



		

		#/%

		#/%

		#/%



		I. Communication Skills: Using Standard English in writing and speaking, and effectively communicating learning goals.


NAEYC STANDARDS 1, 4

		141/83

		28/17

		0/0



		II. Professionalism: Displaying professional dispositions such as punctuality, responsibility, initiative, ethical behavior.


NAEYC Standard 5 

		148/88

		15/9

		5/3



		III. Curriculum: Plans and implements curriculum appropriate to the candidates, grade level, content, and course objectives.


NAEYC STANDARDS 1, 4

		146/87

		22/13

		0/0



		IV. Teaching Models: Using instructional time effectively, and selecting effective instructional strategies and appropriate models of teaching.


NAEYC STANDARD 4

		148/88

		20/12

		0/0



		V. Classroom Management: Maintaining consistent standards of classroom behavior.


NAEYC STANDARDS 1, 4

		126/75

		41/24

		1/.6



		VI. Assessment: Using appropriate evaluation strategies.


NAEYC STANDARD 3

		148/88

		20/11

		0/0



		VII. Reflective Teaching: Reflections of teaching to improve performance.


NAEYC STANDARD 5

		143/87

		22/13

		0/0



		VIII. Subject Matter: Effectively using knowledge of content and integration of subject matter


NAEYC STANDARD 4

		158/95

		9/8

		0/0



		MEAN %

		86

		13

		0.4





Assessment 6 Field III Clinical Evaluation


ASSESSMENT 12

Kindergarten Internship Action Plan (Case Study)


Description of the Assessment


The case study was developed to provide two very specific opportunities for candidates. The first was to give candidates a clear set assignment related to creating reciprocal relationships with families with children in regular educational settings. While communication with families is a part of the ASU Learning to Teach, Teaching to Learn conceptual framework, The Early Childhood and Early Childhood Special Education faculties believe that our candidates need more focused and extended activities relating to families with typically developing children, which is a context different than families with children with special needs. The Action Plan assignment provides this opportunity. Candidates must log their contact with families, communicate in several different modes, provide families with information about the target child’s development, and provide activities for families to implement specifically designed to support the target’s child’s development and learning.


The second purpose of the Action Plan was to create an opportunity for candidates to assess, plan, implement and evaluate experiences for a target child in order to document their own ability to impact children’s learning and development.  Given the relatively short nature of the internship experience (8 weeks per setting), focusing on an individual child is a more realistic and developmentally appropriate approach to documenting candidate effect on student learning.


Alignment to Standards


By its nature, this is a complex assignment and therefore provides candidates with opportunities to document their performance on all the NAEYC standards. Candidates create and assess the target child (Standard 3), use the assessment data and knowledge of the child and child development to plan and implement learning experiences, materials and learning environments for the child (Standards 1 and 4) which reflect the candidate’s own understanding of the disciplines represented (Standard 4). Candidates engage in a two-way communication with the family and support the family’s involvement in the child’s learning and development (Standard 2) and then reflect upon the experience (Standard 5).  The rubric (below) shows the clear connection between candidate expectations and the NAEYC standards.

Analysis of Data

Data prior to Fall 2007 has been lost in College Live Text.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.


The following data represents all early childhood education and early childhood special education candidates.  The number of of ECSE candidates were too small to disaggregate the data from the larger group.

Data is reported in the table below.  Candidate performance on this assessment is strong; on the average 79% of the candidates were rated as exceeding expectations (range 77% - 81%) and on average 96% were scored as either meeting or exceeding the standards. Few students did not meet the standards (average of 4% with a range from 2 – 7%).  

Evidence for Meeting Standards


The data on this assessment provide evidence that the majority of candidates are effectively meeting components of NAEYC Standards 1, 2, 3, 4 and 5. The strongest performance was on the items related to Standard 3a, b, c and d, where over 80% of candidates exceeded the standards and fewer than 5% did not meet the standard at all. When exemplary and acceptable performance are combined, over 95% of candidates met expectations for Standards 1, 2, 4b, 4c and 5c.  The standard that the most candidates did not meet was Standard 4a where candidates’ were to reflect the cultural context of the children’s home environment; 7% did not meet that standard.


ASSESSMENT 5

Action Plan (Case Study)

Assignment


To give Interns an opportunity to become more skilled at building family relations and promoting individual children’s learning and development, an Action Plan Project is required. The intern will have an opportunity to build or facilitate respectful, reciprocal relationships empowering families to become actively involved in the child’s growth, development, and educational programs. The Action Plan includes pre and post assessments, two-way parent communication, classroom, and home interventions. The Action Plan may focus on specific student learning expectations, developmental domains, or frameworks unique to the needs of the child. The Intern will create developmentally appropriate and culturally relevant activities that will be implemented in the classroom and home interventions to be shared with the parents and family. 


This assignment will begin with the identification of appropriate child/family in collaboration with the clinical supervisor. The identified child’s needs may range from at-risk for developmental delay to elevated performance levels. The intern will contact parents either in person, writing, mail, e-mail, or phone to discuss the strengths and needs of the child. Effective on-going communication with parents is essential to the overall success of this project; therefore, a contact log will be maintained and all correspondence will be collected. The intern will provide an explanation regarding the action plan, inclusive of the classroom and home intervention strategies and correspond at the parents’ communication level.


 A written summary of the Action Plan must be placed in the Internship paper portfolio and should include:


· Pre and post assessment data including on-going performance based assessment conducted within the natural environment


· Parent contact log with dates consisting of documentation of frequent, two-way communication at parents level


· Strengths and need of the child identified and described through a developmental profile and used to support the development of the written reflection


· Goals for developmental outcomes or student’s learning expectations are based on pre-assessment


· At least 4 developmentally appropriate classroom activities to achieve intended outcomes


· At least 7 appropriate home intervention strategies to facilitate intended outcomes


· Further recommendations based on post-assessment data


· Two or more professional resources referenced


· Written reflection


· See rubric and check sheet for specific criteria. 


ASSESSMENT 5


INTERNSHIP ACTION PLAN DATA

		

		2007 - 2008



		

		Exemplary

		Acceptable

		Unacceptable



		

		%

		%

		%



		Standard 1 – 

Candidates interpret the assessment data and use other knowledge of the target child to create healthy, respectful, supportive and challenging learning environments specifically for the target child

		79

		17

		4



		Standard 2 – 
The candidate uses an understanding of children’s families and communities by creating a respectful, reciprocal relationship with the identified family to support and empower the family of the identified child and involve the family in the child’s development and learning.

		77

		20

		3



		Standards 3a, 3b, & 3c –


The candidate uses effective and appropriate assessment strategies to determine specific and individual needs of the target child. Assessments chosen should meet professional standards and reflect a variety of methods to document children’s development

		80

		16

		5



		Standard 3d – 

The candidate shares assessment information with the child’s family in a manner that is family-friendly and encourages family members to share knowledge of the child with the candidate.

		81

		17

		2



		Standard 4a – 

As appropriate, the planned interventions reflect the cultural context of the child’s home environment.

		78

		16

		7



		Standard 4b 

The intervention activities are appropriate, reflecting both the assessment data upon which are based and the identified SLE/outcome. The candidate can articulate why a particular strategy/tool/ 
approach was used in each intervention.

		79

		18

		3



		Standard 4c – 

Intervention activities provide evidence for the candidate’s understanding of the content area.

		79

		17

		4



		Standard 5c – 

Candidate evidences an attitude of inquiry with relation to the target child.

		79

		17

		5



		Mean %

		79

		17

		4





Assessment 12 Kindergarten Internship Action Plan


ASSESSMENT 7

Infant Toddler Teacher Made Materials Assignment


Description of the Assignment


This assignment is completed by candidates during the Field II block experience.  (Prior to Fall 2008) Candidates were placed in an infant/toddler setting for 25 hours.  This assignment was completed during part of that 25 hour field placement.


A primary purpose of this assessment is to determine candidates’ abilities to apply knowledge of developmentally appropriate practices to ages other than the kindergarten and primary grades, and to demonstrate the ranges of ages candidates can plan for effectively.  ECE faculty value the role of teacher made materials in ECE placements and this assignment relies heavily on candidates’ abilities to create safe materials that support the learning and development of young children.


Another important aspect of this assignment is giving candidates practice in planning effective family conferences.  While candidates only plan (and do not carry out) the conference, the planning experience is an excellent opportunity for them to begin the process of translating their professional knowledge into more “family friendly” language.


Alignment with Standards


This assignment assesses three NAEYC standards: 1, 2 and 4.  Candidates create five safe and meaningful materials based on their knowledge of the individual child (Standard 1); these materials should be engaging, reflect use of professional resources, and be connected to relevant state benchmarks (Standard 4).  Completion of the family conference form provides documentation for Standard 2.  The rubric (below) provides a clear connection between expectations for candidates and the NAEYC standards.

Analysis of Data


Data prior to Fall 2007 has been lost in College Live Text.  While faculty adoption of the data system was slow and sporadic, there was data available for review in 2006-2007.  The 2006 data included in this document came from hard copy data from the faculty members.  The data trended similarly to the 2007-2008 data.   The early childhood faculty believes that decisions made based on the 2007-2008 data are reflective of the previous data.


Because there are so few candidates in the ECSE program, data for the ECSE candidates were not disaggregated from all ECE students; the data reported herein reflects all ECE and ECSE students combined.  


Data are presented in a table below.  The data for the assessment provides evidence that the program prepares most candidates to meet the NAEYC standards.  On average, this past year, 78% of candidates were scored as exemplary and 17% were scored as acceptable while only 6% were scored as unacceptable.  This is an improvement over the data reported for 2006, where 13% were scored as unacceptable.   Data trends toward improved performance by candidates as faculty became better at conveying expectations and preparing candidates for the activities based on prior performance.  


Evidence for Meeting Standards


The strongest candidate performance was on the indicators for Standard 1a; in the past year 84% of candidates were scored exemplary and only 2 – 3% were identified as unacceptable.  This is similar to the 2006 data.   In contrast, the area of greatest concern would be Standard 1c, where 11% (year 07/08) and 15% (year 06) of candidates were scored as unacceptable.  This is related to candidates’ performance on creating safe, durable, and appropriate materials for children.  Durability of materials was most typically the cause for concern.  The indicator for standard 4d, using professional resources, was also of some concern, with 8% (year 07/08) and 16% (year 06)scoring unacceptable (but still 92% and 85%  at the exemplary and acceptable levels respectively).

Therefore, there is evidence for candidates meeting standards 1 and 4 from this data.  The data trends toward improved candidate performance over time.   


Data for standard 2 is only available for 2007/2008, when this portion of the assessment was required.  Overall candidate performance on this indicator is also good (78% exemplary, 6% unacceptable) suggesting the program effectively prepares candidates to plan conference for parents that supports the parents in supporting their child’s development.


ASSESSMENT 7

 TEACHER MADE MATERIALS (TMM) ASSIGNMENT


INSTRUCTIONS


(Students create an observational assessment which is evaluated apart from Assessment 8 activities).


Your ECH 3043 instructor should approve your assessment tool PRIOR to use in the field placement.


Step 2 - Assess the child in the natural environment


Step 3 – Write a Developmental Profile (Use Rating Scale data)


Based on the observational data you have collected and your knowledge of the child, write a developmental profile of the child addressing the domains of development (physical, cognitive, language, social, emotional, adaptive).  Describe what you know about the child’s behavior and development.  Remember when assessing children you should focus not only on skills children have mastered, but to also document skills children are in the process of mastering.  Based on you descriptions identify potential interests, strengths and concerns for the child.

Step 4 – Rationale for selection and development of TMM (link to rating scale data)


Using the assessment data to guide your choices, create 5 teacher made-materials that would be appropriate for the child’s exhibited level of development.  Use a benchmark from the Arkansas Framework for Infant Toddler Care to guide your overall outcome or objective (fully state the benchmark(s), including the developmental strand).  Write a rationale using the developmental profile as a basis, for why the material is appropriate for the child; and how this specific material will support this individual child’s development?  Does the material represent an area of development in the process of being mastered?  Does the teacher made material reflect an interest the individual child has demonstrated?  Is the material developmentally appropriate?  How does the material move the child toward the benchmark?  How many senses are stimulated and how is safety prioritized?  Provide a clear rationale that links the child’s development to the material/activity.


For the material and activity planned, provide a reference for the planned material/activity.  Your reference should have professional integrity.


Step 5


Plan a Parent Conference for the profiled child (rating scale data and TMM) using the family conference forms.  Using information gathered from your profile and your identified activities; complete the form as you would to prepare for a conference with the child’s family.  Use “family-friendly” language to share what you know about the child with the family, and craft questions to engage the family in providing you with additional information about the child.  Your conference should provide families with information on how they can support the child’s learning and development.


ASSESSMENT 7

Teacher Made Materials Rubric


This rubric is completed once for each of 5 different materials.

		Description/NAEYC Standards

		Exemplary

		Acceptable

		Not Acceptable  



		Standard 1a 


Developmental profile exhibits that the candidate (1) understands children's individual differences in development and (2) can accurately interpret developmental information about individual children

		In at least 4 different domains, the candidate's description of the child reflects the collected documentation; profile is rich in detail. 
No readily identified incorrect interpretations of data are identified; information seems accurate and reliable. 
Candidate reflects on data provided and refers to the data throughout the profile.

		In at least 3 different domains, the candidate's description of the child reflects the collected documentation; details are included but limited. 
Candidate interprets the developmental information provided with the occasional incorrect interpretation. 
Candidate reflects on data provided and refers to the data throughout the profile.



		Fewer than 3 domains addressed; description reflects minimal observational data and relies primarily on subjective assessments; data is interpreted incorrectly or inconsistently; no clearly individual characteristics of the child are reflected in the profile 
AND/OR candidate does not refer back to observational data and documentation in answer.



		Standards 1a & 4b 


Rationale for chosen material/activity provides clear connection between child's development and matches the child (a developing strength, a concern, or interest). Rationale statement includes clear indication of why the material/activity is developmentally appropriate for the individual child. 

		Clear, cogent rationale that (1) accurately reflects the profile and data and (2) makes a strong case for the materials/activity chosen. 
Answer provides strong evidence that the student understands and can apply developmentally appropriate to young children in general and the specific child.

		Rational provided, reflects the identified child's individual development with activity; connection between the two is limited in description; information is missing or better choices are needed. 
Candidate’s reflection on Developmentally Appropriate provides an adequate expression that evidences understanding of DAP generic but not specific to the child.



		Rationale provides no clear connection between the chosen material/activity and developmental profile. Activity/material seems randomly chosen. 
Candidate's statement exhibits a lack of understanding of developmentally appropriate.



		Standard 1c 


Materials are safe for infants and toddlers, including size, materials use, durability, and appropriateness

		Seems extremely durable, easily cleaned/sanitized without degradation; meets all safety expectations; 

		Materials pose no readily identified threat to infant/toddler safety: size, materials, durability are all such that the material will be safe and not easily break or fall apart; can be sanitized.

		Easily identified safety hazards of one or more related to size, materials, durability; for example, easily swallowed or small parts can be pulled off and swallowed; strings longer than. Object is not able to be sanitized in a regular classroom environment





		Standard 4b 


The activity and material supports the identified developmental strand and benchmark.

		Material/activity clearly connected to multiple identified benchmarks. 

		Material/activity clearly connected to one benchmark; others may be identified but the connection is not clear.



		No clear connection between the planned material/activity and the stated developmental strand and benchmark



		Standard 4b 


The material/activity creates support for children's play by being engaging (for example involving multiple senses, providing an intriguing response to a child's action, or creating an interesting challenge

		Material provided is engaging in that it is neat, attractive, provides active engagement of at least 3 senses, and is both responsive to children's actions and provides a problem-solving opportunity.

		Material provided is engaging in that it is neat, attractive, provides active engagement of 2 senses, and is either responsive to children's actions or provides a problem-solving opportunity.




		Material provided has limited appeal, for example, is not neat or attractive, has limited sensory engagement, is not responsive to children's actions and/or has no problem solving activity related to it.



		Standard 4d 


The candidate goes beyond own knowledge to identify and use high quality resources, including books, standards documents, web resources, and individuals with specialized knowledge, in developing curriculum materials.



		At least one professionally relevant reference or resource provided which identified research-based practices and/or standards.

		One professionally relevant reference or resource provided; no clear link to research-based practices or standards. 

		No reference or resource provided or reference does not reflect professional standards for references.



		Standards 2b & 2c 


The candidate is able to relate information about the child to the family in "family friendly" language, and identifies activities that families could do at home, and relates program and home activities to the child's development

		Conference form is  complete; all  domains addressed in "family-friendly", jargon-free language. Suggested activities are easily done at home with limited materials needed, or materials are readily accessed.

		Conference form is completed and mostly in "family-friendly" and jargon-free language. Suggested activities not always readily done at home with typical materials.

		Conference form is minimally completed, uses primarily jargon language with relation to child development and learning activities; provides little connection between the child's development and suggested activities





ASSESSMENT 7

Infant Toddler Teacher Made Materials Data

(5 assessments per candidate)


		

		2006

		2007/2008



		

		Exemplary

		Acceptable

		Unacceptable

		Exemplary

		Acceptable

		Unacceptable



		

		#/%

		#/%

		#/%

		#/%

		#/%

		#/%



		Standard 1a 


Developmental profile exhibits that the candidate (1) understands children's individual differences in development and (2) can accurately interpret developmental information about individual children



		75/79

		10/11

		10/11

		814/84

		139/14

		30/3



		Standards 1a & 4b 


Rationale for chosen material/activity provides clear connection between child's development and matches the child (a developing strength, a concern, or interest). Rationale statement includes clear indication of why the material/activity is developmentally appropriate for the individual child. 



		67/71

		15/16

		13/14

		818/84

		144/15

		20/2



		Standard 1c 


Materials are safe for infants and toddlers, including size, materials use, durability, and appropriateness



		52/56

		28/29

		15/16

		704/73

		176/18

		106/11



		Standard 4b 


The activity and material supports the identified developmental strand and benchmark.



		24/25

		56/59

		15/16

		698/72

		230/24

		60/6



		Standard 4b 


The material/activity creates support for children's play by being engaging (for example involving multiple senses, providing an intriguing response to a child's action, or creating an interesting challenge

		8/8

		83/87

		4/4

		792/82

		159/16

		32/3



		Standard 4d 


The candidate goes beyond own knowledge to identify and use high quality resources, including books, standards documents, web resources, and individuals with specialized knowledge, in developing curriculum materials.

		75/79

		5/5

		15/16

		766/79

		133/14

		82/8



		Standards 2b & 2c 


The candidate is able to relate information about the child to the family in "family friendly" language, and identifies activities that families could do at home, and relates program and home activities to the child's development

		This aspect of the assessment was implemented later to provide an additional assessment for Standard 2 

		720/74

		176/18

		88/9



		MEAN %


(may not add to 100 due to rounding) 

		53

		35

		13

		78

		17

		6





Assessment 7 teacher made materials



Name:

Don Maness

Phone: Ext.

( ) -870 972 3057  

E-mail:

dmaness@astate.edu

    6.  Name of institution's program
Early Childhood Education with Special Education Emphasis

    7.  NCATE Category:
Early Childhood Education-First Teaching License

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

Preschool - Grade 4

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkji Yes

nmlkj No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered

Arkansas State Univeristy-Jonesboro (main campus)



Arkansas State University - Beebe
Arkansas State University - Mountain Home
Arkansas Northeastern College
East Arkansas Community College
Mid-South Community College

    13.  Title of the state license for which candidates are prepared
Early Childhood and Special Education Early Chilldhood Instructional Specialist

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of NAEYC 
and CEC standards. (Response limited to 4,000 characters)

The Early Childhood Education with Special Education Emphasis (ECSE) program at Arkansas State 
University (ASU) prepares students for both Arkansas’ initial Preschool – Grade 4 license and the add-
on Early Childhood Special Education license, also Preschool – Grade 4. Graduates are most likely 
teaching special education in kindergarten through grade four in public schools or teaching in 
community based programs serving young children with special needs. Because of the high need for 
licensed special education teachers, the state allows colleges of education to offer a combined initial 
licensure program. Arkansas defines special education as an add-on license earned through graduate 
program work after an initial teaching license (P-4, 4-8, 7 -12, P-12) has already been achieved. 

State Standards
The ECSE program works with, and meets several different sets of standards. Arkansas law requires 
colleges that prepare educators to be NCATE accredited for candidates to be eligible for licensure; 
NCATE, NAEYC and CEC standards are in effect. Arkansas licensure standards reflect NCATE, 
INTASC, and the respective specialty areas. Individuals working in early childhood education must be 
familiar with these Arkansas standards for children: K-4 Curriculum Frameworks and Benchmarks, 
Early Childhood Education Framework and Benchmarks, and Framework for Infant Toddler Care.

By law, candidates must meet minimum Praxis I scores to be admitted to a teacher education program. 
Candidates must earn the required scores on the identified Praxis II assessments to be granted an initial 
teaching license. Teachers must then pass the Praxis III assessment to earn a continuing standard license. 



Institutional Context
The ECSE program is housed in the Department of Teacher Education (TE). TE shares responsibility for 
the ECSE program with the Department of Educational Leadership, Curriculum and Special Education 
(ELCSE). Regular Early Childhood Education and ECSE students complete most of their programs 
together. Teacher Education provides the majority of the program while special education faculty from 
ELSCE provides the early childhood special education coursework. This approach grounds the ECSE 
students in early childhood practice yet allows them the opportunity to develop the more specialized 
knowledge and skills necessary for individualizing programs for young children and their families. 
Involved faculty members from both programs meet regularly to assure program continuity and integrity.

In addition to being offered on ASU’s main campus in Jonesboro, AR, the ECSE program is offered at 
five two-year campuses: ASU - Beebe, ASU – Mountain Home, Arkansas Northeastern College, East 
Arkansas Community College, and Mid South Community College (beginning Fall 2008). The early 
childhood special education coursework is offered in conjunction with the early childhood special 
education graduate program. Most of the special education coursework is online to support the graduate 
students who are teaching in classrooms across the state and cannot readily meet classes on campus. 

ASU has one Professional Education Unit, housing all professional education preparation programs. All 
undergraduate initial licensure programs in the unit share a conceptual framework, standards for 
admission, program checkpoints, policies for the Internship, and the Internship formative and summative 
evaluations. College Live Text was adopted by ASU as the tool to gather and aggregate initial licensure 
candidate work. The process of adoption and implementation on five campuses has been slow and 
affected the collection of data across programs. 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Field experiences occur throughout the program, from the sophomore through the senior year. All 
experiences are connected to coursework and have identified activities and reflections. Some 
experiences are observational while others require candidates to apply knowledge and skills; all allow 
for some assessment of candidates’ dispositions. Three major field experiences are coordinated by the 
unit’s Professional Education Program Office through a systematic practice that connects the university 
and its programs closely to the area public schools. A fourth major experience is set up for students by 
the course instructors and maintains a connection between the program and community early care and 
education programs. Students select their own placements (within constraints of the assignment) for 
most special education experiences.

ASU has created a system for assuring candidates’ public school placements occur in schools reflecting 
diversity in setting and population. This policy ensures each candidate will encounter both large and 
small, city and rural, diverse and less diverse school settings. The Professional Education Program 
Office has responsibility for assigning students to their field settings, and works closely with the 
department in this practice. The field experiences associated with this policy are: ECH 2022, 
Introduction to Elementary School Teaching, Field I, the Field III block (14 hours), and the ECH 4086 
and ELSE 4816 Internship. 

PRIOR TO ADMISSION
-ECH 2022, Introduction to Elementary School Teaching, Field I
30 hours, grades K – 4; university identified placement
Candidates engage in structured observations and interviews. The activities focus on reflection on the 



unit’s conceptual framework and Pathwise domains and diversity issues.

-ECH 2013, Survey of Early Childhood Education
7 hours, 7 varied ECE settings; student identified placement 
Candidates engage in structured observation: activities focus on understanding the differences in 
philosophies, curriculum, and how the programs accommodate the ages served. 

-ECH 2023, Child Development
4 hours, children in variety of settings; student identified placement
Candidates engage in structured observation to focus on understanding developmental differences of 
children at different ages and the impact of these differences. 

JUNIOR YEAR
-ECH 3013, Children’s Literature in the Preschool and Primary Grades
4 clock hours, variety of ECE settings; student identified placement
Candidates plan, engage and evaluate focused book reading activities with young children and reflect 
upon the experiences. 

-ECH 3043, Program Development and Management for Early Care and Education Programs
10 hours; birth to five settings; student identified placement 
Candidates conduct the Infant Toddler Environmental Rating Scale and the Early Childhood Education 
Environmental Rating Scale assessments in appropriate settings. Reflections focus on relating their 
findings to best practice.

-ECH 3053, Curriculum Development in Early Childhood Education
3 hours; kindergarten setting; instructor identified placement
Candidates observe and then work with classroom teachers to plan, implement and evaluate appropriate 
curriculum activities, including teacher made materials. Candidates connect to appropriate conceptual 
framework outcomes, Pathwise domains, and curriculum frameworks.

-ECH 3073, Children, Families & Community Relationships: Field II
50 hours, birth to five settings; instructor identified placement
Candidates are evaluated on human interaction skills. Candidates develop and implement observational 
assessments to help in planning. They use the data to plan, implement and evaluate curriculum activities 
for children. Candidates create a variety of teacher made materials to support learning and engagement 
and evaluate the effectiveness of the materials. Reflections include consideration of how well materials 
meet best practice and how children responded.

-ELSE 4033, Behavior Intervention and Consultation
18 hours, early childhood setting, student identified placement
Candidates develop and complete a behavior analysis on a student for an academic skill and for a 
behavior concern.

-ELSE 4743, Assessment of the Young Child with Exceptionalities 
20 hours, early childhood setting, student identified placement
Candidates complete a battery of assessments on a young child (3 to 8 years). Candidates then analyze 
and synthesize assessment data into a diagnostic summary. 

-ELSE 4053, Methods of Working with Individuals with Mild Disabilities 
18 hours, early childhood setting, student identified placement
Candidates complete a Differentiated Unit Plan (DUP) in a content area that explicitly includes 



modifications and/or accommodations for including any individual with a mild cross-categorical 
disability; it is linked to the general curriculum. A series of 6-8 lessons are required on a particular topic. 
Candidates teach lessons in the general education classroom when the students with exceptional learning 
needs are included. The clinical supervisor assesses the candidate’s performance.

-ELSE 4753, Methods for Working with Young Children with Exceptionalities 
40 hours, early childhood setting, student identified placement
Candidates use the diagnostic summary (developed in ELSE 4743) to develop an Individual Education 
Plan (IEP). Candidates develop and implement a series of experiences to meet selected goals/objectives. 
Candidates also use a structured tool to observe a fully licensed early childhood special education 
teacher in a pre-school setting (12 hours). 

SENIOR YEAR
-The Field III Block consists of fourteen hours of coursework with extended, interrelated field 
experiences. The following four courses are included in the experiences of the Field III Block.
ECH 4013, Field Experience III Pre-Internship; university identified placement
6 weeks, full time, kindergarten – grade 4
Candidates take increasing responsibility for classroom management, curriculum and other classroom 
responsibilities. Assignments/curriculum activities for ECH 4023 and ECH 4043 are implemented and 
evaluated. Reflections include connections to the conceptual framework and Pathwise. Formative and 
Summative evaluations are used to assess candidate performance. These evaluations are aligned with the 
conceptual framework, program standards and the internship evaluations.
ECH 4023, Methods and Materials of Language Arts and Social Studies in Early Childhood 
3 hours in conjunction with ECH 4013 
ECH 4043, Methods and Materials of Math and Science in Early Childhood
3 hours in conjunction with ECH 4013
RDNG 4403, Early Literacy: Theory and Practice
45 hours, in conjunction with ECH 4013
Candidates complete a Reading Case study and implement and evaluate literacy curriculum.

-ELSE 4083 Collaboration for Special Education Service Delivery
10 hours, variety of settings, student identified placement
Structured interview with parents, teachers and principals about IDEA implementation and reflection. 

-ECH 4086, Teaching Internship Kindergarten
8 weeks, kindergarten, university identified placement
Candidates take increasing responsibility for classroom teaching with at least three full weeks full 
responsibility for students, curriculum, assessment, and management procedures. A child case study with 
family involvement activities is required. Reflections include connections to the conceptual framework 
and Pathwise.

-ELSE 4816, Teaching Internship: Primary Grades, Special Education
8 weeks, grades 1 - 4, university identified placement
Candidates take increasing responsibility for classroom teaching with at least three full weeks full 
responsibility for students, curriculum, assessment, and management procedures. A portfolio, including a 
behavior change intervention, is required to document candidate performance on CEC standards. 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)



Admission into the Teacher Education program requires a minimum score of 172 on the reading, 173 on 
the writing and 171 on the mathematics batteries of the Pre-professional Skills Test (PPST). Candidates 
are also required to have a minimum GPA in all coursework of 2.5 and have at least a grade of “C” in 
ENG 1003 Freshman English I, ENG 1013 Freshman English II, MATH 1023 College Algebra, ECH 
2002 Introduction to Educational Technology, ECH 2022 Introduction to Elementary School Teaching, 
Field I, and SCOM 1203 Oral Communications or their equivalents from another university/college. 
Candidates are only eligible after completing a minimum of 36 semester hours. Furthermore, they must 
complete an evaluation of Career Decision Awareness and they must also submit their philosophy of 
education. Finally, candidates are interviewed by a committee of faculty to insure that they meet 
admission criteria.

In order to remain in good standing in the Teacher Education Program, candidates must maintain an 
overall grade point average of 2.5 and earn a minimum of “C” on all professional education courses 
(defined as courses with an ECH, ELSE, or RDNG prefix). 

Candidates must meet the following performance requirements in order to be validated for teaching 
internship:
1. Be admitted into the teacher education program
2. Senior standing with a minimum of 90 semester hours
3. Completion of all professional education/major courses with the exception of the teaching internship 
courses.
4. Attain a minimum grade point average of 2.5 in all course work and a minimum grade point average 
of 2.5 in the major area 
5. A medical examination report must be presented at the time of application
6. Attend the orientation sessions for the teaching internship
7. Verification of no conviction of a felony or other crimes specified in Arkansas Code Act 1310 of 
1995 and Act 1313 of 1997.

In order to obtain the degree, candidates must successfully complete their teaching internship. The 
teaching internship requires the candidate to function in the total teaching role by maintaining and 
performing all functions and activities normally performed by the clinical supervisor. The intern 
assumes these activities for no less than 3 weeks for each 8-week placement. During the teaching 
internship placements the candidate is also required to keep an electronic portfolio. Finally, the teaching 
internship requires candidates to complete (as of July 2007) the following Praxis II assessments: 
Principles of Learning and Teaching: Early Childhood, Early Childhood: Content Knowledge, Special 
Education: Knowledge Based Core Principles and Special Education: Preschool/Early Childhood . Prior 
to 2007 students completed the Education of Young Children assessment rather than the Early 
Childhood: Content Knowledge. 

In addition to the unit expectations related to grades, test scores, and other criteria, the Department of 
Teacher Education initiated a Retention Plan to assess and provide a corrective loop for candidates 
exhibiting unprofessional behavior and/or dispositions. The plan goes into effect once students have 
been formally admitted to the teacher education program. Expected and unacceptable behavior is 
delineated, with clear guidance for how unacceptable behavior must be documented by faculty. 
Candidates have several opportunities to improve their performance before serious sanctions go into 
effect. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The theme for the conceptual framework for initial licensure programs at Arkansas State University is 



    (2) The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

Learning to Teach, Teaching to Learn (LTT TTL). The conceptual framework is built on the growing 
research base connecting the links between learning, the environment and human growth. It incorporates 
the increasing social impact of cultural diversity on educational environments with the psychological and 
biological research efforts unlocking the structures and processes of the brain. The LTT TTL framework 
builds on the unit’s strong relationship with clinical supervisors, public schools, and other community 
agencies which enables faculty to cooperatively work toward assisting candidates to develop the skills, 
knowledge and dispositions identified in our conceptual framework

Originally developed in the late 1990’s, the framework has been revised several times since, with the 
newest version approved by the Professional Education Faculty in Spring 2008. The LTT TTL 
framework was developed through a collaborative process that involved stakeholder involvement at all 
levels. Early Childhood Education faculty view the model as appropriate for the broad range of programs 
that operate within its context, including early childhood education. The LTT TTL framework is the 
foundation for both the formative and summative candidate evaluations for the early childhood Field III 
Clinical Evaluation and for the (kindergarten) Internship, as well as the underpinning for a unit-wide 
portfolio that is assessed prior to a candidate’s graduation from the program.

The LTT TTL conceptual framework has nine broad outcomes that form the core of the framework: 
1. Professionalism: The teacher candidate behaves in a professional, ethical, and legal manner.
2. Diversity: The teacher candidate utilizes a variety of teaching strategies to develop a positive 
teaching-learning environment where all students are encouraged to achieve their highest potential.
3. Communication Skills: The teacher candidate demonstrates effective communication skills.
4. Curriculum: The Teacher Candidate plans and implements curriculum appropriate to the students, 
grade level, content, and course objectives.
5. Subject Matter: The teacher candidate understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for students.
6. Teaching Models: The teacher candidate implements a variety of teaching models.
7. Classroom Management: The teacher candidate utilizes appropriate classroom management strategies.
8. Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor student 
learning and to determine adjustments in learning activities.
9. Reflective Teaching: The teacher candidate reflects on teaching and learning.

The LTT TTL outcomes, NAEYC standards and CEC standards correlate, but not perfectly. A crosswalk 
of the three is provided in the attachment labeled CONTEXT ATTACHMENTS. Regular Early 
childhood faculty have developed a program and assessments that connect both the LTT TTL framework 
and NAEYC standards to assure candidates are meeting expectations for both the local program and the 
professional association. Specifically, stronger emphases on child development and on family and 
community are required for ECE candidates than is promoted by the LTT TTL conceptual framework. 
Diversity is strongly woven through all the CEC standards. CEC standards also have a stronger emphasis 
on the individual learner and on collaboration than the LTT TTL conceptual framework. The early 
childhood special education courses have typically aligned their assessments directly to the CEC 
standards than the conceptual framework. The attached crosswalk does show that meeting the CEC 
standards provides evidence for meeting the conceptual framework outcomes. 

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

The ASU professional education unit has identified several candidate assessments common to all 
candidates in initial licensure programs and completed during the undergraduate program. These include 
the state mandated Praxis I and II assessments. Other common unit candidate assessments include a 
Field I reflection, a philosophy of education, a Field Experience evaluation (Field III for early childhood 
education and early childhood special education), the Internship Summative evaluation, and an end of 
program portfolio assessing the candidates’ performance on the Learning to Teach, Teaching to Learn 
outcomes.

Three of these common unit assessments are included in the eight assessments utilized by the early 
childhood education and early childhood special education faculty to document ECSE candidates’
performance on the NAEYC and CEC standards. The three assessments are the Praxis II scores, the 
Field III field experience Clinical Evaluation and the ECH 4086 (Kindergarten) summative Intern 
evaluation. Several of the assessments connected to the regular and special education courses are ones 
students choose to submit as part of their Learning to Teach, Teaching to Learn end of program 
portfolio. The thirteen assessments employed to evaluate the ESCE program are defined in Section Two.

Because there is overlap between the unit’s conceptual framework, the NAEYC standards and the CEC 
standards, use of unit assessments as part of the Specialty Area Program Review for this initial licensure 
program is valuable and appropriate. The other assessments allow for documenting candidate 
performance on the CEC standards and the NAEYC standards less effectively covered by the unit 
assessments. 

    6.  This sytem will not permit you to include tables or graphics in text fields. Therefore any tables 
or charts must be attached as files here. The title of the file should clearly indicate the content of 
the file. Word documents, pdf files, and other commonly used file formats are acceptable.

CONTEXT ATTACHMENTS

See Attachments panel below.

    7.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Program check sheet Required courses in BSE EC Special Ed emphasis

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:



Arkansas State University - Jonesboro

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2007-2008 6 5

2006-2007 7 1

2005-2006 4 1

Program:
Arkansas State University - Beebe

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2007-2008 6 0

2006-2007 1 1

2005-2006 0 0

Program:
Arkansas State University - Mountain Home

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2007-2008 3 4

2006-2007 4 2

2005-2006 4 0

Program:
Arkansas Northeastern College

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

1 0

0 0

0 0

Program:
East Arkansas Community College

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2007-2008 0 0

2006-2007 0 0

2005-2006 0 0

Program:
Mid-South Community College (program begun Fall 2008)

# of Candidates # of Program



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Academic Year
Enrolled in the

Program
Completers(4)

n/a

n/a

n/a

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Ann Ross

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction University of Memphis 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Grant totaling over $100,000.00 for improving math instruction for middle grade 
teachers. 2007 Malinsky, M., Ross, A., McJunkin,M., Pannells, T. Math Anxiety in 
Pre-Service Elementary School Teachers, 6 pages. Education, Vol 127, #2, 
Presenter at National Council of Teachers of Science, Association for Early 
Childhood Education International. 

Teaching or other 
professional experience in P-
12 schools(11)

Middle Grades Teacher: 6-9 Science Extensive Staff Development work in 5-8 
grade public schools PDS Partner School Liaison 

Faculty Member Name Audrey Bowser

Highest Degree, Field, & 
University(5) PhD, Curriculum and Instruction, Iowa State University

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) assistant professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presenter for the America Reads Campaign for 3rd 4th graders at Central 
Elementary Presented at the 2007 NAEYC annual conference Research looks at 
ways technology can be used to support multicultural technology pedagogy for 
preservice teachers (K-12) 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise interns k - 8 Professional development: Pathwise Trainer Arkansas 
Mentoring Model for classroom teachers (P-12); working with educational 
cooperative to train early childhood educators on ways to incorporate 
technology; volunteer at Nettleton Public School for grades one-five with African-
American Reads Month Current AR licensure: Administrator (P-12), Curriculum 
Specialist, Business Education (5-12) 



Faculty Member Name Beverly Boals Gilbert

Highest Degree, Field, & 
University(5) Ed.D. , Early Childhood Education, University of Mississippi

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the NAEYC Annual conference the last 3 years Program coordinator 
for state Early Care and Education Direct certificate Graduate coordinator for 
MSE in Early Childhood Education and MS in Early Childhood Services which 
included leading the graduate program redesign 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical supervision of graduate practicum and interns in public school preschool 
and primary settings; Coordinate/supervise Field II in community based and 
public school prekindergarten programs 

Faculty Member Name Brenda Baxter (began 08/09)

Highest Degree, Field, & 
University(5) MS, Early Childhood Services, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) Faculty, 25% teaching, 75% Title III activities (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member of National Association of Social Workers Member of The National Child 
Registry 

Teaching or other 
professional experience in P-
12 schools(11)

Recent teaching: Clinic Director & Lead Teacher for Developmentally Delayed 
Preschoolers in an inclusive setting

Faculty Member Name Cindy Nichols

Highest Degree, Field, & 
University(5)

Ed.S. Elementary Administration and Special Education Administration/Southeast 
Mo. State University

Assignment: Indicate the role 
of the faculty member(6) Instructor, Department of Ed. Leadership, Curriculum and Special Education

Faculty Rank(7) Full-time Instructor Director of 4-12 Special Education

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation NCPEA National Conference, July 2008: Using Mel Levine in a 
Special Education Course Member of Council for Exceptional Children 2007-
Present Member of CEC and Divisions: Early Childhood, Learning Disabilities, 
Teacher Education Division

Member of Education Renewal Zone Co-Teaching School Support Team 2007-
Present Supervised Interns in the Special Education Master's Program Supervised 



Teaching or other 
professional experience in P-
12 schools(11)

Interns and Student Techers in Undergraduate Teacher Education Programs 
Teacher of the Learning Disabled Students Grades 6-8 Elementary Principal 
Special Education Director Served on advisory board for Raider Open Door 
Academy for the Nettleton Public Schools Adjunct Instructor for Arkansas State 
University, Southeast Missouri State University, Three Rivers Commmunity 
College, and Southwest Baptist University Special Education Consultant to public 
schools Licensures: Missouri: Learning Disabilities, Mental Retardation, Behavior 
Disorder (K-12), Elementary Education (1-8), Elementary Principalship, Special 
Education Administration

Faculty Member Name Daniel Cline

Highest Degree, Field, & 
University(5) Ed.D. School Administration Special Education Indiana University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation at the 2007 Annual Conference of the National Council of Professors 
of Educational Administration: The Process of ISLLC/ELCC Standards 
Implementation in School Leadership Preparation Programs Secretary, university 
AAUP-Executive Committee Member, university Faculty Senate 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Evaluator for the Lumina Grant providing Advanced 
Placement programs for seven Arkansas Delta Schools Current Licensure: North 
Dakota Secondary Teaching 

Faculty Member Name Deanna Flemming

Highest Degree, Field, & 
University(5) M. Ed., Elementary Administration, Harding University 

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Non-Traditional Licensure Program (NTLP) Presenter, 2008

Teaching or other 
professional experience in P-
12 schools(11)

Recent teaching in prekindergarten, kindergarten, and K 7 gifted and talented in 
public schools Current licenses: P4 Early Childhood, Midlevel Social Studies, 
Gifted and Talented (K-12),

Faculty Member Name Deborah Owens

Highest Degree, Field, & 
University(5) PhD, Curriculum & Instruction, Reading, Mississippi State University

Assignment: Indicate the role 
of the faculty member(6) faculty, partnership school/univiversity liaison, & university supervisor



Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Sponsor Arkansas State University Student Chapter of the International Reading 
Association Publications: Fishing for Reading Success: Programs and Professional 
Development (2009). Principal (scheduled for publication in Jan./Feb. ed.). 
Oxford University Summer Research Fellowship 

Teaching or other 
professional experience in P-
12 schools(11)

Research: Examining Response to Intervention with 1st 4th Grade Struggling 
Readers; Reading Reform in 18th Century England: The Life of Joseph 
Lancaster; Assessment Readability Levels Professional Development for Local 
School Districts and Teacher Cooperatives on a variety of topics: Response to 
Reading Intervention; Reading Block Management; Teaching Phonics in a 
Constructivist Classroom; Reading Assessments. National Board Certification 
Early Childhood Generalist Lead Literacy Teacher, K-3 Demonstration 
Classrooms: 2006-07: Jackson, MS 2005-06: Hattiesburg, MS Barksdale Reading 
Institute (BRI) Liaison: 2002-05: Philadelphia, MS Reading Lab/Classroom 
Teacher: 1996-2001 

Faculty Member Name Diana Williams

Highest Degree, Field, & 
University(5)

Ed.D., Curriculum and Instruction/ Educational Technology, University of 
Nevada, Las Vegas

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) associate professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Coordinator for ASU software preview center and received a $400,000 award of 
educational software Presented at Society for Information Technology and 
Teacher Education 2006, 2007, 2008 Co-authored an article in Delta Kappa 
Gamma Bulletin 2008 

Teaching or other 
professional experience in P-
12 schools(11)

Provide professional development as part of an NSF grant 

Faculty Member Name Dianne Lawler Prince

Highest Degree, Field, & 
University(5) Ed. D., Early Childhood Education, Peabody College of Vanderbilt University

Assignment: Indicate the role 
of the faculty member(6) department chair

Faculty Rank(7) professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Secretary, Association for Childhood Education International Executive Board, 
2005-2008 Presented at the Association of Teacher Educators annual conference 
2007, 2008 Presented at the Annual Academic Chairperson Conference, 2008. 

Teaching or other 
professional experience in P- ASU Professional Development School Partnership Council Executive Committee 



12 schools(11) 2006 - 2008

Faculty Member Name Dixie K. Keyes

Highest Degree, Field, & 
University(5) Ed. D., Curriculum & Instruction, University of Houston

Assignment: Indicate the role 
of the faculty member(6) Faculty, Partnership School University Liaison, and University Supervisor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

AERA (presented twice); served on Best Dissertation Award committee for my 
SIG, Narrative Research and chaired a session NCTE (presented once) ALAN 
Assembly on Literature for Adolescents for NCTE(State representative for the 
national organization) ACTELA Arkansas Council for Teachers of English 
Language Arts (board member) 

Teaching or other 
professional experience in P-
12 schools(11)

13 years teaching 6-12 English Language Arts; 1 year as a Reading 
Specialist/Literacy Coach. Certified/licensed to teach ELA 6 -12; ESL 6-12; and 
Reading Specialist K-12. 

Faculty Member Name Freddie Jo Jones

Highest Degree, Field, & 
University(5) M. Ed., History, Harding University

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the Arkansas Association of College for Teacher Education Spring 
Conference, April 2007, April 2008 Presented at the Arkansas Association of 
Teacher Educators Fall Conference, September 2007 Presented at the Arkansas 
Early Childhood Association Fall Conference, October 2007 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field III and interns in kindergarten and primary grades; supervise 
MLED pre-interns and interns in middle and junior high schools Current Arkansas 
licensure: science and social studies, 5-8; social studies, life/earth science, 7-12 

Faculty Member Name Greg Meeks

Highest Degree, Field, & 
University(5) Ph. D. Curriculum and Instruction, University of North Texas 

Assignment: Indicate the role 
of the faculty member(6) Assistant Department Chair Faculty 

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Meeks, Gregory B. (2007). The relationship between global perspective and 
global education. International Journal of Arts and Sciences. 2007. 2(1), 38-40. 
2007 Meeks, G., & McJunkin, M. Dimensions of Classroom Management. 
Interact, International Journal. 11 pages. Published. 6 Presentations including 
The National Middle School Association, Association of Teacher Educators, and 



Southeast Regional Association for Teacher Educators. 

Teaching or other 
professional experience in P-
12 schools(11)

Middle Grades Principal PDS Liaison School Superintendent 

Faculty Member Name Heidi Eubanks (began 08/09)

Highest Degree, Field, & 
University(5)

MSE, Early Childhood Education/ Gifted and Talented Education, University of 
Central Arkansas

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field II in community and publc school preschools; supervise Field III 
students in primary grades Frecent teaching in K and primary grades Current 
Licensure: K-6 and Gifted and Talented K-12

Faculty Member Name Jamae Allred (began 08/09)

Highest Degree, Field, & 
University(5) MSE, Early Childhood Education, Arkansas State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty: 25% teaching; 75% Title III activities (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member of NAEYC Presenter at Arkansas State University Graduates Day 2008 

Teaching or other 
professional experience in P-
12 schools(11)

Teacher and Project Manager for Arkansas Better Chance Classroom from 2004 -
2008 (publicly funded prekindergarten) Current Licensure: Early Childhood P-4

Faculty Member Name JaneMarie Dewailly

Highest Degree, Field, & 
University(5) EdS, Reading, Florida State University; Doctoral Candidate (ABD)

Assignment: Indicate the role 
of the faculty member(6) Instructor

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and President-Elect of Crowley s Ridge Reading Council (leadership in Professional 



Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Association) ASU ERZ Education Renewal Zone Planning committee (leadership 
in Professional Association and service) Literacy Specialist for Brookland School 
District (service) 

Teaching or other 
professional experience in P-
12 schools(11)

Nettleton County Schools, Jonesboro, AR 2006 2007 Special Education and Title 
I Teacher Reading & Math for grades 4-8 in Title I; inclusion services for spec. 
educ. grades 4-7 Volusia County, Daytona Beach, FL 2001 2006 Reading Coach 
Intensive Reading Teacher National Trainer for American Reading Company 
State Presenter for Families Building Better Readers Arkansas Certifications: P-4 
Early Childhood 5-6 Middle School Endorsements K-12 Reading K-12 Special 
Education 

Faculty Member Name Jennifer Miller (07/08)

Highest Degree, Field, & 
University(5) MSE, Reading, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Authored two district quarterly literacy tests Member International Reading 
Association, Arkansas Reading Association 

Teaching or other 
professional experience in P-
12 schools(11)

Supervised Field III students in primary grades Professional development: 
worked collaboratively with several school districts on curriculum development; 
Current licensure: Early Childhood P - 4; Reading Specialist 

Faculty Member Name Joan Henley

Highest Degree, Field, & 
University(5)

Ph.D. Curriculum and Instruction/Special Education University of Missouri-
Columbia

Assignment: Indicate the role 
of the faculty member(6)

Director of the P-4 Special Education Program and Faculty (Instructor of core 
content in special education)

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Publication in Training in Developmental Disabilities (2008). Comparison of 
Assessment Results of Children with Low incidence Disabilities. Presentation at 
National Council of Professors of Educational Administrators (August, 2008) 
Creating Learning Communities in an On-Line Classroom. International 
Publication in Education Around the World (2007) Robbing Elementary Students 
of Their Childhood The perils of No Child Left Behind International Publication. 
Academic Exchange Quarterly (2006). Aspiring school leaders reflect on the 
internship. International Publication. Hawaii International Conference on 
Educational Proceedings. (2005). Transition services for students with 
disabilities: A review of practices in northeast Arkansas 

Teaching or other 

Experience in P-12 Schools Consultant for area schools on behavior issues 
Corning, Cardwell, The Learning Center, Mountain Home (2005-Present) 
Supervised Student Teacher Internships for University of Texas-Tyler (2002-
2003) Supervised Student Teaching Program for Missouri State University-West 
Plains, MO (1999-2002) Director of Special Education and MSIP Coordinator 
Winona School District, Winona, MO (1997-1998 Elementary Principal, Assistant 



professional experience in P-
12 schools(11)

Superintendent Alton, Missouri (1992-1996) Early Childhood Special Education 
Coordinator and Teacher; West Plains, MO Teacher for Title I Reading, special 
education, kindergarten, second grade, 6-8 grade reading, coordinator of Special 
Education Junction Hill C-12, West Plains Missouri Current Licensure: Missouri: 
Elementary Education, Early Childhood, Early Childhood Special Education, 
Reading Specialist, Principal, Superintendent, Special Education Director. 
National: Board Certified Behavior Analyst 

Faculty Member Name Joanna Grymes

Highest Degree, Field, & 
University(5) Ph.D., Family and Child Development, Virginia Tech

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) associate professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Chair, Traveling Arkansas' Professional Pathways (TAPP) Steering Committee 
(previously the Arkansas Early Childhood Professional Development Steering 
Committee) 2003 - present Presented at the NAEYC Annual Conference past 3 
years Advisory Committee Member (governing body), The National Registry 
Alliance since 2006 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise graduate practica students in community and public school preschool 
programs Work sampling system mentor (on site) for state funded 
prekindergarten programs Professional development on Ounce and Work 
Sampling System assessments for state funded prekindergarten program staff 
Professional development on Social Emotional Learning for state funded 
prekindergarten program staff 

Faculty Member Name Joe Nichols

Highest Degree, Field, & 
University(5) Ed.D. Educational Leadership Saint Louis University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Article in the online Journal of College and Character (2006): Who s Minding the 
Kids? Cyberslacking in The Classroom: An Ethical Dilemma for Aspiring School 
Administrators Chapter in The 2006 Yearbook of the National Council of 
Professors of Educational Administration: Project Based Instruction: Eight 
Questions You Should Ask Special Education Teacher Applicants and How to 
Score Them Member, College of Education Council of Professional Education 
Committee 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Advisory Board: Raider Open-Door Academy Charter 
School. Nettleton Public Schools Advisor to Manila AR Public Schools. Organizing 
and Implementing a Special Education Transition Fair. Blytheville, AR Public 
Schools. Developing an Alternative Special Education Program for High School 
Students. Current Licensure: Missouri Superintendent Elementary Principal 
Special Education Director Special Education MR, K-12 PE, K-12 Health, K-12 
Driver Educa

Faculty Member Name John Beineke



Highest Degree, Field, & 
University(5) Ed.D. Social Science Education/ American History Ball State University 

Assignment: Indicate the role 
of the faculty member(6) Dean and Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Article in the Journal of the European Teacher Education Network (2004): How 
Can Rural Schools Inform the Practice of Urban Schools Member, Arkansas 
Professional License Standards Board 2007-2010 Member, Board of Arkansas 
Association of Colleges for Teacher Education, 1999-2008 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Member, Board of Foundation for Jonesboro School 
District Governing Committe for ASU Partnership with Jonesboro, Nettleton, & 
Valley View Public Schools Supervised Interns & Student Teachers Secondary 
Teacher & Department Chair Current Licensure: Arkansas Curriculum Specialist 
K-12 Middle Level Social Studies Secondary Social Studies Indiana Social Studies 
K-12 Iowa Social Studies 7-12 

Faculty Member Name Kay Luter

Highest Degree, Field, & 
University(5)

Master of Science in Education MED Gifted Education University of Arkansas at 
Little Rock

Assignment: Indicate the role 
of the faculty member(6) Full-Time Instructor

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member Arkansas Association of Educational Administrators

Teaching or other 
professional experience in P-
12 schools(11)

Classroom teacher 1962 1968 1969 1982 Coordinator of Gifted Programs 1982-
1985 Supervisor of Gifted Programs 1985 - 1996 

Faculty Member Name LaToshia Woods (began 06/07)

Highest Degree, Field, & 
University(5) M.S.E. in Reading Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the National Council for Teachers of English annual conference 
2006 Presented at the Arkansas Reading Association annual conference 
2005;2006 

Teaching or other Supervise Field III students in primary grades, supervise interns in grades 1 - 8 



professional experience in P-
12 schools(11)

Recent teaching - K-12 Literacy Specialist (2002-2005) Current licensure: reading 
specialist 

Faculty Member Name Lina Owens

Highest Degree, Field, & 
University(5) Ph.D., Curriculum and Instruction, University of Mississippi

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) associate professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at NAEYC annual conference past 3 years Coauthored article in Delta 
Kappa Gamma Bulletin, 2008 Editor: Sparks Children's Book Review Journal (on-
line journal) 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field III and interns in K-4 public schools Assist teachers in grant 
writing & National Board Certification Work with teachers & students at PDS site 
to review books for SPARKS.

Faculty Member Name Marci Malinsky

Highest Degree, Field, & 
University(5) Ph. D., Curriculum and Instruction, University of New Orleans

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) associate professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at American Education Research Association annual conference 2008 
Presented at Southern Early Childhood Association annual conference 2006 
Article published in PlayRights; 2006 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field III and interns in K 4 public schools Current Arkansas licensure: 
Elementary Education (1-8) 

Faculty Member Name Mark McJunkin

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction Oklahoma State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 

2007 Meeks, G., & McJunkin, M. Dimensions of Classroom Management. 
Interact, International Journal. 11 pages. Published. 2007 Malinsky, M., Ross, A., 
McJunkin, M., Pannells, T. Math Anxiety in Pre-Service Elementary School 
Teachers, 6 pages. Education, Vol 127, #2, 2007 McJunkin, M. Rook, J. and 



contributions in the past 3 
years(10)

Churchman, K. Integrating Science and Math Through Aerospace Activities. 
Arkansas Curriculum Conference. Closing the Achievement Gap. Peabody Hotel 
and Statehouse Convention Center, Little Rock,

Teaching or other 
professional experience in P-
12 schools(11)

Middle grades Teacher Grades 5 and 6 University Supervisor of Interns Organizer 
and Judge, Arkansas District Science Fairs 

Faculty Member Name Meryl Worley

Highest Degree, Field, & 
University(5) Masters of Education, University of Virginia

Assignment: Indicate the role 
of the faculty member(6) faculty, 50% Dean's office support

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presenter: Mid-South Educational Research Association Co-sponsor of the ASU 
chapter of the Arkansas Reading Association 

Teaching or other 
professional experience in P-
12 schools(11)

Supervised Field II in community and public school preschools and Field III 
students in primary grades Current Virginia Licensure: NK -4, Reading Teacher, 
Reading Specialist 

Faculty Member Name Michelle Johnson

Highest Degree, Field, & 
University(5) MSE, Early Childhood Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Book Reviews in Mid-South Children s Review Journal

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field II students in public preK, supervise Field III students in primary 
grades. Current Licensure: Tennessee endorsement Early child Ed PK-4 and 
Elementary k-6; Arkansas Early Childhood Education P-04 and ELEM k-06; 
Mississippi Nursery grade 1 (N-1), Ele Educ (k-3) and Ele Educ (4-8) 

Faculty Member Name Mitchell Holifield

Highest Degree, Field, & 
University(5) Ph.D. Educational Leadership Southern Illinois University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedc



Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation at the 2007 National Council of Professors of Educational 
Administration Conference: Ethical Reasoning: A Performance-Based Rubric 
Member, Arkansas Professional Standards Licensure Board Member, National 
Council of Professors of Educational Administration 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Master Principal Coach, Arkansas Leadership 
Academy, Wynne School District Facilitator, Arkansas Administrator Mentor 
Training Program, Arkansas State Department of Education Consultant

Faculty Member Name Nancy Bacot

Highest Degree, Field, & 
University(5) ED.SP, Early Childhood Education, University of Mississippi 

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the Arkansas Early Childhood Association annual conference the 
past 3 years Advisory board member Crowley s Ridge Development Council 
R.E.A.C.H. (Resource Referral Education and Childcare Help) Faculty Advisor 
Association Childhood Education International, Arkansas State University Student 
Branch 

Teaching or other 
professional experience in P-
12 schools(11)

Coordinate/supervise ECH 3053 students in Kindergarten field experience

Faculty Member Name Natalie Johnson-Leslie

Highest Degree, Field, & 
University(5)

Ph.D.s, 1)Educational leadership and Policy Studies and 2)Curriculum 
Instructional Technology, Iowa State University 

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) assistant professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the International Society for Technology in Teacher Education 
(SITE) annual conference for the past 3 years Lead critical professional 
development activities in area schools Wrote a successful grant Together we 
Teach: Reading and Writing Across Content Areas 

Teaching or other 
professional experience in P-
12 schools(11)

Supervised Field II students in community and public school preschools; 
supervised interns in K-8 settings Worked with 17 schools in the Great Rivers 
Educational Cooperative Services providing professional development to teachers 

Faculty Member Name Pam Little (05/06 06/07)

Highest Degree, Field, & 
University(5) MSE, Early Childhood Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty



Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member, Southern Early Childhood Association 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field II students and interns in K - 4 public schools Professional 
development: collaborative work with local elementary school; Current licensure: 
PK 6, Early Childhood Education 

Faculty Member Name Patty Murphy

Highest Degree, Field, & 
University(5)

EdD, Curriculum & Development, Tennessee State University; Endorsement: 
Reading Specialist 

Assignment: Indicate the role 
of the faculty member(6) Faculty, Partnership school/University liaison, & University supervisor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Publications: Complexities of Effective Literacy Instruction (2009). Tennessee 
Reading Journal (scheduled for publication in spring 2009) Using Picture Books 
to Engage Middle School Students (2009). Middle School Journal (scheduled for 
publication in fall 2009) Presenter at College Reading Association, 2007 & 2008 

Teaching or other 
professional experience in P-
12 schools(11)

Provide professional development in Classroom Management to local schools 
Taught 3rd grade for 3 years all subjects Taught Kindergarten for 3 years Taught 
Middle School for 2 years Language Arts, Spelling, and Math Tennessee 
Certifications: K-6 Early Childhood Tennessee Endorsement: Reading Specialist 
K-12 

Faculty Member Name Paula Stewart

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction Mississippi State University 

Assignment: Indicate the role 
of the faculty member(6) MLED Program Coordinator Faculty 

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentations at European Teacher Education Network, 2007 & 2008. (3), later 
published as Journal Articles Presentations at ATE & ACEI 2008 (5) ASU Diversity 
Committee Secretary 

Teaching or other 
professional experience in P-
12 schools(11)

Supervision MLED Field II & Internship 2002-2008 Program Coordinator, ASU Mt. 
Home 

Faculty Member Name Rhonda Harrington (left 06/07)

Highest Degree, Field, & 



University(5) MSE, Early Childhood Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the Arkansas Early Childhood Association annual conference, 2006 
Presented at the Southern Early Childhood Association annual conference, 2006, 
2007 Presented at the Association for Childhood Education International, 2005 

Teaching or other 
professional experience in P-
12 schools(11)

Supervised Field III students in primary grades; supervised interns K-4 Current 
Licensure: K - 6 

Faculty Member Name Ronald W. Towery

Highest Degree, Field, & 
University(5)

Ed.D. Curriculum and Instruction: Major in Elementary Education with Minor in 
Educational Leadership Mississippi State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation at the 2006 National Middle School Association Conference: 
Collaborative Assessment in a Field Based Program. Presentation at 2007 
Association for Childhood Education International Conference: Transforming Pre-
Service Teachers Through Partnership Experiences. Department of Teacher 
Education MSE/BSE Program Coordinator 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Supervision of Field Experience Students & Student 
Interns 

Faculty Member Name Sandra Hawkins Kiech (began 08/09)

Highest Degree, Field, & 
University(5) MSE, Early Childhood Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member, Association for Childhood Education International Member, Southern 
Early Childhood Association Member, Association of Supervision and Curriculum 
Development 

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field III students in primary grades and interns in PK-4



Faculty Member Name Stephanie Davidson (left 07/08)

Highest Degree, Field, & 
University(5) Ph.D., Early Childhood Education, Mississippi State University

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) assistant professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the NAEYC Annual Conference 2 years Presented at the Arkansas 
Early Childhood Association Annual Conference 2 years Presented at the 
Southern Early Childhood Education Annual Conference 2 years 

Teaching or other 
professional experience in P-
12 schools(11)

Field II supervision in community based and public school prekindergarten 
programs

Faculty Member Name Sue Anselm

Highest Degree, Field, & 
University(5)

MSE Curriculum and Instruction, Arkansas State University; MSE School 
Psychology, University of Central Ark. 

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at Phi Delta Kappa Future Educators Association 2008 Co-president, 
Twin Lakes chapter Phi Delta Kappa 36 hours completed toward Ph.D. in 
Curriculum and Instruction 

Teaching or other 
professional experience in P-
12 schools(11)

Intern supervision K 8 Current licensure: K-12 Special Education 

Faculty Member Name Susan Davis

Highest Degree, Field, & 
University(5) M.S.E., Early Childhood Education, Arkansas State University

Assignment: Indicate the role 
of the faculty member(6) faculty

Faculty Rank(7) instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

2004 to present working on PhD, University of AR; presently ABD Held offices: 
President, Vice-President, and Treasurer in the Mountain Home Area Reading 
Council; 2004-present Student advisor for International Reading Association and 
National Education Association on MH campus; 2002-present 

Teaching or other 
professional experience in P-

Supervise Field II students in primary grades; supervise ECE and MLED interns in 
grades K-8 Current licensure-K-6; middle school social studies endorsement; and 



12 schools(11) English as a Second Language endorsement 

Faculty Member Name Thomas J. Fiala

Highest Degree, Field, & 
University(5) Ph. D. History and Social Foundations of Education, Ball State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Paper presentations past 3 years include American Educational Studies 
Association, History of education, and European Teacher Education Network. 
COE representative ETEN 2006-2008 Papers published by European Teacher 
Education Network a. John Dewey and Multicultural Education in a Global 
Society, and b. The Separation of Church and State in a Democracy: Religion 
and Prayer in Public Schools 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical Supervisor/teacher Internship ECH and MLED

Faculty Member Name Tonja Fillippino

Highest Degree, Field, & 
University(5) Ed. D. in Curriculum & Instruction, University of Louisiana at Monroe

Assignment: Indicate the role 
of the faculty member(6) Faculty, MLED Program Coordinator (2008-2009), Site Coordinator ASU-Beebe

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Three published journal articles Towery, R, Lawler-Prince, D, Stewart, P, 
Fillippino, T and Meeks, G. (2007) Partnership schools: Learning from the past 
and reaching for the future. Southeastern regional Association of Teacher 
Educators, St. Louis, MO. Towery, Ron, Meeks, Gregory B. & Fillippino, Tonja. 
(2006) Collaborative assessment in field experience partnerships. National Middle 
School Conference, Nashville, TN. 

Teaching or other 
professional experience in P-
12 schools(11)

Internship Supervision 2003-2008 Field II Supervision 2007 Non-traditional 
teacher training for the Arkansas Department of Education 2007-2008 

Faculty Member Name Zelda McMurtry

Highest Degree, Field, & 
University(5)

Ed.D., Instruction & Curriculum Leadership with Early Childhood Education 
Emphasis; University of Memphis

Assignment: Indicate the role 
of the faculty member(6) faculty (primarily ECE)

Faculty Rank(7) assistant professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 

Presented at American Education Research Association annual conference 2008 
Presented at Southern Early Childhood Association annual conference 2006 
Article published in PlayRights; 2006 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel. 
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
    research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

years(10)

Teaching or other 
professional experience in P-
12 schools(11)

Supervise Field III and interns in K 4 public schools Current Arkansas licensure: 
Elementary Education (1-8) 

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 8-12 assessments that are being submitted as evidence for meeting both 
NAEYC and CEC standards. All programs must provide a minimum of six assessments. If your state 
does not require a state licensure test in the content area, you must substitute an assessment that 
documents candidate attainment of content knowledge in #1 below. For each assessment, indicate the 
type or form of the assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Accessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II 
Sp Education: 

Knowledge Based 
Core Principles
Sp Education: 
Preschool/ECE 
Principles of
Teaching and

LearningL Early
Childhood

Since July 2007:
Early Childhood:

Content Knowledge
Prior to July 2007:

Ed of the
Young Child

state licensure 
exam

end of program

Accessment #2: 
Content knowledge 
in early childhood 
education 
(required)

Field III Portfolio portfolio

semester prior to 
internship: 

completed in ECH 
4013 Field 

Experiences III: 
Pre-Internship

Accessment #3: 
Candidate ability to 
plan implement Internship 

internship/end of 
program; 
ECH 4086, 



appropriate 
teaching and 
learning 
experiences 
(required)

Integrated 
Instruction Plans

unit (project) Teaching 
Internship in Early 

Childhood 
Education -

Kindergarten

Accessment #4: 
Student teaching or 
internship 
(required)

Internship 
Summative 
Evaluation

clinical evaluation

internship/end of 
program; 
ECH 4086, 
Teaching 

Internship in Early 
Childhood 
Education -

Kindergarten
ELSE 4816, 
Teaching 

Internship in the 
Elementary School 
- Primary Grades 1-

3 

Accessment #5: 
Candidate effect on 
student leaning 
(required)

Behavior Change 
Project

Project

internship/end of 
program; 

ELSE 4816, 
Teaching 

Internship in the 
Elementary School 
- Primary Grades 1-

3 
Accessment #6: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(required)

Field III Clinical 
Evaluation

clinical evaluation

semester prior to 
internship; 

completed in ECH 
4013 Field 

Experiences III, 
Pre-Internship

Accessment #7: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(required)

Infant/toddler 
Teacher Made 

Materials
project

junior year, 
completed in ECH 

3043, Program 
Development and 
Management for 
Early Care and 

Education Centers
Accessment #8: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(required)

P-4 Special 
Education Portfolio

Portfolio
During ELSE 4816 

Teaching 
Internship

Accessment #9: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(optional)

Differentiated Unit 
Plan (DUP)

Program/Instructional 
Plan

During the course 
ELSE 4053 
Educational 

Procedures for 
Individuals with 

Mild Disabilities and 
another one during 

ELSE 4816, 
Teaching 
Internship

During ELSE 4743 
Assessment of the 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Accessment #10: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(optional)

Formal Assessment 
Project

Project Young Child 
Disabilities. 
Successful 

completion of the 
Case Study is 

required prior to 
ELSE 4653 Methods 
of Working with the 

Young Child with 
Disabilities

Accessment #11: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(optional)

IEP Development Project

During ELSE 4743 
Methods of 

Working with the 
Young Child with 

Disabilities

Accessment #12: 
Additional 
assessment that 
addresses NAEYC & 
CEC standards 
(optional)

Kindergarten Action 
Plan

Case Study

internship/end of 
program

ECH 4086, 
Teaching 

Internship in Early 
Childhood 
Education -

Kindergarten

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each NAEYC standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NAEYC standards.

  #1 #2 #3 #4 #5 #6 #7 #8 #9 #10 #11 #12
1. Promoting Child Development and Learning. 
Candidates use their understanding of young children's 
characteristics and needs, and of multiple interacting 
influences on children’s development and learning, to 
create environments that are healthy, respectful, 
supportive, and challenging for all children.

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc gfedcb

2. Building Family and Community Relationships. 
Candidates know about, understand, and value the 
importance and complex characteristics of children’s 
families and communities. They use this understanding to 
create respectful, reciprocal relationships that support and 
empower families, and to involve all families in their 
children's development and learning.

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc gfedcb

3. Observing, Documenting, and Assessing to Support 
Young Children and Families. Candidates know about 
and understand the goals, benefits, and uses of 
assessment. They know about and use systematic 
observations, documentation, and other effective 
assessment strategies in a responsible way, in partnership 

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedcb



with families and other professionals, to positively 
influence children's development and learning.
4. Teaching and Learning. Candidates integrate their 
understanding of and relationships with children and 
families; their understanding of developmentally effective 
approaches to teaching and learning; and their knowledge 
of academic disciplines to design, implement, and 
evaluate experiences that promote positive development 
and learning for all children.

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedcb gfedc gfedc gfedc gfedc gfedcb

5. Becoming a Professional. Candidates identify and 
conduct themselves as members of the early childhood 
profession. They know and use ethical guidelines and 
other professional standards related to early childhood 
practice. They are continuous, collaborative learners who 
demonstrate knowledgeable, reflective, and critical 
perspectives on their work, making informed decisions 
that integrate knowledge from a variety of sources. They 
are informed advocates for sound educational practices 
and policies.

gfedcb gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedcb

    2.  For each CEC standard on the chart below, identify the assessment(s) in section II that 
address the standard. One assessment may apply to multiple CEC standards.

  #1 #2 #3 #4 #5 #6 #7 #8 #9 #10 #11 #12
1. Foundations. Special educators understand the field as 
an evolving and changing discipline based on 
philosophies, evidence-based principles and theories, 
relevant laws and policies, diverse and historical points of 
view, and human issues that have historically influenced 
and continue to influence the field of special education 
and the education and treatment of individuals with 
exceptional needs both in school and society. Special 
educators understand how these influence professional 
practice, including assessment, instructional planning, 
implementation, and program evaluation. Special 
educators understand how issues of human diversity can 
impact families, cultures, and schools, and how these 
complex human issues can interact with issues in the 
delivery of special education services. They understand 
the relationships of organizations of special education to 
the organizations and functions of schools, school 
systems, and other agencies. Special educators use this 
knowledge as a ground upon which to construct their own 
personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the program is preparing candidates.

gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc



2. Development and Characteristics of Learners. Special 
educators know and demonstrate respect for their students 
first as unique human beings. Special educators 
understand the similarities and differences in human 
development and the characteristics between and among 
individuals with and without exceptional learning needs 
(ELN). Moreover, special educators understand how 
exceptional conditions can interact with the domains of 
human development and they use this knowledge to 
respond to the varying abilities and behaviors of 
individual’s with ELN. Special educators understand how 
the experiences of individuals with ELN can impact 
families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing 
members of the community.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the preparation program is preparing 
candidates.

gfedcb gfedc gfedc gfedc gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc

3. Individual Learning Differences. Special educators 
understand the effects that an exceptional condition can 
have on an individual’s learning in school and throughout 
life. Special educators understand that the beliefs, 
traditions, and values across and within cultures can affect 
relationships among and between students, their families, 
and the school community. Moreover, special educators 
are active and resourceful in seeking to understand how 
primary language, culture, and familial backgrounds 
interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, 
attitudes, values, interests, and career options. The 
understanding of these learning differences and their 
possible interactions provides the foundation upon which 
special educators individualize instruction to provide 
meaningful and challenging learning for individuals with 
ELN.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the program is preparing candidates.

gfedcb gfedc gfedc gfedc gfedc gfedc gfedc gfedcb gfedcb gfedc gfedc gfedc

4. Instructional Strategies. Special educators posses a 
repertoire of evidence-based instructional strategies to 
individualize instruction for individuals with ELN. 
Special educators select, adapt, and use these instructional 
strategies to promote positive learning results in general 
and special curricula3/ and to appropriately modify 



learning environments for individuals with ELN. They 
enhance the learning of critical thinking, problem solving, 
and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-
control, self-reliance, and self-esteem. Moreover, special 
educators emphasize the development, maintenance, and 
generalization of knowledge and skills across 
environments, settings, and the lifespan.

Beginning special educators demonstrate their mastery 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the program is preparing candidates.

gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc

5. Learning Environments and Social Interactions. Special 
educators actively create learning environments for 
individuals with ELN that foster cultural understanding, 
safety and emotional well-being, positive social 
interactions, and active engagement of individuals with 
ELN. In addition, special educators foster environments 
in which diversity is valued and individuals are taught to 
live harmoniously and productively in a culturally diverse 
world. Special educators shape environments to 
encourage the independence, self-motivation, self-
direction, personal empowerment, and self-advocacy of 
individuals with ELN. Special educators help their 
general education colleagues integrate individuals with 
ELN in regular environments and engage them in 
meaningful learning activities and interactions. Special 
educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to 
respond effectively to current expectations. When 
necessary, special educators can safely intervene with 
individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and 
direction to paraeducators and others, such as classroom 
volunteers and tutors.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the preparation program is preparing 
candidates.

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc

6. Language. Special educators understand typical and 
atypical language development and the ways in which 
exceptional conditions can interact with an individual’s 
experience with and use of language. Special educators 
use individualized strategies to enhance language 
development and teach communication skills to 
individuals with ELN. Special educators are familiar with 



augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with 
exceptional needs. Special educators match their 
communication methods to an individual’s language 
proficiency and cultural and linguistic differences. Special 
educators provide effective language models and they use 
communication strategies and resources to facilitate 
understanding of subject matter for individuals with ELN 
whose primary language is not English.

Beginning special educators demonstrate their mastery of 
language for and with individuals with ELN through the 
mastery of the CEC Common Core Knowledge and 
Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation 
program is preparing candidates.

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb gfedc gfedc gfedc gfedc

7. Instructional Planning. Individualized decision-making 
and instruction is at the center of special education 
practice. Special educators develop long-range 
individualized instructional plans anchored in both 
general and special curricula. In addition, special 
educators systematically translate these individualized 
plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s 
abilities and needs, the learning environment, and a 
myriad of cultural and linguistic factors. Individualized 
instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency 
through maintenance and generalization. Understanding 
of these factors as well as the implications of an 
individual’s exceptional condition, guides the special 
educator’s selection, adaptation, and creation of materials, 
and the use of powerful instructional variables. 
Instructional plans are modified based on ongoing 
analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a 
collaborative context including the individuals with 
exceptionalities, families, professional colleagues, and 
personnel from other agencies as appropriate. Special 
educators also develop a variety of individualized 
transition plans, such as transitions from preschool to 
elementary school and from secondary settings to a 
variety of postsecondary work and learning contexts. 
Special educators are comfortable using appropriate 
technologies to support instructional planning and 
individualized instruction.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 

gfedcb gfedc gfedc gfedcb gfedc gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc



for which the preparation program is preparing 
candidates.
8. Assessment. Assessment is integral to the decision-
making and teaching of special educators and special 
educators use multiple types of assessment information 
for a variety of educational decisions. Special educators 
use the results of assessments to help identify exceptional 
learning needs and to develop and implement 
individualized instructional programs, as well as to adjust 
instruction in response to ongoing learning progress. 
Special educators understand the legal policies and ethical 
principles of measurement and assessment related to 
referral, eligibility, program planning, instruction, and 
placement for individuals with ELN, including those from 
culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices 
for addressing issues of validity, reliability, norms, bias, 
and interpretation of assessment results. In addition, 
special educators understand the appropriate use and 
limitations of various types of assessments. Special 
educators collaborate with families and other colleagues 
to assure non-biased, meaningful assessments and 
decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, 
and environments to design learning experiences that 
support the growth and development of individuals with 
ELN. Special educators use assessment information to 
identify supports and adaptations required for individuals 
with ELN to access the general curriculum and to 
participate in school, system, and statewide assessment 
programs. Special educators regularly monitor the 
progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies 
to support their assessments.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the preparation program is preparing 
candidates.

gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedc

9. Professional and Ethical Practice. Special educators are 
guided by the profession’s ethical and professional 
practice standards. Special educators practice in multiple 
roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing 
attention to legal matters along with serious professional 
and ethical considerations. Special educators engage in 
professional activities and participate in learning 
communities that benefit individuals with ELN, their 
families, colleagues, and their own professional growth. 



Special educators view themselves as lifelong learners 
and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, 
behaviors, and ways of communicating can influence 
their practice. Special educators understand that culture 
and language can interact with exceptionalities, and are 
sensitive to the many aspects of diversity of individuals 
with ELN and their families. Special educators actively 
plan and engage in activities that foster their professional 
growth and keep them current with evidence-based best 
practices. Special educators know their own limits of 
practice and practice within them.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the preparation program is preparing 
candidates.

gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc

10. Collaboration. Special educators routinely and 
effectively collaborate with families, other educators, 
related service providers, and personnel from community 
agencies in culturally responsive ways. This collaboration 
assures that the needs of individuals with ELN are 
addressed throughout schooling. Moreover, special 
educators embrace their special role as advocate for 
individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with 
ELN across a wide range of settings and a range of 
different learning experiences. Special educators are 
viewed as specialists by a myriad of people who actively 
seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to 
their colleagues in understanding the laws and policies 
relevant to Individuals with ELN. Special educators use 
collaboration to facilitate the successful transitions of 
individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of 
this standard through the mastery of the CEC Common 
Core Knowledge and Skills, as well as through the 
appropriate CEC Specialty Area(s) Knowledge and Skills 
for which the preparation program is preparing 
candidates.

gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 8-12 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 



and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. NAEYC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. (Answer Required)
CEC standards addressed in this entry could include all of the standards. If your state does not 
require licensure tests or professional examinations in the content area, data from another 
assessment must be presented to document candidate attainment of content knowledge.

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment 1 State Licensure Exams Assessment 1 Praxis II early childhood education

See Attachments panel below.

    2.  Assessment of content knowledge(15) in early childhood education. NAEYC standards 
addressed in this entry could include but are not limited to 1, 2, and 4. Examples of assessments 
include comprehensive examinations, GPAs or grades(16), and portfolio tasks(17). 
CEC standards addressed in this assessment could include but are not limited to Standards 1 and 2. 
Examples of assessments include comprehensive examinations; written 
interpersonal/presentational tasks; capstone projects or research reports addressing cross-
disciplinary content; philosophy of teaching statement that addresses the role of culture, literature, 
and cross-disciplinary content; and other portfolio tasks . (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children’s learning and development in these areas.
    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 
considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included are discrete items. 

In this case, artifacts included in the portfolio may be considered-included as individual assessments.

Assessment 2 Field III portfolio all parts

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan and implement appropriate 
teaching and learning experiences. NAEYC standards that could be addressed in this assessment 
include but are not limited to Standard 4. Assessments might emphasize features such as (a) 
adaptations to individual, developmental, cultural and linguistic differences; (b) knowledgeable and 
developmentally appropriate application of subject matter knowledge; (c) use of effective and 
appropriate teaching strategies for young children; and (d) attention to effects on children’s 
learning. These assessments are often included in a candidate's portfolios or in student teaching 
evaluations. 
CEC standards that could be addressed in this assessment include but are not limited to 7. 
Examples of assessments include the evaluation of candidates’ abilities to develop lesson or unit 
plans. An example would be a differentiated unit of instruction.

(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3 kindergarten integrated instructional plan all parts

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 



effectively in practice. NAEYC standards that could be addressed in this assessment include all of 
the standards. An assessment instrument used in student teaching or an internship should be 
submitted. 
CEC standards that could be addressed in this assessment include but are not limited to 4, 5, 6, 7, 8, 
9, and 10. The assessment instrument used in student teaching and the internship or other clinical 
experiences should be submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4 Kindergarten Internship Evaluation Forms Assessment 4 Internship Evaluation

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning(18). NAEYC standards 
that could be addressed in this assessment include but are not limited to 3 and 4. Examples of 
assessments include those based on samples of children’s work, portfolio tasks, case studies, follow-
up studies, and employer surveys. They might include follow-up studies of graduates of the ECE 
program, as they relate to the NAEYC standards and as they document graduates' effectiveness in 
professional positions where they have an impact on young children's development and learning. 
CEC standards that could be addressed in this assessment include but are not limited to 4, 5, 6, 7, 
and 8. Examples of assessments include those based on student work samples, portfolio tasks, case 
studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (18) In early childhood education, “student learning” refers to the effect on the learning of children in P-4 school settings, and includes creating 

environments that support learning.

Assessment 5 Behavior Change Project Impact on Learning

See Attachments panel below.

    6.  Additional assessment that addresses NAEYC initial teacher preparation standards. All 
NAEYC standards could be addressed by this assessment. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments 
might be candidate projects that demonstrate candidate's (a) ability to observe and assess young 
children through case studies or similar projects; (b) understanding of the role of families in young 
children's development and learning, and how they support this role as teachers of young children; 
and (c) understanding of the early childhood profession and candidates’ future role as advocates 
and reflective, continuous learners. 
Examples of assessments include evaluations of field experiences, case studies, portfolio tasks, 
licensure tests not reported in #1, and follow-up studies. 
(Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6 Field III Clinical Evaluation

See Attachments panel below.



    7.  Additional assessment that addresses NAEYC initial teacher preparation standards. All 
NAEYC standards could be addressed by this assessment. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments 
might be candidate projects that demonstrate candidate's (a) ability to observe and assess young 
children through case studies or similar projects; (b) understanding of the role of families in young 
children's development and learning, and how they support this role as teachers of young children; 
and (c) understanding of the early childhood profession and candidates’ future role as advocates 
and reflective, continuous learners. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7 teacher made materials

See Attachments panel below.

    8.  Additional assessment that addresses NAEYC initial teacher preparation standards. All 
NAEYC standards could be addressed by this assessment. Examples of assessments include 
evaluations of field experiences, case studies, portfolio projects, and follow-up studies. Assessments 
might be candidate projects that demonstrate candidate's (a) ability to observe and assess young 
children through case studies or similar projects; (b) understanding of the role of families in young 
children’s development and learning, and how they support this role as teachers of young children; 
and (c) understanding of the early childhood profession and candidates' future role as advocates 
and reflective, continuous learners. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #8 P-4 SPED Portfolio

See Attachments panel below.

    9.  Additional assessment that addresses NAEYC & CEC initial teacher preparation standards. 
All NAEYC and CEC standards could be addressed by this assessment. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 9 Differentiated Unit Plan P4 SPED

See Attachments panel below.

    10.  Additional assessment that addresses NAEYC & CEC initial teacher preparation standards. 
All NAEYC and CEC standards could be addressed by this assessment. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Optional) 



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 10 Formal Assessment Project P4 SPED

See Attachments panel below.

    11.  Additional assessment that addresses NAEYC & CEC initial teacher preparation standards. 
All NAEYC and CEC standards could be addressed by this assessment. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 11 IEP Development P4 SPED

See Attachments panel below.

    12.  Additional assessment that addresses NAEYC & CEC initial teacher preparation standards. 
All NAEYC and CEC standards could be addressed by this assessment. Examples of assessments 
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in 
#1, and follow-up studies. (Optional) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 12 Kindergarten Internship Action Plan

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM 

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

The ECSE program blends together two licensure programs, faculties, and philosophies representing 
two different departments: Educational Leadership, Curriculum, and Special Education (ELCSE) and 
Teacher Education. One finding, not represented by the data, but more by how the data is presented, is 
that both departments and faculties must collaborate more effectively blend the program. The Early 
Childhood Education program has worked hard to fully include the ECSE students in the program, to the 
effect that there was a failure to disaggregate the data between regular and special education candidates. 



Creating assessments that reflect both NAEYC and CEC standards, and incorporating these assessments 
throughout both the regular ECE and special education ECE coursework, will make such disaggregation 
easier. Providing the ECSE candidates with such assessments in the regular ECE coursework would in 
effect improve the opportunities for all ECE candidates to better serve children with diverse educational 
needs. 

The program evaluation process for the P4 Special Education program stimulated much discussion in 
ELCSE. In addition to the actual data findings, this process allowed faculty members to examine and 
reflect on current assessment practices and begin improvements. This process has strengthened our 
program by allowing us to relook at practices that have been used for many years and to look at the latest 
effective practices in special education teacher preparation at the early childhood level. We have opened 
discussion around improving coursework to reflect the latest effective practices, and revamp and revise 
the teacher preparation courses. 

The assessments documented within this report suggest that teacher candidates who complete the P4 
Special Education licensure program overwhelmingly demonstrate a high level of performance (and 
competence with) CEC Standards #1-10. The data have proved invaluable and we will continue to 
collect, analyze and modify our assessment activities based on on-going review of the outcomes. As a 
department, we examined the assessments we had in place for evaluating student performance. We 
realized that we were not only lacking in good, performance based assessments and rubrics that would 
provide us with the necessary data on performance, but we also were not providing our candidates 
sufficient information on their expected performance. We revised syllabi and assessments to develop 
clear rubrics clearly aligned with the CEC standards. In the process, we have also considered the rigor 
and standardization of the assessments. Assessments such as the Differentiated Unit Plan and the lesson 
plan are more rigorous, more standardized, and better reflect best practice and CEC standards for these 
efforts. In addition, improved assessments and rubrics have provided us with detailed information on 
exactly how candidates in the program are performing, and candidates also have a clear understanding of 
how they are being evaluated. Last year, we realized that we really did not have a good assessment in 
place that allowed students to evaluate the P4 special education program, so we developed a graduate 
exit survey. We have gathered one year of data from graduates that has proven invaluable in providing 
us with feedback from our candidates who have gone through the program.

The Department of Teacher Education has undergone a similar effort to consider feedback from 
stakeholders (from program graduates, clinical supervisors, public school faculty) and data (the eight 
ECE assessments, other unit assessments, and student evaluations of courses) to improve the individual 
courses. Faculty members worked together to reconsider curriculum, improve assessments, and align 
syllabi with the Learning to Teach Teaching to Learn conceptual framework, the NAEYC standards and 
Pathwise. This effort has been important to assure consistent curriculum, expectations, and assessments 
among faculty serving candidates on six campuses (including one added this fall). 

Content Knowledge – Special Education
We believe that the content knowledge of teacher candidates in this program provide teachers in special 
education a solid knowledge base upon which to build performance skills and expertise. The Praxis II 
assessment is required by the state of Arkansas and provides a closely aligned test to the 10 CEC 
standards, both in the general knowledge and skills, but also in the early childhood area. We believe that 
the content information that is assessed by the Praxis II is critical knowledge for a teacher candidate to 
have in order to be able to develop and hone teaching skills in the special education area and opted to 
require passage of the Praxis II assessments before teacher candidates were allowed to intern. This new 
policy went into effect beginning with candidates entering the program in Fall 2007. Beginning Fall 
2008, most candidates in the program had to have passed the Praxis II before taking the internship. We 
are anxious to receive the results and feedback from candidates as to how this requirement has helped.



We also examined Praxis II data and discovered that individuals were having difficulty with the 
characteristics of individuals with Exceptional Learning Needs (ELN) and with the knowledge about 
typical and atypical language development. The Praxis II test #0690 asks very specific questions about 
characteristics of particular disabilities such as syndromes that require candidates to have more specific 
information than what we were requiring. ELSE 4743 Assessment of the Young Child with 
Exceptionalities and ELSE 4753 Methods of Working with the Young Child with Exceptionalities were 
two excellent choices for making changes. We added a language sampling assessment as a requirement 
in ELSE 4743, and we enhanced the study of atypical and typical development in all areas in both the 
assessment and methods courses. As a result, we have seen high gains from earlier Praxis II assessment 
scores over the past three years. We will continue monitor candidates performance in this area. 

Content Knowledge - Early Childhood 
Concerns related to NAEYC Standard 1 (for example, from the Praxis II: Education Young Children 
assessment) have been discussed by faculty for several years. Assignments throughout the program have 
been changed to reflect two expectations. The first is using observational and assessment data to make 
determinations of children’s development and using these determinations to provide a rationale for why 
activities/experiences are appropriate for individual children. Candidate performance suggests the ECE 
faculty need to find a more effective method to support candidates in applying knowledge of child 
development. Candidates are also more consistently expected to specify adaptations within planned 
activities to meet the developmental considerations of children with special needs.

Documentation for NAEYC Standards 2, 3, 4 and 5 relevant to content knowledge is strong throughout 
the program, including the Praxis II data (Assessment 1), the Field III portfolio (Assessment 2), the 
integrated instruction plan created during internship (Assessment 3), and the Kindergarten Action Plan 
(Assessment 12). The faculty continues to monitor candidates’ performance in these areas. 

Professional and Pedagogical Knowledge, Skill, and Dispositions – Special Education

As part of the program review, we examined our program to determine where candidates gained 
professional and pedagogical, skill, and dispositions. We realized that we did not have sufficient field 
experiences for our students. Part of the reason for this is because for special education licensure in the 
state of Arkansas, you must have an existing teaching license in some licensure area. The existing 
shortage of special education teachers has resulted in school districts being desperate for special 
education teachers to fill classrooms and provide services for individuals with exceptional learning 
needs. To meet this demand, the state of Arkansas agreed to give alternative licensure to individuals who 
had some type of initial teaching license for three years; during that time, they are to work on the special 
education coursework that is needed in order for them to obtain permanent special education license. As 
a result, we probably have well over 90 percent of our candidates in special education classrooms 
without having ever had a special education course until they begin our program. As a department, we 
were not providing enough field experiences because we were under the mistaken assumption that these 
were practicing teachers with their own classrooms. However, even though they have their own 
classrooms, overall, most of these teachers have very limited knowledge on exactly what they are to do 
with students with ELN. Therefore, we revisited all of our courses and we have added structured field 
experiences that have to be monitored by the site-based mentor that is a requirement for all special 
education teacher candidates, and/or by the university supervisor or instructor. 

Professional and Pedagogical Knowledge, Skill, and Dispositions – Early Childhood 

Candidate application of professional and pedagogical knowledge, skills and dispositions is best 
reflected in the more applied ECE assessments, such as the Field III Portfolio (Assessment 2) and the 



Field III Clinical Evaluation (Assessment 6), the Teacher Made Materials assignment (Assessment 7) 
and all the assessments that occur during the internship (Integrated Instruction Plan, Assessment 3; the 
Action Plan, Assessment 12; and the Intern Summative Evaluation, Assessment 4). Candidate 
performance was typically strong on all of these assessments. 

Perusal of the data suggests that there is opportunity to strengthen candidates’ performance on Standard 
5 in relation to the effective use of professional resources (for example, Assessment 6/Field III Portfolio 
and Assessment 8/Teacher Made Materials ); . ECE faculty may need to more clearly identify what is 
meant by professional resources throughout the program, model their uses within classes, and increase 
expectations for candidates to use resources in return. 

Data on assessments documenting Standard 4 provide evidence that most candidates are meeting this 
standard. This standard did have higher levels of poor candidate performance than other standards. 
Praxis II scores, the Field III Portfolio for 4d, the Internship Action Plan for 4a, and the Teacher Made 
Materials project for 4d (Assessments 1, 2, 5, and 7 respectively) were all identified as assessments with 
a higher number of unacceptable levels of performance than faculty would prefer. Faculty discussions 
have focused on providing clearer directions to candidates and more specific examples within class. 
Faculty will continue to monitor performance to ensure this strategy leads to improved candidate 
performance. 

Effects on Student Learning – Special Education and Early Childhood

One of the key skills essential for both early childhood education and special education teachers is the 
ability to monitor student progress and make instructional changes based on those results. The program 
evaluation process allowed the P4 special education program to closely evaluate current practices and 
examine how effects on student learning are assessed. Both Assessment 5 and Assessment 12 indicate 
strong performance on candidates’ abilities to reflect on their impact on children’s learning and 
development. Further development of the assessments and rubrics could allow for a stronger measure of 
candidate impact on student learning. In an age of accountability and increased outcome expectations, it 
is vital that teacher candidates graduate only after they are completely prepared to assess their impact on 
student learning. 
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