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First-Year Experience—3 hrs.


                                                                           

                      ______   

GENERAL EDUCATION REQUIREMENTS: 46-49 HRS.


Communication—6 hrs.:



ENG 1003, Comp I








ENG 1013, Comp II







Mathematics—3 hrs.:



    MATH 1023, College Algebra, OR








MATH 1054, Precalculus Mathematics, OR






Any higher level mathematics course for which College Algebra is a prerequisite


Critical Thinking​​​​​​​​   3 hrs:


One of the following courses:




PHIL 1103, Introduction to Philosophy









PHIL 1503, Logic and Practical Reasoning









SPCH/SCOM 1203, Oral Communication







Understanding Global Issues   3 hrs:



One of the following courses:




ANTH 2233, Intro. to Cultural Anthropology









GEOG 2613, Intro. to Geography









HIST 1013, World Civilization to 1660









HIST 1023, World Civilization since 1660







Arts and Humanities—9 hrs.:


Students must complete three courses from this section. At least one must be a fine arts course. At least one must be a humanities course.



Fine Arts:



MUS 2503, Fine Arts Musical








THEA 2503, Fine Arts Theatre








ART 2503, Fine Arts Visual








Humanities:




ENG 2003, Intro to Literature I








ENG 2013, Intro to Literature II








PHIL 1103, Introduction to Philosophy







Social Sciences—9 hrs.:


Three of the following courses. *HIST 2763 or HIST 2773, POSC 2103, and PSY 2013 are required.


ECON 2313, Principles of Macroeconomics








ECON 2333, Economic Issues and Concepts







  *HIST 2763, The United States to 1876







  *HIST 2773, The United States since 1876








POSC 1003, Introduction to Politics







  *POSC 2103, Intro. to American Government







  *PSY 2013, Introduction to Psychology








SOC 2213, Introduction to Sociology







Science—8 hrs.:



Life Sciences. Select one of the following:


BIOL 1003, Biological Science AND








BIOL 1001, Lab for Biological Science 








BIOL 1013, Biology of the Cell AND









BIOL 1021, Lab for Biology of the Cell








BIOL 1033, Biology of Sex AND









BIOL 1001, Lab for Biological Sciences








BIOL 1043, Plants and People AND









BIOL 1001, Lab for Biological Sciences








BIOL 1063, People and the Environment AND









BIOL 1001, Lab for Biological Sciences








BIOL 2103, Microbiology AND









    BIOL 2101, Lab for Microbiology








 If BIOL 2103 is selected, the student must also take EITHER ZOOL 2003, Human   Anat. & Physiology I, AND




  ZOOL 2001, Lab for Human Anat. & Phys. I






      OR


      ZOOL 2013, Human Anat. & Physiology II, AND







    ZOOL 2011, Lab for Human Anat. & Phys. II






     Physical Sciences. Select one of the following:


     CHEM 1013, General Chemistry I AND










   CHEM 1011, Lab for General Chemistry I






    PHSC 1203, Physical Science, AND







PHSC 1201, Lab for Physical Science






GEOL 1003, Environmental Geology, AND







GEOL 1001, Lab for Environmental Geology 






PHYS 1103, Intro to Space Science, AND







PHYS 1101, Lab for Space Science








PHYS 2034, University Physics I (Multimedia)






PHYS 2054, General Physics I





Health and Wellness—2 hrs.:



PE 1002, Concepts of Fitness






     NURS 2203, Basic Human Nutrition






Enhancements—3-6 hrs.:


Three hours to be selected either from the courses listed above, or from the additional courses specified below. Note that students who do not achieve satisfactory scores on either the Mathematics or Communications assessment will face additional restrictions on choices in this area.


    AGEC 1003, Intro to Ag Business (E)






     AGRI 2243, Feeding the Planet  (E)






     CS 2173, Intro to Programming and CS 2171, Lab for 
         Intro to Programming (E, M)                                                    





 


     ENG 3013, Practical Writing (C, E)






     ENG 3043, Technical Writing (C, E)






     ENG 4703, Persuasive Writing (C, E)






     HLTH 2513, Principles of Personal Health (E)


     JOUR/RTV 1003, Mass Communication



   in Modern Society (C, E)


MATH 1143 Finite Mathematics (E, M)







     STAT 3233, Applied Statistics (E, M) 

         Note: (C) Satisfies communications enhancement




           (E) Satisfies elective enhancement




           (M) Satisfies mathematics enhancement                                                                        







Other rules:



A course may be counted in satisfaction of only one area requirement.


With the exception of English courses (ENG), no more than two selections may have the same prefix.  A science course and its laboratory will count as a single selection.


MAJOR REQUIREMENTS—SPANISH: 33 hrs.


SPAN 3013, Spanish Phonetics






SPAN 3183, Spanish Conversation I






SPAN 3203, Spanish Conversation II






SPAN 3303, Grammar and Composition I






SPAN 3403, Grammar and Composition II






SPAN 3413, Intro to Hispanic Literature






SPAN 4443, Survey of Latin American Lit






Select one of the following courses:



SPAN 3623, Culture & Civilization: The Américas







SPAN 3633, Culture & Civilization: Spain



Select one of the following courses:




SPAN 4413, Survey of Peninsular Spanish Lit





SPAN 4423, Contemporary Peninsular Spanish Lit






Electives: Two (2) additional classes to be chosen from those listed above in the “Select” groupings, OR 




SPAN 3703, Spanish for International Business, OR








SPAN 4503, Special Topics (which may be repeated for credit)





PROFESSIONAL EDUCATION REQUIREMENTS: 33 hrs.


SCED 2514, Intro to Secondary Teaching (with lab)






PSY 3703, Education Psychology






ELSE 3643, Exceptional Student in the Regular Classroom






SCED 3515, Performance Based Instructional Design (w/lab)






SCED 4713, Education Measurement w/Computer Applications






EDLA 4633, Methods & Materials for Teaching Foreign 

Languages in Secondary School






TILA 4826, Teaching Internship in Secondary School






ADDITIONAL GENERAL REQUIREMENTS: 6 hrs



SCOM 1203, Oral Communication







HLTH 2513, Principles of Personal Health






Electives – 6-9 hrs





SIX POINT UNDERGRADUATE SYSTEM:


1. Admission into Teacher Ed Program (36 hrs.)






2. Pre-Student Teaching Check (1 semester prior to student teaching)






3. Intent to Student Teach (1 semester prior to student teaching)






4. Student Teacher Validation (semester of student teaching)






5. Evaluation of Student Teacher Performance (summarative, end of student teaching





6. Intent to Graduate & Graduate Checklist





ARKANSAS STATE UNIVERSITY


DEGREE AND MAJOR:   B.S.E. Spanish
                                        


COLLEGE OF HUMANITIES AND SOCIAL SCIENCES
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NAME:
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GRADUATION CHECK LIST


3 hours in either HIST 2763, HIST 2773, or POSC 2103




Minimum 45 upper-level hours after first 30
______


32 resident hours




Student has 124 credit hours



2.50 average in major




2.50 average overall




2.50 average at ASU




Maximum 31 hours corr/ext/exam/CLEP/MS/USAFI



(maximum 30 hours by exam/CLEP)




English Proficiency




Math Proficiency




Speech Proficiency




Middle School Endorsement




PRAXIS II




PPST/CBT Scores: (Prerequisite for admission into BSE program)



Reading

 Math

 Writing 





(172/314)

 (171/316)
 (173/316)


NACTE stamp






______


Current Enrollment


1.



2.



3.



4.



5.



6.



7.



The above named student has met all requirements for graduation providing he/she satisfactorily completes the courses of current enrollment.  If correspondence or transfer credit, official transcript must be filed with registrar at least three weeks prior to graduation.


Advisor
Date


Department Chair
Date


Dean of Humanities & Social Sciences
Date


BSE Spanish Program of Study


September  2005

September 2005

September  2005



ATTACHMENT C: ACTFL/NCATE Program Self-Assessment Table


		Required Program Components

		YES

		NO



		1. a. We develop candidates’ foreign language proficiency in all areas of communication, with special emphasis on oral proficiency.

		X Describe briefly in Context narrative.




		⁪ Explain in Context narrative.






		    b. Our upper-level courses are taught in the foreign language.

		X

		⁪ Explain in Context narrative.



		2. We currently test our candidates’ oral proficiency with the OPI or TOPT on an ongoing basis and provide diagnostic feedback to candidates.

		Check one: X OPI     ⁪TOPT


If OPI, check one:


⁪ Official OPI  

X Official Academic Institutional Upgrade

⁪ Official Advanced Level Check

		Check one (explain in Context narrative): 


⁪ Current plan in place for requiring the OPI.


⁪ No plan for requiring the OPI at this time.



		3. Our program has language, linguistics, culture, and literature components. 

		X Describe briefly in Context narrative.

		⁪ Explain in Context narrative.



		4. a. Our candidates are required to take a methods course that deals specifically with the teaching of foreign languages.

		Check one (describe briefly in Context narrative): 


X Candidates take this course as an offering in our program.


⁪ Candidates take this course at another institution.


⁪ Candidates take an online or distance education foreign language methods course.


⁪ Other _________________________________

		⁪ Explain in Context narrative.



		 b. The methods course that candidates take is taught by a qualified faculty member whose expertise is foreign language education and who is knowledgeable about current instructional approaches and issues.

		X Describe briefly in Context narrative.




		⁪ Explain in Context narrative.






		5. Our candidates complete field experiences prior to student teaching that include experiences in foreign language classrooms.

		X Describe briefly in Context narrative.

		⁪ Explain in Context narrative.



		6. Our field experiences, including student teaching, are supervised by a qualified foreign language educator who is knowledgeable about current instructional approaches and issues in the field of foreign language education.

		X Describe briefly in Context narrative.




		⁪ Explain in Context narrative.



		7. We provide opportunities for our candidates to experience technology-enhanced instruction and to use technology in their own teaching.

		X Describe briefly in Context narrative.

		⁪ Explain in Context narrative.



		8. We provide opportunities for our candidates to participate in a structured study abroad program and/or intensive immersion experience in a target language community. 

		X Describe briefly in Context narrative.




		⁪ Explain in Context narrative.
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ACTFL/NCATE Program Self-Assessment Table


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 1: Licensure Assessment

Brief Description of the Assessment:  

In the State of Arkansas, candidates in Spanish must take three separate PRAXIS II exams, administered by the Educational Testing Service, in order to acquire licensure.  Those three exams in Spanish are 1) Spanish Content Knowledge, 2) Spanish Productive Skills, and 3) Spanish Pedagogy.  For a description of each exam, see Attachment A for Assessment 1.
We require that candidates take the three PRAXIS II exams prior to graduation and recommend that they take them the semester prior to the internship; however, some candidates do take one or more of the exams during the semester of the internship.  There are several reasons for this.  First, it is not usually possibly to take all three exams during one testing date and we do not believe that doing so would be pedagogically sound.  In addition, the exams are quite costly, and many of our candidates cannot afford to take all three within a period of a few months.  Finally, some candidates are enrolled in the Spanish Internship (SPAN 4703), an important immersion experience, during the semester prior to their teaching internship, and most all are enrolled in Methods and Materials for Teaching Foreign Languages in the Secondary School (EDLA 4633) as well.  These candidates often choose to take one or more of the three required PRAXIS II exams early during the semester of their teaching internship.  This allows them to have gleaned as much as possible from their immersion experience and from the methods class before taking the exams.  Whenever possible, however, we do encourage candidates to take at least one of the three required exams during the semester prior to the teaching internship. 


Alignment of the Assessment with the ACTFL/NCATE Standards:


We understand that the current PRAXIS II exams in Spanish do not align with the ACTFL/NCATE Standards.

Summary of Assessment Data:


Our program is quite small; in fact, there have been only eight program completers over the past three years.  Thus, this program is not required to meet the 80% pass rate, the determination of which would be further complicated by the fact that three separate exams are required.  For these reasons, it is difficult to draw conclusions based on passing percentages of exam scores.  It is clear, however, that of the three exams, with regard to pass rates, our candidates are the least successful on the Content Knowledge exam.  Of the seven program completers who graduated during the two-year period of data reported here, four did not pass the Content Knowledge Exam on the first attempt.  Disaggregated data in Charts III.a. and III.d. show that candidates score higher on the Listening Comprehension and Reading Comprehension sections than they do on the Structure of the Language and Culture sections of the exam.  Beyond this, however, it is difficult to generalize, due to the fact that this exam does not align well either with the ACTFL/NCATE Standards or with the outcome-based emphasis of our program.  


Our program completers perform somewhat better on the Spanish Productive Skills exam.  Of the ten students who took this exam during the two-year data reporting period, only two did not achieve passing scores on the first attempt.  Our candidates appear to score almost equally well on the speaking and writing sections, although they scored somewhat higher on speaking in 2007-08.

The Spanish Pedagogy exam does not present as much of a challenge to our candidates as the other exams.  Only one candidate has had difficulty passing the exam, largely, we feel, due to the fact that English is not her native language, and timed essay exams in English have been a serious obstacle to her throughout her college career.  We do note that during 2006-07, our candidates scored highest in the area of Evaluation on this exam, somewhat lower in Planning and lowest in Teaching.  In 2007-08, the Planning and Teaching scores were somewhat higher than the Evaluation scores.  However, as is true with regard to all of the current PRAXIS II exams, the lack of alignment with the ACTFL/NCATE Standards along with the small number of candidates in our program render further analysis of the data meaningless.  


Interpretation of How Data Provide Evidence of Meeting Standards:


Because these licensure exams do not align well with the Standards, it is not possible to draw conclusions from the scores achieved by candidates on these exams.  However, it is clear that our candidates perform reasonably well on the Productive Language Skills exam, which does narrowly align, i.e., presentational writing and presentational speaking only, with Standard 1.a.  For that reason, we assert that the data from the Productive Language Skills exam does indicate that this Standard is at least partially met.

ATTACHMENT A: Assessment Description


Description of the PRAXIS II Spanish Content Knowledge Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0191.pdf


I. Interpretive Listening


· Test takers listen to: audio recordings of native Spanish speakers that consist of short

conversations, followed by one or more questions; short narrations, followed by one or more questions; and long narrations and dialogues, followed by several questions.


· From the four choices in the test book, the test taker selects the best response.


· Questions are designed to test, correct, or describe phonemic discrimination, understanding of idiomatic expressions, familiarity with vocabulary and structures typical of


conversational Spanish, and comprehension of relevant cultural information contained in the   spoken material.


· All spoken and written questions in this section are in Spanish.


II. Structure of the Language


(Grammatical Accuracy)


· Focus is on the test takers’ ability to recognize errors and error patterns in spoken and written Spanish and to analyze the structural components of the language, including speech analysis, writing analysis, language analysis, and grammar analysis.


· Speech Analysis: Test takers listen to audio recordings of spoken Spanish and identify, correct, or describe the type of errors and error patterns they hear, such as basic grammatical errors, pronunciation errors, register, false cognates, and use of slang.


· Writing Analysis: Test takers identify, correct, or describe errors and error patterns in


grammar, mechanics, including punctuation, spelling, and capitalization, word choice,


and register in passages printed in the test book.


· Language Analysis: Test takers demonstrate knowledge of the structure of the Spanish


language, including morphology, word analysis, and vocabulary.


· Grammar Analysis: Test takers select the most appropriate completions for sentences


and short paragraphs in which words or phrases have been omitted.


III. Interpretive Reading


· Reading selections are on a variety of topics at various levels of difficulty, from print and non-print sources such as periodicals, the Internet, advertisements, and literature.


· Questions focus on content and organization, implied content, and use of language.


· Test takers answer questions in Spanish based on what has been stated or implied in the selections.


IV. Cultural Perspectives


· Questions focus on: history, contemporary issues, geography, literature and the arts, lifestyles and societies of the Spanish-speaking world, and sociolinguistic elements of Spanish.


· The Culture questions are in Spanish.

Description of the PRAXIS II Spanish Productive Skills Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0192.pdf


The Spanish Productive Language Skills Test is designed to measure how well a prospective teacher of Spanish for grades K-12 speaks and writes Spanish.  It is composed of two sections.  The Presentational Speaking section of the test is approximately 25 minutes long, and it consists of six taped questions.  Test takers record their responses in Spanish on tape.  The Presentational Writing section is 35 minutes long, and it consists of three questions.  Test takers write their responses in Spanish in the test book.  

Description of the PRAXIS II Spanish Pedagogy Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0194.pdf


The Spanish Pedagogy Test measures test takers’ preparation for teaching the Spanish language. The one-hour test presents issues and problems in the teaching of Spanish. The three equally weighted questions ask test takers to construct carefully considered and extended written responses, demonstrating their pedagogical knowledge of planning for instruction, teaching and learning strategies, and evaluation of instruction and instructional alternatives.


ATTACHMENT B: Scoring Information

PRAXIS II Spanish Content Knowledge Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0191.pdf

		Content Categories

		Approximate Number of Questions

		Approximate Percentage of Examination

		Approximate Number of Points



		Interpretive Listening

		32

		27%

		30



		Structure of the Language

		34

		28%

		35



		Interpretive Reading

		31

		26%

		35



		Cultural Perspectives

		23

		19%

		20





PRAXIS II Spanish Productive Skills Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0192.pdf


Evaluation is based on a test taker’s ability to be comprehensible to educated native speakers of Spanish, to organize ideas effectively and logically, to use a level of language appropriate to the task and/or audience, and to communicate without major errors in grammar and vocabulary.  There are six speaking questions and three writing questions.  The Presentational Speaking section accounts for 60 percent of the total score (with each question worth 10 percent); the Presentational Writing section accounts for 40 percent of the total score (with each question worth 13 1⁄3 percent).

PRAXIS II Spanish Pedagogy Test


Source: http://www.ets.org/Media/Tests/PRAXIS/pdf/0194.pdf

4


● Clearly demonstrates an adequate understanding of the content required by the question


● Clearly demonstrates an adequate understanding of how certain ideas or strategies affect the learning of a foreign language in various classroom situations


● Clearly demonstrates the ability to analyze language use accurately and to identify errors and problems in language use


-Always (or almost always) supports ideas with well-chosen, relevant, and accurate reasons, examples, and/or details


-Always (or almost always) expresses ideas and information clearly and logically


-Responds fully to all (or almost all) parts of the question, with appropriate elaboration

3

● Suggests an adequate understanding of the content required by the question


● Suggests an adequate understanding of how certain ideas or strategies affect the learning of a foreign language in various classroom situations


● Suggests the ability to analyze language use accurately and to identify errors and problems in language use


– often supports ideas with specific, relevant, or accurate reasons, examples, and/or details


– often expresses ideas clearly and logically


– responds fully to most parts of the question


2


● Suggests some understanding of the content required by the question, though inadequate


● Suggests some understanding of how certain ideas or strategies affect the learning of a foreign language in various classroom situations, though inadequate


ATTACHMENT C: ASSESSMENT DATA


PRAXIS II EXAMS


Chart I:  Highest PRAXIS II Scores for Program Completers

Chart I.a.: Spanish Content Knowledge Test


155 = Minimum Passing Score


		Candidate

		Graduation

		Score



		J.G.

		Spring, 2007

		183



		R.J.

		Spring, 2007

		159*



		M.K.

		Spring, 2007

		(142)



		S.R.

		Spring, 2007

		163*



		G.C.

		Fall, 2007

		173



		L.L.

		Spring, 2008

		190



		A.S.

		Spring, 2008

		163*





Chart I.b.: Spanish Productive Language Skills Test


141= Minimum Passing Score


		Candidate

		Graduation

		Score



		J.G.

		Spring, 2007

		168



		R.J.

		Spring, 2007

		142



		M.K.

		Spring, 2007

		(139)



		S.R.

		Spring, 2007

		156



		G.C.

		Fall, 2007

		181



		L.L.

		Spring, 2008

		183



		A.S.

		Spring, 2008

		160*





Chart I.c.: Spanish Pedagogy Test


160=Minimum Passing Score


		Candidate

		Graduation

		Score



		J.G.

		Spring, 2007

		160



		R.J.

		Spring, 2007

		160



		M.K.

		Spring, 2007

		165



		S.R.

		Spring, 2007

		160



		G.C.

		Fall, 2007

		(150)



		L.L.

		Spring, 2008

		160



		A.S.

		Spring, 2008

		190





*Attained highest score on next exam attempt after graduation.

Italicized scores are below the minimum passing score.


Chart II:  All Scores for All Attempts by Program Completers**


Chart II.a.: Spanish Content Knowledge Test









		2006-2007


N=4


25% pass rate

		2007-2008


N=7

71% pass rate



		183


(154)


(153)


(142) 

		190


173


163


163


159


(153)


(149)





Chart II.b.: Spanish Productive Language Skills Test


		2006-2007


N=4


75% pass rate

		2007-2008


N=6

83% pass rate



		168


156


142


(139)

		183


181

160

156


142


(138)





Chart II.c.:  Spanish Pedagogy Test


		2006-2007


N=4


100% pass rate

		2007-2008


N=3


67% pass rate



		165


160(3)




		190


160


(150)





* * May include multiple attempts by some test takers.

Disaggregated Data: Exam Results for 2006-2007


Chart III.a.: Spanish Content Knowledge Test


		Test Category

		Program Completer Average % Correct



		Listening Comprehension

		69%



		Structure of the Language

		54%



		Reading Comprehension

		69%



		Culture

		58%





Chart III.b.: Productive Language Skills


		Test Category

		Program Completer Average % Correct



		Speaking

		58%



		Writing

		56%





Chart III.c.: Spanish Pedagogy Test


		Test Category

		Program Completer Average % Correct



		Planning

		57%



		Teaching

		50%



		Evaluating Instruction

		69%





Disaggregated Data: Exam Results for 2007-2008


Chart III.a.: Spanish Content Knowledge Test


		Test Category

		Program Completer Average % Correct



		Listening Comprehension

		76%



		Structure of the Language

		63%



		Reading Comprehension

		73%



		Culture

		60%





Chart III.b.: Productive Language Skills


		Test Category

		Program Completer Average % Correct



		Speaking

		76%



		Writing

		66%





Chart III.c.: Spanish Pedagogy Test


		Test Category

		Program Completer Average % Correct



		Planning

		56%



		Teaching

		56%



		Evaluating Instruction

		53%





Assessment 1 (PRAXIS II)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 2: Assessment of Content Knowledge in Language to be Taught


Outcome Assessment (Written Portion of Departmental Exit Exam)


Brief Description of the Assessment:



All Spanish majors, whether pursuing a BA or a BSE degree, must take the Outcome Assessment (Exit Exam) at the completion of their program.  The Outcome Assessment includes both a written portion and an Oral Proficiency Interview (OPI), but we are submitting the written exam as Assessment 2, since the OPI serves as a separate assessment.  All sections of the written exam consist of essays, and it is structured to allow students to demonstrate mastery of the language on a variety of topics and as well as the ability to analyze and synthesize information relating to the literatures, cultures and societies of Spanish-speaking countries.  The written exam has the following sections: I. Practical language use (60 minutes total), and II. Critical thinking skills related to literature, culture and society (60 minutes).  See Attachment A below for a fuller description of the assessment, in the form of an information sheet given to students.  Attachment B below is the rubric used to evaluate the written exam.


Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment addresses the following standards:


· Standard 1.a.: Demonstrating Language Proficiency:  Candidates must engage in presentational writing about a variety of topics, must engage in simulated social and informal correspondence, and must write a summary or narration.  The rubric used to evaluate the written exam is aimed toward the advanced level of proficiency, according to the ACTFL Proficiency Guidelines for Writing. 

· Standard 2.b.: Demonstrating Understanding of Literary and Cultural Texts and Traditions: Candidates must synthesize information about several literary works by analyzing a particular cultural, social, or historical theme.   

Summary of Assessment Data


Chart I (below) shows that all of the candidates who completed this assessment during the data reporting period scored in either the acceptable or target range on this assessment.  Charts II, III and IV illustrate the performance of our candidates on each criterion of the rubric.  Two scores fall into the unacceptable range in the analysis and interpretation of literary texts, and only one candidate performed at target level in this area.  Our candidates are strongest, however, in the areas of content organization and accuracy and comprehensibility in their writing.

Rationale for How Data Demonstrate Mastery of Standards   


The data show that candidates are able to use presentational writing to convey information and are able to link sentences logically into paragraph-length text, using adequate vocabulary to convey their ideas (Standard 1.a.).   There are errors in their writing, but most do not obscure meaning.  Most candidates are able to identify and explain literary themes across several works and authors (Standard 2.b.).  

ATTACHMENT A: Assessment Description

Arkansas State University


Dept. of Languages

Outcome Assessment Examination Information for Students

Purpose

We, the faculty in the Department of Languages, are very concerned about the quality of your experience in our courses and programs.  In order to measure how effective we are in preparing you for your future careers or in meeting your personal goals, we have devised an Outcome Assessment Examination (OAE) which will test what you have learned in your coursework in the department.  This exam will cover both language skills and information relating to the literatures, cultures, and societies of Spanish-speaking countries.  The OAE requires that you synthesize what you have learned and demonstrate that you can use your language skills actively in discussing and writing about both everyday activities and in thinking critically about topics you have studied.

While the principal purpose of the exam is to evaluate our programs, the results of the test may be used to write letters of recommendation for employment, graduate school, scholarships, or other purposes.  The exam itself will remain confidential and will not be shared with others outside the University.  

No set level is designated as “passing” or “failing.”  Achieving a certain score on the exam is NOT a requirement for graduation, and the results will NOT be recorded on the student’s transcript.    

Format

The OAE consists of two sub-tests:


· A two-hour written exam 

· A 20-30 minute oral exam

The written exam has the following sections:


I.  Practical language use (60 minutes total)




A.  Basic level (20 minutes)




B.  Advanced level (40 minutes)


II. Critical thinking skills related to literature (60 minutes)


The oral exam will be conducted by a Dr. Owens (Spanish) and will be recorded on audiotape.  It will consist of an Oral Proficiency Interview (OPI), which is designed to elicit samples of oral language use, thereby giving you the opportunity to demonstrate your ability to communicate in the Spanish language.


All sections of the written exam will consist of essays, not fill-in-the-blank, multiple-choice, etc.  The principal aim will be to allow the student to demonstrate mastery of the language on a variety of topics and as well as the ability to analyze and synthesize.   No notes, books, dictionaries, or other aids may be used during either exam, with one exception: for the written exam, a student may bring a list of titles and authors only of literary works studied in classes or read independently.  

Timetable

The exam will be taken the semester that the student is to finish departmental requirements for the major.  Normally this will be the last semester before graduation for BA students and the last semester before the teaching internship for BSE candidates.  Time and place will be arranged individually.  Either the oral or written may be taken first.

Preparing for the Exam

Since the exam aims to assess your proficiency in the language and the sum of what you have learned in the program, it should not require an inordinate amount of preparation.  However, you may wish to review your class notes to refresh information on authors, works, periods, and cultural and historical background.

Evaluation


See the attached rubric used for evaluation of the written exam.  


The written exam will be evaluated by two faculty members.  Dr. Owens will conduct and evaluate the oral exam.  


Students are welcome to discuss the results of the exam with the examining faculty to determine areas of strength and weakness, but are not required to do so.  


ATTACHMENT B: Scoring Information


Outcome Assessment

Evaluation of Written Tasks


		

		Unacceptable (Approaches Standard)


0-13 points




		Acceptable 


(Meets Standard)


14-17 points




		Target 


(Exceeds Standard)


18-20 points



		Content/Expression

Of Ideas


[ACTFL 1.a.]

		Limited information conveyed; ideas not well developed; narrations and descriptions lack detail; some messages unclear

		Adequate information conveyed; some development of ideas; narrations and descriptions include some detail; messages are clear throughout

		Information conveyed is complete; ideas are well developed and totally clear; narrations and descriptions include significant detail



		Organizational Features


[ACTFL 1.a.]

		Discrete sentences are loosely strung together; little evidence of deliberate organization; little or no use of connectors or transitional devices

		Sentences are combined and linked logically into text of paragraph length and structure; deliberate organization is apparent; some use of connectors and transitional devices

		A variety of cohesive devices are utilized to create multiple-paragraph text; text is clearly organized and characterized by frequent use of connectors and transitional devices



		Range and Choice of Vocabulary

[ACTFL 1.a.]

		Frequent erroneous word choice leads to confused or obscured meaning; lexicon resembles oral discourse; some use of literal translations and invented words

		Adequate vocabulary to clearly convey ideas; some erroneous word choice, but meaning is not confused or obscured; no use of literal translations or invented words

		Writing characterized by a broad range of general vocabulary that expresses thoughts clearly; precise and effective word use and choice



		Accuracy/

Comprehensibility


[ACTFL 1.a.]

		Frequent errors create confusion; could be understood by natives used to the writing of non-natives only with additional effort in reading the text

		Occasional errors, but most do not create confusion; could be understood by natives not used to the writing of non-natives with some additional effort

		Very few errors and none create confusion; could be understood readily by natives not used to the writing of non-natives



		Analysis of Literary/Cultural

Texts


[ACTFL 2.b.]

		Literary/cultural texts are discussed in a superficial way; heavy reliance on retelling plot of narratives; awareness of texts is apparent, but analysis is lacking in depth

		Defining works are analyzed and interpreted; writing identifies and explains themes across several works and authors

		Analysis and interpretation of defining works is clear and thorough; synthesis of ideas demonstrates an ability to interpret changes in traditions and cultures over time





Attachment C: ASSESSMENT DATA


Assessment 2: Outcome Assessment


Exit Exam at Graduation


Chart I:  Overall Performance on Assessment


N = 7

		

		Unacceptable

		Acceptable

		Target



		Spring, 07

		

		3

		1



		Fall, 07

		

		1

		



		Spring, 08

		

		1

		1





Disaggregated Data

Chart II



         Spring, 07


N=4

		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		3

		1



		Organizational Features


[ACTFL 1.a.]

		

		2

		2



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		3

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		1

		1

		2



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		1

		3

		





Chart III




Fall, 07


N=1


		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		1

		



		Organizational Features


[ACTFL 1.a.]

		

		1

		



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		

		

		1



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		1

		

		





Chart IV



        Spring, 08


N=2

		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		1

		1



		Organizational Features


[ACTFL 1.a.]

		

		

		2



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		1

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		

		1

		1



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		

		1

		1





Assessment 2 (Outcome Assessment)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 3: Assessment of Candidate Ability to Plan Instruction

Secondary Foreign Language Unit Plan

Brief Description of the Assessment:



As a final project for the methods class EDLA 4633, Methods and Materials for Teaching Languages in the Secondary School, which candidates complete prior to their teaching internship, all candidates create a unit plan.  The unit plan is very comprehensive in nature, as it must include not only a detailed overview of the instructional design of the unit, but also all of the instructional materials (ready to use) needed, detailed lesson plans, all assessments and grading rubrics, and plans for modifications or adaptations for students with special needs.  See Attachment A below (Instructions to Candidates) for more details regarding the additional requirements of this assessment.


Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment strongly addresses the following standards:


· Standard 3.a.: Understanding Language Acquisition and Creating a Supportive Classroom: In the daily lesson plans submitted for the unit plan, candidates must clearly plan to promote second language acquisition using the theories that they have learned about in class, primarily those focusing heavily on L2 input and L2 output.

(See Daily Lesson Plan Template attachment)


· Standard 3.b.: Developing Instructional Practices that Reflect Language Outcomes and Learner Diversity: Candidates must show both in the overview of the unit and in daily lesson plans and assessments that they are planning for the use of a variety of instructional strategies that reflect language outcomes and demonstrate the ability to plan to adapt instruction to address the needs of diverse language learners.

· Standards 4.a., 4.b., and 4.c.: Understanding and Integrating Standards in Planning, Integrating Standards in Instruction and Selecting and Designing Instructional Materials: Candidates must discuss the K-12 National Standards addressed by the unit, both in the overview and in the daily lesson plans.  Candidates must create learning scenarios that are clearly aligned with the Standards.  Candidates must use the organizing principles of the standards to select and design materials for the unit.  When commercial materials are used, candidates must adapt them as necessary to reflect the Standards.

This assessment also addresses, to a lesser extent, the following standards:


· Standards 2.a. and 2.c.: Demonstrating Cultural Understandings and Integrating Other Disciplines in Instruction: Candidates must include planned activities in the unit to allow exploration of target-language cultural products, practices and perspectives and must plan relevant connections to knowledge from other disciplines.

· Standard 5.a.: Knowing Assessment Models and Using them Appropriately: Candidates must design formal and informal assessments and plan for ongoing assessment that is based on the Standards, with planned modifications for students with special needs.

Summary of Assessment Data:


See Attachment B below for the rubric used to score this assignment, which candidates were given in advance along with the description of the assignment (Instructions to Candidates). As seen in the data charts in Attachment C below, all but one of the candidates performed in the Acceptable or Target categories in all but two of the criteria on the scoring rubric. Candidates performed best on:


1. integrating the Standards into planning and using the Standards as the organizing principle for the unit and their daily lesson plans;  

2. creating daily lesson plans that include functional objectives, involve all three modes of communication and promote language acquisition.

Even though the integration of the Standards into planning was one of the strengths of our candidates overall, one student scored in the unacceptable range both in this category and in the integration of cultural products, practices and perspectives into planning.  This was a weak student who sometimes required remediation, so these areas were carefully monitored and addressed throughout her teaching internship and specifically again as she completed her intern work sample (assessment 5). 

Rationale for How Data Demonstrate Mastery of Standards:   


The assessment data show that, prior to their teaching internships, our candidates were able to create a unit and daily lesson plans that promote second language acquisition and that utilize second language acquisition theories learned about in class (Standard 3.a.).  They were also able, with the exception of the student discussed above, to use the K-12 National Standards as the organizing principle in their planning of a unit and to choose and create materials that reflect the standards (Standards 4.a., b., and c.).  All candidates were able to address the needs of diverse learners, both in planning instructional strategies and in creating appropriate and meaningful assessments (Standards 3.b., and 5.a.).  In addition, candidates planned for ongoing and informal assessment as well as summative and formal assessment (Standard 5.a.). With the exception of the one weak student discussed above, candidates were able to plan for the exploration of cultural products, practices and perspectives within a thematic unit (Standard 2.a.) and could integrate knowledge from other disciplines into their planned instruction (Standard 2.c.).  Finally, candidates were able to plan for the use of a variety of instructional strategies that promote language acquisition and involve the use of all three modes of communication in the classroom (Standards 3.a., and 3.b.).

ATTACHMENT A: Assessment Description

Secondary Foreign Language Unit Plan 


Instructions to Candidates


The Secondary Foreign Language Unit Plan that you prepare through this class will provide evidence that you are able to 1) plan instruction thoroughly; 2) plan instruction that will use best practices to provide opportunities for pupil success; 3) plan for the use of a variety of assessment strategies to foster the continuous development of your students; and 4) plan for modifications or adaptations that might need to be made for students with special needs.


Required Components of the Unit Plan


A. Title Page



Secondary Foreign Language Unit Plan 



Your name



Date



Language level of students to be taught



Unit title


B.  Overview of the Instructional Design of the Unit (discuss in paragraph form)

1)  State the title and focus of the unit; length/duration of the unit; (the unit should be at least two five-day weeks in duration, utilizing 50-minute class periods)



2)  Discuss K-12 National Standards addressed by the unit (5 C’s);



3)  Describe the goals and objectives of the unit; (include language functions/tasks)


4) Describe adaptations to instruction and assessment for diverse learners;


Note:  Discuss this section in sufficient detail so that an administrator, parent, or student can understand what real-world language performance tasks will be practiced and learned during the time period specified.  You may utilize materials provided by a textbook as well as ideas you have generated to supplement the text.  Specific required supplements will be described under C. (materials) below.


C.  Teaching Materials (ready to use)



With your daily lesson plans (see F. below), include copies of the actual teaching materials that would be used to teach the unit.  You may include some textbook material (photocopies), but you must also include the following as a minimum:


1) At least 10 photos or pictures to illustrate specific language concepts or 


vocabulary;


2) At least 1 language game illustrating or practicing a specific language concept 


or vocabulary;


3) At least 1 song illustrating a specific language, vocabulary, or cultural concept;


4) At least 1 writing task with a grading rubric attached;


5) At least 1 oral performance task with a grading rubric;


6) An annotated list of at least three useful websites. 

D.  Assessments


Include copies of all quizzes (and grading rubrics) that will be used in the unit.  For all assessments, indicate any modifications or adaptations that might be made for special needs students.  Include a post-test instrument, which is usually the Unit Test or Exam.  The unit test or exam should not be a professionally produced assessment provided by a textbook company or other distributor.


E.  Time Distribution


Briefly indicate how you will distribute the content of your unit over the designated time period (2-3 weeks of five days each).  You may use a block-calendar form and refer to the daily lesson plans in F. below, if you wish.


F.  Daily Lesson Plans


Use the daily lesson plan template provided earlier in this class to write out detailed lesson plans, with all necessary materials, for lessons during the designated time period.  Provide all of the vocabulary to be taught in the materials, as well as at least the minimum amount of materials listed in the materials section (C) above.  Be sure to include at least one cultural concept in the unit.  It should be clear that you are using a variety of input (L2 presentation) and that the students will be engaged in output via a combination of mechanical, meaningful, and communicative activities.  Possible modifications or adaptations for students with special needs should be noted throughout the lesson plans.

ATTACHMENT B: Scoring Information

Secondary Foreign Language Unit Plan Rubric


Rubric is used to evaluate secondary unit plans in the foreign language methods course EDLA4633.

		

		Unacceptable


(Approaches Standard)


0-6 points




		Acceptable 


(Meets Standard)


7-9 points




		Target


(Exceeds Standard)


10 points



		Overall 


Presentation

		Sloppy or disorganized presentation with little or no attention to detail.  Includes some required components, but not all are complete, typed and arranged according to guidelines.  Descriptions not complete or lack accuracy.

		Neat presentation with some attention to detail.  Includes most required components, typed and arranged according to guidelines.  Descriptions are generally well presented and accurate.

		Exceptionally professional presentation with great attention to detail.  Includes all required components, typed and arranged according to guidelines.  Descriptions are clearly presented and accurate.






		Integration of 


Standards into


Planning


[ACTFL 4a, 4b, 4c]

		Unit plan applies national and state standards in minimal ways based on text materials.  Little or no attention given to curricular weave.  Learning scenarios are not clearly or accurately aligned with standards.

		Unit plan includes objectives and activities that address national and state standards.  Some attention is given to curricular weave.  Most learning scenarios are clearly aligned with standards which are clearly specified in the instructional design of the unit.

		Candidate utilizes the “5Cs” as the backbone of the unit and designs objectives and activities that creatively implement state and national standards.  All learning scenarios are clearly aligned with standards which are clearly specified in the instructional design of the unit.



		Integration of 


Cultural Products,


Practices and 


Perspectives into


Planning


[ACTFL 2a]

		Activities and objectives do not refer to cultural products, practices and perspectives or introduce cultural concepts from an “old paradigm” view of culture.

		Unit plan and lessons include planned activities to allow exploration of target-language cultural products, practices and perspectives.

		Unit plan and lessons are clearly organized around the cultural framework of products, practices and perspectives.  Several cultural concepts are integrated into language learning activities.



		Integration of 


Knowledge from


Other Disciplines


Into Planned


Instruction


[ACTFL 2c]

		Unit plan connects to knowledge from other disciplines only by using resources that accompany instructional materials (text).  Connections may be of discrete pieces of information, not integrated.

		Unit plan utilizes authentic target language resources that connect with knowledge from other disciplines.  Materials chosen strengthen content connections for students.

		Unit plan demonstrates systematic and relevant connections to knowledge from other disciplines through regular use of authentic resources appropriate to content goals and grade level.






		Evaluation,


Selection, and


Creation or 


Adaptation of 


Standards-based


Materials


[ACTFL 4c]

		Selection and design of materials is not clearly based on standards and unit objectives.  Unit plan utilizes only instructional materials that accompany text or are commercially produced.

		Selection and design of materials reflects standards and unit objectives.  Technology resources and authentic materials are identified and integrated.  Lesson plans include visual, aural, and print materials that are neatly organized.  Candidate adapts commercial materials as necessary to reflect standards-based goals and instruction.

		Selection and design of materials is clearly based on national and state standards and unit objectives.  Unit incorporates a wide variety of visual, aural, and print materials, including realia that are neatly organized.  Technology resources and a variety of authentic materials are identified and integrated.  Materials are creative, neat, legible, and easy to use.



		Planning for


The Needs of


Diverse Language


Learners


[ACTFL 3b]

		Planned materials and activities acknowledge the possibility of diverse needs, but specific strategies are very limited.  Candidate is aware that some students may have special cognitive or physical needs.

		Planned materials and activities anticipate a range of student needs: learning styles, language levels, affective needs.  Many lesson plans address diversity with some variety of instructional strategies.

		Candidate plans to discover information about students’ learning styles, intelligences, and language background.  Most lesson plans address diversity with a variety of instructional strategies.  Alternative classroom activities are planned.






		Planning for Language


Acquisition: Input


[ACTFL 3a]

		Unit plan makes little mention of providing target language input.  When mentioned, input is not naturally integrated into lessons.

		Lesson plans include target language input on a regular basis.  A variety of instructional strategies are used to provide target language input.

		Target language input is an integral part of most lessons and activities and is provided in creative ways using a variety of instructional strategies.






		Planning for Language


Acquisition: Output


[ACTFL 3a]

		Lesson plans focus on communicative modes, but in isolation.  Planned student speaking activities are mechanical and involve little negotiation of meaning or meaningful interaction.

		Several modes of communication are planned for and mostly integrated.  Planned student speaking activities are communicative and involve frequent negotiation of meaning and meaningful interaction.

		Lesson objectives are performance-based and activities integrate all modes of communication.  Communicative speaking activities, negotiation of meaning and meaningful interaction are the norms of planned lessons.  Activities thoughtfully and creatively integrate interpretive, interpersonal and presentational modes of communication.



		Daily Lesson Plans


[ACTFL 2a, 4a, 4b]

		Lesson plans do not follow required format and/or required elements are missing or unclearly stated.  Lessons often focus on only one language skill or on one mode of communication at a time.  

		Lesson plans follow required format and include most required elements.  Lessons integrate multiple skills and all three modes of communication.

		Lesson plans follow required format without exception and include all required elements.  All daily lessons clearly integrate multiple skills and all three modes of communication.






		Assessing Student 


Learning


[ACTFL 5a]

		Candidate recognizes purposes of formative and summative assessments and plans to use assessments found in instructional materials.  Planned assessments use primarily discrete-point items.  Modifications are not addressed.

		Candidate designs summative assessment for achievement at unit’s end as well as formative assessments throughout the unit.  Informal assessment is planned for, and authentic materials are used in assessments.  Possible modifications for students with special needs are included.  Rubrics are included.

		Candidate designs formative and summative assessments to measure ongoing development of proficiencies.  Higher-order thinking skills are included in assessments.  Assessments are based on national student standards.  The logical and systematic use of formal and informal assessments is clearly described.  Rubrics are clear and appropriate.  Modifications are planned for students with special needs.



		Comments 




		

		

		





Attachment C: Assessment Data


Assessment 3


Unit Plan Final Project


EDLA 4633: Methods and Materials of Teaching 


Foreign Languages in the Secondary Schools


Overall Performance on Assessment


N = 7


		

		Unacceptable

		Acceptable

		Target



		Fall, 06

		

		2

		3



		Fall, 07

		

		1

		1





Disaggregated Data

Fall, 2006


N= 5

		

		Unacceptable

		Acceptable

		Target



		Overall Presentation




		

		2

		3



		Integration of Standards into Planning


[ACTFL 4.a.]

		1

		1

		3



		Integration of Cultural Products, Practices and Perspectives into Planning [ACTFL 2.a.]

		1

		3

		1



		Integration of Knowledge from Other Disciplines into Planned Instruction [ACTFL 2.c.]

		

		4

		1



		Evaluation, Selection, and Creation or Adaptation of Standards-based Materials [ACTFL 4.a., 4.c.]

		

		4

		1



		Planning for the Needs of Diverse 


Language Learners [ACTFL 3.b.]

		

		4

		1



		Planning for Language Acquisition: Input




		

		3

		2



		Planning for Language Acquisition: Output




		

		3

		2



		Daily Lesson Plans


[ACTFL 4.a.]

		

		2

		3



		Assessing Student Learning (planning stage)


[ACTFL 5.a.]

		

		5

		





Fall, 2007


N = 2

		

		Unacceptable

		Acceptable

		Target



		Overall Presentation




		

		

		2



		Integration of Standards into Planning


[ACTFL 4.a.]

		

		1

		1



		Integration of Cultural Products, Practices and Perspectives into Planning [ACTFL 2.a.]

		

		2

		



		Integration of Knowledge from Other Disciplines into Planned Instruction [ACTFL 2.c.]

		

		2

		



		Evaluation, Selection, and Creation or Adaptation of Standards-based Materials [ACTFL 4.a., 4.c.]

		

		2

		



		Planning for the Needs of Diverse 


Language Learners [ACTFL 3.b.]

		

		1

		1



		Planning for Language Acquisition: Input




		

		2

		



		Planning for Language Acquisition: Output




		

		2

		



		Daily Lesson Plans


[ACTFL 4.a.]

		

		

		2



		Assessing Student Learning (planning stage)


[ACTFL 5.a.]

		

		2

		





Assessment 3 (Unit Plan)


Daily Lesson Plan Template


Foreign Language Instruction


Name:




        Date:       

Class / Level:

Unit:




        


Context / Theme:

Circle central focus of lesson:    Vocabulary

Language / Grammar

Reading 
    Cultural Concept         


     Writing
            Listening         

Speaking

Describe central focus briefly: 


Objectives and National Standards Addressed:  

Learner background knowledge and skills:  


		Instructional Sequence

		Time

		Procedures / Activities

		Materials, Resources, Technology

		Additional Information






		Setting the stage




		

		

		

		



		Providing Input



		

		

		

		



		Guided Participation



		

		

		

		



		Extension



		

		

		

		



		Closure




		

		

		

		





Describe assessment plans (formal and informal):  


Explain how this lesson specifically will support language learning and acquisition and how it will promote meaningful language use in the classroom:

Reflect on potential for lesson effectiveness:


Describe doubts or anticipated difficulties:


Daily Lesson Plan Template


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 4: Assessment of Student Teaching


Evaluation of Intern Teaching Performance for Interns in Foreign Languages

Brief Description of the Assessment:


The Evaluation of Intern Teaching Performance for Interns in Foreign Languages is used as a formative assessment during each of the four required observation visits of the university supervisor to the intern’s classroom.  The form used for this formative assessment includes a “NOTA” (no opportunity to assess) column, since it would be almost impossible to teach a lesson that would allow all categories to be assessed.  The same form, though without the “NOTA” column, is also used as a summative assessment at the end of the internship.  (See the form in Attachment A below).  It is thoroughly discussed with the candidate after each observation so that he or she will be aware of the competencies that have been observed throughout the semester.  The final, summative assessment is used, along with the intern’s electronic Internship Portfolio and the summative assessment form used for interns in all content areas of the Unit to determine the intern’s final grade for the teaching internship.  In this report, we are submitting only the foreign language specific form as Assessment 4, since the ACTFL/NCATE Program requirements specify that the foreign language specific evaluation of student teaching must be submitted, and submitting the Unit’s generic form and all of the requirements and rubrics for the electronic internship portfolio would far exceed the page limit of this section of the report. 

Alignment of the Assessment with the ACTFL/NCATE Standards:


The following chart illustrates alignment of the BSE in Spanish program competencies assessed by the Evaluation of Intern Teaching Performance to the standards:


		BSE in Spanish Internship Competencies

		ACTFL/NCATE Program Standards



		1. Satisfactory level of proficiency in the language

		Standards 1.a., 1.b., 1.c.



		2. Integrates culture (3 P’s) into instruction.

		Standard  2.a.



		3. Makes connections between other subjects and FL instruction.

		Standard 2.c.



		4. Creates a classroom environment that supports language learning and acquisition.

		Standard 3.a.



		5. Provides maximum opportunities for students to communicate meaningfully in the language.

		Standard 3.a., 3.b.



		6. Engages students in negotiating meaning.

		Standard  3.a., 3.b.



		7.  Introduces and practices vocabulary in context.

		Standards 1.a., 3.a., 3.b.



		8. Provides opportunities for students to practice oral interpersonal communication in pairs and small groups.

		Standard  3.a., 3.b.



		9. Provides opportunities for students to interpret authentic oral and printed texts.

		Standard  2.b., 2.c., 3.a., 3.b.



		10. Engages students in written interpersonal and presentational communication.

		Standard  3.a., 3.b.



		11. Utilizes a variety of instructional practices that reflect language outcomes and address the needs of diverse language learners.

		Standard  3.b.



		12. Provides opportunities for students to interact with target language communities through a variety of means such as technology and authentic materials.

		Standards  3.a., 3.b., 2.a., 2.b., 2.c., 4.b., 4.c.



		13. Integrates foreign language standards into planning, instruction and assessment.

		Standards  4.a., 4.b., 4.c., 5.a.



		14. Assesses students’ progress through contextualized assessment practices.

		Standard  5.a.



		15. Reflects on assessment results to modify and adjust instruction.

		Standard  5.b.



		16. Participates effectively as a professional in school and community settings and within the larger foreign language profession.

		Standard  6.a.





Although elements of all ACTFL/NCATE Program Standards are addressed by this assessment, the standards for which the evaluation of intern performance are most applicable are Standards 2, 3, 4, and 5.

Summary of Assessment Data:



The data in Attachment C indicates that all candidates performed either in the exemplary (target) or in the acceptable range on this assessment.  In fact, only one student scored in the unacceptable range in any category.  This was a student whose clinical supervisor was reluctant to give her the opportunity to fully take over assessment responsibilities; thus, she was not able to demonstrate the competencies involving assessment.  Candidates were weakest with regard to competencies 5, 6, and 8, i.e., providing opportunities for students to communicate meaningfully in the language, engaging students in negotiating meaning, and providing opportunities for students to practice oral interpersonal communication in pairs and small groups.  We sometimes find that these competencies are not modeled regularly by our clinical supervisors (cooperating teachers).  This indicates not only the need for extra work with our candidates in these areas, but also the need for additional professional development to help our clinical supervisors to more fully integrate the Standards for Foreign Language Learning in the 21st Century in their own teaching.  


Candidates were strongest with regard to competency 16, participating effectively as a professional, with all candidates scoring in the exemplary range in this competency.  Other strengths demonstrated by the candidates include competencies 7 and 11, i.e., introducing and practicing vocabulary in context and utilizing a variety of instructional practices that reflect language outcomes and address the needs of diverse language learners.

Rationale for How Data Demonstrate Mastery of Standards:



Since all candidates scored in the acceptable or target range on all competencies, with the exception of one candidate in the assessment-related competencies, we can state that all standards addressed by this assessment have been met, with the possible exception of Standards 5.a., and 5.b.  Standard 6.a. (Participates effectively as a professional) is clearly met, since all candidates scored in the target range on this competency.  Candidates are able to integrate culture into their instruction using the 3 P’s as an organizing principle and to make connections with other subjects in foreign language instruction (Standards 2.a. and 2.b.), where again all candidates demonstrated either exemplary or acceptable performance.


While some aspects of Standards 3.a. and 3.b. are clearly met, i.e., utilizing a variety of instructional practices that reflect language outcomes and address diverse needs of language learners, it is clear that we need to focus more attention on the Standard 3 competencies involving meaningful communication, negotiation of meaning, and oral interpersonal communication in pairs and small groups.

ATTACHMENT A: Description of Assessment

Evaluation of Teaching Performance for Teacher Intern


Foreign Language Teaching


Arkansas State University


Name of Intern__________________________________ ID#____________________   Date______________________


Evaluating Supervisor______________________________________   

Semester ________________________


Directions:  For each item below, please circle the letter that best describes the intern’s skill level and/or dispositions.


Refer to the list of foreign language intern competencies to assist in the evaluation process.


E- Exemplary (exceeds expectations)


A- Acceptable (meets expectations)


U- Unacceptable (does not meet expectation ions)


FOREIGN LANGUAGE EDUCATION FIELD OUTCOMES


1.   Demonstrates a satisfactory level of proficiency in the language.



E
A
U


2.   Integrates culture into instruction by engaging students in exploring the 


      relationships between and among cultural products, practices, and perspectives.

E
A
U


3.  Makes connections between other school subjects and foreign language instruction.

E
A
U


4.  Creates a classroom environment that supports language learning and acquisition.

E
A
U


5.  Provides maximum opportunities for students to communicate meaningfully in the


     target language.








E
A
U


6.  Engages students in negotiating meaning with the teacher and with one another.

E
A
U


7.  Introduces and practices vocabulary in context.





E
A
U


8.  Provides opportunities for students to practice oral interpersonal communication in


     pairs and in small groups.







E
A
U


9.   Provides opportunities for students to interpret authentic oral and printed texts.

E
A            U


10. Engages students in written interpersonal and presentational communication.


E
A
U


11. Utilizes a variety of instructional practices that reflect language outcomes and


      address the needs of diverse language learners.





E
A
U


12 .Provides opportunities for students to interact with target-language communities


      through a variety of means such as technology and authentic material.


E
A
U


13. Integrates foreign language standards into planning, instruction, and assessment.

E
A
U


14. Assesses students’ progress through contextualized assessment practices.


E
A
U


15. Reflects on assessment results to modify and adjust instruction.



E
A
U


16. Participates effectively as a professional in school and community settings and 


      within the larger foreign language profession. 





E
A
U


Overall Rating


E
A
U


This form has been discussed with me during a post-conference.


_______________________________________________________(Intern)
   Date_____________________________


Photocopies should be made and provided to the intern, the clinical supervisor, and the Office of Professional Education Programs.


ATTACHMENT B: Scoring Information

Evaluation of Teaching Performance for Teacher Intern


Foreign Language Teaching


Arkansas State University

Foreign Language Internship Competencies


Key:
( Knowledge

( Dispositions


( Teaching Skills


Foreign Language Intern Knowledge, Skills, and Dispositions Competencies


1.  Demonstrates a satisfactory level of proficiency in the target language.

Knows the target language system (grammatical, phonological, morphological, syntactic, semantic)


Identifies the pragmatic and sociolinguistic features of target language discourse (e.g., politeness conventions, formal/informal forms of address)


(Demonstrates a willingness to accommodate for any gaps in his/her own knowledge


of the target language by learning on his/her own.


(Demonstrates an interest in maintaining/strengthening his/her proficiency in the target language


(Uses the target language to the maximum extent possible in the classroom


(Speaks in the target language with a high degree of linguistic accuracy and fluency


(Writes directions, narratives, exercises, test items with a high degree of accuracy in the target language.


(Recognizes students’ patterns of errors in speaking and/or writing

2.  Integrates culture into instruction by engaging students in exploring the relationships between and among cultural products, practices, and perspectives

Recognizes the integral relationship between language and culture


Demonstrates a familiarity with one or more countries where the target language is spoken


Understands the theoretical framework for analyzing and comparing cultures (products, practices, perspectives).


(Is willing to investigate the dynamic dimensions of culture in terms of products, practices, and perspectives


(Recognizes cultural stereotypes and their effect on student perspectives of culture


(Embeds culture into planning, instruction, and assessment


(Uses the 3-P framework for helping students to analyze and understand culture


(Teaches products, practices, and perspectives of at least one country where the target language is spoken


(Uses authentic materials in teaching culture


(Identifies cultural concepts in literary texts and integrates culture and literature.


(Uses the community and technology as resources for integrating and teaching culture


(Engages students in making comparisons between the native and target cultures


(Presents culture without promoting cultural stereotypes and biases


(Uses a variety of techniques for teaching culture such as role play, discussions, and


 brainstorming


3.  Makes connections between other school subjects and foreign language instruction.


Knows how to integrate and teach content from other subject areas into the foreign language curriculum.


Knows how to locate content-area sources that are appropriate for the level of instruction, age of students, and program goals.


(Recognizes that subject-area content motivates learners and connects the target language with other subjects in the curriculum


(Is willing to work collaboratively with students to learn new subject-area content along with them


(Identifies connections between the foreign language curriculum and other subject areas


( Guides students through comprehending and interpreting texts from other subject


 areas in the target language.


4.  Creates a classroom environment that supports language learning and acquisition.


Knows how students acquire first and second languages and the similarities and differences between the two processes


Knows how to provide comprehensible input in the target language


Is familiar with a variety of special needs that students may have in the foreign language classroom


(Believes that all students can learn/acquire a second language


(Demonstrates sensitivity to individual learners’ needs in a language environment


(Demonstrates an enthusiasm for target language teaching


(Demonstrates a sincere effort to understand students’ communicative efforts


(Tolerates students’ language errors that occur as part of the acquisition process


(Conducts the class in the target language at least 75% of the class period


(Uses the target language appropriately for handling classroom routines, giving directions, making transitions between activities, and talking to students before and after class


(Encourages students to create with the target language within a non-threatening environment


(Offers praise and encouragement in the target language.


(Shows acceptance of students’ ideas and messages through non-verbal behavior such as smiles, head-nodding, facial expressions, etc.

(Enables students to gain confidence in speaking by providing opportunities for them to rehearse/practice in pairs and small groups


(Adapts lessons and materials to address individual students’ needs


5.  Provides maximum opportunities for students to communicate meaningfully in the target language.


Knows how to plan for and facilitate meaningful communication in the classroom


Knows the difference between mechanical and meaningful/communicative exercises


(Is willing to spend time creating communicative contexts and designing meaningful activities


(Believes that a maximum amount of classroom time should be devoted to meaningful communication


(Provides meaningful and engaging contexts for interpersonal and presentational communication


(When using a question-answer format for speaking, uses appropriate wait-time to allow students to process questions and formulate responses.


(Uses task-based instruction to elicit language beyond word level from students


(Designs and implements a variety of activities that incorporate students’ various learning styles.


(Provides feedback that focuses on the meaning of the message


6.  Engages students in negotiating meaning with the teacher and with one another.


Knows the conditions under which negotiation of meaning is likely to occur in the classroom.


Understands the facilitator role of the language teacher


(Is willing to assume the role of facilitator in the classroom


(Is willing to learn along with students


(Helps students to understand the target language by using comprehensible input, gestures, visuals


(Teaches students to use various strategies as they negotiate meaning in the target language

(Develops conversations with students by using assisting questions, verbal prompts, clarification requests, comprehension checks


(Provides individual as well as whole class guided assistance and scaffolding.


(Expands on students’ responses


7. Introduces and practices vocabulary in context.


Knows how vocabulary is acquired


Understands how to select vocabulary that relates to the context /unit being explored and students’ interests.


(Is willing to spend time designing contexts, visuals, and other materials for presenting vocabulary


(Presents new vocabulary in a context using familiar grammar and re-entered vocabulary


(Uses effective visuals, realia, and props in introducing and practicing new vocabulary


(Provides opportunities for students to internalize new words by using active participation (e.g., TPR, manipulation of objects) and personalized discussion


(Checks for comprehension of new vocabulary by using guided questioning


(Designs contextualized exercises and activities for practicing new vocabulary


8. Provides opportunities for students to practice oral interpersonal communication in pairs and in small groups.


Knows how to integrate interpretive and interpersonal communication


Knows how to design and implement cooperative learning activities


(Recognizes that students will often resort to English in group tasks if they don’t understand the task, don’t have enough target language to complete it, or know they will not be expected to do a follow-up task afterwards.


(Understands that pair/group activities maximize the time students have to use the target language.


(Designs and implements activities that promote cooperation and interaction such as jigsaw and information-gap activities, paired interviews, role plays, group problem-solving, role plays, debates.


(Provides clear directions and models for all activities.


(Groups students appropriately


(Monitors group activities appropriately


(Conducts appropriate follow-up tasks


9.   Provides opportunities for students to interpret authentic oral and printed texts.


Interprets literary texts that represent defining works in the target cultures


Identifies themes, authors, style, and text type in a variety of media that are important in representing the traditions of the target cultures


Knows where to find authentic texts and how to select them


Knows how to guide students through authentic oral and printed texts


(Believes in the value of using authentic oral and printed texts in the target language


(Believes that the difficulty of a given authentic text lies not in the text itself, but rather in the task that students are asked to do.


(Believes that students should not be expected to understand every word of an authentic text.


(Integrates authentic oral and printed texts into instruction on a regular basis (e.g., audio tapes, video tapes, music, magazine / newspaper articles, etc.)


(Provides students with pre-listening / pre-reading / pre-viewing activities


(Provides opportunities for students to listen and read for various purposes


(Enriches classroom content with authentic texts and topics valued by the target cultures


(Designs comprehension tasks appropriate to students’ language levels.


(Guides students through the comprehension / interpretation process helping them to skim for the gist, scan for details, recognize new vocabulary, interpret between the lines, and summarize.


(Guides students to interpret texts by drawing inferences, thinking critically, and expressing their own ideas and opinions about them


(Uses interpretive tasks as a springboard to other communicative activities


10. Engages students in written interpersonal and presentational communication.


Knows how to treat writing as a process

Understands the difference between writing as a tool for learning language and as a vehicle for communication


(Values the importance of writing for self-expression and as a tool for learning


(Is willing to devote class time to using a process-oriented approach to writing


(Designs activities in which students use writing to help them to communicate using new grammar and vocabulary


(Designs activities in which students use writing for purposeful interpersonal communication


(Provides opportunities for students to prepare and present written messages to an audience of readers


(Guides students through the various iterative processes involved in creative writing such as prewriting, composing the draft, revising.


(Provides opportunities for group brainstorming and peer editing in the writing process


(Provides feedback on both linguistic accuracy and the content/ideas of the written product


(Uses a variety of correction strategies as appropriate to the writing task


(Holds students responsible for their written errors by helping them to correct their own errors and make revisions


11. Utilizes a variety of instructional practices that reflect language outcomes and that address the needs of diverse language learners.

· Knows a variety of instructional practices and the appropriate times and conditions for using them

· Knows teaching techniques that lead to positive language outcomes

· Understands that language learners are diverse and that this diversity must be addressed by matching instructional practices and techniques to the needs of the learners

(Believes that student needs can and should be addressed by utilizing of a variety of instructional strategies


(Values diversity among learners and understands that all learners’ needs are equally important


(   Understands that there are many effective instructional strategies that promote language outcomes 


· Uses a variety of teaching techniques on a daily basis


· Addresses specific student needs by diversifying instruction accordingly

· Utilizes information provided by school personnel regarding special needs and implements individualized education plans effectively.

12. Provides opportunities for students to interact with target-language communities through a variety of means such as technology and authentic materials.


Demonstrates an understanding of how to connect with target-language communities beyond the classroom.


Demonstrates an understanding of how to help heritage learners in the foreign language classroom.


(Validates the heritage and linguistic backgrounds of all students


(Values opportunities to interact with members of target-language communities


(Is willing to find language resources within the school, local, and world-wide community

(Integrates resources from target-language communities into instruction


(Provides opportunities for students to use the target language with members of target language communities


13.   Integrates foreign language standards into planning, instruction, and assessment

Knows the goal areas and standards of the national Standards for Foreign Language


Learning framework


Knows how to write performance-based lesson/unit objectives


(Believes in using the Five Cs for Foreign Language Learning for planning, instruction, and assessment: Communication, Cultures, Connections, Comparisons, Communities.


(Plans and conducts daily lessons that integrate the interpretive, interpersonal, and presentational modes of communication


(Plans and conducts daily lessons that integrate at least two goal areas of the standards


(Designs unit or long-term plans that reflect the Five Cs and standards


(Evaluates, selects, designs, and adapts instructional materials including visuals, realia, authentic printed and oral materials, and other resources obtained through technology.


(Assesses student progress toward achieving standards


14. Assesses students’ progress through contextualized assessment practices.


Knows a variety of techniques for assessing student progress for both formative and summative purposes.

Knows multiple ways for measuring student progress in achieving foreign language standards


Knows how to design scoring rubrics for assigning a rating to assessment tasks


(Understands the need to devote time to conduct meaningful performance assessments


(e.g., oral testing)


(Recognizes the value of informing students of assessment expectations and how they will be graded


(Assesses student progress through holistic assessment (TPR, oral interviews, role plays, portfolios) in addition to traditional test formats such as fill-in-the-blank and multiple-choice.


(Incorporates both discrete-point items and global items appropriately on written tests


(Engages students in personalizing vocabulary/grammar on written tests


(Integrates the three modes of communication into assessment


(Integrates culture into assessment


(Conducts formative and summative assessment


(Conducts individual and/or pair testing of oral communication


(Reports assessment results clearly and accurately.


15. Reflects on assessment results to modify and adjust instruction.

Knows how to use assessment results to inform and improve classroom instruction.


· Know how to perform statistical analyses on assessment instruments


(Recognizes the importance of reflection, especially with regard to assessment and evaluation


(Believes that careful reflection on assessment practices has an impact on student learning and performance

( Is willing to adjust teaching techniques and to re-teach or provide extra practice time when assessment results show that this is necessary


(Engages in reflection to improve teaching and learning


(Makes changes to teaching as a result of reflection.


(    Conducts statistical analyses on test items to determine areas of strength and weakness

(Provides ongoing assessment of students’ oral performance and offers feedback


(    Uses information gathered through various types of assessments to modify instructional practices


16.  Participates effectively as a professional in school and community settings and within the larger foreign language profession.


Demonstrates familiarity with professional literature and key professional foreign language organizations at the national, state, regional, and local levels


Knows the federal laws and regulations that govern educational practices


(Recognizes the importance of life-long professional growth as a foreign language educator


(Believes in the value of foreign language learning to the overall success of all students


(Is a member of and participates in at least one professional organization.


(Communicates effectively with parents, colleagues, agencies, and the community at large

Attachment C: Assessment Data


Assessment 4


Evaluation of Teaching Performance


(Foreign Language Specific)


TILA 4826: Teaching Internship in the Secondary School  


Overall Performance on Assessment


N = 7

		

		Unacceptable

		Acceptable

		Target (Exemplary)



		Spring, 07

		

		3

		1



		Fall, 07

		

		1

		



		Spring, 08

		

		2

		





Disaggregated Data

Spring, 2007


N=4

		

		Exemplary

		Acceptable

		Unacceptable



		Demonstrates a satisfactory level of proficiency in the language [ACTFL 1.a., 1.b., 1.c.]

		1

		3

		



		Integrates culture in instruction by exploring relationships among three P’s [ACTFL 2.a.]

		2

		2

		



		Makes connections between other subjects and foreign language instruction [ACTFL 2.c.]

		1

		3

		



		Creates a classroom environment that supports language learning and acquisition [ACTFL 3.a.]

		

		4

		



		Provides maximum opportunities for students to communicate in the target language [ACTFL 3.a., 3.b.]

		1

		3

		



		Engages students in negotiating meaning with the teacher and with one another [ACTFL 3.a., 3.b.]

		

		4

		



		Introduces and practices vocabulary in context

[ACTFL 1.a., 3.a., 3.b.]

		2

		2

		



		Provides opportunities for students to practice oral interpersonal communication in pairs and small groups [ACTFL 3.a., 3.b.]

		

		4

		



		Provides opportunities for students to interpret authentic oral and printed texts [ACTFL 2.b., 2.c., 3.a., 3.b.]

		

		4

		



		Engages students in written interpersonal and presentational communication [ACTFL 3.a., 3.b.]

		1

		3

		



		Utilizes a variety of instructional practices that reflect language outcomes and address the needs of diverse language learners

[ACTFL 3.b.]

		3

		1

		



		Provides opportunities for students to interact with target-language communities [ACTFL 3.a., 3.b., 2.a., 2.b., 2.c., 4.b., 4.c.]

		1

		3

		



		Integrates foreign language standards into planning, instruction, and assessment [ACTFL 4.a., 4.b., 4.c., 5.a.]

		

		4

		



		Assesses students’ progress through contextualized assessment practices [ACTFL 5.a.]

		4

		

		



		Reflects on assessment results to modify and adjust instruction 

[ACTFL 5.b.]

		4

		

		



		Participates effectively as a professional [ACTFL 6.a.]




		4

		

		





Fall, 2007


N= 1

		

		Exemplary

		Acceptable

		Unacceptable



		Demonstrates a satisfactory level of proficiency in the language

[ACTFL 1.a., 1.b., 1.c.]

		1

		

		



		Integrates culture in instruction by exploring relationships among three P’s [ACTFL 2.a.]

		

		1

		



		Makes connections between other subjects and foreign language instruction [ACTFL 2.c.]

		

		1

		



		Creates a classroom environment that supports language learning and acquisition [ACTFL 3.a.]

		1

		

		



		Provides maximum opportunities for students to communicate in the target language [ACTFL 3.a., 3.b.]

		

		1

		



		Engages students in negotiating meaning with the teacher and with one another [ACTFL 3.a., 3.b.]

		

		1

		



		Introduces and practices vocabulary in context

[ACTFL 1.a., 3.a., 3.b.]

		1

		

		



		Provides opportunities for students to practice oral interpersonal communication in pairs and small groups [ACTFL 3.a., 3.b.]

		

		1

		



		Provides opportunities for students to interpret authentic oral and printed texts [ACTFL 2.b., 2.c., 3.a., 3.b.]

		1

		

		



		Engages students in written interpersonal and presentational communication [ACTFL 3.b.]

		

		1

		



		Utilizes a variety of instructional practices that reflect language outcomes and address the needs of diverse language learners [ACTFL 3.b.]

		1

		

		



		Provides opportunities for students to interact with target-language communities [ACTFL 3.a., 3.b., 2.a., 2.b., 2.c., 4.b., 4.c.]

		

		1

		



		Integrates foreign language standards into planning, instruction, and assessment [ACTFL 4.a., 4.b., 4.c., 5.a.]

		

		1

		



		Assesses students’ progress through contextualized assessment practices [ACTFL 5.a.]

		

		1

		



		Reflects on assessment results to modify and adjust instruction

[ACTFL 5.b.] 

		

		1

		



		Participates effectively as a professional [ACTFL 6.a.]




		1

		

		





Spring, 2008


N=2

		

		Exemplary

		Acceptable

		Unacceptable



		Demonstrates a satisfactory level of proficiency in the language

[ACTFL 1.a., 1.b., 1.c.]

		1

		1

		



		Integrates culture in instruction by exploring relationships among three P’s [ACTFL 2.a.]

		1

		1

		



		Makes connections between other subjects and foreign language instruction [ACTFL 2.c.]

		1

		1

		



		Creates a classroom environment that supports language learning and acquisition [ACTFL 3.a.]

		

		2

		



		Provides maximum opportunities for students to communicate in the target language [ACTFL 3.a., 3.b.]

		

		2

		



		Engages students in negotiating meaning with the teacher and with one another [ACTFL 3.a., 3.b.]

		

		2

		



		Introduces and practices vocabulary in context

[ACTFL 1.a., 3.a., 3.b.]

		

		2

		



		Provides opportunities for students to practice oral interpersonal communication in pairs and small groups [ACTFL 3.a., 3.b.]

		1

		1

		



		Provides opportunities for students to interpret authentic oral and printed texts [ACTFL 2.b., 2.c., 3.a., 3.b.]

		

		2

		



		Engages students in written interpersonal and presentational communication [ACTFL 3.b.]

		

		2

		



		Utilizes a variety of instructional practices that reflect language outcomes and address the needs of diverse language learners [ACTFL 3.b.]

		

		2

		



		Provides opportunities for students to interact with target-language communities [ACTFL 3.a., 3.b., 2.a., 2.b., 2.c., 4.b., 4.c.]

		1

		1

		



		Integrates foreign language standards into planning, instruction, and assessment [ACTFL 4.a., 4.b., 4.c., 5.a.]

		

		2

		



		Assesses students’ progress through contextualized assessment practices [ACTFL 5.a.]

		

		1

		1



		Reflects on assessment results to modify and adjust instruction

[ACTFL 5.b.] 

		1

		

		1



		Participates effectively as a professional [ACTFL 6.a.]




		2

		

		





Assessment 4 (Intern Performance)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 5: Candidate Effect on Student Learning

Intern Work Sample

Brief Description of the Assessment:


As a culminating project of the teaching internship, each candidate must complete the Intern Work Sample.  The purpose of the assessment is to provide evidence that candidates have fostered a high level of learning on the part of their students.  In addition to a comprehensive unit plan for a unit that they teach, candidates must submit all lesson plans in the unit as well as a pre-test and post-test, other formal assessments used, and descriptions of informal assessments.  Candidates must also conduct an analysis of the pre- and post-test to determine what students have learned as a result of the intern’s teaching of the unit.  Finally, the intern must submit a detailed reflection on the effectiveness of his or her instruction and on possible modifications of future instruction to better meet student needs.

Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment strongly addresses the following standards:

· Standard 5.a.: Knowing Assessment Models and Using them Appropriately: Candidates must design and administer formal and informal assessments and conduct ongoing assessment that is based on the Standards, with planned modifications for students with special needs.


· Standard 5.b.: Reflecting on Assessment: After analyzing the results of assessments, candidates must reflect on these results and on planning future instruction accordingly.  When appropriate, candidates must adjust instructional strategies based on assessment results.

· Standard 3.a.: Understanding Language Acquisition and Creating a Supportive Classroom: Candidates must show in the daily lesson plans submitted in the work sample that their lessons promote second language acquisition by using Spanish language input and by providing opportunities for students to interact meaningfully with one another in Spanish. (See Daily Lesson Plan Template attachment)

· Standard 3.b.: Developing Instructional Practices that Reflect Language Outcomes and Learner Diversity: Candidates must show both in the overview of the unit and in daily lesson plans and assessments that they have used a variety of instructional strategies that reflect language outcomes.  They must also explain how they were able to adapt instruction and assessments to address the needs of diverse language learners.


· Standards 4.a., 4.b., and 4.c.: Understanding and Integrating Standards in Planning, Integrating Standards in Instruction and Selecting and Designing Instructional Materials: In the work sample, candidates must discuss the K-12 National Standards addressed by the unit, both in the overview and in the daily lesson plans.  Candidates must implement learning scenarios that are clearly aligned with the Standards.  Candidates must use the organizing principle of the standards to select and design materials used throughout the unit.  

Summary of Assessment Data:



See Attachment B below for the rubric used to score this assignment, which candidates were given prior to the beginning of the internship along with the description of the assignment (Instructions to Candidates). As seen in the data chart in Attachment C below, all candidates scored either in the “acceptable” or in the “target” range on this assessment.  Similarly, most candidates scored either in the “acceptable” or in the “target” range on each of the criteria listed on the rubric.  However, there were several exceptions.  In 2007, three of the candidates (two in the spring and one in the fall) did not clearly indicate how they adapted and modified instruction for students with special needs.  Throughout the semester, when the university supervisor observed classes and spoke with these same interns, each was able to answer questions and explain how they were addressing the diverse needs of their students, yet this issue was not clearly addressed in their intern work samples.  In 2008, however, both interns excelled in this area and scored in the “target” range. In each of the three semesters of the data-reporting period, one student scored in the “unacceptable” range in “Assessment of Impact on Student Learning.”  This means that each of these three students either was unable to or chose not to analyze the data yielded by the pre- and post-tests to determine the impact of the intern’s instruction on student learning.  In one case, this was due to a great extent to a lack of willingness on the part of the intern’s clinical supervisor (cooperating teacher) to allow her to fully take responsibility for formal assessment procedures.  This same candidate did not score in the “acceptable” range in the areas of ongoing assessment procedures and with regard to the actual pre- and post-test. 


In addition, in the Unit, we rely on instruction provided in SCED 4713, Educational Measurement with Computer Applications, to prepare candidates in all secondary education content areas to analyze their assessments for the purpose of reflecting on the impact of their instruction on student learning.  Discussions with colleagues in other fields at this institution indicate that perhaps our candidates need additional instruction and practice in this area.  Until this issue can be adequately addressed by the Unit, we are spending extra time in the Methods class reviewing this material and the requirements of this assignment.



The assessment data show that our candidates are strongest in the area of describing how the Standards are addressed in the unit.  They are equally strong in all other areas, scoring consistently in the “acceptable” and “target” levels of performance.

Rationale for How Data Demonstrate Mastery of Standards:



While the area of data analysis with regard to pre- and post-testing may represent a weakness that we are in the process of addressing, it is clear that our candidates are able to implement systematic, ongoing assessment procedures and are able to reflect on the results of assessments to inform future instruction (Standards 5.a. and 5.b.).  They are also able to integrate the Standards into their planning and to use the 5C’s as the organizing principle for the materials that they select and the assessments that they use (Standards 4.a., 4.b., and 4.c.).  Data regarding candidates’ lesson plans submitted in this assessment as well as observation of their teaching by the university supervisor also show that they are able to plan for and use a variety of instructional strategies that reflect language outcomes and can create a supportive classroom where students feel comfortable interacting meaningfully with one another and with the teacher (candidate) in Spanish (Standards 3.a. and 3.b.). 

ATTACHMENT A: Assessment Description

Foreign Language Teacher Intern Work Sample Template


Instructions to Candidates


The Teacher Intern Work Sample that you prepare during your internship is the secondary school language classroom will provide evidence that you have fostered a high level of learning in your students by 1) planning instruction thoroughly; 2) using best practices that provide opportunities for pupil success; 3) using a variety of assessment strategies to foster the continuous development of your students;  4) evaluating the effects of your actions on student learning; and 5) adapting instruction based upon assessment and reflection.


Required Components of the Work Sample


A. Title Page



Teacher Intern Work Sample



Your name



Date



School site



Grade/Level and Subject


B.  Description of the Learning Environment


1) Describe the courses that you taught during the internship.


2) Describe the students in the class(es) included in your work sample:  gender, ethnicity, developmental characteristics (social, physical, intellectual), language learning background, academic performance, etc.   Note: do not use actual names anywhere in the project report.


C.  Overview of the Instructional Design of the Unit in the Work Sample



1)  State the title and focus of the unit; length/duration of the unit;



2)  Discuss K-12 National Standards addressed by the unit (5 C’s);



3)  Describe the goals and objectives of the unit;



4)  Describe adaptations to instruction and assessment for diverse learners;


D.  Planning for Instruction


1)  Include all daily lesson plans from the unit (use the Daily Lesson Plan 


Template);


2) Include all assessment instruments of the unit;


3) Indicate provisions made for various learning styles and special needs.


E.  Assessment of Student Learning


Provide evidence that you have formally and informally assessed your students’ performance to show that they have accomplished high levels of learning.  Include the following:


1) A pre-test activity or survey to determine what students already know at the outset.  Compile the data/results.


2) Two or three informal assessments conducted during the course of the unit, with an explanation of the modifications you made to your teaching based on the results of the assessments.  Describe any modifications used for special needs learners.


3) One formal, graded, assessment activity.  Include a copy of the assessment and a scoring guide or rubric used to assess the performance of the students, as well as an analysis of the data with grade breakdowns for all students.  Describe any modifications used for special needs learners.

4) A post-test instrument (typically the “unit test”) to determine what pupils know at the conclusion of the unit.  Compile the data/results.  Describe any modifications used for special needs learners.  Compare the results of the post-test to the results of the pre-test and describe the differences using statistical techniques learned in your Educational Measurement class.

F. Reflection on Teaching Effectiveness and Plans for Revision of Instruction



Reflect on the effectiveness of your instruction and plan modifications of future 


instruction to better meet students’ needs.  Complete the following in paragraph 


form:


1) Identify successful and unsuccessful activities and assessments, and give plausible reasons for their success or lack of success.  Discuss any steps you took to remediate students who did not perform at high levels, and tell how you will modify those activities in the future.


2) Discuss your most significant learning insight from teaching this unit.


ATTACHMENT B: Scoring Information


Teacher Intern Work Sample Rubric

		

		Unacceptable


(Does not meet standard)


0-6 pts

		Acceptable


(Meets Standard)


7-8 pts

		Target


(Exceeds Standard)


9-10 pts



		Overall 


Presentation

		Sloppy or disorganized presentation with little or no attention to details.  Includes some required components, but not all are complete, typed and arranged according to guidelines.  Descriptions are not complete or lack accuracy.

		Neat presentation with some attention to details.  Includes most required components, typed and arranged according to guidelines.  Descriptions are generally well presented and accurate.

		Exceptionally professional presentation with attention to detail.  Includes all required components, typed and arranged according to guidelines.  Descriptions are clearly presented and accurate.



		Description of 


Learning 


Environment

		Descriptions of classroom environment, classes taught, students and aspects of student diversity are missing or provide minimal relevant information.

		Descriptions of classroom environment, classes taught, students and aspects of student diversity are included, but lack depth.

		Complete, appropriate and clear descriptions of classroom environment, classes taught, students and aspects of student diversity.



		Instructional 


Design & 


Standards


Addressed


[ACTFL 4a, 4b]

		Description of National Standards and their integration in the unit is missing or provides minimal relevant information.

		Description of National Standards and their integration in the unit is included but lack some detail or depth.

		Complete, appropriate and clear description of National Standards; the integration of National Standards is totally clear in the unit.



		Planning for


Instruction:


Unit Plan


[ACTFL 2c,3a, 3b,4a, 4b, 4c] 

		Unit planning applies National Standards in minimal ways based on text materials.  Plan does not follow required format and/or some required elements are missing or unclearly stated.  

		Objectives and activities of the unit address National Standards.  Unit plan follows required format and includes most required elements.   Goals and objectives of the unit are explained but are not totally clear or not stated in terms of learner outcomes.

		National Standards are utilized as the backbone of the unit and objectives and activities clearly integrate standards.   Goals and objectives are clear and stated in terms of learner outcomes.



		Planning for Instruction:


Lesson Plans


[ACTFL 2c, 3a, 3b,4a,4b,4c]

		Lesson plans do not follow required format and/or required elements are missing or unclearly stated.  Lessons may focus on only one mode of communication.  Cultural content and interdisciplinary connections are minimal.  Instructional materials are inadequate to meet needs.

		Lesson plans follow required format and include most required elements.  Lessons integrate multiple skills.  Accompanying materials are adequate for the purpose described.  Lesson plans promote language input and student production of the language.  Activities include exploration of culture and make connections to other disciplines.

		Lesson objectives are performance-based and integrate all modes of communication.  Activities include both comprehensible input and output.  Materials/resources are appealing, neat, and easy to use.  Activities and materials lead to cultural understanding and acquiring information from other disciplines in the target language.






		Adaptations and Modifications for Special Needs Learners


[ACTFL 3b]

		Adaptations in activities and assessment are not clearly described; adaptations are not tied closely to modified learning goals for special needs learners.

		Adaptations in activities and assessment are described but not in great depth; adaptations are tied to modified learning goals for special needs learners.

		Adaptations in activities and assessment are clearly described and logically tied to modified learning goals for special needs learners.



		Assessment of Student Learning:


Pre- and Post- tests


[ACTFL 5a]

		Assessments do not reflect the learning goals of the unit; higher-level thinking skills are not reflected in assessments; evaluation guidelines are missing or inappropriate; assessments do not clearly measure ongoing development of language proficiencies.

		Assessments reflect learning goals of the unit but are lacking in variety; some higher level thinking skills are reflected, but assessments contain significant amounts of knowledge-level items; evaluation guidelines are present but may not contain sufficient detail; assessments measure development of some but perhaps not all language proficiencies.

		Assessments clearly reflect learning goals of the unit; higher level thinking skills are reflected in assessments; evaluation guidelines are clear and appropriate; assessments measure ongoing development of language proficiencies.



		Assessment of Student Learning: Ongoing Assessment


[ACTFL 5a]

		Formal and informal assessments (other than the pre- and post-tests) do not clearly reflect the learning goals of the unit; assessments primarily found in instructional materials prepared by others; assessments assess only cultural facts and primarily discrete-point questions.

		Formal and informal assessments (other than the pre- and post-tests) reflect learning goals of the unit but are lacking in variety; performance assessments used but some assessments contain significant numbers of knowledge-level items; cultural concepts are assessed; most assessments are designed by candidate.

		Formal and informal assessments (other than the pre- and post-tests) clearly reflect learning goals of the unit; assessments are designed by the candidate, are performance-based, incorporate higher-level thinking skills and reflect the relationships between cultural products, practices and perspectives.



		Assessment of Impact on Student Learning


[ACTFL 5b]

		Pre- and post-tests are either missing or not described clearly; the extent of the impact on student learning is not clear; statistical techniques are not used or are used inappropriately.

		Comparison of results of pre- and post-tests is described but may lack sufficient detail to determine the extent of the impact on student learning; statistical techniques are used  to measure impact but there may be some errors in application of these techniques. 

		Comparison of results of pre- and post-tests is clear and the impact on student learning is clearly identified; statistical techniques are used appropriately to measure the impact on student learning.



		Reflecting on Assessment and Planning for Improvement of Instruction


[ACTFL 5b]

		Reflection fails to explain why students were able or unable to meet expectations; assessment is viewed as an end in itself; plan of action to remediate students or modify future teaching is inadequate or not effectively designed.

		Explanation of why students were able or unable to meet expectations may need more clarity; some steps to modify teaching in the future are evident, but plan is sketchy or needs more depth.

		Thorough and clear explanation of why students were able or unable to meet expectations; plan of action for modifying teaching in the future is well conceived and clearly tied to learning outcomes.





Attachment C: Assessment Data


Assessment 5


Teacher Intern Work Sample


TILA 4826: Teaching Internship in the Secondary School


Overall Performance on Assessment

N = 7

		

		Unacceptable

		Acceptable

		Target



		Spring, 07

		

		3

		1



		Fall, 07

		

		1

		



		Spring, 08

		

		2

		





Disaggregated Data

Spring, 07


N=4

		

		Unacceptable




		Acceptable




		Target






		Overall Presentation




		

		2

		2



		Description of Learning Environment




		

		1

		3



		Instructional Design & Standards


Addressed


[ACTFL 4a, 4b]

		

		2

		2



		Planning for Instruction:


Unit Plan


[ACTFL 2c,3a, 3b,4a, 4b, 4c] 

		

		3

		1



		Planning for Instruction:


Lesson Plans


[ACTFL 2c, 3a, 3b,4a,4b,4c]

		

		3

		1



		Adaptations and Modifications for Special Needs Learners


[ACTFL 3b]

		2

		2

		



		Assessment of Student Learning:


Pre- and Post- tests


[ACTFL 5a]

		

		4

		



		Assessment of Student Learning: 


Ongoing Assessment


[ACTFL 5a]

		

		3

		1



		Assessment of Impact on Student Learning


[ACTFL 5b]

		1

		2

		1



		Reflecting on Assessment and Planning for Improvement of Instruction


[ACTFL 5b]

		

		2

		2





Fall, 07


N=1

		

		Unacceptable




		Acceptable




		Target






		Overall Presentation




		

		1

		



		Description of Learning Environment




		

		1

		



		Instructional Design & Standards


Addressed


[ACTFL 4a, 4b]

		

		1




		



		Planning for Instruction:


Unit Plan


[ACTFL 2c,3a, 3b,4a, 4b, 4c] 

		

		1

		



		Planning for Instruction:


Lesson Plans


[ACTFL 2c, 3a, 3b,4a,4b,4c]

		

		1

		



		Adaptations and Modifications for Special Needs Learners


[ACTFL 3b]

		1

		

		



		Assessment of Student Learning:


Pre- and Post- tests


[ACTFL 5a]

		

		1

		



		Assessment of Student Learning: 


Ongoing Assessment


[ACTFL 5a]

		

		1

		



		Assessment of Impact on Student Learning


[ACTFL 5b]

		1

		

		



		Reflecting on Assessment and Planning for Improvement of Instruction


[ACTFL 5b]

		

		1

		





Spring, 08


N=2

		

		Unacceptable




		Acceptable




		Target






		Overall Presentation




		

		

		2



		Description of Learning Environment




		

		

		2



		Instructional Design & Standards


Addressed


[ACTFL 4a, 4b]

		

		

		2



		Planning for Instruction:


Unit Plan


[ACTFL 2c,3a, 3b,4a, 4b, 4c] 

		

		

		2



		Planning for Instruction:


Lesson Plans


[ACTFL 2c, 3a, 3b,4a,4b,4c]

		

		2

		



		Adaptations and Modifications for Special Needs Learners


[ACTFL 3b]

		

		

		2



		Assessment of Student Learning:


Pre- and Post- tests


[ACTFL 5a]

		1

		1

		



		Assessment of Student Learning: 


Ongoing Assessment


[ACTFL 5a]

		1

		1

		



		Assessment of Impact on Student Learning


[ACTFL 5b]

		1

		

		1



		Reflecting on Assessment and Planning for Improvement of Instruction


[ACTFL 5b]

		

		1

		1





Assessment 5 (Intern Work Sample)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 6: Assessment of Candidate Oral Proficiency

ACTFL Oral Proficiency Interview 

Brief Description of the Assessment:


All candidates are required to take the ACTFL Oral Proficiency Interview (OPI) prior to graduation.  Near the end of their final semester, candidates take an official institutional upgrade administered by Dr. Ruth Owens, a faculty member who is a certified OPI Tester.  The tape is sent to LTI for a second rating, as is the case for all institutional upgrade OPIs.  Each candidate also takes an unofficial (advisory) OPI at the time of application to be admitted to the teacher education program, which is usually at the end of the sophomore year or the beginning of the junior year.  Within two days of each advisory OPI, Dr. Owens discusses the results with each candidate to help him or her become aware of areas of strength and weakness and to create a personalized oral proficiency plan.  This plan basically provides suggestions for how each candidate can specifically address his or her areas of weakness and encourages each candidate to pursue opportunities to use the language outside of the classroom setting.  Only those candidates who demonstrate a superior level of proficiency at the time of the advisory OPI do not discuss a proficiency plan.  Our program has set the Advanced-Low level of proficiency as our expectation.  The OPI requirement appears in the Undergraduate Bulletin on p. 286.

Alignment of the Assessment with the ACTFL/NCATE Standards:



The OPI addresses the following standard:

· Standard 1.a.: Demonstrating Language Proficiency:  The OPI assesses both interpretive and interpersonal communication.  Candidates must be able to both interpret the oral messages of the OPI tester and must be able to engage in spontaneous interpersonal communication about a variety of topics.

Summary of Assessment Data:



During the two-year data reporting period, less than half of our candidates have reached the goal of Advanced-Low speaking proficiency prior to graduation.  One candidate, who was also the weakest in all other areas, only reached an Intermediate-Low level; however, she did not go on to teach in public schools and she also was not able to achieve passing scores on the PRAXIS II exams.  It may be important to mention that there are very few FLES programs in the entire State of Arkansas; thus, most of our candidates enter the university having only studied Spanish for one or two years in high school and some, like the candidate just mentioned,  experience their first formal study of Spanish ever as university students at our institution. 

Rationale for How Data Demonstrate Mastery of Standards:


While it is clear that a number of our candidates are not able to reach the Advanced-Low level of speaking proficiency prior to graduation, the OPI requirement has been in effect for only two and a half years.  Some candidates are reaching the goal, and our program is seeking ways to support students as they work toward higher levels of oral proficiency.  (See Section V. of this report.) It is very possible that all candidates will soon be required either to participate in a structured study abroad program or to enroll in the Spanish Internship (see Section V. of this report) as a degree requirement.  Such a requirement has not yet been thoroughly discussed by the Department of Languages, as we have had no department chair for over two years.  Our new department chair, who began work in mid-July, 2008, has already been made aware of the need for improved levels of speaking proficiency among our candidates and is very eager to work with the Department to address the issue.

ATTACHMENT A: Assessment Description


ACTFL ORAL PROFICIENCY INTERVIEW (OPI)


From Buck, K., Byrnes, H., & Thompson, I. (Eds.). (1999). ACTFL Oral Proficiency Interview tester training manual. Yonkers, NY: ACTFL. 

The ACTFL Oral Proficiency Interview, or OPI, as it is often called, is a standardized procedure for the global assessment of functional speaking ability; i.e., it measures language production holistically by determining patterns of strengths and weaknesses. It also establishes a speaker’s level of consistent functional ability as well as clear upper limitations of that ability. The OPI is a testing method that measures how well a person speaks a language by comparing that individual’s performance of specific language tasks, not with some other person’s performance, but with criteria for each of the nine proficiency levels described in the ACTFL Proficiency Guidelines—Speaking (Revised 1999). The OPI assesses language proficiency in terms of the ability to use the language effectively and appropriately in real-life situations. (p.1.)

The OPI takes the form of a carefully structured, live, 10- to 30-minute, tape-recorded conversation between a trained and certified interviewer and the person whose proficiency is being assessed. A ratable sample is elicited from the interviewee through a series of personalized questions which follow the established ACTFL protocol of warm-up, repeated level checks and probes, and wind-down. Test candidates are often asked to take part in a role-play, which presents the opportunity for them to perform linguistic functions that cannot be elicited through the conversation format. 


Since the interview is based on as natural a conversation as possible between the tester and the examinee, each interview is unique, reflecting the individual background, life experiences, interests, and opinions of the examinee. In this adaptive, interactive process, the interviewer’s line of questioning and task-posing is determined by the responses of the interviewee, and the level of difficulty is adjusted continuously according to the interviewee’s responses. (p.3.)

ATTACHMENT B: Scoring Information


From Buck, K., Byrnes, H., & Thompson, I. (Eds.). (1999). ACTFL Oral Proficiency Interview tester training manual. Yonkers, NY: ACTFL. 

Even though performance on the ACTFL OPI is holistically rated, there are four major categories of assessment criteria on which ratings are focused:


1. Global Tasks or Functions performed with the language, such as asking and answering simple questions, narrating, describing;


2. Contexts/Content Areas, or the set of circumstances, linguistic or situational, in which these tasks are performed and topics that relate to these contexts.  For example, a context might be in a restaurant in Mexico and the content might be ordering a meal.


3. The accuracy with which tasks are performed:  the grammar, vocabulary, pronunciation, fluency, sociolinguistic appropriateness, and the use of appropriate strategies for discourse management; and


4. Oral text type that results from the performance of the tasks, i.e., discrete words and phrases, sentences, paragraphs or extended discourse. (p.2).

Speakers at the Advanced-Low level are able to handle a variety of communicative tasks, although somewhat haltingly at times. They participate actively inmost informal and a limited number of formal conversations on activities related to school, home, and leisure activities and, to a lesser degree, those related to events of work, current, public, and personal interest or individual relevance. Advanced-Low speakers demonstrate the ability to narrate and describe in all major time frames (past, present and future) in paragraph length discourse, but control of aspect may be lacking at times. They can handle appropriately the linguistic challenges presented by a complication or unexpected turn of events that occurs within the context of a routine situation or communicative task with which they are otherwise familiar, though at times their discourse may be minimal for the level and strained. Communicative strategies such as rephrasing and circumlocution may be employed in such instances. In their narrations and descriptions, they combine and link sentences into connected discourse of paragraph length. When pressed for a fuller account, they tend to grope and rely on minimal discourse. Their utterances are typically not longer than a single paragraph. Structure of the dominant language is still evident in the use of false cognates, literal translations, or the oral paragraph structure of the speaker's own language rather than that of the target language. While the language of Advanced-Low speakers may be marked by substantial, albeit irregular flow, it is typically somewhat strained and tentative, with noticeable self-correction and a certain “grammatical roughness.” The vocabulary of Advanced-Low speakers is primarily generic in nature. Advanced-Low speakers contribute to the conversation with sufficient accuracy, clarity, and precision to convey their intended message without misrepresentation or confusion, and it can be understood by native speakers unaccustomed to dealing with non-natives, even though this may be achieved through repetition and restatement. When attempting to perform functions or handle topics associated with the Superior level, the linguistic quality and quantity of their speech will deteriorate significantly. (pp. 84-85).

ATTACHMENT C: Assessment Data


Assessment #6


ACTFL Oral Proficiency Interview (OPI)


2006-07:  OPIs, Official Academic Institutional Upgrades


N=4


		

		Intermediate


Low

		Intermediate


Mid

		Intermediate


High

		Advanced


Low

		Advanced


Mid

		Advanced


High

		Superior



		Number of Candidates

		1

		2

		

		1

		

		

		





2007-08:  OPIs, Official Academic Institutional Upgrades


N=3

		

		Intermediate


Low

		Intermediate


Mid

		Intermediate


High

		Advanced


Low

		Advanced


Mid

		Advanced


High

		Superior



		Number of Candidates

		

		1

		

		

		

		

		2





Assessment 6 (OPI)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 7: Additional Assessment Addressing ACTFL Standards

Professional Development Plan

Brief Description of the Assessment:


As a requirement for the methods class EDLA 4633, Methods and Materials for Teaching Languages in the Secondary School, which candidates complete prior to their teaching internship, all candidates must write a professional development plan.  The plan must include four parts: 1) A reflection on the philosophy of education statement that each candidate writes as a part of the Introduction to Secondary Education (SCED 2514) class, but it must be elaborated on more fully to include the candidate’s views regarding the foreign language teaching theories discussed in the early part of the Methods class; 2) Identification of the candidate’s immediate professional development needs; 3) Specific measures that the candidate plans to take during the final year of the program to meet his or her professional development needs; and 3)  A description of plans for professional growth after graduation from the program.  See Attachment A below (Instructions/Guidelines) for a full description of the assessment.  Candidates are required to revisit this assessment during their internships and to write a briefer, updated professional development plan describing new professional development needs that they may have discovered and action plans for meeting these needs as well as a description of professional development activities in which they have engaged during the year.  This assignment must be uploaded to the candidate’s electronic portfolio, and it is evaluated globally as a required part of the portfolio.  

Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment addresses the following standards:

· Standard 6.a.: Engaging in Professional Development: Candidates must identify professional development needs and create not only an action plan for engaging in professional development during the final year of their program but also long-term plans for lifelong professional growth.

· Standard 3.a.: Understanding Language Acquisition and Creating a Supportive Classroom: In the first section of the professional development plan, candidates must discuss language learning theories and clearly tie them to their personal philosophy of teaching in a foreign language classroom.

Summary of Assessment Data:



See Attachment B below for the rubric used to score this assignment, which candidates are given in advance along with the description of the assignment (Instructions/Guidelines). As seen in the data chart in Attachment C below, in the fall of 2006, all candidates scored in the “acceptable” or “target” ranges in all but one criterion on the scoring rubric.  Two candidates scored in the “Unacceptable” range in “Reflection on foreign language philosophy,” since they did not initially clearly link their philosophy of teaching foreign languages to the language acquisition theories studied in class.  These two candidates attended a review discussion of the material and received additional instruction regarding the specific requirements of this assessment.  They then revised this section of their professional development plans to the satisfaction of the instructor; however, the “unacceptable” range data is still reported here for this assessment.  In 2007, both candidates were able to score in the “target” range for all criteria with the exception of one of the candidates, whose “plan for continued professional growth” lacked detail. 

Rationale for How Data Demonstrate Mastery of Standards:


The assessment data show that, prior to their teaching internships, our candidates were able to identify and describe their most pressing professional development needs and could construct an action plan for the professional development activities that they would engage in during the final year of their teacher education programs.  They were also able to make longer-term plans for engaging in continued professional development as they graduate and eventually enter the profession.  With the exception of two candidates in 2006, who received additional instruction in this area and eventually demonstrated competency, all candidates were able to discuss language learning theories and tie them to their own personal philosophy of foreign language teaching.

ATTACHMENT A: Assessment Description

Professional Development Plan


EDLA 4633


Dr. Ruth Owens


Instructions / Guidelines


1.  Reflection on philosophy of education statement:


Reflect on the original philosophy of education statement that you wrote and submitted to be admitted to the teacher education program.  Elaborate more specifically on your philosophy with regard to teaching a foreign language.  In terms of the theories described in the opening chapters of Teacher’s Handbook, explain your own views regarding the type of foreign language instruction that you would like to provide.


2.  Identification of your immediate professional development needs:


What do you need to work on this year in your quest to become the best possible foreign language teacher that you can become?  Why do you have these needs?  What, in general, do you need to do to improve your knowledge, skills and dispositions in these areas?


3.  Specific measures to be taken during final year of program:

Specifically describe what you could do and will do to improve your knowledge, skills, and dispositions during the final year of your teacher education program (including during the internship).  Describe at least three steps in an action plan that you will undertake to develop yourself professionally.  Be ambitious, yet realistic, as you create your plan.


4.  Plan for continued professional growth:


Briefly describe your plans for continued professional growth after you become a teacher.  Explain the directions that you plan to take and what steps you will need to take to reach your professional goals while continuing to cultivate your knowledge, skills, and dispositions.

ATTACHMENT B: Scoring Information

Professional Development Plan Rubric


Rubric is used to evaluate professional development plans of candidates in the BSE program in foreign languages in the foreign language methods course, EDLA4633.

		

		Unacceptable (Approaches Standard)


0-12 points




		Acceptable 


(Meets Standard)


13-17 points




		Target


(Exceeds Standard)


18-20 points



		Overall


Presentation




		Sloppy or disorganized presentation with little or no attention to details. Includes


some required components, but not all are complete, typed and arranged according to


guidelines.  Descriptions not complete, or lack accuracy.

		Neat presentation with some attention to details.  Includes most required components,


typed and arranged according to guidelines. Descriptions are generally well presented and accurate.

		Exceptionally professional presentation with attention to detail. Includes all required components, typed and arranged according to


guidelines. Descriptions are clearly presented and accurate.



		Reflection on philosophy of foreign language education

		Reflection is general in nature and loosely ties theories of foreign language learning to the candidate’s personal philosophy.

		Reflection provides some details regarding language learning theories and outlines the candidate’s personal philosophy with some elaboration.

		Reflection provides rich details regarding language learning theories and clearly ties them to the candidate’s personal philosophy, which is also described richly and with great detail.



		Immediate professional development needs

		Some general professional development needs are identified.  No clear connection between these needs and their origins is established, or no mention is made of why these needs are present.

		Immediate professional development needs are outlined and their origins are mentioned.  The connection between the needs and why the candidate has these needs is not fully explored.

		Immediate professional development needs are clearly described and their origins explained fully.



		Action Plan

		An action plan is present but steps are not clear.  Descriptions lack detail or do not follow logically from the already established professional development needs.

		Three steps or actions are described, and these follow logically from the already established professional development needs.  Descriptions lack some detail or are not realistic at this point in the candidate’s program.

		At least three steps or actions are clearly delineated and described.  Steps are ambitious and realistic for the final year of the teacher education program.



		Plan for continued professional growth

		Plans for continued professional growth are unclear or not clearly described.  A description of the relationship between goals and planned actions is missing or vague.

		Plans for continued professional growth are outlined generally and the relationship between planned actions and the candidate’s professional goals is clear.  Some detail in descriptions is lacking. 

		Plans for continued professional growth are clearly described and demonstrate reflection on the candidate’s professional goals.  Planned actions are clearly related to goals, and this relationship is clearly explained.



		Total and notes


________




		

		

		





Attachment C: Assessment Data


Assessment 7


Professional Development Plan


EDLA 4633: Methods and Materials of Teaching 


Foreign Languages in the Secondary Schools


Overall Performance on Assessment


N = 7


		

		Unacceptable

		Acceptable

		Target



		Fall, 06

		

		3

		2



		Fall, 07

		

		

		2





Disaggregated Data

Fall, 2006


N= 5

		

		Unacceptable

		Acceptable

		Target



		Overall presentation




		

		3

		2



		Reflection on philosophy of foreign language education


[ACTFL 3.a.]

		2

		2

		1



		Immediate professional development needs


[ACTFL 6.a.]

		

		2

		3



		Action Plan


[ACTFL 6.a.]

		

		3

		2



		Plan for continued professional growth [ACTFL 6.a.]

		

		2

		3





Fall, 2007


N= 2

		

		Unacceptable

		Acceptable

		Target



		Overall presentation




		

		

		2



		Reflection on philosophy of foreign language education


[ACTFL 3.a.]

		

		

		2



		Immediate professional development needs [ACTFL 6.a.]

		

		

		2



		Action Plan


[ACTFL 6.a.]

		

		

		2



		Plan for continued professional growth [ACTFL 6.a.]

		

		1

		1





Assessment 7 (Professional Development Plan)



    7.  NCATE Category
Foreign Language Education-Spanish

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

7-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Initial License in Spanish

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 



state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ACTFL 
standards. (Response limited to 4,000 characters)

Arkansas State University BSE in Spanish Program Report
Section I: Context Statement
With an enrollment of approximately 10,300 students, Arkansas State University-Jonesboro (ASU-J) is 
the largest of the seven campuses of the Arkansas State University System. Founded in 1909 as a 
regional agricultural training school, ASU is the only comprehensive public university located in 
Northeast Arkansas. Programs at the specialist's, master's, bachelor's and associate's degree levels are 
available through the nine colleges of the university, and the institution offers doctoral programs in 
Educational Leadership, Environmental Science, Heritage Studies, and Molecular Biosciences. In the 
region serviced by the institution, ASU is well known for its excellent programs in teacher education. 
The BSE in Spanish degree is a secondary-level (7-12) teacher education program qualifying candidates 
to apply for initial licensure upon completion of the degree. It is housed in the Department of 
Languages, in the College of Humanities and Social Sciences. However, faculty members in each 
content area department who are responsible for teacher preparation are also members of the 
Professional Education Unit, and the Head of the Professional Education Unit is also the Dean of the 
College of Education (COE). The Department of Languages is one of eleven non-COE departments of 
the University with teacher education programs. Thus, faculty members who are responsible for teacher 
preparation have the opportunity to work very closely on a regular basis with colleagues from the COE 
and from many other departments who have a variety of teacher education-related responsibilities within 
the Professional Education Unit. The Professional Education Unit has a governance system that includes 
all programs in the decision-making process. 
1. State and Institutional Policies
The Arkansas Department of Education (ADE) regulates certification standards for public school 
teachers in the State of Arkansas. Upon completion of an approved program at ASU, and pursuant to 
successful licensure application procedures, the ADE issues an Initial License to beginning teachers. 
Candidates in Spanish pursue certification to teach at the secondary (7-12) level only. The Professional 
Education Unit and its various shared-governance entities oversee policies for admission, retention, and 
exit from the many teacher education programs within the Unit. Committees within the Unit make 
decisions regarding curriculum, requirements for field experiences, Unit assessments, and all changes to 
teacher education programs at the elementary, mid-level and secondary levels. 
Candidates for the BSE degree in Spanish must complete a 124 credit-hour program of study (see 
attachment), including 46-49 credit-hours of requirements in general education, a 33 credit-hour major 
in Spanish, professional education requirements of 33 credit-hours, 6-9 hours of electives, and an 
additional course in oral communication and one in health. The ADE requires that all candidates 
licensed to teach in the State of Arkansas complete a health course, and the ASU course that meets that 
requirement is HLTH 2513, Principles of Personal Health. Historically, the ADE also required a course 
in Oral Communication, but in 2000, that requirement was dropped and programs were permitted to 
determine whether or not an oral communication requirement should exist for its candidates and how 
such a requirement could be met. The Department of Languages decided to keep the oral communication 
requirement, which candidates must fulfill by taking the course SCOM 1203, Oral Communication.
The ADE requires candidates pursuing licensure in secondary Spanish to take and pass three separate 
PRAXIS II exams: Spanish Content Knowledge, Spanish Productive Skills, and Spanish Pedagogy. 



Minimum passing scores on these exams are likewise determined by the ADE.

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

2.
Early Field Experiences
Field I: BSE Spanish students complete two early field experiences, each of which is completed in 
conjunction with a required course in the program. The Field I (initial) field experience is completed as a 
part of SCED 2514, Introduction to Secondary School Teaching, and is supervised by the instructor of 
that course. This class is taken during the sophomore year, prior to the candidate’s admission to the 
Teacher Education Program. Each candidate is assigned to an area secondary school for the equivalent 
of 30 clock-hours of observation and instruction-related experiences. For this initial field experience, 
students in the BSE program in Spanish are often, though not always, assigned to Spanish classrooms. A 
number of assignments from this class and field experience, including several field reflections, are 
required components of the first phase of each candidate’s electronic portfolio, which is reviewed by the 
Spanish BSE Program Coordinator at the time of application for admission to the Program.
Field II: The second early field experience of the program usually takes place during the junior year as a 
major component of the course SCED 3515, Performance-Based Instructional Design. Each candidate is 
placed with a secondary-level Spanish teacher in his or her classroom for at least 45 clock-hours, during 
which the candidate serves as an aide, tutor and assistant. Candidates also teach several classes 
throughout the semester, under the supervision of the classroom teacher and the university instructor of 
the course. Since almost all candidates take SCED 3515 concurrently with EDLA 4633, Methods and 
Materials for Teaching Foreign Languages in the Secondary School, they discuss their lessons with the 
Coordinator of the Spanish BSE Program (who teaches the methods class) prior to teaching the lessons. 
In this way, the Program Coordinator can ensure that lessons are standards-based and reflect sound 
language learning principles. Lesson plans, field reflections and several other assignments from this 
experience must be included in each candidate’s Pre-Internship Portfolio, which is submitted for review 
to the Spanish BSE Program Coordinator.
Site Assignments for Field Experiences: In order to ensure that candidates benefit from variety and 
diversity in educational settings, sites selected for the three field experiences (Field I, Field II and the 
teaching internship) in each candidate’s program must include schools that vary by size and diversity of 
student population. All of the available sites have been classified into three categories, according to the 
diversity of the student population, and schools in each category are further categorized according to 
size. Candidates are placed in one school site from each diversity category and must have one 
experience at a large school, one experience at an average-to-small school, and one experience can be at 
either size school. Since there are relatively few Spanish BSE candidates requiring field experience 
placement during any given semester, the process of selecting classroom sites and clinical supervisors 
for field experiences is a collaborative effort initiated by the Office of Professional Education Programs, 
but with input from the Coordinator of the Spanish BSE Program. 
Teaching Internship in Spanish: All candidates complete a full-semester, 16-week teaching internship 
during their last semester at ASU, after all course work has been completed. The teaching internship 
requires each candidate to function in the total teaching role by maintaining and performing all functions 
and activities normally performed by the clinical supervisor. The intern gradually assumes responsibility 
for the classroom and takes on full responsibility for all classes for no less than 3 weeks for an 8-week 
placement and no less than 4 weeks for a 16-week placement. 
In addition to all duties and responsibilities associated with teaching classes and working with students 
at the internship site, candidates must complete several other assignments and include them in their 
electronic Internship Portfolio. These assignments include the variety of tasks included in the Internship 
Work Sample (see Assessment 5), an update of the candidate’s Professional Development Plan (see 



Assessment 7), field reflections, and the creation of the Internship Portfolio. 
The university supervisor of the internship is the Coordinator of the Spanish BSE program. She is 
currently the only faculty member in the Department specializing in Foreign Language Education; she 
has an Ed.D. in Curriculum and Instruction with emphasis in Foreign Language Education, six years of 
experience teaching Spanish at the secondary level, and a record of ongoing participation and leadership 
in the field at the national level. 
The university supervisor makes a minimum of four observation visits to each intern’s site, two 
announced and two unannounced. An observation visit includes a brief pre-conference with the intern 
(when possible), followed by the observation of the intern’s teaching, a post-conference with the intern, 
and a post-conference with the clinical supervisor. Whenever possible, a three-way post-conference 
takes place, with both the intern and the clinical supervisor meeting with the university supervisor at the 
same time. For each visit, a formative assessment form structured according to the Conceptual 
Framework of the ASU Teacher Education Program is completed by the university supervisor and 
discussed with the intern, as well as the formative version of the Evaluation of Intern Teaching 
Performance for Interns in Foreign Languages (see Assessment 4). The clinical supervisor is responsible 
for completing and discussing four separate observations using the same forms at other times when the 
university supervisor is not necessarily present. These forms must be turned in to the university 
supervisor, who reviews them and may choose to consult with the clinical supervisor about them. The 
final, summative Evaluation of Teaching Performance for Interns in Foreign Languages is used, along 
with the intern’s electronic Internship Portfolio and the summative assessment form used for interns in 
all content areas of the Unit to determine the intern’s final grade for the teaching internship. 
Selection of Internship Sites and Clinical Supervisors: Sites are selected from Higher Learning 
Commission / North Central Association (NCA) schools (must have accreditation) that agree to 
participate in the preparation of teachers and that provide appropriate instructional and physical 
resources for the teaching internship. Sites must be located within a 60-mile radius of the ASU-
Jonesboro campus. Interns are not placed in a school in the school district from which they graduated nor 
in any school in which they completed a previous field experience. The decision to place a teacher intern 
in a given school setting is a cooperative agreement in which the school principal, the clinical supervisor, 
the university supervisor and the Coordinator of Teaching Internship and Field Experiences must all give 
consent. Clinical supervisors must hold a degree, preferably a master’s degree, be licensed to teach 
Spanish, and must have a minimum of three years of teaching experience teaching Spanish. The Office 
of Professional Education Programs, headed by the Coordinator of Teaching Internships and Field 
Experiences, works collaboratively with the university supervisor/Coordinator of Spanish BSE program 
to use the above-mentioned diversity classification of field experience sites to plan each candidate’s 
series of field experiences. The university supervisor is very familiar with the teaching styles and 
abilities of the clinical supervisors with whom each intern could be placed and is able to request 
placement with the clinical supervisor whose background and work best meet the needs of the intern. 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

3. Criteria for Admission, Retention, and Exit from Program
Admission into the Teacher Education program requires candidates to take and pass the three batteries 
of the Pre-Professional Skills Test (PPST), which are also known as the PRAXIS I exams. Minimum 
scores on these exams, established by the ADE, are as follows: 172 on the Reading, 173 on the Writing 
and 171 on the Mathematics exam. Candidates are also required to have a minimum GPA in all 
coursework of 2.5 and have at least a grade of “C” in ENG 1003 Freshman English I, ENG 1013 
Freshman English II, MATH 1023 College Algebra, SCED2514 Introduction to Secondary Teaching, 
and SCOM 1203 Oral Communications, or their equivalents from another university/college. Candidates 
are only eligible after completing a minimum of 30 semester hours. Furthermore, they must complete an 



evaluation of Career Decision Awareness and they must also submit a 2-page Philosophy of Education 
statement. At the time of application for admission to the Teacher Education Program, candidates in 
Spanish must take an unofficial Oral Proficiency Interview (OPI) with the Spanish BSE Program 
Coordinator, who is a certified ACTFL OPI tester. Results are discussed fully with each candidate, and 
an oral proficiency improvement plan is put together, as explained in more detail in Section IV, 
Assessment 6 (OPI), of this report. At this time, the Program Coordinator also reviews the initial phase 
of each candidate’s electronic portfolio. Finally, candidates are interviewed in English by the Program 
Coordinator and their applications are approved by a committee of faculty in the Department of 
Languages. This process ensures that each candidate meets all criteria for admission to the program.
In order to remain in good standing in the Teacher Education Program, candidates must maintain a grade 
point average of 2.5 and earn a minimum of “C” on all professional education courses. Furthermore, a 
minimum grade of “C” is required on all coursework in Spanish. There are two retention checkpoints for 
each candidate, one at one year prior to the teaching internship semester and another at one semester 
prior to the internship semester. At each of these points, the Spanish BSE Coordinator must check and 
verify that the candidate has maintained the required GPA and grades on specific courses.
Candidates must meet the following performance requirements in order to be validated for the teaching 
internship:
1. Be admitted into the teacher education program
2. Senior standing with a minimum of 90 semester hours
3. Completion of all professional education/major courses with the exception of the teaching internship 
courses.
4. Attain a minimum grade point average of 2.5 in all course work and a minimum grade point average 
of 2.5 in the major area 
5. A medical examination report must be presented at the time of application
6. Attend the orientation sessions for the teaching internship
7. Verification of no conviction of a felony or other crimes specified in Arkansas Code Act 1310 of 1995 
and Act 1313 of 1997.
In order to complete the program, candidates must successfully complete the teaching internship and 
assignments associate with it, as described above. Before or during the internship, each candidate is 
required to take an official institutional upgrade OPI, administered by the Spanish BSE Program 
Coordinator, who is a certified ACTFL OPI tester. A tape is made of the OPI and is sent to Language 
Testing International (LTI) to be rated by a second rater. Results are again discussed with each candidate 
and a final improvement plan is written, if necessary. During the teaching internship the candidate is 
required to create a program-culminating electronic portfolio, with specific assignments and projects 
included and arranged in a template according to the ASU Teacher Education Conceptual Frameworks. 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

4. Relationship of the BSE in Spanish to the ASU Unit’s Conceptual Framework
The mission of the initial level teacher education programs at ASU is to prepare future educators who 
manifest commonly held beliefs about schools and society through the demonstration of specific areas 
of knowledge, skills and dispositions identified by public school professionals, the academic community 
of ASU, and national and state standards for the profession. With the understanding that the initial level 
of preparation is the beginning of the personal and professional formation of an educator, the theme for 
the ASU Teacher Education Program Conceptual Framework is “Learning to Teach, Teaching to 
Learn.” The Teacher Education Outcomes that comprise the Conceptual Framework are as follows: 
1. Communication Skills: The teacher candidate demonstrates effective communication skills.
2. Professionalism: The teacher candidate behaves in a professional, ethical, and legal manner.
3. Curriculum: The teacher candidate plans and implements curriculum appropriate to the students, 
grade level, content, and course objectives.



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

4. Teaching Models: The teacher candidate implements a variety of teaching models.
5. Classroom Management: The teacher candidate utilizes appropriate classroom management strategies.
6. Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor student 
learning and to determine adjustments in learning activities.
7. Reflective Teaching: The teacher candidate utilizes action research to enhance teaching and learning.
8. Subject Matter: The teacher candidate understands the central concepts, tools of inquiry, and the 
structures of the discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for students.
Teacher candidates in Spanish are evaluated during Field I and Field II experiences using the ASU 
Conceptual Framework. During the teaching internship, candidates are evaluated using the ASU 
Conceptual Framework and the 16 Foreign Language Competencies (see Assessment 4), which are 
based on the ACTFL/NCATE Program Standards. The ASU Conceptual Framework, the 16 Foreign 
Language Competencies and the ACTFL/NCATE Program Standards align as follows:

ASU Conceptual Framework FL Competencies ACTFL/NCATE
1. Communication Skills 1 1.a., 1.b.,1.c. 
2. Professionalism 16 6.a.
3. Curriculum 2, 3, 7, 12, 13 1.a., 2.a., 2.c., 3.a., 3.b., 4.a., 
4. Teaching Models 4, 5, 6, 7, 8, 9, 2.b., 2.c., 3.a., 3.b., 
10, 11, 12, 13 4.a., 4.b., 4.c.
5. Classroom Management 4 3.a., 3.b.
6. Assessment 14, 15 5.a., 5.b.
7. Reflective Teaching 15 5.b.
8. Subject Matter 1 1.a., 1.b., 1.c.

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

5. Unique Program Assessments and Relationship of Program’s Assessments to the
Unit’s Assessment System

All programs within the Professional Education Unit, including the BSE Program in Spanish, participate 
fully in the Unit’s assessment system. Most of the Unit’s required assessments are attached to specific 
classes and then are required components of the candidate’s electronic portfolios, either at the initial 
stage, for the pre-internship portfolio, or for the culminating internship portfolio. For example, as a 
component of SCED 2514, Introduction to Secondary School Teaching, candidates must write a mission 
statement and a philosophy of education statement. The candidate uploads both to the initial electronic 
portfolio, which is reviewed by the Coordinator of the Spanish BSE Program when candidates seek 
admission to the Teacher Education Program. All programs in the Unit use the same rubric to assess the 
program-culminating Internship Portfolio, and all programs likewise use the same summative evaluation 
form for teaching interns, which is based on the ASU Teacher Education Conceptual Framework.
The BSE in Spanish Program develops candidates’ foreign language proficiency in all areas of 
communication, with special emphasis on oral proficiency. All upper-level courses are taught entirely in 
Spanish, and students are urged to practice speaking the language at every available opportunity, both 
inside and outside of class. The program includes required courses in language, linguistics, culture and 
literature (see Program of Study attachment). The program provides opportunities for candidates to 
participate in either a structured study abroad program or in an intensive immersion experience in the 
Hispanic community. They may choose from a full-semester program in Huelva, Spain, or a 4-week 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

summer program in Costa Rica, and a Spanish Internship, which fulfills an upper-level Spanish elective 
and allows candidates to engage in service-learning by working closely with area Hispanics. Candidates 
experience technology in all Spanish classes that they take in the program and are expected to fully 
integrate the use of technology in their own classrooms during field experiences.
Most BSE in Spanish Program assessments are linked to the Unit assessment system through the 
electronic portfolio. Candidates in Spanish upload Assessments 1, 3, 5, and 7 (PRAXIS II scores, the 
Unit Plan, the Intern Work Sample, and the Professional Development Plan) to their Pre-Internship or 
Internship Electronic Portfolios. Specific rubrics aligned to ACTFL/NCATE Program Standards are used 
to evaluate candidate performance on Spanish BSE assessments, including also Assessments 2 and 4 (the 
Outcome Assessment and the Evaluation of Teaching Intern Performance for Interns in Foreign 
Languages). Candidates must identify and upload additional artifacts from work done in the program to 
demonstrate their attainment of the competencies listed in the ASU Conceptual Framework, “Learning to 
Teach, Teaching to Learn.” A rubric used by the entire Unit is then applied by the Coordinator of the 
BSE Program in Spanish to assess each candidate’s Internship Portfolio. 
Assessments that are totally unique to the BSE Program in Spanish include the following: 1) ACTFL 
OPI, administered as an unofficial OPI at the candidate’s application for admission to the Teacher 
Education Program, and administered again as an official institutional upgrade during the semester of the 
teaching internship; 2) the Professional Development Plan (see Assessment 7); 3) the Outcome 
Assessment, which is a departmental exit exam (see Assessment 2), although other programs may use 
similar exams; 4) the Intern Work Sample (see Assessment 5); the Unit Plan (see Assessment 3); and 6) 
the Evaluation of Teaching Intern Performance for Interns in Foreign Languages (see Assessment 4), 
although one other program has a content-area specific form that it uses. 

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

BSE Spanish Program of Study

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
BSE in Spanish (baccalaureate program)

# of Candidates # of Program



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Academic Year
Enrolled in the

Program
Completers(4)

2007-08 6 3

2006-07 8 4

2005-06 6 1

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Faculty Member Name Dr. Ruth Owens

Highest Degree, Field, & 
University(5) Ed.D., Curriculum and Instruction, West Virginia University

Assignment: Indicate the role 
of the faculty member(6)

Faculty; university supervisor of teaching internships; methods instructor; all 
administration of program

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Achieved OPI tester certification in Spanish; ACTFL/NCATE Program Reviewer; 
Member of Editorial Review Board for NECTFL Review 

Teaching or other 
professional experience in P-
12 schools(11)

6 years of Spanish teaching experience in a 7-12 school; supervision of interns in 
7-12 schools; conduct professional development for 7-12 teachers

    10.  Complete the ACTFL/NCATE Program Self-Assessment Table and attach below. 
Go to the following URL for a copy of this table. Save it to your computer, fill it out, and then 
upload it below. 
http://www.ncate.org/ProgramStandards/ACTFL/ACTFLAttachmentformt.doc

ACTFL/NCATE Program Self-Assessment Table

See Attachments panel below.



SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
ACTFL standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II Spanish 
Content Knowledge

PRAXIS II 
Productive Skills

PRAXIS II Spanish 
Pedagogy

State Licensure 
Exams

Semester prior to 
internship is 

recommended, but 
some candidates 
take some exams 
(since there are so 
many) during the 
semester of the 

internship
Assessment #2: 
Content knowledge 
in langugage to be 
taught (required)

Outcome 
Assessment

Departmental 
Program Exit Exam

(comprehensive 
exam)

Semester prior to 
internship

Assessment #3: 
Candidate ability to 
plan (required)

Unit Plan

Comprehensive 
unit plan with 
lesson plans, 
materials and 
assessments

Methods course 
taken prior to 

internship (EDLA 
4633)

Assessment #4: 
Student teaching 
(required)

Evaluation of 
Intern Teaching 
Performance (FL 

specific)

Summative 
assessment of 

teaching 
knowledge, skills 
and dispositions

End of internship

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Intern Work 
Sample

Work sample 
demonstrating 

candidate’s effect 
on student learning

Conducted during 
internship and 

submitted at end of 
internship

Assessment #6: 
Additional 
assessment that 
addresses 
candidates oral 
proficiency
(required)

ACTFL Oral 
Proficiency 
Interview

Unofficial OPI and
Institutional 

academic upgrade 
OPI

At admission to 
program and 

during
Semester of 
internship

Assessment #7: 
Additional 
assessment that 
addresses ACTFL 
standards 
(required)

Professional 
Development Plan

Reflective essay / 
project

Methods course 
taken prior to 

internship (EDLA 
4633) and updated 
during internship

Assessment #8: 
Additional 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

assessment that 
addresses ACTFL 
standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each ACTFL standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple ACTFL standards.

  #1 #2 #3 #4 #5 #6 #7 #8
1. Language, Linguistics, Comparisons. Candidates (a) demonstrate a high 
level of proficiency in the target language, and they seek opportunities to 
strengthen their proficiency (See the supporting explanation and rubrics 
for required levels of proficiency.); (b) know the linguistic elements of the 
target language system, recognize the changing nature of language, and 
accommodate for gaps in their own knowledge of the target language 
system by learning on their own; and (c) know the similarities and 
differences between the target language and other languages, identify the 
key differences in varieties of the target language, and seek opportunties to 
learn about varieties of the target language on their own. 

gfedc gfedcb gfedc gfedc gfedc gfedcb gfedc gfedc

2. Cultures, Literatures, Cross-Disciplinary Concepts. Candidates (a) 
demonstrate that they understand the connections among the perspectives 
of a culture and it's practices and products, and they integrate the cultural 
framework for foreign language standards into their instructional practices; 
(b) recognize the value and role of literary and cultural texts and use them 
to interpret and reflect upon the presepctives of the target cultures over 
time; and (c) integrate knowledge of other disciplines into foreign 
language instruction and identify distinctive viewpoints accessible only 
through the target language. 

gfedc gfedcb gfedc gfedcb gfedc gfedc gfedc gfedc

3. Language Acquisition Theories and Instructional Practices. Candidates 
(a) demonstrate an understanding of language acquisition at various 
developmental levels and use this knowledge to create a supportive 
classroom learning environment that includes target language input and 
opportunities for negotiation of meaning and meaningful interaction and 
(b) develop a variety of instructional practices that reflect language 
outcomes and articulated program models and address the needs of diverse 
language learners. 

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

4.Integration of Standards into Curriculum and Instruction. Candidates (a) 
demonstrate an understanding of the goal areas and standards of the 
Standards for Foreign Language Learning and their state standards, and 
they integrate these frameworks into curricular planning; (b) integrate the 
Standards for Foreign Language learning and their state standards into 
language instruction; and (c) use standards and curricular goals to 
evaluate, select, design, and adapt instructional resources. 

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

5. Assessment of Language and Cultures. Candidates (a) believe that 
assessment is ongoing, and they demonstrate knowledge of multiple ways 



of assessment that are age- and level- appropriate by implementing 
purposeful measures; (b) reflect on the results of student assessments, 
adjust instruction accordingly, analyze the results of assessments, and use 
success and failure to determine the direction of instruction; and (c) 
interpret and report the results of student performances to all stakeholders 
and provide opportunity for discussion. 

gfedc gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedc

6. Professionalism. Candidates (a) engage in professional development 
opportunties that strengthen their own linguistic and cultural competence 
and promote reflection on practice and (b) know the value of foreign 
languge learning to the overall success of all students and understand that 
they will need to become advocates with students, colleagues, and 
members of the community to promote the field. 

gfedc gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 



text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  CONTENT KNOWLEDGE: State licensure tests or professional examinations of content 
knowledge. ACTFL standards addressed in this entry could include but are not limited to 
standards 1 and 2. If your state does not require licensure tests or professional examinations in the 
content area, data from another assessment must be presented to document candidate attainment 
of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 1 (PRAXIS II)

See Attachments panel below.

    2.  CONTENT KNOWLEDGE: Assessment of content knowledge(15) in the language to be 
taught. ACTFL standards addressed in this entry could include but are not limited to Standards 1 
and 2. Examples of assessments include comprehensive examinations; written 
interprersonal/presentational tasks; capstone projects or research reports addressing cross-
disciplinary content; philosophy of teaching statement that addresses the role of culture, literature, 
and cross-disciplinar content; and other portfolio tasks(16). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2 (Outcome Assessment)

See Attachments panel below.

    3.  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND 
DISPOSITIONS:Assessment that demonstrates candidates can effectively plan classroom-based 
instruction. ACTFL standards that could be addressed in this assessment include but are not 
limited to Standards 3, 4 and 5. Examples of assessments include the evaluation of candidates' 
ablities to develop lesson or unit plans, individualized educational plans, needs assessments, or 
intervention plans. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment 3 (Unit Plan) Daily Lesson Plan Template

See Attachments panel below.

    4.  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS: 
Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively 
in practice. ACTFL standards that could be addressed in this assessment include but are not 
limited to standards 3,4,5 and 6. An assessment instrument used in student teaching should be 
submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4 (Intern Performance)

See Attachments panel below.

    5.  EFFECTS ON STUDENT LEARNING. Assessment that demonstrates candidate effects on 
student learning. ACTFL standards that could be addressed in this assessment include but are not 
limited to Standard 3,4, and 5. Examples of assessments include those based on student work 
samoles, portfolio tasks, case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5 (Intern Work Sample)

See Attachments panel below.

    6.  CONTENT KNOWLEDGE: Assessment that demonstrates candidates are orally proficient in 
the languages to be taught, according to proficiency levels stipulated in Standard 1.a. Results of the 
OPI/TOPT should be submitted. ACTFL standard addressed in this entry is Standard 1. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6 (OPI)

See Attachments panel below.

    7.  Additional assessment that addresses ACTFL standards. Examples of assessments include 
evaluations of professional development experiences, memberships in professional organizations, 
conference partcipation, philosophy statements, and case studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7 (Professional Development Plan)

See Attachments panel below.



    8.  Additional assessment that addresses ACTFL standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks,licensure tests not reported in #1 and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Section V: Use of Assessment Results to Improve 
Candidate and Program Performance

The careful analysis of assessment results clearly is the key to improving candidate and program 
performance. Our program is engaged in the ongoing process of “closing the loop,” or using the results 
of the various assessments discussed in this report to strengthen the program in order to better prepare 
our candidates for the rigors of a career in the secondary-level Spanish classroom. In this section of the 
report, we will summarize principal findings from the evidence provided by the assessment data, will 
interpret these findings, and will describe changes made or planned for in the program as a result. This 
section of the report will be organized around 1) content knowledge, 2) professional and pedagogical 
knowledge, skills, and dispositions, and 3) impact on student learning. 

Content Knowledge
Although our program only officially began to use the OPI as an assessment in 2006, earlier PRAXIS II 
exams, particularly the Productive Skills exams, showed that our candidates were not reaching the level 
of speaking proficiency needed to teach Spanish in today’s proficiency-oriented, standards-based foreign 
language classroom. Reasons for the low levels of proficiency, including the dearth of FLES programs 
in the region and the fact that some of our candidates begin language study for the first time at the 
university level, have already been discussed in other sections of this report. 
To begin to address the need for higher levels of Spanish speaking proficiency among our candidates, 
we created and implemented the Spanish Internship (SPAN 4703) in the fall of 2006. We were, and still 
are, aware that many of our candidates are not able to commit themselves to an extended period of study 
abroad. Some are non-traditional students with families, and even most of our traditional students must 
work many hours a week to make ends meet. The Spanish Internship provides a local option for 
candidates who need to immerse themselves in the Spanish language and Hispanic culture. Most 
students work at the Hispanic Community Center in Jonesboro, where they are surrounded by Spanish-
speaking people and perform duties assigned to them by the Director of the Center, Ms. Gina Gómez. 
The internship is coordinated by a member of the Spanish faculty, and students must create a portfolio 
of their work, including reflections and artifacts demonstrating the completion of projects. Everything in 



the portfolio is, of course, written in Spanish. 
We have compared OPI levels and PRAXIS II scores of candidates who have completed the internship 
with those who have not, but no clear patterns have emerged. This is due in part to the fact that our 
program is so small and that there are a few heritage speakers whose scores tend to skew the data when 
such comparisons need to be made. We continue to strongly encourage all Spanish BSE candidates to 
choose the Spanish Internship, and it is very possible that we will consider requiring it of BSE students 
during the coming year.
The Department of Languages is very happy to welcome its new chair to ASU this fall. Due to a number 
of very unfortunate circumstances, the Department has been without a chair for the past two years. Even 
though the Chair of the Department of English and Philosophy was listed as our acting chair, no 
decisions could be made during this time and no new initiatives could be started. Thus, it has been 
extremely difficult to address the issue of our candidates’ proficiency with the Spanish faculty in any 
meaningful way. In fact, as is the case in many similar departments, some of our faculty members do not 
have a clear understanding of the guiding principles of the K-16 Standards for Foreign Language 
Learning in the 21st Century nor of the requirements of the ACTFL/NCATE Program Standards. Since 
her arrival on campus just a few weeks ago, the new chair of the Department has shown great interest in 
addressing the crucial issue of speaking proficiency. It seems clear that we will pursue some or all of the 
measures that we have already begun to discuss: 
• Ongoing departmental oral assessments integrated into all classes and conducted by all Spanish faculty 
members
• Strict enforcement of the speaking proficiency improvement plans that are written at entry into the 
Teacher Education Program
• Requiring that the official institutional upgrade OPI be taken prior to the teaching internship and that a 
minimum level be reached before starting the internship. This would need to be phased in gradually.
• Workshops for faculty members on key aspects of the K-16 Standards for Foreign Language Learning 
in the 21st Century and the requirements of the ACTFL/NCATE Program Standards
• Requiring all BSE Spanish candidates either to participate in a structured study abroad program or in 
the Spanish Internship (SPAN 4703) as an immersion experience

Professional and Pedagogical Knowledge, Skills, and Dispositions
Assessment data show that our candidates generally are meeting the expectations contained in the 
ACTFL/NCATE Program Standards with regard to pedagogical knowledge, skills, and dispositions. 
There are some areas, however, in which strong performances are not consistently evident throughout all 
assessments during the data-reporting period. For example, data from Assessment 3 indicates that 
candidates are able to plan to address the needs of diverse language learners and to plan standards-based 
lessons using a variety of instructional strategies that promote language acquisition and involve all three 
modes of communication. However, when actually carrying out classroom instruction (see Assessment 
4), candidates did not always fully implement such plans. Our interpretation is that there may be a lack 
of connection between the process of cognitively planning for standards-based, proficiency-oriented 
lessons and actually bringing them to life in the classroom. In some cases, candidates may be focused on 
fulfilling requirements when they plan lessons for a unit plan assignment in a methods class without 
fully comprehending why these requirements exist or how to put them into practice in reality. Since the 
early field experiences of the program occur either before or during the semester when the methods class 
is taken, candidates have not fully assimilated these concepts during the classroom teaching associated 
with these experiences.
For this reason, there will be some changes made to the structure of the methods class this fall. Early in 
the semester, videotaped model lessons will be used to more clearly demonstrate the concepts of 
negotiation of meaning, meaningful communication, and interpersonal communication in pairs and small 
groups. Numerous smaller practice teaching assignments will be made, and each student will have to 
teach very brief lesson segments to connect the elements of standards-based teaching being discussed 
more closely to actual practice. In the past, the hands-on teaching requirement of the class has been for 



each student to do two longer micro-teaching lessons, with the second one being videotaped for 
reflective analysis. The goal this year will be for each candidate to do a brief practice lesson segment 
each week (the class meets twice a week) for ten weeks in the middle of the semester and then one 
longer lesson towards the end of the semester. In this way, it is hoped that candidates will begin to feel 
more comfortable with integrating activities requiring negotiation of meaning and meaningful 
communication, along with the practice of oral interpersonal communication in pairs and small groups. 
Later, during their teaching internships, they will then possess some hands-on experience with these 
concepts so that they can build on this experience to incorporate these concepts more fully into their 
classroom teaching at the secondary level.

Impact on Student Learning
A thorough review of all assessment data involving candidate ability to assess student learning shows 
that our candidates (with the exception of one) have demonstrated acceptable skills in this area. In 
addition to the assessments submitted in this report, they also complete a number of other assessments, 
both for the methods class and during the teaching internship, that involve reflecting on their skills and 
the effectiveness of their teaching. However, the assessment data submitted in this report also shows that 
some candidates have lacked the ability to systematically collect data to analyze the impact of their 
teaching on student learning. While the entire Teacher Education Unit at ASU is faced with this issue 
and we are working together to address it at the Unit level, in order to address it immediately in the 
Spanish BSE program, we will include some additional information and practice in this area this fall in 
the methods class. A full class meeting will be devoted to this issue, and several data collection methods 
will be demonstrated. At least one of the practice-teaching lesson segments (see section above) as well 
as the longer practice lesson at the end of the semester will include some element of data collection and 
analysis with the purpose of determining the impact of the candidate’s teaching on student learning, and 
candidates will have to reflect on their practice-teaching to pinpoint specific changes that could be made 
to have a more positive impact on student learning. In this way, again, candidates will gain hands-on 
experience with this concept so that they will be more comfortable and knowledgeable when asked to 
complete all of the elements of the Intern Work Sample (Assessment 5) during their internships.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


