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* Note: In this document, pre-service teachers refer to university students who take this course, and students refer to elementary students. 

1. Proposed Course Prefix and Number (For variable credit courses, indicate variable range.)

 RDNG 3123
2. Course Title – if title is more than 30 characters (including spaces), provide short title to be used on transcripts.  Title cannot have any symbols (e.g. slash, colon, semi-colon, apostrophe, dash, and parenthesis).  Please indicate if this course will have variable titles (e.g. independent study, thesis, special topics).

Content Area Reading and Writing in Elementary School
Content Reading Writing Elem
3. Will this course be lecture only, lab only, lecture and lab, activity, dissertation, experiential learning, independent study, internship, performance, practicum, recitation, seminar, special problems, special topics, studio problems, student exchange, occupational learning credit, or course for fee purpose only (e.g. an exam)?  Please choose one.

Lecture 

4. What is the grade type (i.e. standard letter, credit/no credit, pass/fail, no grade, developmental)?

Standard letter
5. Is this course dual listed (undergraduate/graduate)? 

No
6. Is this course cross listed?  (If it is, all course entries must be identical including course descriptions.  It is important to check the course description of an existing course when adding a new cross listed course.)

No
7. Brief course description (40 words or fewer) as it should appear in the bulletin.

Focuses on instructional approaches to address the literacy demands in elementary content areas including supporting  students’ learning, teaching reading and writing strategies, and serving the diverse needs of students in curricular areas.
8. Indicate all prerequisites and if this course is restricted to a specific major, which major.  (If a student does not have the prerequisites or does not have the appropriate major, the student will not be allowed to register).

a. Are there any prerequisites? Yes  

Admission to Teacher Education Program, ELED 3053, ELED 3163, ELED 3183, RDNG 3203.
b. Why? 

This course is one of the upper level courses in K-6 Elementary Teacher Education program. Teaching reading provides foundational and theoretical backgrounds of teaching literacy in elementary grades, and this course extends knowledge about teaching reading and writing in content areas. 
9. Course frequency (e.g. Fall, Spring, Summer).    Not applicable to Graduate courses.

Fall, Spring 

10. Contact Person (Name, Email Address, Phone Number)

Ron Towery, rtowery@astate.edu, 870- 972-3059
11. Proposed Starting Term/Year

Fall 2015
12. Is this course in support of a new program? Yes

If yes, what program?  This is a revised licensure program with new coursework to support it.
BSE Elementary Education  

13. Does this course replace a course being deleted? No
If yes, what course?

Enter text...
Has this course number been used in the past? No
Submit Course Deletion Proposal-Bulletin Change Transmittal Form. 

14. Does this course affect another program? No
If yes, provide contact information from the Dean, Department Head, and/or Program Director whose area this affects.

Enter text...
15. Justification should include:

a. Academic rationale and goals for the course (skills or level of knowledge students can be expected to attain)

Pre-service teachers will be able to achieve the following goals as a result of taking this course: 1) Understand the literacy demands in content area learning; 2) understand literacy processes; 3) understand students’ learning and knowledge constructs take place through meaning-making modalities and practices; 4) understand the roles of teacher in supporting students’ reading and writing in content areas; and 5) understand the roles of reading and writing as tools in learning and assessments in content areas.
b. How does the course fit with the mission established by the department for the curriculum?  If course is mandated by an accrediting or certifying agency, include the directive.
The mission statement of the school is, “To generate and to disseminate knowledge through teaching, research and service… and to apply that knowledge to improve education and the quality of life for all individuals in a pluralistic and democratic society.”   This course provides opportunities for pre-service teachers to learn theories to explain the demands of literacy in content areas and to design lessons to teach reading and writing strategies. Pre-service teachers will be able to create a literate learning environment and to plan instructional approaches to support students’ learning and literacy development in content areas. 
This course also addresses the standards from accrediting agencies including International Reading Association, Association for Childhood Education International Elementary Education (ACEI), and InTASC Model Core Teaching Standards. 

ACEI Standards
1.0 Development, Learning, and Motivation--Candidates know, understand, and use the major concepts, principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge, and motivation.

2.1 Reading, Writing, and Oral Language—Candidates demonstrate a high level of competence in use of English language arts and they know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas.

3.1 Integrating and applying knowledge for instruction—Candidates plan and implement instruction based on knowledge of students, learning theory, connections across the curriculum, curricular goals, and community.

3.2 Adaptation to diverse students—Candidates understand how elementary students differ in their development and approaches to learning, and create instructional opportunities that are adapted to diverse students.

3.3 Development of critical thinking and problem solving—Candidates understand and use a variety of teaching strategies that encourage elementary students’ development of critical thinking and problem solving.

3.4 Active engagement in learning—Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, and positive social interaction and to create supportive learning environments.

3.5 Communication to foster collaboration—Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the elementary classroom.

4.0 Assessment for instruction—Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.

5.1 Professional growth, reflection, and evaluation—Candidates are aware of and reflect on their practice in light of research on teaching, professional ethics, and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students, families and other professionals in the learning community and actively seek out opportunities to grow professionally.

INTASC Standards

Standard #1: Learner Development

1(a) The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners’ needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of development.

1(d) The teacher understands how learning occurs--how learners construct knowledge, acquire skills, and develop disciplined thinking processes--and knows how to use instructional strategies that promote student learning.

1(e) The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical development influences learning and knows how to make instructional decisions that build on learners’ strengths and needs.

1(g) The teacher understands the role of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.

1(h) The teacher respects learners’ differing strengths and needs and is committed to using this information to further each learner’s development.

1(i) The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions as opportunities for learning.

1(j) The teacher takes responsibility for promoting learners’ growth and development.

Standard #2: Learning Differences 

2(a) The teacher designs, adapts, and delivers instruction to address each student’s diverse learning 

strengths and needs and creates opportunities for students to demonstrate their learning in different ways.

2(b) The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, communication, assessment, and response modes) for individual students with particular learning differences or needs.

2(c) The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings.

2(e) The teacher incorporates tools of language development into planning and instruction, including strategies for making content accessible to English language learners and for evaluating and supporting their development of English proficiency.

2(f) The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or needs.

2(g) The teacher understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths to promote growth.

2(h) The teacher understands students with exceptional needs, including those associated with disabilities 

and giftedness, and knows how to use strategies and resources to address these needs. 

2(i) The teacher knows about second language acquisition processes and knows how to incorporate 

instructional strategies and resources to support language acquisition.

2(j) The teacher understands that learners bring assets for learning based on their individual experiences, abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, family, and community values.

2(k) The teacher knows how to access information about the values of diverse cultures and communities and how to incorporate learners’ experiences, cultures, and community resources into instruction.

2(m) The teacher respects learners as individuals with differing personal and family backgrounds and various skills, abilities, perspectives, talents, and interests.

Standard #3: Learning Environments

3(i) The teacher understands the relationship between motivation and engagement and knows how to design learning experiences using strategies that build learner self-direction and ownership of learning.

3(j) The teacher knows how to help learners work productively and cooperatively with each other to 

achieve learning goals.

3(l) The teacher understands how learner diversity can affect communication and knows how to communicate effectively in differing environments.

3(m) The teacher knows how to use technologies and how to guide learners to apply them in appropriate, 

safe, and effective ways.

Standard # 4: Content Knowledge

4(a) The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners through learning progressions, and promote each learner’s achievement of content standards.

4(b) The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, question, and analyze ideas from diverse perspectives so that they master the content.

4(d) The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and makes connections to learners’ experiences.

4(g) The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.

4(h) The teacher creates opportunities for students to learn, practice, and master academic language in their content. 

4(l) The teacher knows and uses the academic language of the discipline and knows how to make it accessible to learners.

4(m) The teacher knows how to integrate culturally relevant content to build on learners’ background knowledge.

Standard #5: Application of Content 

5(d) The teacher engages learners in questioning and challenging assumptions and approaches in order to foster innovation and problem solving in local and global contexts. 

5(e) The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating meaningful opportunities to employ a variety of forms of communication that address varied audiences and purposes.

5(h) The teacher develops and implements supports for learner literacy development across content areas.

5(j) The teacher understands how current interdisciplinary themes (e.g., civic literacy, health literacy, global awareness) connect to the core subjects and knows how to weave those themes into meaningful learning experiences.

5(k) The teacher understands the demands of accessing and managing information as well as how to evaluate issues of ethics and quality related to information and its use.

5(l) The teacher understands how to use digital and interactive technologies for efficiently and effectively achieving specific learning goals.

5(m) The teacher understands critical thinking processes and knows how to help learners develop high level questioning skills to promote their independent learning.

5(n) The teacher understands communication modes and skills as vehicles for learning (e.g., information gathering and processing) across disciplines as well as vehicles for expressing learning.

5(s) The teacher values flexible learning environments that encourage learner exploration, discovery, and 

expression across content areas.

Standard #6: Assessment 

6(b) The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can distort assessment results.

6(e) The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.

6(f) The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the performance of others.

6(h) The teacher prepares all learners for the demands of particular assessment formats and makes appropriate accommodations in assessments or testing conditions, especially for learners with disabilities and language learning needs.

6(j) The teacher understands the differences between formative and summative applications of assessment and knows how and when to use each. 

6(k) The teacher understands the range of types and multiple purposes of assessment and how to design, adapt, or select appropriate assessments to address specific learning goals and individual differences, and to minimize sources of bias.

6(q) The teacher is committed to engaging learners actively in assessment processes and to developing each learner’s capacity to review and communicate about their own progress and learning. 

Standard #7: Planning for Instruction 

7(a) The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals and content standards, and are relevant to learners.

7(c) The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and skill.

7(n) The teacher respects learners’ diverse strengths and needs and is committed to using this information to plan effective instruction.

7(q) The teacher believes that plans must always be open to adjustment and revision based on learner needs and changing circumstances.

     c. Student population served. 

Undergraduate Teacher Education majors 
d. Rationale for the level of the course (lower, upper, or graduate).

This course is an upper level undergraduate course designed to prepare elementary education candidates for their senior internships. 

16. Outline (The course outline should be topical by weeks and should be sufficient in detail to allow for judgment of the content of the course.)
Week 1
Overview of content literacy in elementary grades and reflection on Common Core State Standards/AR Frameworks
Week 2
Literacy processes: reading as thinking & writing as a thinking tool 

Week 3

Administering Assessments and using assessment data: Getting to know your students, your materials, and your teaching

Week 4

Designing a comprehensive unit and planning minilessons to teach reading and writing strategies

Week 5

Culturally and linguistically diverse students and their resources in learning in content areas

Week 6

Pre-reading strategies - Reading guide and vocabulary with graphic organizers 
Week 7 
During-reading strategies – Promoting comprehension

Week 8

Post-reading strategies - Classroom talk to communicate content knowledge

Week 9  
Writing to learn: note-taking strategies; Writing for projects & Supporting writers
Week 10
Integrating multiple informational texts to create literate environment
Week 11
Critical literacy: Developing awareness of social issues and ideas for social change
Week 12
Inquiry as a space for promoting and integrating reading and writing
Week 13
Technology to encourage students to read, write, and communicate in content areas

Week 14
Text complexity in content area reading & Teaching study strategies 

Week 15
Written Final Exam

17. Course requirements (e.g. research papers, projects, interviews, tests, etc.)

Reading 
Notebook writing: Reading responses using graphic organizers and collecting notes during class
Unit Plan

Three mini-lesson plans on reading and writing strategies

Three mini-projects: Multimodal text-collection for a unit; Textbook analysis; Tool Exploration Talk 

Short Reflections on each project 

Mini-presentations: Mini-Lesson plans; Tool Exploration Talk 
Final Exam
18. Special features (e.g. labs, exhibits, site visitations, etc.)

N/A
19. Department staffing and classroom/lab resources (Will this require additional faculty, supplies, etc.?)

N?A
20. What is the primary intended learning goal for students enrolled in this course?

Pre-service teachers will understand the literacy demands in content area learning and describe and interpret literacy processes and the roles of teachers in guiding students’ reading, writing, speaking and listening in content areas.  Pre-service teachers will examine instructional approaches appropriate for content area literacy.   
21. Reading and writing requirements:

a. Name of book, author, edition, company and year

Required Texts
Altieri, J. L. (2011). Content counts!: Developing disciplinary literacy skills, K-6. DE: International Reading Association. 
Cummins, S. (2012). Close reading of informational texts: Assessment-driven instruction in grades 3-8. New York, NY: Guilford Publications. 
Optional and Recommended Texts

Owocki, G. (2014). The common core lesson book, K-5: Working with increasingly complex literature, informational text, and foundational reading skills. Portsmouth, NH: Heinemann. 

b. Number of pages of reading required per week: 30-40
c. Number of pages of writing required over the course of the semester: 20 pages
22. High-Impact Activities (Check all that apply)

☒ Collaborative assignments

☐ Research with a faculty member

☒ Diversity/Global learning experience

☐ Service learning or community learning

☐ Study abroad

☐ Internship

☐ Capstone or senior culminating experience

☐ Other

Explain: Enter text...
23. Considering the indicated primary goal (in Box #20), provide up to three outcomes that you expect of students after completion of this course.


Outcome #1:  (For example, what will students who meet this goal know or be able to do as a result of this course?)

Pre-service teachers will be able to elaborate and apply theories to explain literacy demands in content areas, literacy processes, and students’ experiences with multimodal texts and technologies. They will be able to use and identify reading and writing strategies that support diverse students’ needs in reading, writing, and speaking in content areas. Pre-service teachers will be able to describe features of a motivating literate environment. 
Learning Activity:  (For example, what instructional processes do you plan to use to help students reach this outcome?)

Reading articles, Reading responses with graphic organizers, Notebook writing in class, Lecture, Discussions, Lesson plans 
Assessment Tool:  (For example, what will students demonstrate, represent, or produce to provide evidence of their learning?)

· The following assignments will be graded using instructor rubric

· Reading responses with graphic organizers 
· Notebook writing in class 
· Lesson plans 

· Reflections of lesson plans 
· Final exam  
(Repeat if needed for additional outcomes 2 and 3)

Outcome #2: Pre-service teachers will be able to create a unit plan with three mini-lessons to teach a topic in content area and strategies to teach vocabulary, pre- and post reading strategies, or writing strategies.  
Learning Activity:

Create a unit plan by using a topic chosen by an instructor during a class; Discussion on how to design a unit of study, how to determine reading and writing requirements, and how to plan mini-lessons to teach reading and writing strategies through mini-lessons; Tool exploration talk; Exploration of multimodal texts that can be used in a content area. 
Assessment Tool:

· The following assignments will be graded using instructor rubric
· Unit Plan 

· Three mini-lesson plans on reading and writing strategies 
· Presentation of minilessons
· Text-set collection 
Outcome #3:

Pre-service teachers are able to use reading and writing not only to support students’ learning in content areas but also to assess students’ learning. Pre-service teachers are also able to assess textbooks and to identify multimodal texts and technological tools that would motivate students to get engaged in reading, writing, and communicating in content areas 

Learning Activity: 
Reading and discussion, Online discussion, In-class online project through which students can compile their responses and collection of resources for teaching, Analyzing a textbook using a readability formula, Tool talk presentation 
Assessment Tool:

· The following assignments will be graded using instructor rubric
· Reading responses on the class wiki
· Text collection and reflection 

· Text analysis and reflection 

· Tool Talk report and reflection 
24. Please indicate the extent to which this course addresses university-level student learning outcomes:

a. Global Awareness

☒ Minimally
☐ Indirectly
☐ Directly


b. Thinking Critically

☐ Minimally
☐ Indirectly
☒ Directly


c. Using Technology

☐ Minimally
☐ Indirectly
☒ Directly

From the most current electronic version of the bulletin, copy all bulletin pages that this proposal affects and paste it to the end of this proposal.  

To copy from the bulletin:

1. Minimize this form.

2. Go to http://registrar.astate.edu/bulletin.htm and choose either undergraduate or graduate.

3. This will take you to a list of the bulletins by year, please open the most current bulletin.

4. Find the page(s) you wish to copy, click on the “select” button and highlight the pages you want to copy.

5. Right-click on the highlighted area.

6. Click on “copy”.

7. Minimize the bulletin and maximize this page.

8. Right-click immediately below this area and choose “paste”.

9. For additions to the bulletin, please change font color and make the font size larger than the surrounding text.  Make it noticeable.

10. For deletions, strike through the text, change the font color, and enlarge the font size.  Make it noticeable.


Paste bulletin pages here...
RDNG 3003. Reading Acceleration For students who have a need to develop efficiency in read​ing. Demand. 

RDNG 3123. Content Area Reading and Writing in the Elementary School 
Focuses on instructional approaches to address the literacy demands in elementary content areas including supporting students’ learning, teaching reading and writing strategies, and serving the diverse needs of students in curricular areas.  Prerequisites: Admission to Teacher Education Program, ELED 3053, ELED 3163, ELED 3183, RDNG 3203.  Corequisites: ELED 3113, ELED 3103, ELED 3143, RDNG 3123. Fall, Spring, Summer.

RDNG 3203. Foundations of Reading Instruction Introductory course focusing on the theories of reading and the reading process, with an introduction to the history of reading instruction and approaches and materials for teaching reading. Must be admitted to the Teacher Education Pro​gram. Prerequisites, ECH 2003, ECH 2013, ECH 2023, ECH 3013, ECH 3043, ECH 3073, ECH 3083, ELSE 3643. Fall, Spring, Summer. 
RDNG 4313. Methods and Materials in Reading Focuses on techniques and materials for teaching students with different learning styles. Emphasis on the basal reader, whole language, linguistic, language experience, and individualized approaches. Must be admitted to the Teacher Education Program. Fall, Summer. 
1

