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Code # ED21 (2014)
New/Special Course Proposal-Bulletin Change Transmittal Form

☒ Undergraduate Curriculum Council - Print 1 copy for signatures and save 1 electronic copy.
☐ Graduate Council - Print 1 copy for signatures and send 1 electronic copy to mmcginnis@astate.edu
	☒New Course  or ☐  Special Course  (Check one box)

Please complete the following and attach a copy of the catalogue page(s) showing what changes are necessary.  


	___________________ Enter date…
Department Curriculum Committee Chair
	___________________  Enter date…
COPE Chair (if applicable)

	___________________ Enter date…
Department Chair: 
	___________________  Enter date…
General Education Committee Chair (If applicable)                         

	___________________ Enter date…
College Curriculum Committee Chair
	___________________  Enter date…
Undergraduate Curriculum Council Chair

	___________________ Enter date…
College Dean
	___________________  Enter date…
Graduate Curriculum Committee Chair

	
	___________________  Enter date…
Vice Chancellor for Academic Affairs


1. Proposed Course Prefix and Number (For variable credit courses, indicate variable range.)
ELED 3163
2. Course Title – if title is more than 30 characters (including spaces), provide short title to be used on transcripts.  Title cannot have any symbols (e.g. slash, colon, semi-colon, apostrophe, dash, and parenthesis).  Please indicate if this course will have variable titles (e.g. independent study, thesis, special topics).
Characteristics of and Differentiation for Diverse Learners

Chars Diff for Diverse Learn  
3. Will this course be lecture only, lab only, lecture and lab, activity, dissertation, experiential learning, independent study, internship, performance, practicum, recitation, seminar, special problems, special topics, studio problems, student exchange, occupational learning credit, or course for fee purpose only (e.g. an exam)?  Please choose one.
Lecture
4. What is the grade type (i.e. standard letter, credit/no credit, pass/fail, no grade, developmental)?

Standard Letter
5. Is this course dual listed (undergraduate/graduate)? 
No
6. Is this course cross listed?  (If it is, all course entries must be identical including course descriptions.  It is important to check the course description of an existing course when adding a new cross listed course.)
No
7. Brief course description (40 words or fewer) as it should appear in the bulletin.
Examination of characteristics of diverse learners, including English language learners. Focus on application of evidence-based pedagogical methods for diverse learners to increase viability of inclusive classrooms, such as  response to intervention (RTI), family involvement, scaffolding, and sheltered content instruction..
8. Indicate all prerequisites and if this course is restricted to a specific major, which major.  (If a student does not have the prerequisites or does not have the appropriate major, the student will not be allowed to register).

a. Are there any prerequisites?
Admission to Teacher Education   Prerequisites: ELED 2113
b. Why? 
This course is of value to those entering the education profession.
9. Course frequency (e.g. Fall, Spring, Summer).    Not applicable to Graduate courses.
Fall, Spring, Summer
10. Contact Person (Name, Email Address, Phone Number)
Dr. Ron Towery, rtowery@astate.edu, 8709723059
11. Proposed Starting Term/Year
Fall 2015
12. Is this course in support of a new program? Yes
If yes, what program? 

This is a revised program with new coursework to support it

BSE Elementary Education.
13. Does this course replace a course being deleted? No
If yes, what course?

Enter text...
Has this course number been used in the past? No
Submit Course Deletion Proposal-Bulletin Change Transmittal Form. 
14. Does this course affect another program? No
If yes, provide contact information from the Dean, Department Head, and/or Program Director whose area this affects.
Enter text...
15. Justification should include:
a. Academic rationale and goals for the course (skills or level of knowledge students can be expected to attain)
As a required course for teacher candidates who are preparing to teach in inclusive elementary classrooms, they will be expected to: 1. Understand the characteristics of diverse learners; 2. Understand and apply theories of language acquisition and sheltered content instruction in order to ensure the success and achievement of second language students; 3. Effectively assess and provide instructional scaffolding for a variety of diverse learners using the RTI model; 4. Identify and rehearse a variety of pragmatic instructional strategies that can be integrated into lesson planning for elementary classrooms; 5. Understand the teacher’s role in the development and implementation of the individualized education plan (IEP) in inclusive classrooms. 6. Reflect on misconceptions and new ideas of research-based theory and scaffolding for diverse classrooms; 7. Understand the importance of and ways to actively promote family involvement; 8. Use technology as a way to reflect/design instruction.
Association for Childhood Education International (ACEI)
1.0 Development, Learning and Motivation – Candidates know, understand, and use the major concepts, principles, theories, and research related to development of children and young adolescents to construct learning opportunities that support individual students’ development, acquisition of knowledge and motivation.

3.1 Instruction – Integrating and applying knowledge for Instruction – Candidates plan and implement instruction based on knowledge of students, learning theory connections across the curriculum, curricular goals, and community

3.2 Instruction – Adaptation to diverse learners. Candidates understand how elementary students differ in their development and approaches to learning and create instructional opportunities that are adapted to diverse students.

3.3 Instruction – Development of critical thinking and problem solving – Candidates understand and use a variety of teaching strategies that encourage elementary students’ development of critical thinking and problem solving. 

3.4 Instruction – Active engagement in learning – Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, and positive social interaction and to create supportive learning environments.

3.5 Instruction – Communication to foster collaboration – Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the elementary classroom.

4.0 Assessment for instruction – Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student.

5.2 Collaboration with families, colleagues, and community agencies – Candidates know the importance of establishing and maintaining a positive collaborative relationship with families, school colleagues, and agencies in the larger community to promote the intellectual, social, emotional, physical growth and well-being of children.

InTASC (CAEP and Arkansas Department of Education)

1(b) The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, interests, and needs and that enables each learner to advance and accelerate his/her learning

1(d)The teacher understands how learning occurs – how learners construct knowledge, acquire skills, and develop disciplined thinking processes – and knows how to use instructional strategies that promote student learning.

1(e) The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical development influences learning and knows how to make instructional decisions that build on learners’ strengths and needs.

1(f) The teacher identifies readiness for learning, and understands how development in any one area may affect performance in others.

1(g)The teacher understands the role of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.

1(h) The teacher respects learners’ differing strengths and needs and is committed to using this information to further each learner’s development.

1(i) The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions as opportunities for learning.

1(j) The teacher takes responsibility for promoting learners’ growth and development 

1(k) The teacher values the input and contributions of families, colleagues, and other professionals in understanding and supporting each learner’s development

2(a) The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in difference ways.

2(f) The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or needs.

2(g) The teacher understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths to promote growth

2(h) The teacher understands students with exceptional needs, including those associated with disabilities and giftedness, and knows how to use strategies and resources to address these needs.

2(i) The teacher knows about second language acquisition processes and knows how to incorporate instructional strategies and resources to support language acquisition

2(j) The teacher understands that learners bring assets for learning based on their individual experiences, abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, family, and community values.

2(k) The teacher knows how to access information about the values of diverse cultures and communities and how to incorporate learners’ experiences, cultures, and community resources into instruction.

2(l) The teacher believes that all learners can achieve at high levels and persists in helping each learner reach his/her full potential

2(m) The teacher respects learners as individuals with differing personal and family backgrounds and various skills, abilities, perspectives, talents, and interests.

2(n) The teacher makes learners feel valued and helps them learn to value each other.

2(o) The teacher values diverse languages and dialects and seeks to integrate them into his/her instructional practice to engage students in learning.

3(i) The teachers understands the relationship between motivation and engagement and knows how to design learning experiences using strategies that build learner self-direction and ownership of learning.

3(j) The teacher knows how to help learners work productively and cooperatively with each other to achieve learning goals.

3(k) The teacher knows how to collaborate with learners to establish and monitor elements of a safe and productive learning environment, including norms, expectations, routines, and organizational structures.

3(l) The teacher understands how learner diversity can affect communication and knows how to communicate effectively in differing environments.

3(m) The teacher knows how to use technologies and how to guide learners to apply them in appropriate, safe, and effective ways.

3(n) The teacher is committed to working with learners, colleagues, families, and communities to establish positive and supportive learning environments.

3(o) The teacher values the role of learners in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning.

3(p) The teacher is committed to supporting learners as they participate in decision-making, engage in exploration and invention, work collaboratively and independently, and engage in purposeful learning.

4(m) The teacher knows how to integrate culturally relevant content to build on learners’ background knowledge.

4(p) The teacher appreciates multiple perspectives within the discipline and facilitates learners’ critical analysis of these perspectives.

4(q) The teacher recognizes the potential of bias in his/her representation of the discipline and seeks to appropriately address problems of bias.

6(j) The teacher understands the differences between formative and summative applications of assessment and knows how and when to use each.

6(k) The teacher understands the range of types and multiple purposes of assessment and how to design, adapt, or select appropriate assessments to address specific learning goals and individual differences, and to minimize sources of bias.

6(u) The teacher is committed to making accommodations in assessments and testing conditions, especially for learners with disabilities and language learning needs.

6(v) The teacher is committed to the ethical use of various assessments and assessment data to identify learner strengths and needs to promote learner growth.

7(i) The teacher understands learning theory, human development, cultural diversity, and individual differences and how these impact ongoing planning.

7(j) The teacher understands the strengths and needs of individual learners and how to plan instruction hat is responsive to these strengths and needs.

7(k) The teacher knows a range of evidence-based instructional strategies, resources, and technological tools and how to use them effectively to plan instruction that meets diverse learning needs.

7(m) The teacher knows when and how to access resources and collaborate with others to support student learning (e.g., special educators, related service providers, language learner specialists, librarians, media specialists, community organizations).

7(n) The teacher respects learners’ diverse strengths and needs and is committed to using this information to plan effective instruction.

7(o) The teacher values planning as a collegial activity that takes into consideration the input of learners, colleagues, families, and the larger community.

7(q) The teacher believes that plans must always be open to adjustment and revision based on learner needs and changing circumstances.

8(k) The teacher knows how to apply a range of developmentally, culturally, and linguistically appropriate instructional strategies to achieve learning goals.

8(l) The teacher knows when and how to use appropriate strategies to differentiate instruction and engage all learners in complex thinking and meaningful tasks. 

8(p) The teacher is committed to deepening awareness and understanding the strengths and needs of diverse learners when planning and adjusting instruction.

8(s) The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to learner responses, ideas, and needs.

9(h) The teacher knows how to use learner data to analyze practice and differentiate instruction accordingly.

9(i) The teacher understands how personal identify, worldview, and prior experience affect perceptions and expectations, and recognizes how they may bias behaviors and interactions with others.

9(j) The teacher understands laws related to learners’ rights and teacher responsibilities (e.g., for educational equity, appropriate education for learners with disabilities, confidentiality, privacy, appropriate treatment of learners, reporting in situations related to possible child abuse).

9(l) The teacher takes responsibility for student learning and uses ongoing analysis and reflection to improve planning and practice. 

9(m) The teacher is committed to deepening understanding of his/her own frames of reference (e.g., culture, gender, language abilities, ways of knowing), the potential biases in these frames, and their impact on expectations for and relationships with learners and their families.

10(m) The teacher understands that alignment of family, school, and community spheres of influence enhances student learning and that discontinuity in these spheres of influences interferes with learning.

10(q) The teacher respects families’ beliefs, norms, and expectations and seeks to work collaboratively with learners and families in setting and meeting challenging goals.

b. How does the course fit with the mission established by the department for the curriculum?  If course is mandated by an accrediting or certifying agency, include the directive.
The Department’s mission is to prepare educators. This course is fundamental to the Elementary Education curriculum. See above to view the variety of standards this course will help meet as part of the accreditation process.:
c. Student population served. 
Undergraduate Teacher Education Majors
d. Rationale for the level of the course (lower, upper, or graduate).
This course is an upper level course designed to prepare elementary education candidates for their senior internship experiences,
16. Outline (The course outline should be topical by weeks and should be sufficient in detail to allow for judgment of the content of the course.)
Week 1: Introduction to characteristics of diverse learners to include culturally and linguistically diverse students (CLD and ELL); Self- assessment of diversity; introduction of inclusive education and special education

Week 2: Learning Characteristics of individuals with mild/moderate disabilities in communication, literacy, behavior and cognitive issues (communication disorders, learning disabilities, ADHD, Emotional and Behavioral Disorders, Intellectual Disabilities,  Autism Spectrum Disorders).

Week 3: Development and implementation of the individualized education plan and the roles of the classroom teacher; legal background and current legal mandates for early intervention and inclusion, roles of support services, consultation and collaboration. 

Week 4: Planning family involvement activities using Epstein’s model for parent involvement. 

Week 5: Learning characteristics of culturally and linguistically diverse students; Sheltered Instruction Approach

Week 6: Planning and grouping strategies for diverse learners; managing student behavior and promoting social acceptance.

Week 7: The “response to intervention” framework—Tier Model; instruction and strategy monitoring; communication, literacy, behavior, and cognitive Issues at Tier 1 and Tier 2; analyzing examples from classroom practice

Week 8: Instruction and strategy monitoring; communication, literacy, behavior, and cognitive Issues at Tier 3 and Tier 4; analyzing examples from classroom practice

Week 9: Research-based pedagogical strategies for facilitating reading and writing for diverse learners
Week 10: Research-based pedagogical strategies for facilitating mathematics and content areas for diverse learners

Week 11: Developing independence for diverse learners by teaching self-advocacy skills and study skills

Week 12: Developing Lesson Plans for inclusive classrooms; emphasizing small group instruction 

Week 13: Assessing and data collection through progress monitoring, portfolios and anecdotal records

Week 14: Reflective writing; supporting instructional decisions through research-based practices for inclusive classrooms:
17. Course requirements (e.g. research papers, projects, interviews, tests, etc.)
Weekly quizzes, 3 exams; IEP/family project, including teacher interviews and 4 hours observation in K-6 general education classroom; writing goals/objectives for student scenario for Section 504; Cultural and English Language Learner project, including 2 hours observation/application in Hispanic center;  representations of each RTI Tier connected to examples of effective instructional practices, including accommodations/modifications; development of lesson plans for culturally and linguistically diverse student populations; Reflective writing shared digitally.
18. Special features (e.g. labs, exhibits, site visitations, etc.)
Six hours observation as described in 17
19. Department staffing and classroom/lab resources (Will this require additional faculty, supplies, etc.?)
n/a
20. What is the primary intended learning goal for students enrolled in this course?
Students will examine, apply and reflect on the theories and the research that support effective inclusive classroom instruction based on the response to intervention framework, sheltered content instruction approach, and evidence-based pedagogical strategies..
21. Reading and writing requirements:

a. Name of book, author, edition, company and year
Vaughn, S., Bos, C., Schumm, J. (2014). 99 Teaching students who are exceptional, diverse, and at risk in the general education classroom. Pearson.; Collier, C. (2012). RTI for diverse learners: More than 200 instructional interventions. Corwin. 
b. Number of pages of reading required per week: 30 pages
c. Number of pages of writing required over the course of the semester: 50 pages
22. High-Impact Activities (Check all that apply)

☒ Collaborative assignments

☐ Research with a faculty member

☒ Diversity/Global learning experience

☐ Service learning or community learning

☐ Study abroad

☐ Internship

☐ Capstone or senior culminating experience

☒ Other

Explain: 6 hours observation/application in school and ELL center
23. Considering the indicated primary goal (in Box #20), provide up to three outcomes that you expect of students after completion of this course.

Outcome #1:  (For example, what will students who meet this goal know or be able to do as a result of this course?)
Students will use individualized educational plans to develop multiple lesson plans delineating application of evidenced-based instructional strategies that support research on effective inclusive classroom instruction, including a parent involvement section depicting relevant types from Epstein’s parent involvement model. 
Learning Activity:  (For example, what instructional processes do you plan to use to help students reach this outcome?)
Students will read about, collaboratively discuss each Tier and observe in a K-6 general education classroom; using information from a hypothetical individualized education plan, they will develop a learning plan to include an analysis of student’s learning needs, a  minimum of 6 evidenced instructional strategies to address some of the learning needs, and a parent involvement section applying Epstein’s model..
Assessment Tool:  (For example, what will students demonstrate, represent, or produce to provide evidence of their learning?)
The learning plan will be assessed using a peer assessment and checklist/rubric for instructor evaluation. 
(Repeat if needed for additional outcomes 2 and 3)

Outcome #2:
Students will create two lesson plans that apply the theories and the research that support effective instruction for culturally and linguistically diverse students.
Learning Activity:

Students will analyze language objectives and outcomes, contextualizing activities, low-anxiety classrooms, comprehensible input strategies, and effective assessment methods for CLD students during class readings and discussions.
Assessment Tool:

A Rubric will be used to assess the lesson plans.
Outcome #3:
Students will write a reflective, research-based analytical essay after reflecting on the theories and research that support effective inclusive classroom instruction.
Learning Activity: 
Students will take class notes and make a list of key concepts, studies and guiding frameworks to refer to and cite when writing the analytical essay.
Assessment Tool:
A Checklist will be used throughout the course as a scaffold toward success in writing the analytical essay; a Rubric will be used as a final assessment tool to evaluate the essay.
24. Please indicate the extent to which this course addresses university-level student learning outcomes:
a. Global Awareness
☐ Minimally
☒ Indirectly
☐ Directly


b. Thinking Critically

☐ Minimally
☐ Indirectly
☒ Directly


c. Using Technology

☒ Minimally
☐ Indirectly
☐ Directly

From the most current electronic version of the bulletin, copy all bulletin pages that this proposal affects and paste it to the end of this proposal.  

To copy from the bulletin:

1. Minimize this form.

2. Go to http://registrar.astate.edu/bulletin.htm and choose either undergraduate or graduate.

3. This will take you to a list of the bulletins by year, please open the most current bulletin.

4. Find the page(s) you wish to copy, click on the “select” button and highlight the pages you want to copy.

5. Right-click on the highlighted area.

6. Click on “copy”.

7. Minimize the bulletin and maximize this page.

8. Right-click immediately below this area and choose “paste”.

9. For additions to the bulletin, please change font color and make the font size larger than the surrounding text.  Make it noticeable.

10. For deletions, strike through the text, change the font color, and enlarge the font size.  Make it noticeable.


ELED 1001. Introduction to Technology Designed to teach students the prerequisite skills needed for ELED 3063, and for preservice education students new to or uncomfortable with tech​nology. Must be admitted to the Teacher Education Program. Special course fees may apply. Demand. 
ELED 3003. Human Growth and Learning Study of the nature and development of the child, including major theories of learning and learning processes. Four clock hours of child study projects required. Must be admitted to the Teacher Education Program. Special course fees may apply. Demand. 

ELED 3163. Characteristics of and Differentiation for Diverse Learners.
Examination of characteristics of diverse learners, including English language learners. Focus on application of evidence-based pedagogical methods for diverse learners to increase viability of inclusive classrooms, such as  response to intervention (RTI), family involvement, scaffolding, sheltered content instruction, etc. Prerequisites: Must be admitted to the Teacher Education Program, ELED 2123. Corequisites: ELED 3163, ELED 3183, RDNG 3203.

Fall, Spring, Summer.
ELED 4053. Teacher-Made Materials for Use in Learning and Interest Centers Applies philo​sophical and theoretical course content by demonstrating appropriate teaching devices and requiring students to develop materials essential to the functioning of the activity approach to curriculum. Must be admitted to the Teacher Education Program. Special course fees may apply. Prerequisite, 12 hours of coursework in interdisciplinary Family Minor or instructor’s permission. Demand. 
ELED 4613. Techniques of Behavior Management Techniques of systematic behavioral intervention, including all areas of exceptionality in regular classes, special classes, itinerant and resource programs. Students must complete a fifteen clock hour case study and behavior manage​ment project. Must be admitted to the Teacher Education Program. Special course fees may apply. Summer. Paste bulletin pages here...
