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Name ______________________________ ID#__________________ Advisor ________________________  2008-2009 
 


2/21/08 
 


Arkansas State University 
Middle Level Education Degree Plan 


Bachelor of Science in Education (BSE) 
 


 
 
 
Lower Level Curriculum: 62-63 hours 
 
FRESHMAN Semester One         Term Grade 
 ENG 1003 Freshman English I (grade of C or above)    _______ _______ 
 SCOM 1203 Oral Communication      _______ _______ 
 UC 1013 Making Connections      _______ _______ 
 MATH 1023 College Algebra (grade of C or above)     _______ _______  
 HIST 1013 World Civilization to 1660 OR      _______ _______ 
 HIST 1023 World Civilization from 1660  
 
FRESHMAN Semester Two 
 ENG 1013 Freshman English II (grade of C or above)    _______ _______ 
 PHSC 1201 Physical Science Laboratory      _______ _______ 
 PHSC 1203 Physical Science       _______ _______ 
 POSC 2103 United States Government      _______ _______ 
 HIST 2763 United States to 1876 OR      _______ _______ 
 HIST 2773 United States from 1876     
 PE 1002 Concepts of PE OR       _______ _______ 
 NRS 2203 Nutrition 
 
SOPHOMORE Semester One 
 ENG 2003 World Literature I       _______ _______ 
 BIOL 1001 Biological Science Laboratory      _______ _______ 
 BIOL 1003 Biological Science       _______ _______ 
 MATH 2113 Mathematics for Teachers I      _______ _______ 
 MLED 2002* Introduction to K-12 Educational Technology (grade of C or better)  _______ _______ 
 MLED 2022* Introduction to Education (grade of C or better)    _______ _______ 


PSY 2013 Introduction to Psychology      _______ _______ 
 
SOPHOMORE Semester Two 
 ENG 2013 World Literature II       _______ _______ 
 MATH 2123 Mathematics for Teachers II      _______ _______ 
 GEOG 2613 Introduction to Geography      _______ _______ 
 Fine Arts:  (choose one) 
 ART 2503 Fine Arts Visual Arts      _______ _______ 
 MUS 2503 Fine Arts Music       
 THEA 2503 Fine Arts Theatre  
 _____ ____ Specialty Elective  ______________________________   _______   _______ 
  
       


     
               Lower Level Curriculum Total Hours: 62-63 
* Courses are prerequisites for admission into the Teacher Education Program 
 
A Specialty must be chosen by the student, i.e. math/science or language arts/social studies.  Language Arts/Social Studies 
Specialists must take 6 hours of language arts and/or English specialty electives and 3 hours of social studies specialty electives.  
Math/Science Specialists must take MATH 3003 Geometry for Middle School Teachers plus 3 hours of math specialty elective and 
3-4 hours of science specialty elective. 
 


Math Specialty Electives 
(6-7 hours required) 


Science Specialty Electives 
(3-4 hours required) 


LA Specialty Electives 
(6 hours required) 


SS Specialty Electives 
(3 hours required) 


MATH 3003 Geometry for MS  
     (req for M/S Specialists - 
     offered only in the spring) 
MATH 1054  Precal 
MATH 2123  Disc Structures 
MATH 2194  Survey of Cal 
MATH 2204  Calculus I 
STAT 3233  Applied Stat 
others approved by advisor 


BIOL 2103/2101  Micro  
     Biology/Laboratory  
BIOL 3122/3121  Principles of  
     Ecology/Lab 
BOT 1103/1101  General  
     Botany/Laboratory 
CHEM 1003  Intro to Chem 
GEOL 1004  Phys Geol 
ZOOL 1043/1041  Principles  
     of Zoology/Laboratory 
others approved by advisor 


ENG 3003 Adv Grammar 
ENG 3583 Literature for  
     Adolescence  
ENG 4063 Comparative  
     Modern Grammars 
others approved by advisor  
 


GEOG 3203  World  
     Regional Geography 
HIST 1013 OR 1023,  
     World Civilization 
HIST 2763 OR 2773   
     United States History 
Other American History 
others approved by advisor 


 
 
 


Middle Level Specialty (circle one):                  math/science                 language arts/social studies 







 
Name ______________________________ ID#__________________ Advisor ________________________  2008-2009 
 


2/21/08 
 


 
 
 
 
 
 
 
 
 
 
To enter the Teacher Education Program, students must: 


• Earn satisfactory on the PRAXIS I exam (Pre-Professional Skills Test) – Scores are good for 3 years. 
Contact the Testing Center located in the Student Union room 3034. 


• Have a minimum overall GPA of 2.50 (with C’s or better on courses noted on front of this sheet) 
• Have a minimum of 36 credit hours 
• Visit our Website http://teachered.astate.edu > academics > admissions and complete the On-line Registration for 


Screening and Download and Complete Application for Admission forms 
• Write a 1 to 2 page (double spaced) personal Philosophy of Education statement 
• Complete the Career Awareness Inventory in the Counseling Center located in the Student Union room 2203. 
• Turn in the Admission packet to Dr. Meeks in the Education Building room 345. 
• Complete interview process 
 


The teaching program begins each fall semester. 
 


Upper Level Curriculum: 68 hours 
 


 
Most courses listed below require admission to the ASU Jonesboro Teacher Education Program 


 
JUNIOR  Semester One (Fall Only)         Term Grade 


MLED 3033† Effective Teaching Strategies _______ _______ 
MLED 3083† Integrating Technology into the Curriculum _______ _______ 
HIST  3083 AR History _______ _______ 
ELSE 3643 Exceptional Child in the Regular Classroom _______ _______
MATH 3133 Math III for Teachers _______ _______ 
_____ 
 


____ Specialty Elective  ____________________________ _______ _______ 


JUNIOR Semester Two (Spring Only) 
Prerequisites: MLED 3033 


MLED 3003† Nature and Needs of the Middle Level Learner _______ _______ 
MLED 3013† Literacy through Literature for the Middle Grades _______ _______ 
MLED 3023† Assessing and Evaluating Student Behavior _______ _______ 
GEOL 1001/1003 Environmental Geology OR _______ _______ 
PHYS 1101/1103 Space Science   
_____ ____ Specialty Elective  ____________________________ _______ _______ 


 
SUMMER (before Senior Year) 


GSP 3203 Science for Teachers _______ _______ 
MLED 3073† Key Issues of Teaching and Learning in the Middle Grades _______ _______ 


 
SENIOR Semester Three (Fall Only) 
Prerequisites: MLED 3033, MLED 3073 


MLED 4013†◊ Methods & Materials for Teaching LA & SS in the Middle Grades _______ _______ 
MLED 4023†◊ Methods & Materials for Teaching Math & Sci in the Middle Grades _______ _______ 
MLED 4034†◊ Classroom Management and Curriculum Applications (Field II) _______ _______ 
RDNG 4343†◊ Reading in the Content Areas: Middle and Secondary Schools _______ _______ 
MLED 4063† Social Foundations of Education _______ _______ 


 
SENIOR Semester Four (Spring Only) 
All MLED, ELSE and RDNG courses above must be completed prior to this term 


MLED 4106†◊ Teaching Internship (grades 4-5) _______ _______ 
MLED 4116†◊ Teaching Internship (grades 6-8) _______ _______ 


       (Note: No additional courses may be taken during this semester) 
 


Total Degree Hours (minimum)         130-131 hours


 
† Pre-requisite: Admission to the Teacher Education Program 
◊ Co-requisites (must be taken together) 
 
 


 


I understand that I am ultimately responsible for fulfilling the requirements of this program checksheet and for meeting all course 
pre-requisites and co-requisites as stated in the Bulletin. 
 
Signature: __________________________________________________ Date:_____________________ 





Candidate Program of Study for Math and Science
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Arkansas State University 
Middle Level Education Degree Plan 


Bachelor of Science in Education (BSE) 
 


 
 
 
Lower Level Curriculum: 62-63 hours 
 
FRESHMAN Semester One         Term Grade 
 ENG 1003 Freshman English I (grade of C or above)    _______ _______ 
 SCOM 1203 Oral Communication      _______ _______ 
 UC 1013 Making Connections      _______ _______ 
 MATH 1023 College Algebra (grade of C or above)     _______ _______  
 HIST 1013 World Civilization to 1660 OR      _______ _______ 
 HIST 1023 World Civilization from 1660  
 
FRESHMAN Semester Two 
 ENG 1013 Freshman English II (grade of C or above)    _______ _______ 
 PHSC 1201 Physical Science Laboratory      _______ _______ 
 PHSC 1203 Physical Science       _______ _______ 
 POSC 2103 United States Government      _______ _______ 
 HIST 2763 United States to 1876 OR      _______ _______ 
 HIST 2773 United States from 1876     
 PE 1002 Concepts of PE OR       _______ _______ 
 NRS 2203 Nutrition 
 
SOPHOMORE Semester One 
 ENG 2003 World Literature I       _______ _______ 
 BIOL 1001 Biological Science Laboratory      _______ _______ 
 BIOL 1003 Biological Science       _______ _______ 
 MATH 2113 Mathematics for Teachers I      _______ _______ 
 MLED 2002* Introduction to K-12 Educational Technology (grade of C or better)  _______ _______ 
 MLED 2022* Introduction to Education (grade of C or better)    _______ _______ 


PSY 2013 Introduction to Psychology      _______ _______ 
 
SOPHOMORE Semester Two 
 ENG 2013 World Literature II       _______ _______ 
 MATH 2123 Mathematics for Teachers II      _______ _______ 
 GEOG 2613 Introduction to Geography      _______ _______ 
 Fine Arts:  (choose one) 
 ART 2503 Fine Arts Visual Arts      _______ _______ 
 MUS 2503 Fine Arts Music       
 THEA 2503 Fine Arts Theatre  
 _____ ____ Specialty Elective  ______________________________   _______   _______ 
  
       


     
               Lower Level Curriculum Total Hours: 62-63 
* Courses are prerequisites for admission into the Teacher Education Program 
 
A Specialty must be chosen by the student, i.e. math/science or language arts/social studies.  Language Arts/Social Studies 
Specialists must take 6 hours of language arts and/or English specialty electives and 3 hours of social studies specialty electives.  
Math/Science Specialists must take MATH 3003 Geometry for Middle School Teachers plus 3 hours of math specialty elective and 
3-4 hours of science specialty elective. 
 


Math Specialty Electives 
(6-7 hours required) 


Science Specialty Electives 
(3-4 hours required) 


LA Specialty Electives 
(6 hours required) 


SS Specialty Electives 
(3 hours required) 


MATH 3003 Geometry for MS  
     (req for M/S Specialists - 
     offered only in the spring) 
MATH 1054  Precal 
MATH 2123  Disc Structures 
MATH 2194  Survey of Cal 
MATH 2204  Calculus I 
STAT 3233  Applied Stat 
others approved by advisor 


BIOL 2103/2101  Micro  
     Biology/Laboratory  
BIOL 3122/3121  Principles of  
     Ecology/Lab 
BOT 1103/1101  General  
     Botany/Laboratory 
CHEM 1003  Intro to Chem 
GEOL 1004  Phys Geol 
ZOOL 1043/1041  Principles  
     of Zoology/Laboratory 
others approved by advisor 


ENG 3003 Adv Grammar 
ENG 3583 Literature for  
     Adolescence  
ENG 4063 Comparative  
     Modern Grammars 
others approved by advisor  
 


GEOG 3203  World  
     Regional Geography 
HIST 1013 OR 1023,  
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To enter the Teacher Education Program, students must: 


• Earn satisfactory on the PRAXIS I exam (Pre-Professional Skills Test) – Scores are good for 3 years. 
Contact the Testing Center located in the Student Union room 3034. 


• Have a minimum overall GPA of 2.50 (with C’s or better on courses noted on front of this sheet) 
• Have a minimum of 36 credit hours 
• Visit our Website http://teachered.astate.edu > academics > admissions and complete the On-line Registration for 


Screening and Download and Complete Application for Admission forms 
• Write a 1 to 2 page (double spaced) personal Philosophy of Education statement 
• Complete the Career Awareness Inventory in the Counseling Center located in the Student Union room 2203. 
• Turn in the Admission packet to Dr. Meeks in the Education Building room 345. 
• Complete interview process 
 


The teaching program begins each fall semester. 
 


Upper Level Curriculum: 68 hours 
 


 
Most courses listed below require admission to the ASU Jonesboro Teacher Education Program 


 
JUNIOR  Semester One (Fall Only)         Term Grade 


MLED 3033† Effective Teaching Strategies _______ _______ 
MLED 3083† Integrating Technology into the Curriculum _______ _______ 
HIST  3083 AR History _______ _______ 
ELSE 3643 Exceptional Child in the Regular Classroom _______ _______
MATH 3133 Math III for Teachers _______ _______ 
_____ 
 


____ Specialty Elective  ____________________________ _______ _______ 


JUNIOR Semester Two (Spring Only) 
Prerequisites: MLED 3033 


MLED 3003† Nature and Needs of the Middle Level Learner _______ _______ 
MLED 3013† Literacy through Literature for the Middle Grades _______ _______ 
MLED 3023† Assessing and Evaluating Student Behavior _______ _______ 
GEOL 1001/1003 Environmental Geology OR _______ _______ 
PHYS 1101/1103 Space Science   
_____ ____ Specialty Elective  ____________________________ _______ _______ 


 
SUMMER (before Senior Year) 


GSP 3203 Science for Teachers _______ _______ 
MLED 3073† Key Issues of Teaching and Learning in the Middle Grades _______ _______ 


 
SENIOR Semester Three (Fall Only) 
Prerequisites: MLED 3033, MLED 3073 


MLED 4013†◊ Methods & Materials for Teaching LA & SS in the Middle Grades _______ _______ 
MLED 4023†◊ Methods & Materials for Teaching Math & Sci in the Middle Grades _______ _______ 
MLED 4034†◊ Classroom Management and Curriculum Applications (Field II) _______ _______ 
RDNG 4343†◊ Reading in the Content Areas: Middle and Secondary Schools _______ _______ 
MLED 4063† Social Foundations of Education _______ _______ 


 
SENIOR Semester Four (Spring Only) 
All MLED, ELSE and RDNG courses above must be completed prior to this term 


MLED 4106†◊ Teaching Internship (grades 4-5) _______ _______ 
MLED 4116†◊ Teaching Internship (grades 6-8) _______ _______ 


       (Note: No additional courses may be taken during this semester) 
 


Total Degree Hours (minimum)         130-131 hours


 
† Pre-requisite: Admission to the Teacher Education Program 
◊ Co-requisites (must be taken together) 
 
 


 


I understand that I am ultimately responsible for fulfilling the requirements of this program checksheet and for meeting all course 
pre-requisites and co-requisites as stated in the Bulletin. 
 
Signature: __________________________________________________ Date:_____________________ 





Candidate Program of Study for Language Arts and Social Studies


























Assessment 5






































































Assessment 4


Assessment 7

MLED Portfolio VI: Key Issues for Teaching in the Middle Grade

Description

This assessment encompasses assignments completed during MLED 3073, Key Issues for Teaching in the Middle Grades, which is a core MLED Program course. The focus of this assessment is developing the underlying understanding of the purposes and philosophy of middle grade education. Standards 1-6 are assessed using a collection of artifacts including middle school philosophy, a collaboratively developed integrated instructional unit, and a community/family relations research paper. 

Standard Alignment

The MLED Portfolio VI: Key Issues for Teaching in the Middle Grade assessment is aligned with NMSA standards 1, 2, 3, 4, 5 and 6. This assessment seeks to assess that each candidate:


· Understands the implications of young adolescent development for school organization and components of successful middle level programs and schools


· Is committed to the application of middle level philosophical foundations in their practice


· Understands the importance of relevant integrative, and exploratory curriculum and is committed to is implementation


· Is committed to the importance of integrating content


· Understands how to motivate all young adolescent and facilitates their learning through the use of a wide variety of developmentally responsive materials and resources


· Understands that roles of family and community members in improving the education of all young adolescents


Analysis of the Data

Three areas of the assessment fall below the minimal mean of 2.50 on this assessment based on the scores from 2007-2008. Previous results were similar. The three areas include: A commitment to integrate exploratory content related to NMSA Standards 3 and 4 with a mean of 2.48 (39% below target); NMSA Standard 5 using a wide variety of resources to motivate and teach young adolescents with a mean of 2.31 (48% below target); and NMSA Standard 6 understanding the role of family/community with a mean of 2.26 (56.5% below target). 


Interpretation of Data


Results indicate a need for further work in this area. The data are collected prior to the first extended field experience at the end of the junior year. Application of the material developed in MLED 3073 is experienced in MLED 4034 Field Experiences II. Much of the content covered by the assessment is new or relatively new to the students. The activities and content covered in MLED 3073 should be reviewed.


MLED 3073 - Key Issues

Directions for Portfolio

hide properties
edit properties 


Document Type:


Portfolio


· Interdisciplinary Teaching Team Unit Plan

· Family or Community Involvement Mini-research Paper

· Middle School Mission StatementAuthorship and Securityedit page

Interdisciplinary Teaching Team Unit Plan


Unit Goals


Unlike behavioral objectives, unit goals should be broad.  Such words as learn, understand, appreciate are all acceptable in stating your unit goals.  An example of a unit goal for a unit on ducks may read something like this, "The goal of this unit is for primary students to explore and learn about the habitats, diets, and specific attributes of various species of ducks."  Depending on what your unit includes you will probably have between 1 to 4 unit goals.


Concepts and Skills


Concepts and skills taught or utilized during this unit should be specified.   An example of a concept in a biological diversity unit might be, "Biological diversity results from the interaction of living and non-living environmental components such as air, water, climate, and geological features."  Examples of skills in the same unit might include researching, identifying attributes and components, and evaluating.


Parent Newsletter


Create a newsletter for parents introducing the unit.  The newsletter should be created in a text editor, such as Microsoft Word, and uploaded to this section.  The newsletter should include the unit goals and possibly some of the activities students may be involved in during the week.  Relevant graphics would enhance the appearance of your newsletter.


Resources


Resources are those resources that the student will or may use.  For example, a website that a student will use, a worksheet that students will complete, literature that is identified that broadens students' knowledge about the unit theme, etc. 


 


A minimum of 5 selections of children’s literature must be included in the resources.  Literature should coordinate well with theme of the unit. The “Themes and Topics” link of Sparks (http://teachered.astate.edu/sparks/) is one source for identifying books that may be appropriate for the theme.


Schedule

The professor will provide you with a blank schedule to be completed by the team.  The completed schedule for the unit should be attached.  Additional instructions for completing the schedule are provided on the schedule itself.

Lesson Plans


This unit should include a minimum of 5 original lesson plans that you have developed in collaboration with your interdisplinary team.  The lessons should be age-appropriate and related to the theme. Lessons should be detailed.  Lessons must be aligned with the Unit Goals and must help students to acquire the concepts and skills specified.  One or more of the lessons must plan for technology integration.  Use the PET Lesson Plan Template in LiveText for each of your lesson plans.  


 


Only link to the lessons you have developed.  Do not link to other team members' lessons.  


Evaluation of Student Learning


Evaluation of student learning should be a project or an activity.  Regardless, the evaluation must measure whether the individual students have reached the unit goals for the unit.  The project/activity should be interdisciplinary and should be collaboratively developed by the interdisciplinary team.  A rubric should also be collaboratively developed to indicate how the project or activity will be assessed.  A description of the project/activity with instructions should be attached as well as the rubric.


References


Professional References are those references that were helpful to you, in preapring this unit.  List all professional references. 


Overall Reflection


Each indiviudual interdisciplinary team member should write their own personal reflection.  This is NOT to be written collaboratively.  Reflection for the unit should cover things such as why you chose the grade level and theme for your unit.  Also, talk about the actual experience of developing the unit.  Why did you choose the teaching methods that you chose in your lessons?  How did you decide what to use for your evaluation of student learning project or activity? How was the overall experience?  Is there anything that you like or dislike about your unit?  How well did you and your team members work together on developing this unit? 


Family or Community Involvement Mini-research Paper


Attach or cut and paste your mini-research paper on family or community invovlement and include a brief description.


Middle School Mission Statement


Using what you have learned in MLED 3073 Key Issues of Teaching and Learning in the Middle Grades, develop a middle school philosophy statement.  This statement should clearly and concisely articulate what you believe about early adolescents' development and what an educational program should look like that would best meet those unique developmental needs.  Cut and paste your statement in this section.


MLED 3073


Portfolio VI – Key Issues Assessment


		Performance Assessment



		

		Exemplary/Target (3 pts)

		Acceptable (2 pts)

		Unacceptable (1 pt)



		Middle School Philosophy Statement Criteria: NMSA Standard 1: The middle level candidate understands the implications of young adolescent development for school organization and components of successful middle level programs and schools.NMSA Standard 2: The middle level candidate is committed to the application of middle level philosophical foundations in their practice. NMSA-PBS-05.1 NMSA-PBS-05.2

		Student identifies and fully elaborates on more than 4 components of middle schools programs and shows strong commitment to those components. 

		Student demonstrates the knowledge of the middle school philosophy by identifying at least 4 components of middle school programs and shows adequate commitment to those components.

		There is little understanding of middle school components and little to no commitment to those components.



		NMSA Standard 3: The middle level candidate understands the importance of relevant, integrative, and exploratory curriculum and is committed to its implementation.NMSA Standard 4: The middle level candidate is committed to the importance of integrating content. NMSA-PBS-05.3 NMSA-PBS-05.4

		Student shows a significant level of evidence to the commitment of implementing relevant, integrative, and exploratory curriculum. 

		Student shows an acceptable level of evidence to the commitment of implementing relevant, integrative, and exploratory curriculum.

		There is little to no evidence of commitment to the implementation of relevant, integrative, and exploratory curriculum.



		NMSA Standard 5: The middle level candidate understands how to motivate all young adolescent and facilitates their learning through the use of a wide variety of developmentally responsive materials and resources (e.g. technological resources, manipulative materials) NMSA-PBS-05.5

		There is significant evidence to the commitment to motivating students through the use of developmentally responsive materials and resources.

		There is adequate evidence of the commitment to motivating students through the use of developmentally responsive materials and resources.

		There is little to no evidence of commitment to motivating students through the use of developmentally responsive materials and resources.



		NMSA Standard 6: The middle level candidate understands that roles of family and community members in improving the education of all young adolescents. NMSA-PBS-05.6

		There is significant evidence of the understanding the roles of family and community members in the education of middle level learners.

		There is adequate evidence of the understanding the roles of family and community members in the education of middle level learners.

		There is little to no evidence of the understanding the roles of family and community members in the education of middle level learners.



		Family/Community Involvement Criteria: Evidenced by the Family/Community Involvement Research Paper NMSA Standard 6: The middle level candidate understands the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents. (1, 20%)
NMSA-PBS-05.6

		Student shows a significant level of evidence of the understanding of the major concepts, principles, theories, and research related to working collaboratively with family and community members for the education of middle level learners. 

		Student shows an acceptable level of evidence of the understanding of the major concepts, principles, theories, and research related to working collaboratively with family and community members for the education of middle level learners.

		There is little to no evidence of the understanding of the major concepts, principles, theories, and research related to working collaboratively with family and community members for the education of middle level learners.



		Interdisciplinary Teaching Team Unit Plan Criteria:NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners.NMSA Standard 3: Student understands the interdisciplinary nature of knowledge and how to make connections among subject areas when planning curriculum.NMSA Standard 5: Student knows a wide variety of teaching, learning, and assessment strategies, when to implement them and plans for higher-order thinking. (1, 20%)
NMSA-PBS-05.1 NMSA-PBS-05.3 NMSA-PBS-05.5

		There is evidence of comprehensive planning, all core subjects are connected, and at least 5 different strategies are used with significant higher-order thinking question or activities.

		There is adequate planning for learning opportunities, at least 2 subject areas are connected, and at least 4 different strategies are used with adequate higher-order thinking questions or activities.

		There is inadequate planning for learning opportunities, little to no connection among subject areas, and less than 2 different strategies are used with no higher-order thinking questions or activities.



		NMSA Standard 2: Collaborative plan developmentally responsive practices and components that reflect the philosophical foundations of middle level education (1, 20%)
NMSA-PBS-05.2

		Middle level candidates are committed to developmentally responsive organizational structures that foster socially equitable educational practices. They enthusiastically promote organizational components that maximize student learning. As they work successfully with teams and utilize flexible instructional time, candidates understand the significance of their actions of student learning. 

Team members rated candidates as excellent on team member peer rating form. 

		Middle level candidates are committed to developmentally responsive organizational structures that foster socially equitable educational practices. Candidates implement developmentally responsive practice and components that reflect the philosophical foundations of middle level education. As they work within teams and utilize flexible instructional time, candidates understand the significance of their actions on student learning. 

Team members rated candidates as satisfactory to very good on team member peer rating form. 

		Middle level candidate evidences a lack of dedication to developmentally responsive organizational structures that foster socially equitable educational practices. They fail to promote organizational components that reflect the philosophical foundations of middle level education that maximize student learning. 


Team members rated candidates as unsatisfactory or failing on team member peer rating form. 



		NMSA Standard 4: Middle level candidate understands the foundation of developmentally responsive content to maximize student learning. (1, 20%)
NMSA-PBS-05.4

		Content was relevant and was on grade level with adequate modification for individual ability levels and special needs of middle level learners.

		Content was relevant and was on grade level with minor modification of individual ability levels and special needs of middle level learners

		Content was not relevant nor was on grade level and no modification of individual ability levels and special needs of middle level learners.



		NMSA Standard 6: Middle level candidate realizes and values the importance of communicating effectively with family and community members. (1, 20%)
NMSA-PBS-05.6

		Newsletter contains all relevant information concerning the interdisciplinary unit created by their team. 
by their team 

		Newsletter contains most of the relevant information concerning the interdisciplinary unit created by their team.

		Newsletter does not contain relevant information concerning the interdisciplinary unit created.





MLED Portfolio VI


Cumulative Results


2007-2008

N=57


		Criteria

		Exemplary

3 pts

		Acceptable

2 pts

		Unacceptable

1 pt

		Mean

Score



		Middle School Philosophy Statement Criteria: NMSA Standard 1: The middle level candidate understands the implications of young adolescent development for school organization and components of successful middle level programs and schools. NMSA Standard 2: The middle level candidate is committed to the application of middle level philosophical foundations in their practice. 

		75%

		17%

		8%

		2.67



		NMSA Standard 3: The middle level candidate understands the importance of relevant, integrative, and exploratory curriculum and is committed to its implementation. NMSA Standard 4: The middle level candidate is committed to the importance of integrating content.

		61%

		26%

		13%

		2.48



		NMSA Standard 5: The middle level candidate understands how to motivate all young adolescent and facilitates their learning through the use of a wide variety of developmentally responsive materials and resources (e.g. technological resources, manipulative materials) 

		52%

		35%

		13%

		2.31



		NMSA Standard 6: The middle level candidate understands that roles of family and community members in improving the education of all young adolescents.

		44%

		39%

		17%

		2.26



		Family/Community Involvement Criteria: Evidenced by the Family/Community Involvement Research Paper NMSA Standard 6: The middle level candidate understands the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents. 

		50%

		50%

		0

		2.50



		Interdisciplinary Teaching Team Unit Plan Criteria: NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. NMSA Standard 3: Student understands the interdisciplinary nature of knowledge and how to make connections among subject areas when planning curriculum. NMSA Standard 5: Student knows a wide variety of teaching, learning, and assessment strategies, when to implement them and plans for higher-order thinking. 

		75%

		13%

		13%

		2.63



		NMSA Standard 2: Collaborative plan developmentally responsive practices and components that reflect the philosophical foundations of middle level education 

		80%

		8%

		12%

		2.67



		NMSA Standard 4: Middle level candidate understands the foundation of developmentally responsive content to maximize student learning. 

		69%

		17%

		13%

		2.58



		NMSA Standard 6: Middle level candidate realizes and values the importance of communicating effectively with family and community members.

		70%

		22%

		8%

		2.60





MLED Portfolio VI


Cumulative Results


2006-2007

N=20

		Criteria

		Exemplary

3 pts

		Acceptable

3 pts

		Unacceptable

1 pt

		Mean

Score



		Middle School Philosophy Statement Criteria: NMSA Standard 1: The middle level candidate understands the implications of young adolescent development for school organization and components of successful middle level programs and schools. NMSA Standard 2: The middle level candidate is committed to the application of middle level philosophical foundations in their practice. 

		76%

		15%

		7%

		2.69



		NMSA Standard 3: The middle level candidate understands the importance of relevant, integrative, and exploratory curriculum and is committed to its implementation. NMSA Standard 4: The middle level candidate is committed to the importance of integrating content.

		64%

		24%

		12%

		2.52



		NMSA Standard 5: The middle level candidate understands how to motivate all young adolescent and facilitates their learning through the use of a wide variety of developmentally responsive materials and resources (e.g. technological resources, manipulative materials) 

		56%

		32%

		12%

		2.44



		NMSA Standard 6: The middle level candidate understands that roles of family and community members in improving the education of all young adolescents.

		48%

		36%

		16%

		2.32



		Family/Community Involvement Criteria: Evidenced by the Family/Community Involvement Research Paper NMSA Standard 6: The middle level candidate understands the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents. 

		46%

		53%

		0

		2.46



		Interdisciplinary Teaching Team Unit Plan Criteria: NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. NMSA Standard 3: Student understands the interdisciplinary nature of knowledge and how to make connections among subject areas when planning curriculum. NMSA Standard 5: Student knows a wide variety of teaching, learning, and assessment strategies, when to implement them and plans for higher-order thinking. 

		76%

		11%

		11%

		2.65



		NMSA Standard 2: Collaborative plan developmentally responsive practices and components that reflect the philosophical foundations of middle level education 

		80%

		7%

		11%

		2.69



		NMSA Standard 4: Middle level candidate understands the foundation of developmentally responsive content to maximize student learning. 

		73%

		15%

		11%

		2.62



		NMSA Standard 6: Middle level candidate realizes and values the importance of communicating effectively with family and community members.

		64%

		28%

		8%

		2.56





Assessment 7






























Assessment 3


MLED Field Experiences


		Middle Level Classes

		Hours in the Field

		Examples of Assignments



		MLED 2022 Introduction to Teaching

		30

		Structured observations of classroom situations and teacher behaviors


Reflective Essays


Classroom Teaching Philosophy



		MLED 3003 Nature and Needs of the Middle Level Learner

		3

		Observation and analysis of adolescent behaviors



		MLED 3013 Literacy Through Literature for the Middle Grades

		4

		Sharing age appropriate literature in middle grades settings. This may be in public schools or in public venues such as literacy awareness 



		MLED 3033 Effective Teaching Strategies

		5

		Plan and teach a 5 minute micro lesson on a specific teaching skill as assigned by the instructor. A written reflection is required.



		MLED 3073 Key Issues for Teaching in the Middle Grades

		10

		Selected interviews with public school teachers, principles, or other school personnel.



		MLED 4013 Methods and Materials for Teaching Language Arts and Social Studies in the Middle Grades and 




		3

		Teach one or more lessons from the content field of the methods course or an integrated lesson including two or more content areas. A written plan and reflection are required. May be completed as part of MLED 4034.



		MLED 4023 Methods and Materials for Teaching Math and Science in the Middle Grades-

		3

		Teach one or more lessons from the content field of the methods course or an integrated lesson including two or more content areas. A written plan and reflection are required. May be completed as part of MLED 4034.



		MLED 4034 Classroom Management & Curriculum Applications – Field II

		120-150


Candidates are in the public schools for two five-week placements of five days a week for three hours each day. 

		Five observed teaching episodes in each of two placements


Summative assessment of professional behaviors


Classroom Management Plan


18 clock hours of classroom instruction on case study analysis


Completion of an observation log 


Development of a reflective essay focused on teaching performance



		MLED 4106 Teaching Internship in the Middle Grades (4-5)

MLED 4116 Teaching Internship in the Middle Grades (6-8)

		8 weeks


Five days a week for 6½ hours a day for each course

		Candidates complete two portfolios. Portfolio IV is a collection of student work products that includes: formative and summative assessments of teaching performance, reflective writings, and evidence of school/community involvement.


Portfolio V consist of two examples of candidate influence on student learning in a pre-assessment, teach, post assessment format. 





MLED Field Experiences


Relationship of the Learning to Teach-Teaching to Learn Unit Framework to the NMSA Standards


		Area/Standard

		NMSA 1

		NMSA  2

		NMSA 3

		NMSA 4

		NMSA 5

		NMSA 6

		NMSA 7



		Professionalism




		

		

		

		

		

		

		X



		Diversity

		X

		

		

		

		

		X

		



		Communications Skills

		

		

		

		

		X

		X

		X



		Curriculum

		

		X

		X

		X

		X

		

		



		Subject matter

		

		

		

		X

		

		

		



		Teaching Models

		

		

		X

		

		X

		

		



		Classroom Management

		X

		

		

		

		X

		X

		



		Assessment

		

		

		X

		

		X

		

		



		Reflective Teaching

		X

		X

		X

		X

		X

		X

		X





Correlation of the NMSA Frameworks to the LTTL Frameworks


Assessment 1


Praxis Series Principles of Learning and Teaching 5-9


State Licensure Test


Description


All candidates must complete the Praxis Series Principles of Learning and Teaching for grades 5-9 (PLT) to graduate. They must make a passing score of 164 or above to receive their initial license to teach in grades 4-8 in Arkansas. Thus, program completers may graduate, but may not be licensed until the lies ensure exam is passed. According to the Educational Testing Service, the PLT exam targets the following content: 1) Students as Learners, 2) Instruction and Assessment, 3) Teacher Professionalism, and 4) Communication Techniques.

Standards Linkage


Based on the information provided by the Educational Testing Service the related NMSA Standards covered by this assessment are:

1.  Young Adolescent Development. Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.

3.  Middle Level Curriculum and Assessment.  Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.


5.  Middle Level Instruction and Assessment.  Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.


7.  Middle Level Professional Roles.  Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.


Data Results

The overall scores for the Praxis II PLT indicate that the candidates are meeting the minimal passing rate of 80%. While there has been some variance from year to year, the minimal has been exceeded each year. Sub-test scores for 2007-2008 are generally consistent with previous years. When sub-test scores are considered, three areas standout as needing attention: Subtest IV Students as Learners; Subtest VI Communication Skills; and Subtest VII Teacher Professionalism all show substantial numbers of students performing poorly. Ranges respectively of 2-16, 0-8 and 0-8 on the raw scores for each section indicate that some students did not score at all on the subtest. In addition, well over half of students scored 50% correct or less on the last two subtests indicating a very poor performance. All three subtest use short answer/case study analysis.   

Analysis of Results

Overall a higher pass rate is desirable. The minimum of 80% has been exceeded each year; however, the program faculty would like be at a 90% rate of better with 100% as our eventual goal. The three subtests with the weakest scores are all based on short answer/case study analysis as is the only subtest using this format. Two of the areas: Students as Learners and Teacher Professionalism are also assessed using objective measures with much higher results. It is likely that test taking and the answer format may play an important role in the results. Program faculty must continue to work on this area and are in the process of re-visiting the plan we made to address this issue.

Praxis II: Principles of Teaching and Learning


2005-2008

		Year

		N

		Percent Passing

		Range



		2005-2006

		42

		84

		147-188



		2006-2007

		63

		93

		141-191



		2007-2008

		44

		83

		144-191





Subtest Scores Spring 2007-2008


		

		I. STUDENTS AS LEARNERS:DEVELOPMET,DIVERSE LEARNERS,MOTIVATION,ENVIRONMENT




		II. INSTRUCTION AND ASSESSMENT:

INSTRUCTIONAL/


ASSESSMENT STRATEGIES,PLANNING

		III. TEACHER PROFESSIO-NALISM: REFLECTIVE PRACTITION-ER, LARGER COMMUNITY   




		IV. STUDENTS AS LEARNERS:  CASE HISTORIES/SHORT-ANSWER QUESTIONS          






		Range

		 3-8

		3-8

		3-8

		2-16



		Mean

		5.79

		5.98

		5.65

		9.59



		Median

		6.93

		6.62

		6.48

		11.71



		% Scoring 50% correct or less

		18

		12

		22

		44





		

		V.  INSTRUCTION AND ASSESSMENT:  CASE HISTORIES/SHORT-ANSWER QUESTIONS     




		VI.  COMMUNICATION TECHNIQUES:  CASE HISTORIES/SHORT-ANSWER QUESTIONS      




		VII.  TEACHER PROFESSIONALISM:  CASE HISTORIES/SHORT-ANSWER QUESTIONS      






		Range

		4-14

		0-8

		0-8



		Mean

		10.08

		4.85

		4.65



		Median

		12.5

		6.54

		6.18



		% Scoring 50% correct or less

		26

		56

		64





Assessment 1


Assessment 2


Praxis Series Exam: Middle School Generalist


Purpose and Description

The state of Arkansas requires that all middle grades licensure programs develop content knowledge in four content areas: Math, Science, Language Arts, and Social Studies. The MLED Program under guidelines for the Arkansas Department of Education requires additional course work in two specific specialty areas: math/science or language arts/social studies. The required content exam from the praxis series assesses competence in all four areas requiring a passing score of 139 for the total test.

Linkage to Standards


This assessment is a direct link to candidate content knowledge and is linked to NMSA Standard 4:


Middle Level Teaching Fields.  Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills. 

Data Analysis 

Cumulative pass rates (2005-2008) for the content test indicate a mean pass rate for three years of over 90%. No discernable trends are apparent in the over all scores. Yearly variance may be attributed to the relatively low number of attempts where 2-3 students impact the pass rate. While a pass rate of 100% is highly desirable, the current performance of candidates on this assessment area is strong overall.

When subtest scores are addressed, two areas stand as relatively weaker than the others. Mathematics with a mean score of 17.30 on the raw score and Social Science with a mean of 16.42 are well below the other areas. 


Interpretation of Data

Mathematic performance has long been of concern to the program area faculty and significant work has been done to improve scores; however, the performance in social science is much lower than previously obtained and is a cause of concern.  Recent changes in the content requirements for mathematics are in the early stages of implementation and have not impacted the Praxis results. 

Praxis II Content Knowledge


Middle School Generalist: Math, Science, Language Arts, and Social Science


		Year

		Number Pass

		Number Not Pass

		% Pass



		2005-2006

		45

		2

		96



		2006-2007

		69

		6

		91



		2007-2008

		47

		5

		89





Praxis II Content Knowledge


Middle School Generalist: Math, Science, Language Arts, and Social Studies


Sub-Test Scores 2007-2008


N=47

		Area

		Language Arts


(Literature)

		Mathematics

		Social Science

		Science



		Range

		10-28

		10-29

		9-25

		9-29



		Mean

		18.94

		17.30

		16.42

		18.58



		Highest Possible

Raw Score

		30

		30

		30

		30





Assessment 2


Assessment 6

MLED Portfolio VIII: Nature and Needs Case Study

Description


This assessment is a focused assignment completed while in MLED 3003 Nature and Needs of the Middle Level Child. Students are asked to complete a case study that centers on the elements of young adolescent development. The purpose of this assessment was to provide an in-depth analysis of the developmental needs of the young adolescent by the candidates.


Standard Alignment


The MLED Portfolio VIII: Nature and Needs Case Study assessment is aligned with NMSA standards 1, 6 and 7. This assessment tool seeks to assess that the candidate:


1.
Plans for learning opportunities that reflect an understanding of the development of all young adolescent learners.

6.
Understands the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.

7.
Understands the complexity of teaching adolescents, and they engage in practice and behaviors that develop their competence as professionals. 


Analysis of the Data


Only two to nine percent of students were rated as unacceptable on the different standards measured using the rubric. The two areas include NMSA Standard 1 planning for learning opportunities that reflect an understanding of the development of all young adolescent learners with a mean of 2.95 (6% below target); and NMSA Standard 7 understanding the complexity of teaching adolescents and they engage in practice and behaviors that develop their competence as professionals with a mean of 3.0 (9% below target).

Interpretation of Data


Ninety to ninety-nine percent of students performed at the acceptable level or better on all standards. This indicates that the candidates have met the standards relative to the nature and needs case study. This is a new assignment and must be monitored.

Early Adolescent Development Reflection

Case Study


This case study is an experience in auto ethnographic writing--one that will provide students with an opportunity to apply their knowledge of young adolescent developmental characteristics as their own growth and adolescent development is examined. 


 


The purpose of this case study is to integrate what one knows about young adolescent characteristics and theory with aspects of one’s own development during that time. Artifacts, reconstructions of experience, interviews, and one’s personal knowledge will provide evidence as conclusions are reached about becoming an advocate for adolescents.


 

Assessment 6

MLED Portfolio VIII: Nature and Needs Case Study


		Rubric



		

		Exemplary/Target (3 pts)

		Acceptable (2 pts)

		Unacceptable (3 pts)



		NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. 

		The major concepts, principles, and theories of young adolescent development – intellectual, physical, social, emotional, and moral, as well as issues of health and sexuality are included and fully elaborated upon. Numerous, relevant artifacts are included for each of these dimensions, and knowledge of theories of adolescent development support writer’s experiences. 

		The major concepts, principles, and theories of young adolescent development – intellectual, physical, social, emotional, and moral, as well as issues of health and sexuality are included and elaborated upon to an acceptable degree. Artifacts are included and support at least two of these dimensions. 

		There is not sufficient investigation or inclusion of the major concepts, principles, and theories of young adolescent development.



		

		

		

		



		NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. NMSA Standard 6: Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents. 



		There is an elaboration of an understanding of the interrelationships among the characteristics and needs of all young adolescents, as well as an understanding that the development of all young adolescents occurs in the context of classrooms, families, peer groups, communities and society. 
Numerous, relevant artifacts are included to support this. Personal examples and reflective conclusions demonstrate that student has discovered how strongly one’s family and cultural backgrounds affect young adolescent learning. 

		Some exploration exists of the understanding of the interrelationships among the characteristics and needs of all young adolescents, as well as an understanding that the development of all young adolescents occurs in the context of classrooms, families, peer groups, communities and society. 
A few artifacts are included to support these understandings. Personal examples demonstrate that student believes one’s family and cultural backgrounds affect young adolescent learning 

		There is not sufficient evidence of understanding of the interrelationships among the characteristics and needs and developmental aspects of young adolescents.



		NMSA Standard 7:Middle level teacher candidates understand the complexity of teaching adolescents, and they engage in practice and behaviors that develop their competence as professionals



		The paper’s focus on adolescent development is strong and presented as a clear knowledge statement (thesis) early in the paper; The ending of the paper eloquently relates relevant conclusions and helpful implications for improvement of education for adolescents, arrived at through critical self-reflection.

		The paper selects and maintains a focus on adolescent development; 
The ending of the paper relates conclusions and helpful implications for improvement of education for adolescents 

		The paper does not maintain 
a clear focus on adolescent development; No important conclusions are reached; no implications for education are mentioned. 



		COMPOSITION, EDITING & APA STYLE 

		The paper demonstrates mature composition and editing with few/no spelling/grammatical or punctuation errors; writer displays proper APA citations, formatting and references.

		The paper demonstrates adequate composition and editing with some spelling/grammatical or punctuation errors; APA style still needs work, but is in place.

		The paper had numerous errors, was not carefully edited; considerable spelling and grammatical errors exist which significantly detract from paper; APA style is minimal or non-existent.






		CREATIVITY & STYLE

		15-20 pts.Experiences and thoughts are imaginative and engaging for the reader; the paper maintains consistent direction; a distinct perspective on development is demonstrated through a unique style which combines re-creations of experience with a fluent call for action. The intent to become an advocate for adolescents is evident.

		10-14 pts Experiences and thoughts are organized in a manner that allows for consistent direction; particular perspectives on development are demonstrated through re-creations of experience. Student is developing an intent to become an advocate for adolescents

		0-9 pts. The paper is not engaging to readers; little or no analysis is provided; little depth or reflection of adolescent development is present. 





Assessment 6


MLED 3003


Nature and Needs Case Study


Data Results


2007-2008


N=47


		Criteria

		Exemplary

3 pts

		Acceptable

2 pts

		Unacceptable

1 pt

		Mean

Score



		NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. 

		93%

		4%

		2%

		2.95



		NMSA Standard 1: Students plan for learning opportunities that reflect an understanding of the development of all young adolescent learners. NMSA Standard 6: Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents. 

		93%

		6%

		0

		2.93



		NMSA Standard 7:Middle level teacher candidates understand the complexity of teaching adolescents, and they engage in practice and behaviors that develop their competence as professionals 

		90%

		0

		9%

		3.00



		COMPOSITION, EDITING & APA STYLE 

		75%

		25%

		0

		2.75



		CREATIVITY & STYLE 

		95%

		4%

		0

		2.95





Assessment 6



    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

4-8

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkji Yes

nmlkj No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
Arkansas State University at Mountain Home
Arkansas State University at Beebe

    13.  Title of the state license for which candidates are prepared
Middle Childhood/Early Adolescence 4-8

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 



data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of NMSA 
standards. (Response limited to 4,000 characters)
The Bachelor of Science Degree in Middle Level Education (BSE MLED) at Arkansas State University 
(ASU) is an integral part of the Department of Teacher Education. The Department of Teacher 
Education (TE) trains pre-professionals for state Licensure in either grades PK-4 (Early Childhood 
Education) or grades 4-8 (Middle Level Education), and provides service courses for pre-professionals 
in secondary content fields (7-12). Arkansas state university is a regional service institution with strong 
programs in teacher education, nursing, business, and a growing research program in the sciences ASU 
serves a region of the Mississippi Delta in Arkansas extending about 70 miles form the main campus at 
Jonesboro and including major branches at two affiliated community colleges. The MLED program is 
delivered on the main campus and currently at ASU-Beebe and ASU-Mountain Home; thus, extending 
the service radius to between 120 and 150 miles from the main campus. MLED programs at Beebe and 
Mountain home are delivered as Two plus Two programs with the community colleges providing the 
initial two years of instruction and the main campus delivering the remaining two years on site.
The BSE in MLED program was created in response to initiatives from the Arkansas Department of 
Education with a starting date in 2001. Arkansas is one of the states that have an agreement with NMSA 
regarding the composition of teacher education programs. Arkansas requires a broader based content 
field inclusion and licenses middle level teachers as generalist in grades 4-8 allowing them to teach 
math, science, social science, or language arts. The content requirement as stipulated following an audit 
of the BSE program in 2006 is for a minimum of 12-15 hours in each of the four content fields and for a 
minimum of 18 total hours in two of those fields to develop a greater degree of specialization. 
Candidates must elect either a math/science specialty or a language arts/social science specialty. Middle 
Level teacher candidates at ASU progress through a program which integrates the nature and needs of 
young adolescents with current research-proven pedagogy for effectively teaching young adolescents. 
Features of the program include an examination of the philosophical and sociological foundations of 
education, young adolescent growth and development, middle grades methodology, and middle grades 
curriculum and organization, the use of educational technology in teaching, as well as opportunities to 
interact in school settings with faculty members and young adolescents from diverse backgrounds. 
The MLED Program shares five common or core courses with other programs and include: MLED 2022 
introduction to Education; MLED 3033 Effective Teaching Strategies a general teaching methods 
course: MLED 3083 Integrating Technology into the Curriculum; MLED 3023 Assessing and 
Evaluating of Student Learning ; and MLED 4063 Social Foundations of Education. The core allows for 
a common foundation to all teacher education programs; however, within the core courses, assignments 
are focused on the candidates major (either MLED or Early Childhood). Courses specifically designed 
for training candidates to teach young adolescents form a solid major. These courses include: MLED 
3003 Nature and Needs of the Middle Level Learner, MLED 3013 Literacy through Literature in the 
Middle Grades; MLED 3073 Key Issues for Teaching in the Middle Grades; two integrated content 
methods for the middle grades: MLED 4013 Methods and Materials for Teaching Language Arts and 
Social Studies in the Middle Grades and MLED 4023 Methods and Materials for Teaching Math and 
Science in the Middle Grades; an extended field experience in middle grades practice MLED 4034; and 
an internship in the middle grades. 
A copy of the candidate program of study in the form of Program Check Sheets is attached for each area 
of specialty: Math/Science or Language Arts/Social Studies



    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
There are three primary clinical experiences included in the MLED program, culminating with a full 
semester of internship. The first experience is linked to the Introduction to Teaching course and requires 
thirty hours of specific field experiences primarily of an observational and reflective nature. MLED 
4034 Classroom Management with Curricular Applications: Field II is a specific field experience course 
that provides 120-150 hours of structured field experiences in public school settings. Candidates 
complete course work related to classroom management including case study analysis of management 
problems. They then complete two five-week half day placements in middle grades classrooms of at 
least 60 hours each. During the field experience candidates develop and teach content lessons, assess 
student learning, reflect on classroom practices, develop a classroom management plan, and engage in 
professional behaviors relevant to the assignments. Several measures are used including teaching 
critiques, performance rubrics, and analysis of reflective practice.
The Internship is divided into two 8 week placements in the students’ content field emphasis as much as 
is possible. One placement is in grades 4 or 5. The other is in grades 6-8. A candidate may be assigned 
to one placement in grade 4 provided they have not been assigned to grade 4 for Field II. Interns 
complete two specific portfolios containing artifacts that assess teaching performance, professional 
behaviors, and specific tasks aligned with the NMSA Standards as may be seen in the section on 
assessments.
Six additional courses require some form of field experience or clinical work. These experiences are 
keyed to the specific courses and include:
MLED 3003 Nature and Needs of the Middle Level Learner-an observational case study of early 
adolescent behaviors
MLED 3013 Literacy Through Literature for the Middle Grades-a four hour clinical experience sharing 
literature with students
MLED 3033 Effective Teaching Strategies-a five hour micro-teaching clinical experience
MLED 3073 Key Issues for Teaching in the Middle Grades-ten clock hours of field work including 
structured interviews of public school teachers
MLED 4013 Methods and Materials for Teaching Language Arts and Social Studies in the Middle 
Grades and 
MLED 4023 Methods and Materials for Teaching Math and Science in the Middle Grades-three clock 
hours of teaching activity correlated with MLED 4034.

See the attached table: MLED Field Expereinces for additional information.

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

Admission into the Teacher Education program requires students to score a minimum of 172 on 
language, 173 on writing and 171 on mathematics batteries of the Pre-professional Skills Test (PPST). 
Candidates are also required to have a minimum GPA in all coursework of 2.5 and have at least a grade 
of “C” in ENG 1003 Freshman English I, ENG 1013 Freshman English II, MATH 1023 College 
Algebra, ECH/MLED 2002 Intro to Educational Technology, ECH/MLED 2022 Introduction to 
Teaching or SCED2514 Introduction to Secondary Teaching, and SCOM 1203 Oral Communications or 
their equivalents from another university/college. Candidates are only eligible after completing a 
minimum of 30 semester hours. Furthermore, they must complete an evaluation of Career Decision 
Awareness and they must also submit their philosophy of education. Finally, candidates are interviewed 
by a committee of faculty to insure that they meet admission criteria.
In order to remain in good standing in the Teacher Education Program, candidates must maintain a grade 



point average of 2.5 (minimum 3.0 grade point average in all course work required for Program of Study 
candidates) and earn a minimum of “C” on all professional education courses. Furthermore, a minimum 
grade of “C” is required on all content ocurses used in the speciality areas.
Candidates must meet the following performance requirements in order to be validated for teaching 
internship:
1. Be admitted into the teacher education program
2. Senior standing with a minimum of 90 semester hours
3. Completion of all professional education/major courses with the exception of the teaching internship 
courses.
4. Attain a minimum grade point average of 2.5 in all course work and a minimum grade point average 
of 2.5 in the major area (minimum 3.0 grade point average in all course work required for Program of 
Study candidates and a minimum of a 3.0 grade point average in the major area)
5. A medical examination report must be presented at the time of application
6. Attend the orientation sessions for the teaching internship
7. Verification of no conviction of a felony or other crimes specified in Arkansas Code Act 1310 of 1995 
and Act 1313 of 1997.
In order to complete the program, candidates must successfully complete their teaching internship. The 
teaching internship requires the candidate to function in the total teaching role by maintaining and 
performing all functions and activities normally performed by the clinical supervisor. The intern assumes 
these activities for no less than 3 weeks for an 8-week placement. During the teaching internship the 
candidate is also required to keep an electronic portfolio. Finally, the teaching internship requires 
candidates to complete the appropriate Praxis II Series Test required for licensure.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

Current thinking reflects a focus upon individuality and contextually to a degree not found in earlier 
views of education. Greater awareness of diversity and the growing need to respond to diversity issues 
in a manner that allows greater incorporation of disparate groups into society’s mainstream has become 
a major focus of society. Juxtaposed with these cultural concerns, psychological and biological research 
efforts are unlocking the structures and processes of the brain. Growing understanding of the links 
between learning, the environment, and human growth will demand greater educational responsiveness 
to the individual and individual needs. 
In response, the BSE in Middle Level Education at Arkansas State University is building upon the solid 
research base of the emerging professional educator; these outcomes reaffirm the need for understanding 
the foundations of society while also affirming the need to respond to society’s growing complexity. 
Viewed as transitional, these outcomes reflect an intermediate stage in program development by 
providing greater clarity to the intentions of the program in relation to its students. However, further 
exploration and reflection will lead to a greater refinement of program outcomes which will produce a 
better integration of students into society and a greater alignment with developing professional 
standards. With the understanding that the initial level of preparation is the beginning of the personal 
and professional formation of an educator, the theme for our conceptual framework is learning to Teach, 
Teaching to Learn. Our strong relationship with clinical supervisors and public schools enables us to 
cooperatively work toward assisting candidates develop the skills, knowledge and dispositions identified 
in our conceptual framework.

Correlations are shown below.

Arkansas State University
Conceptual Framework for Teacher Education



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

Learning to Teach-Teaching to Learn

1. PROFESSIONALISM: The teacher candidate behaves in a professional, ethical, and legal manner. 
Correlates with NMSA Standard 7.

2. DIVERSITY: The teacher candidate develops a positive teaching-learning environment where all 
students are encouraged to achieve their highest potential. Correlates with NMSA Standards 1 and 6

3. COMMUNICATION SKILLS: The teacher candidate demonstrates effective communication skills. 
Correlates with NMSA Standards 5, 6, and 7.

4. CURRICULUM: The teacher candidate plans and implements curriculum appropriate to the students, 
grade level, content, and course objectives. Correlates with NMSA Standards 2, 3, 4, 5.

5. SUBJECT MATTER: The teacher candidate understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and can create learning experiences that make these 
aspects of subject matter meaningful for students. Correlates with NMSA Standards 3, 4, and 5.

6. TEACHING MODELS: The teacher candidate implements a variety of teaching models. Correlates 
with NMSA Standards 3 and 5.

7. CLASSROOM MANAGEMENT: The teacher candidate utilizes appropriate classroom management 
strategies. Correlates with NMSA Standards1, 5, and 6.

8. ASSESSMENT: The teacher candidate utilizes a variety of assessment strategies to monitor student 
learning and to determine adjustment in learning activities. Correlates with NMSA Standards 1, 3, and 5.

9. REFLECTIVE TEACHING: The teacher candidate reflects on teaching and learning. Correlates with 
NMSA Standards 1, 3, 4, 5, 6, and 7.

Please see the attached chart: Correlation of NMSA Standards to the LTTL Frameworks for additional 
information

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

In an effort to assess candidates and the program based on authentic performance, the Department of 
Teacher Education at ASU utilizes an assessment system characterized by multiple evaluations, 
including standardized test score data from the Praxis II Series, performance on course standards 
including statements of philosophy and case study evaluations, and compilations of artifacts in five 
portfolios. All measures are unique to the Middle Level Program except the internship assessment 
formative and summative assessments which are used in all teacher education programs. Otherwise all 
portfolio assessments are tailored to the standards of NMSA.

The assessment process has been one of learning by both faculty and students. As faculty understanding 
of the requirements of NMSA standards and how best to assess them has grown, modifications in the 
assessment process and improvements in rubrics have been made. Essential measures of the learning and 
teaching process and the ability of candidates to plan, teach, and assess meaningful instruction are 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

assesses through collections of reflective teaching episodes, supervisors’ assessments of candidate 
lessons taught in the public schools, and the overall ability to plan appropriate instruction. Assessment 
rubrics were cooperatively developed and, when needed, modified by faculty work teams.

    6.  A program of study that outlines the courses and experiences required for candidates to 
complete the program. The program of study must include course titles. (This information may be 
provided as an attachment from the college catalog or as a student advisement sheet.) 

Candidate Program of Study for Math and 
Science

Candidate Program of Study for Language Arts and Social 
Studies

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

MLED Field Experiences Correlation of the NMSA Frameworks to the LTTL Frameworks

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

Program:
Middle Level Education
Arkansas State University at Jonesboro
All majors at all levels are included

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2005-2006 179 30

2006-2007 160 24

2007-2008 201 28

Program:
Middle Level Education
Arkansas State University at Beebe
Candidates at Beebe are only counted on entering the Junior Year Prior to that they are advised by the communit 
college.

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)



    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

2005-2006 55 21

2006-2007 46 32

2007-2008 31 13

Program:
BSE Middle Level Education
Arkansas state University-Mountain Home
Candidates at Mountain Home are only counted on entering the Junior Year Prior to that they are advised by the 
communit college.

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2005-2006 27 11

2006-2007 25 14

2007-2008 19 09

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name JaneMarie Dewailly

Highest Degree, Field, & 
University(5) ED. S in Reading Florida State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at Arkansas State University Education Renewal Zone-2008 Special 
Education Summit Society for Information Technology and Teacher Education, 
Las Vegas 2008 President Elect Crowley’s Ridge Reading Council 

Teaching or other 
professional experience in P-
12 schools(11)

2006-07 taught grades 4 – 8 Title I and special education Current licensure: P-4 
Early Childhood, 5-6 endorsement, K-12 Reading, K-12 Special Education 

Faculty Member Name Sue Anslem

Highest Degree, Field, & 
University(5)

MSE Curriculum and Instruction, Arkansas State University; MSE School 
Psychology, University of Central Ark. 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 



Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at Phi Delta Kappa Future Educators Association 2008 Co-president, 
Twin Lakes chapter Phi Delta Kappa 36 hours completed toward Ph.D. in 
Curriculum and Instruction 

Teaching or other 
professional experience in P-
12 schools(11)

Intern supervision K – 8 Current licensure: K-12 Special Education 

Faculty Member Name Thomas J. Fiala

Highest Degree, Field, & 
University(5) Ph. D. History and Social Foundations of Education, Ball State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Paper presentations past 3 years include American Educational Studies 
Association, History of education, and European Teacher Education Network. 
COE representative ETEN 2006-2008 Papers published by European Teacher 
Education Network a. John Dewey and Multicultural Education in a Global 
Society, and b. The Separation of Church and State in a Democracy: Religion 
and Prayer in Public Schools 

Teaching or other 
professional experience in P-
12 schools(11)

Clinical Supervisor/teacher Internship ECH and MLED

Faculty Member Name Joanna Grymes

Highest Degree, Field, & 
University(5) Ph.D., Family and Child Development, Virginia Tech

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Chair, Arkansas Early Childhood Professional Development Steering Committee 
(through Arkansas Division of Child Care and Early Childhood Education) 
Presented at the NAEYC Annual Conference past 3 years Arkansas 
Representative to the Southern Early Childhood Association 

Teaching or other 
professional experience in P-
12 schools(11)

Work sampling system mentor (on site) for state funded prekindergarten 
programs; Professional development on Ounce and Work Sampling System 
assessments for state funded prekindergarten program staff 

Faculty Member Name Natalie Johnson-Leslie

Highest Degree, Field, & 
University(5)

Ph.D.s, 1)Educational leadership and Policy Studies and 2)Curriculum 
Instructional Technology, Iowa State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assisstent Professor



Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the International Society for Technology in Teacher Education 
(SITE) annual conference for the past 3 years Lead critical professional 
development activities in area schools Wrote a successful grant “Together we 
Teach: Reading and Writing Across Content Areas”

Teaching or other 
professional experience in P-
12 schools(11)

Worked with 17 schools in the Great Rivers Educational Cooperative Services 
providing professional development to teachers; Iowa Community College 
licensure 

Faculty Member Name Dianna Williams

Highest Degree, Field, & 
University(5)

Ed. D., Curriculum and Instruction/ Educational Technology, University of 
Nevada, Las Vegas

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at national conferences including ATE and ACEI Presented at Society 
for Information Technology and Teacher Education 2006, 2007, 2008 Obtained a 
grant of over $ 400,000.00 to provide instructional software for area teachers 
and students 

Teaching or other 
professional experience in P-
12 schools(11)

Technical editor of Sparks: Children’s Book Review Journal (beginning our 6th 
year) Public School Teacher Staff development for public school teachers 
demonstrating softwear. 

Faculty Member Name Tonja Fillippino

Highest Degree, Field, & 
University(5) Ed. D. in Curriculum & Instruction, University of Louisiana at Monroe

Assignment: Indicate the role 
of the faculty member(6) Faculty, MLEd Program Coordinator (2008-2009), Site Coordinator ASU-Beebe

Faculty Rank(7) Assistent Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Three published journal articles Towery, R, Lawler-Prince, D, Stewart, P, 
Fillippino, T and Meeks, G. (2007) Partnership schools: Learning from the past 
and reaching for the future. Southeastern regional Association of Teacher 
Educators, St. Louis, MO. Towery, Ron, Meeks, Gregory B. & Fillippino, Tonja. 
(2006) Collaborative assessment in field experience partnerships. National Middle 
School Conference, Nashville, TN. 

Teaching or other 
professional experience in P-
12 schools(11)

Internship Supervision 2003-2008 Field II Supervision 2007 Non-traditional 
teacher training for the Arkansas Department of Education 2007-2008 

Faculty Member Name Freddie Jo Jones

Highest Degree, Field, & 
University(5) M Ed History, Harding university 

Assignment: Indicate the role 



of the faculty member(6) Faculty

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presented at the Arkansas Association of College for Teacher Education Spring 
Conference, April 2007, April 2008 Presented at the Arkansas Association of 
Teacher Educators Fall Conference, September 2007 Presented at the Arkansas 
Early Childhood Association Fall Conference, October 2007 

Teaching or other 
professional experience in P-
12 schools(11)

University supervisor- pre-interns and interns ECH P/4 majors in elementary 
schools and pre-interns and interns Mid-Level majors in middle and junior high 
schools Current Arkansas licensure: science and social studies, 5-8; social 
studies, life/earth science, 7-12 

Faculty Member Name Dixie K. Keyes

Highest Degree, Field, & 
University(5) Ed. D., Curriculum & Instruction, University of Houston

Assignment: Indicate the role 
of the faculty member(6) Faculty, Partnership School University Liaison, and University Supervisor

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

AERA (presented twice); served on Best Dissertation Award committee for my 
SIG, Narrative Research and chaired a session NCTE (presented once) ALAN –
Assembly on Literature for Adolescents for NCTE(State representative for the 
national organization) ACTELA – Arkansas Council for Teachers of English 
Language Arts (board member) 

Teaching or other 
professional experience in P-
12 schools(11)

13 years teaching 6-12 English Language Arts; 1 year as a Reading 
Specialist/Literacy Coach. Am certified/licensed to teach ELA 6 -12; ESL 6-12; 
and Reading Specialist K-12. 

Faculty Member Name Mark McJunkin

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction Oklahoma State University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

2007 Meeks, G., & McJunkin, M. Dimensions of Classroom Management. 
Interact, International Journal. 11 pages. Published. 2007 Malinsky, M., Ross, A., 
McJunkin, M., Pannells, T. Math Anxiety in Pre-Service Elementary School 
Teachers, 6 pages. Education, Vol 127, #2, 2007 McJunkin, M. Rook, J. and 
Churchman, K. Integrating Science and Math Through Aerospace Activities. 
Arkansas Curriculum Conference. Closing the Achievement Gap. Peabody Hotel 
and Statehouse Convention Center, Little Rock, Arkansas, November 1-2. 

Teaching or other 
professional experience in P-
12 schools(11)

Middle grades Teacher Grades 5 and 6 University Supervisor of Interns Organizer 
and Judge, Arkansas District Science Fairs 



Faculty Member Name Greg Meeks

Highest Degree, Field, & 
University(5) Ph. D. Curriculum and Instruction, University of North Texas 

Assignment: Indicate the role 
of the faculty member(6) Assistant Department Chair Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Meeks, Gregory B. (2007). The relationship between global perspective and 
global education. International Journal of Arts and Sciences. 2007. 2(1), 38-40. 6 
Presentations including The National Middle School Association, Association of 
Teacher Educators, and Southeast Regional Association for Teacher Educators. 

Teaching or other 
professional experience in P-
12 schools(11)

Middle Grades Principal PDS Liaison School Superintendent 

Faculty Member Name Ann Ross

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction University of Memphis 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Grant totaling over $100,000.00 for improving math instruction for middle grade 
teachers. 2007 Malinsky, M., Ross, A., McJunkin,M., Pannells, T. Math Anxiety in 
Pre-Service Elementary School Teachers, 6 pages. Education, Vol 127, #2, 
Presenter at National Council of Teachers of Science, Association for Early 
Childhood Education International. 

Teaching or other 
professional experience in P-
12 schools(11)

Middle Grades Teacher: 6-9 Science Extensive Staff Development work in 5-8 
grade public schools PDS Partner School Liaison 

Faculty Member Name Paula Stewart

Highest Degree, Field, & 
University(5) Ph. D. in Curriculum & Instruction, Univ. of Arkansas

Assignment: Indicate the role 
of the faculty member(6) Site Coordinator ASU-Mountain Home Faculty

Faculty Rank(7) Assistant Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentations at European Teacher Education Network, 2007 & 2008. (3), later 
published as Journal Articles Presentations at ATE & ACEI 2008 (5) ASU Diversity 
Committee Secretary 

Teaching or other 
professional experience in P-

Supervision MLED Field II & Internship 2002-2008 Program Coordinator, ASU Mt. 
Home 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

12 schools(11)

Faculty Member Name Ron Towery

Highest Degree, Field, & 
University(5) Ed. D. Curriculum and Instruction Mississippi State University 

Assignment: Indicate the role 
of the faculty member(6) MLED Program Coordinator (2001-2008) Faculty 

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member Partnership Special Program Area of The Association of Teacher 
Educators Thirteen presentations over the past three years at The National 
Middle School Association, The Association for Teacher Educators, The 
Association for Childhood Education International, and The Southeastern 
Association of Teacher Educators Member Association for Childhood Education 
Later Childhood, Early Adolescent Committee. 

Teaching or other 
professional experience in P-
12 schools(11)

University Supervisor for Student Internships, Grades 4-8; University liaison 
Professional Development Schools grades 4-6. Staff Development for Public 
School Teachers: Integrating Math, Science, and Reading 

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NMSA 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II Principles 
of Learning and 
Teaching 5-9

State Licensure 
Test

During Student 
Teaching 
Internship 

Semester Ii of the 
Senior Year

Assessment #2: 
Content knowledge Praxis II Middle 

During Student 
Teaching 



in middle level 
childhood 
education 
(required)

School Content 
Knowledge 
(Generalist)

State Licensure 
Test

Internship 
Semester Ii of the 

Senior Year

Assessment #3: 
Candidate ability to 
plan implement 
appropriate 
teaching and 
learning 
experiences 
(required)

MLED Portfolio III: 
Field Experiences 

Portfolio from 
MLED 4034 
Classroom 

Management with 
Curriculum 

Applications: Field 
Experiences II

Portfolio: Includes 
evaluations of 

teaching 
performance, 

planning, 
professional 

behaviors, and 
student reflections 

on practice. 

During the 
completion of 
MLED 4034 
Classroom 

Management with 
Curriculum 

Applications: Field 
Experiences II

Assessment #4: 
Student teaching or 
internship 
(required)

MLED Portfolio IV 
Student Teaching 

Internship 
Portfolio:

Portfolio: Includes 
evaluations of 

teaching practice, 
planning, 

professional 
behaviors, and 
reflections on 
professional 

practice.

While completing 
the Student 
Teaching 
Internship

Assessment #5: 
Candidate effect on 
student learning 
(required)

MLED Portfolio V: : 
Student Teaching 

Internship 
Portfolio: Effect on 
Student Learning

Student work 
product 

demonstrating the 
ability to perform 
pre-assessment of 

student 
background, teach, 

and use post 
assessment to 
determine the 

degree to which 
learning occurred. 

While completing 
the Student 
Teaching 
Internship

Assessment #6: 
Additional 
assessment that 
addresses NMSA 
standards 
(required)

MLED Portfolio 
VIII: Nature and 

Needs Case Study 
Assessment

Case Study

At the conclusion of 
MLED 3003 Nature 
and Needs of the 

Middle Level 
Learner during the 

junior year

Assessment #7: 
Additional 
assessment that 
addresses NMSA 
standards 
(optional)

MLED Portfolio VI 
Key Issues 
Assessment

A portfolio based 
on three student 
work products 

developed in MLED 
3073 Key Issues in 

Teaching in the 
Middle Grades: A 

cooperative unit, a 
community 

involvement project 
and a middle 

school mission 
statement.

At the conclusion of 
the course MLED 
3073 Key Issues 

for Teaching in the 
Middle Grades at 
the end of the 
junior year and 

prior to MLED 4034

Assessment #8: 
Additional 
assessment that 
addresses NMSA 
standards 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  Middle Level Courses and Experiences. Institutions preparing middle level teachers have 
courses and field experiences that specifically and directly address middle level education.

Qualified Middle Level Faculty. Institutions preparing middle level teachers employ faculty 
members who have middle level experience and expertise. 

    2.  For each NMSA standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple NMSA standards.

  #1 #2 #3 #4 #5 #6 #7 #8
1. Young Adolescent Development.
Middle level teacher candidates understand the major concepts, principles, 
theories, and research related to young adolescent development, and they 
provide opportunities that support student development and learning. 

gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedcb gfedc

2. Middle Level Philosophy and School Organization. Middle level teacher 
candidates understand the major concepts, principles, theories, and 
research underlying the philosophical foundations of developmentally 
responsive middle level programs and schools, and they work successfully 
within these organizational components. 

gfedc gfedc gfedc gfedcb gfedc gfedc gfedcb gfedc

3. Middle Level Curriculum and Assessment. Middle level teacher 
candidates understand the major concepts, principles, theories, standards, 
and research related to middle level curriculum and assessment, and they 
use this knowledge in their practice. 

gfedcb gfedc gfedc gfedcb gfedcb gfedc gfedcb gfedc

4. Middle Level Teaching Fields. Middle level teacher candidates 
understand and use the central concepts, tools of inquiry, standards, and 
structures of content in their chosen teaching fields, and they create 
meaningful learning experiences that develop all young adolescents' 
competence in subject matter and skills. 

gfedc gfedcb gfedcb gfedcb gfedc gfedc gfedcb gfedc

5. Middle Level Instruction and Assessment. Middle level teacher 
candidates understand and use the major concepts, principles, theories, and 
research of effective instruction and assessment, and they employ a variety 
of strategies for a developmentally appropriate climate to meet the varying 
abilities and learning styles of all young adolescents. 

gfedcb gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

6. Family and Community Involvement. Middle level teacher candidtates 
understand the major concepts, principles, theories, and research related to 
working collaboratively with family and community members, and they 
use that knowledge to maximize the learning of all young adolescents. 

gfedc gfedc gfedcb gfedcb gfedcb gfedcb gfedcb gfedc

7. Middle Level Professional Roles. Middle level teacher candidates 
understand the complexity of teaching young adolescents, and they engage 
in practices and behaviors that develop their competence as professionals. 

gfedcb gfedc gfedcb gfedcb gfedc gfedcb gfedc gfedc



SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be available.

    1.  State licensure tests or professional examinations of content knowledge. NMSA standards 
addressed in this entry could include but are not limited to Standards 1,2,3 and 4. If your state does 
not require licensure tests or professional examinations in the content area, data from another 
assessment must be presented to document candidate attainment of content knowledge. (Required)

Assessment 1

See Attachments panel below.



    2.  Assessment of content knowledge in middle childhood education. NMSA standards addressed 
in this entry could include but are not limited to 1, 2,3 and 4. Examples of assessments include 
comprehensive examinations, GPAs or grades(16), content major(17), and portfolio tasks(18). For 
post-baccalaureate teacher preparation, include an assessment used to determine that candidates 
have adequate contect background in the subject to be taught. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they 
align with the specialty standards.
    (17) If completion of a content major is used as the assessment or included in the assessment, describe how the program of study aligns with the SPA 
standards.
    (18) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan and implement appropriate 
teaching and learning experiences. NMSA standards that could be addressed in this assessment 
include but are not limited to Standards 3,4, and 5. Examples of assessments include the evaluation 
of candidates' abilities to develop lesson or unit plans, individualized educational plans, needs 
assessments, or intervention plans. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 3

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. NMSA standards that could be addressed in this assessment include but are 
not limited to Standards 1-7. An assessment instrument used in student teaching or an internship 
should be submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4

See Attachments panel below.

    5.  Assessment that demonstrates candidate effects on student learning. NMSA standards that 
could be addressed in this assessment include but are not limited to 3 and 4. Examples of 
assessments include those based on samples of student work samples, portfolio tasks, case studies, 
follow-up studies, and employer surveys. (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5

See Attachments panel below.

    6.  Additional assessment that addresses NMSA standards. All NMSA standards could be 
addressed by this assessment. Examples of assessments include evaluations of field experiences, 
case studies, portfolio tasks,licensure tests not reported in #1, and follow-up studies. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 6

See Attachments panel below.

    7.  Additional assessment that addresses NMSA standards. All NMSA standards could be 
addressed by this assessment. Examples of assessments include evaluations of field experiences, 
case studies, portfolio tasks,licensure tests not reported in #1, and follow-up studies. 
Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 7

See Attachments panel below.

    8.  Additional assessment that addresses NMSA standards. All NMSA standards could be 
addressed by this assessment. Examples of assessments include evaluations of field experiences, 
case studies, portfolio tasks,licensure tests not reported in #1, and follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Section V



Program Changes

Overview
The MLED Program Area faculty has collected data on candidate performance for several years. Three 
major events caused the faculty to rethink and revise the MLED Program and the accompanying 
assessments during the 2006-2007 school year. The Arkansas Department of Education (ADE), Office of 
Professional Licensure conducted an audit of all Middle Level Programs in Arkansas and issued a new 
set of guidelines for the inclusion of specific subject content in all programs (see appended letter). 
Arkansas is one of the states to have an agreement with NMSA to produce a content generalist. The 
audit mandates a balance between content areas, primarily increasing the number of hours in math and 
science required of language arts/social science emphasis candidates. As a result the faculty began 
revising the MLED Program to complete a transition to the new requirements by the beginning of the 
2008-2009 school year. Second, during the 2005-2006 term, faculty began looking at the use of the 
LiveText electronic data collection and archive system. Our conclusion was that some of our course 
specific assessments were not congruent with effectively linking NMSA Standards to student 
performance measures. A revision was made in our assessments; however, some older data was lost. 
Finally, in the fall of 2006 at a Special Programs Area Report Preparation workshop with NMSA 
officials, faculty determined that some of the assessments, notably the measures of the effect on student 
learning, were inadequate. The result of all three events was the re-writing of the program, revision of 
some assessments, and the creation of three new assessments.

Content Knowledge
For purposes of this discussion, content knowledge will be defined as that knowledge drawn from 
specific subject areas as described in Standard 4 Middle Level Teaching Fields. This knowledge is tested 
by the Praxis II Middle School Generalist and elements are measured in Assessments 3, 4, and 7. As is 
noted above, ADE required an increase in the number of math hours for some students. Analysis of 
Praxis II Content Generalist sub-test scores for the 2007-2008 school year indicated a lower performance 
in mathematics knowledge than the faculty deemed appropriate. However, simply adding content was 
not sufficient. Faculty worked with the Department of Mathematics to revise two existing mathematics 
courses, MATH 2113 Math for Teacher 1 and Math 2123 Math for Teachers II, to closely align the 
content with that needed by middle grades teachers. In addition, a new course, MATH 3133 Math for 
Teachers III was developed for all middle level majors. MATH 3033 Geometry for Middle School was 
also developed for the MLED Math/Science specialty area. These classes should strengthen all 
candidates’ knowledge of mathematics appropriate for teaching grades 4-8. Assessments 3, 4, and 7 
address candidates’ ability to demonstrate an understanding of relevant content through application. 
Performance on these three assessments does not indicate a need for revision, but will be monitored as 
the increase in content course requirements is implemented.

A second area of concern in the content fields is the Praxis II Content sub-test scores for social science. 
This subtest was the lowest of all areas and needs attention. The MLED Program Area will complete 
additional analysis of the special science results and propose changes for the 2009-2010 ASU 
Undergraduate Bulletin.

Professional Pedagogical Knowledge, Skills and Dispositions
Candidates’ pedagogical knowledge as measured by the Praxis II: PLT 5-9 (Assessment 1) has been a 
major concern for the faculty. Candidate scores indicate a consistent weak performance on assessment 
subtests requiring case study analysis using short discussion formats over the past three years (2005-
2008). Assessment 6, a case study assignment, was developed to assist students with analyzing and 
writing case studies. In addition, case study analysis has been added to MLED 4034 Classroom 
Management with Curricular Implications: Field II. Faculty will continue to address candidate 
performance on the Praxis II PLT with the goal of raising scores above the 90% passing rate on a 



consistent basis. One avenue that will be used to address this issue is to have all faculty teaching 
common courses meet as a group to review course assignments, assessments, and integrate needed 
revisions. These course groups were created by the Department of Teacher Education last year to 
provide for: 1) review of content and alignment with program standards; 2) greater consistency in 
developing and assessing learning through common assignments; and 3) integration of new faculty into 
the expectations of the specific courses. MLED program faculty will use course groups to review and 
refine course content as it relates to all assessments particularly the Praxis II

Another effort to improve candidate performance has been the development of test taking skills 
workshops for candidates. At times these workshops have been voluntary; however, the program faculty 
has recommended that candidate attendance at the workshops become mandatory. To insure 
participation, the test taking skills workshop will be integrated into MLED 4034 as part of the class 
content beginning in the fall of 2008.

Assessments 3, 4, 5 and 7 address candidate performance in the areas of professional skills and 
dispositions. Common data taken from assessments 4, 5, and 7 indicate three areas of weakness: 1) 
understanding the integrated nature of curriculum and use of instructional strategies; 2) student 
motivation and learning; and 3) the role the family of the community in influencing student learning.

The first area of weakness: integrated nature of curriculum and use of a variety of instructional strategies 
has been addressed by a revision of the course MLED 4034 Classroom Management with Curriculum 
Applications to provide a more seamless field experience. Prior to the 2007-2008 term, candidates were 
in the public schools on alternate days, usually a Monday-Wednesday-Friday schedule. The current 
revision provides for two placements for five weeks with candidates in the public school classrooms 
each day of the placement for three hours. This allows for teach/re-teach sequences, sequencing lessons 
as opposed to teaching isolated lessons, using different lesson models, and developing unit based or 
exploratory learning experiences. Additional steps will be taken in MLED 3073 Key Issues for Teaching 
in the Middle Grades and MLED 3033 Effective Teaching Strategies to include content that provides a 
greater focus on the integrated nature of curriculum. Faculty course groups for these courses and MLED 
3003 Nature and Needs of the Middle Level Learner will address the remaining two weaknesses in the 
fall of 2008 as they look at additional supervisory methods such as using an analysis of classroom 
interaction tool and revising the family/community assignments.

Impact on Student Learning
Following Special Program Area Report Training in 2006, program faculty determined that the 
assessment in current use did not meet the requirements we needed to accurately assess the impact of 
candidate’s actions on student learning. A faculty task group reviewed the two major field placements in 
which an assessment might best be placed. In MLED 4034 Classroom Management with Curriculum 
Applications an assignment was added requiring a pre-assessment-teach-post assessment sequence of all 
candidates. It was determined that logistical problems related to the alternate day placement of 
candidates in the schools was hampering candidates as they attempted to conduct this activity. Faculty 
decided to make this a formative assessment of candidate skills and do a summative assessment of the 
same assignment during the student teaching internship. Currently candidates complete the pre-
assessment-teach- post assessment assignment and add a written reflection in each of their internship 
placements. Overall performance in this assessment to date is satisfactory with all means on the 
assessment above 2.50. 

Summary
The data collected from the multiple assessments indicate that NMSA Standards are being met on all 
assessment areas. The Praxis II PLT (Assessment 1) is a major concern. Previous steps to improve 
candidate performance on the assessment have not yielded the results desired. A extension of “Praxis 



Practice” activities will be integrated into all MLED Program and a mandatory test taking skills 
workshop will be implemented. Faculty will continue to monitor the content component of the Praxis II 
Middle Grades Generalist exam and work with the social science department to revise the social science 
requirements. Several additional areas of weakness will be monitored including the candidates' 
understanding of curriculum integration and the use of multiple teaching strategies in the content fields.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


