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 Summer I
Fall3ELSE6073


Educational Diagnosis and
Assessment in Special Education Fall3ELSE5043


Spring3
Ed Procedures for Individuals with
Emotional DisordersELSE6063


 Fall
Spring3


Laboratory Experience in Special
EducationELSE6813


Applicant must successfully complete the following Praxis II Exams:


Special Education: Knowledge Based Core Principles #0351 - Minimum score required: 150


Special Education: Application of Core Principles Across Categories of Disabilities  #0352- Minimum score required: 141


APPROVED:


Applicant Chair


Advisor Professional Licensure Officer/DATE
Revised: 06/11/2008


**Scheduling is subject to change. Classes may be cancelled if minimum enrollment is not met or for administrative purposes.


Email:


Instructions: When the applicant has successessfully completed the Program of Study requirements, he/she must complete the
Application for Arkansas Teacher's Licensure form. Applicant must make an appointment to meet with the Licensure Officer (Office of
Professional Education Programs) by calling 870-972-2099;  bring a current official transcript and PRAXIS II score(s) to the meeting.
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SECTION I Context 4-12 Special Education

Attachment D 


Field Or Clinical Log Experience


Field or Clinical Experience Log

Please complete this time log for each field or clinical experience.  This includes, but is not limited to, required field experiences per course (e.g., interviews, classroom observations, parent meetings, committee meetings, review of web-sites, parent communiqués, community projects)     


Teacher/Candidate:




Site Supervisor:









(Mentor)


Description:_____________________________________________________________


Location/Grade Levels ____________________________________________________


Number & Title of Course Affiliation_________________________________________


Semester/Year________________________

_____________________________









University Instructor/Supervisor


Total Number of Hours ______________




CEC Standards___________________________________________________


_______________________________________________________________________



I have reviewed this completed log and to my best knowledge, it is accurate.


__________________________________

_____________________________


Signature/Date





Site Supervisor/Date


Cumulative Log for Field or Clinical Experience


		Date of Activity

		Hours to Complete


(rounded to ½ hour)

		Description of Activity                   



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		



		

		

		





SECTION I Context 4-12 SPED 

Attachment E


Summary Field Experiences Table 1


Alignment of Unit Conceptual Framework to Program Standards Figure 1



Table 1


Clinical and Field Experiences

		Course

		Type of Activity

		Minimum Hours



		ELSE 3643 Exceptional Child

		Structured Observation

		8



		ELSE 5633 Corrective Reading

		Application - Reading Assessment/Diagnostic Summary, RTI

		15



		ELSE 5033 Behavior Intervention

		Application - Behavior Change Project

		18



		ELSE 6073 Moderate/Severe

		Observation/Application – Ecological Inventory/Task Analysis

		12



		ELSE 6053 Mild Disabilities

		Application – Differentiated Unit Plan

		18



		ELSE 5043 Assessment

		Application – Assessment/Diagnostic Summary

		20



		ELSE 6063 Methods

		Application – IEP/Lesson Plans/Teaching

		28



		

		Observation – EBD Classroom and/or Rehab Counselor working in School

		12



		ELSE 6813 Lab (Internship)

		Application

		100



		

		TOTAL FIELD EXPERIENCE HOURS

		231





Figure 1


Alignment of Unit Conceptual Framework to 


Program Standards



[image: image1]

CORRELATION BETWEEN ADE, Unit Conceptual Framework and CEC Standards
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Section 1 Context Attachment D-3


Arkansas State University

Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION

Assessment #1


Praxis II: #0352 Special Education: Application of Core Principles Across 

                  Categories of Disabilities



 #0351 Special Education: Knowledge-Based Core Principles

CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


1. Description of the assessment and its use in the program: Two Praxis II assessments are required for teacher candidates of 4-12 special education in the state of Arkansas.  The minimum passing score in Arkansas for #0352 is 141 and the minimum passing score for #0351 is 150.  Both exams are standards-based tests developed and administered by Educational Testing Service (ETS) in Princeton, New Jersey.   The Special Education Application of Core Principles Across Categories of Disability is divided into five content categories: (a) curriculum, (b) instruction, (c) assessment, (d) managing the learning environment, (e) professional roles/ issues/ literature. The test is a 50 multiple-choice test administered in 1 hour. The Knowledge Based Core Principles Praxis II test is divided into three content categories: (a) Understanding exceptionalities, (b) legal and societal issues, and (c) delivery of services to students with disabilities. The test is a 60 multiple-choice test administered in 1 hour.  

2. Alignment of the assessment with SPA standards:  According to ETS, both exams are designed to assess whether an examinee has the knowledge and skills necessary for a beginning teacher of 4-12 special education.  The Praxis II #0352 test is specifically geared to assess the knowledge of prospective teachers of special education who plan to teach in a special education program at any grade level from preschool through grade 12. This instrument assesses the knowledge and understanding needed to apply the basic principles of special education in a wide variety of settings for students with disabilities. The Praxis II #351 test is specifically designed to assess the knowledge of prospective teachers of special education at any grade level from preschool through grade 12. Both tests measure the knowledge and skills judged by practicing teachers to be important to the job of an entry-level teacher in the field.  A correlation exists between certain specific content categories and CEC standards.  

The questions and targeted standards are addressed as follows:

Praxis II #0352

(a) Curriculum: Standard #3-Individual Learning Differences; Standard # 4-Instructional Strategies, Standard #6-Language, and Standard #7-Instructional Planning.

(b) Instruction: Standard #2-Development and Characteristics of Learners, Standard #3-Individual Learning Differences, Standard #4- Instructional Strategies, Standard #6-Language, Standard #7- Instructional Planning, and 


Standard #10-Collaboration. 

(c) Assessment: Standard #2-Development and Characteristics of Learners, Standard #6-Language Standard #8-Assessment; and, Standard #9-Professional and Ethical Practice, and Standard #10-Collaboration.

(d) Managing the Learning Environment: Standard #1 – Foundations, 


Standard #2-Development and Characteristics of Learners, Standard #3-Individual Learning Differences, Standard # 4-Instructional Strategies; Standard #5 – Learning Environments and Social Interactions; 

(e) Professional Roles/Issues/Literature: Standard #9-Professional and Ethical Practice, and Standard #10-Collaboration.

Praxis II #0351


(a) Understanding Exceptionalities: Standard #2 – Development and Characteristics of Learners; Standard #3 – Learning Differences; Standard #5  - Learning Environments and social Interactions; and, Standard #6 – Language

(b) Legal and Societal Issues: Standard #1: Foundations; Standard #9 Professional and Ethical Practice; and, Standard #10 Collaboration


(c) Delivery of Services to Students with Disabilities: Standard #4 – Instructional Strategies; Standard #5 – Learning Environments and Social Interactions; Standard #7: Instructional Planning; Standard #8 – Assessment; Standard #9 – Professional and Ethical Practice; and, Standard #10 Collaboration.   


3. Analysis of Data Findings:  For both Praxis II tests, percent of individuals passing exceeded the 80% requirement by NCATE. Following are the results from the data for the past three years (Note: Scores for #0352 reported first, then #0351 next.) Pass rate required by Arkansas for #0352 is 141 and for 0351 is 150.

2005-2006

2006-2007

2007-2008



Praxis 0352Mean
      167

      156

      157


Median

      164

      156

      156.5


#Candidates Passing
      100%

      100%
  
      92%



Praxis 0351 Mean
      170

      166

      169


Median

      172

      165

      168


#Candidates passing
      100%

      100%

      100%


Data results for 0690 suggest that planning and service delivery and professional practice are areas that need improvement and have been targeted by the special education department. Data results for 0351 also suggest that delivery of services need improvement.


4.  Evidence for meeting standards:  Over the past three years, pass rate on the Praxis II #352 has been 100% during the 2005-2006 and 2006-2007 school years, and 92% during the 2007-2008 year; for the Praxis II 351 the passing rate has been 100% for all program completers for the past three years. The passage rate clearly indicates that the program is providing students with content knowledge relevant to the categories assessed on each test.  The alignment of CEC Standards to the assessment measure is both apparent and beneficial to the teacher candidates as they prepare to be entry level teachers of 4-12 special education.


5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment (not available)



(c) candidate data derived 


SECTION IV – Assessment #1 4-12 SPED

Attachment (a)


The Assessment Tool

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education


Assessment #1 – Praxis II: 4-12 Special Education

Attachment (a) The Assessment Tool

Praxis II #0352: Special Education – Application of Core Principles Across Categories of Disability

Time administered – 1 hour

50 multiple-choice questions


		Content Categories

		# of Questions

		% of Questions



		I.  Curriculum

		10

		20%



		II.  Instruction

		10

		20%



		III.  Assessment

		10

		20%



		IV.  Managing the Learning Environment

		10

		20%



		V.  Professional Roles/Issues/Literature

		10

		20%





II


Description of topics covered in each content category.


I. Curriculum

Teacher candidates will be able to describe how to modify and adapt the regular curriculum and use specialized programs and materials. Candidates will be able to explain how to address diversity in the classroom and demonstrate the use of technology. 


II. Instruction

Teacher candidates will be able to demonstrate implementation of the Individualized Education Program (IEP). Candidates will be able to select and implement the format and components of instruction such as: individualized instruction, small group instruction, large group instruction, modeling, demonstration, questioning, reinforcement, drill and practice. Teacher candidates will demonstrate how to implement instruction in the following special areas: academics, social skill, vocational skills, self-care, and daily living skills, study and organizational skills, and learning strategies. 

III. Assessment

Candidates will be able to demonstrate the ability to modify, construct, or select and conduct nondiscriminatory and appropriate formal and informal assessment procedures. Teacher candidates will demonstrate the ability to interpret standardized and specialized assessment results as well as use evaluation results for various purposes, including monitoring instruction and IEP/ITP development.  Candidates will demonstrate the ability to prepare written reports and communicate findings to others. IV. Managing the Learning Environment

Teacher candidates will be able to demonstrate knowledge of behavior management, including behavior analysis-identification and definition of antecedents, target behavior, and consequent events; data-gathering procedures (such as anecdotal data frequency methods, and interval methods); and selecting and using behavioral interventions. Candidates will demonstrate the ability to organize and manage classrooms including providing the appropriate physical-social environment for learning (for example, expectations, rules, consequences, consistency, attitudes, lighting, seating, access and strategies for positive interactions); transitions between lessons and activities; grouping of students; and effective and efficient documentation (such as parent/teacher contact and legal records.)

 V. Professional Roles/Issues/Literature

Candidates will be able to demonstrate an understanding of the teacher’s role as a multidisciplinary team member.  The candidate will demonstrate knowledge of ways to: consult/collaborate with others, in school and outside; work with teaching assistants in the classroom; to participate in transition planning; and to use professional literature and research. 

Praxis II #0351: Special Education – Knowledge-Based Core Principles

Time administered – 1 hour


60 multiple-choice questions


		Content Categories

		# of Questions

		% of Questions



		I. Understanding Exceptionalities

		15

		25%



		II. Legal and Societal Issues

		8

		13%



		III. Delivery of Services to Students

		37

		62%





II


Description of topics covered in each content category.


I. Understanding of Exceptionalities

Teacher candidates will be able to describe theories and principles of human development and learning, including research and theories related to human development; theories of learning; social and emotional development; language development; cognitive development; and physical development, including motor and sensory.  Candidates will be able to describe the characteristics of students with disabilities, including medical/physical; educational; social; and psychological. They will understand the basic concepts in special education including definitions of all major categories and specific disabilities; causation and prevention of disability; the nature of behaviors, including frequency, duration, intensity, and degrees of severity; and classification of students with disabilities, including classifications as represented in IDEA and labeling of students.


II. Legal and Societal Issues

Teacher candidates will know and be able to describe federal laws and landmark legal cases related to special education (for example, IDEA 2004, Section 504, ADA, Rowley re: program appropriateness, Tatro re: related services, Honig re: discipline). Candidates will understand issues related to school, family, and/or community, such as teacher advocacy for students and families, including advocating for educational change and developing student self-advocacy; family participation and support systems; public attitudes toward individuals with disabilities; and cultural and community influences.


III. Delivery of Services to Students with Disabilities


Teacher candidates will be able to determine conceptual approaches underlying the delivery of services to students with disabilities (for example, medical, psychodynamic, behavioral, cognitive, sociological, eclectic). Candidates will understand professional roles and responsibilities of teachers of students with disabilities (for example, teacher as a collaborator with other teachers, parents, community groups, and outside agencies); teacher as a multidisciplinary team member; teacher’s role in selecting appropriate environments and providing appropriate services to students; knowledge and use of professional literature, research (including classroom research) and professional organizations and associations; and reflecting on one’s own teaching. Candidates will understand how to use assessment, including how to modify, construct, or select and conduct nondiscriminatory and appropriate informal and formal assessment procedures; how to interpret standardized and specialized assessment results; how to use evaluation results for various purposes, including monitoring instruction and IEP development; and how to prepare written reports and communicate findings to others. Candidates will understand placement and program issues (including continuum of services; mainstreaming; integration; inclusion; least restrictive environment; non-categorical, categorical, and cross-categorical programs; related services; early intervention; community-based training; transition of students into and within special education placements; postschool transitions; and access to assistive technology). Candidates will be able to describe curriculum and instruction, including the IEP process; instructional development and implementation (for example, instructional activities, curricular materials, resources and equipment, working with classroom personnel, tutoring and the use of technology); teaching strategies and methods (for example, direct instruction, cooperative learning, diagnostic-prescriptive methods); instructional format and components (for example, individualized instruction, small- and large-group instruction, modeling, drill and practice); and areas of instruction (such as academics, study and learning skills, social, self-care, and vocational skills). Candidates will understand the importance of behavior management (for example, behavior analysis – identification and definition of antecedents, target behavior, and consequent events, data-gathering procedures, selecting and using behavioral interventions); classroom organization/management (for example, providing the appropriate physical-social environment for learning – expectations, rules, consequences, consistency, attitudes, lighting, seating, access, and strategies for positive interactions, transitions between lessons and activities); grouping of students; and effective and efficient documentation such as parent/teacher contacts and legal records). 

*Information taken from: Educational Testing Service, (2005). Praxis II: #0352 and #0351. NJ. Access at www.ets.org 


SECTION IV – Assessment #1 Content 4-12 SPED

Attachment (b)


(No scoring guide available)

SECTION IV – Assessment #1 Content 4-12 SPED


Attachment (c)


Candidate Data


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #1 – 

Praxis II: #0352 Special Education – Application of Core Principles Across Categories of Disability

CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


Table: Candidate Data


		Year

		2005-2006

		2006-2007

		2007-2008



		Number of Candidates

		9

		11

		12



		Number and Percent Passing

		9/100%

		11/100%

		11/92%



		Number and Percent Failing

		0/0%

		0/0%

		1/8%



		Median

		164

		156

		156.5



		Average Range of Passing

		167

		156

		157





Arkansas Department of Education and Arkansas State University required score: 141

TABLE: CONTENT EXAM #0352

		Categories

		# Possible

		2005-2006

		2006-2007

		2007-2008



		

		

		MEAN Score

		MEAN Score

		MEAN Score



		Curriculum

		9

		8

		6

		6



		Instruction

		    10

		7

		9

		8



		Assessment

		9

		7

		7

		7



		Managing the Learning Environment

		   11

		8

		7

		7



		Professional Roles/Issues/Literature

		   10

		7

		6

		6



		Number Taking Test

		N=9

		N=11

		N=12





Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #1 – 

Praxis II: #0351 Special Education – Knowledge-Based Core Principles

CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge.


TABLE: CANDIDATE DATA


		Year

		2005-2006

		2006-2007

		2007-2008



		Number of Candidates

		9

		11

		12



		Number and Percent Passing

		9/100%

		11/100%

		12/100%



		Number and Percent Failing

		0/0%

		0/0%

		0/0%



		Median

		172

		165

		168



		Average Range of Passing

		170

		166

		169





Arkansas Department of Education and Arkansas State University required score: 150


TABLE: CONTENT EXAM #351

		Categories

		# Possible

		2005-2006

		2006-2007

		2007-2008



		

		

		MEAN Score

		MEAN Score

		MEAN Score



		Understanding Exceptionalities

		16

		12

		12

		11



		Legal and Societal Issues

		9

		7

		7

		6



		Delivery of Services to Students with Disabilities

		31

		23

		23

		23



		Number Taking Test

		N= 9

		N=11

		N=12





Assessment #1 State License Exam Praxis II


SECTION IV Assessment #2




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #2 – Portfolio

CONTENT KNOWLEDGE: Data from portfolio regarding content knowledge.


1. Description of the assessment and its use in the program: The program portfolio for 4-12 Special Education has been required by all program completers since the 2002-2003 academic year when the program no longer required comprehensive examinations as the final phase of the teacher candidate’s program in special education.  As all requirements for coursework and clinical experiences became more student-centered  and performance-based, the implementation of a program portfolio allowed teacher candidates to choose artifacts from all learning experiences throughout the program which serve as evidences of competency as a 4-12 special education teacher in the state of Arkansas. Beginning in the fall of 2007, candidates were also required to include Praxis II scores. The portfolio prepared by program candidates is divided into the following sections:


Section I: 
Table of Contents


Section II: 
Educational Platform/Philosophy of Special Education

Section III:
Program Artifacts

Tab A:
Foundations


Tab B:
Development and Characteristics of Learners

Tab C:
Individual Learning Differences

Tab D:
Instructional Strategies

Tab E:
Learning Environments and Social Interactions

Tab F:
Language

Tab G:
Instructional Planning

Tab H:
Assessment

Tab I: 
Professional and Ethical Practice


Tab J:
Collaboration


Tab K:
LabI/Internship Artifacts


Section IV:
 Reflections (Place Final Reflection in Front)

Section V:
 Praxis II Test Results


Section VI: 
 Program Evaluation


Paper portfolios have been submitted by all program completers at GATE IV of the special education program.  However, all teacher candidates entering the program in fall of 2007 began submitting program artifacts and data on Livetext in the form of an electronic portfolio.  All teacher candidates, who began the program prior to fall of 2007 will complete the paper portfolio process he or she began.  It is anticipated that the first electronic portfolios will be submitted by program completers summer 2009. All portfolios (paper or electronic) have been and will continue to be scored using a performance-based rubric (see Attachment IV-2-b). 

2. Alignment of the assessment with SPA standards:  The portfolio is designed to include all the CEC Standards (see sections listed above).  The program candidate must indicate at the beginning of each section the standard and its subparts is addressed in the artifacts which are included in that section.  In other words, if a program candidate chooses a power point presentation that might be part of an in-service for general classroom teachers about the special education process, the CEC Standards incorporated into the project would be indicated on an entry sheet before the display of the artifact.  The entry sheets record (a) the title of the artifact, (b) why it is included, and (c) program standards linked to the project.  In Section IV, candidates include reflections from field work and a final reflection on the lab/internship experience.

3. Analysis of Data Findings:  The rubric is divided into the same segments of the portfolio’s sections.  Each tab in the portfolio has a corresponding element in the rubric.

Evaluation of Candidates’ Portfolio by Standard

Section I & II – Table of Contents and Philosophy

      Year

Mean Score of Candidates Combined

2005-2006



2.89

2006-2007



2.93

2007-2008



2.90

3-Year Mean Average

2.91

Section III-Program Artifacts

      Year

Mean Score of Candidates Combined

2005-2006



2.71

2006-2007



2.74

2007-2008



2.68

3-Year Mean Average

2.71

Section IV-VI- Reflections, Praxis II Scores, Program Evaluation

      Year

Mean Score of Candidates Combined


2005-2006



2.95




2006-2007



2.96



2007-2008



2.86

3-Year Mean Average

2.93






4.  Evidence for meeting standards:  In the Program Artifacts section, which are aligned to the CEC Standards, teacher candidates scores ranged from 2.68 to 2.97 on a 3.00 scale.  This indicates that teachers were well prepared in teaching individuals with ELN in the areas of (a) foundations, (b) development and characteristics, (c) individual differences, (d) instructional strategies (e) learning environment and social interaction, (f) language, (g) instructional planning, (h)assessment, (i) professional and ethical practice, and (j) collaboration. The artifacts for the lab/internship ranged from 2.68to 2.71 over a three-year period. Overall, each standard has shown improvement over the last three years.  The lab/internship scores ranged from 2.62 to 2.78 over the last three years, providing further evidence that teacher candidates have not only the knowledge, but also the skills and can apply those skills in teaching individuals with exceptional learning needs. The portfolio assessment provides clear evidence over the last three years that teacher candidates are leaving the program with the knowledge and skills to teach individuals with exceptional learning needs.

6.  Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 


(c) candidate data derived 


SECTION IV


Assessment #2 Portfolio


Attachment A

The Assessment Tool


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #2 – Portfolio 4-12 Special Education


CONTENT KNOWLEDGE: Data from portfolio development regarding content knowledge.


PORTFOLIO REQUIREMENTS


Department of Educational Leadership, 


Curriculum, & Special Education


Licensure in 4-12 Special Education

I. PROFESSOR


A. Kay Luter: email kluter@astate.edu

B. Phone: (870) 972-3062

C. Mailing Address: P. O. Box 2781, State University, AR 72467


II. TEXT 


None


III. PURPOSE


A. Portfolios are required of all candidates for a program of study toward licensure or master’s degree in 4-12 Special Education.  The portfolio will contain evidences of competencies met for 10 CEC Standards: Foundations; Development and Characteristics of Learners; Individual Learning Differences; Instructional Strategies; Learning Environments and Social Interactions; Language; Instructional Planning; Assessment; Professional and Ethical Practice; and, Collaboration.  


B. The candidate for this master’s degree will develop a portfolio, which contains application and demonstration through scholarly works.  The portfolio will be submitted with artifacts of reflections, research and curriculum development.


IV. REQUIREMENTS


A. The portfolio is designed to be a reflection of students’ development.  It 


will be a dynamic document showing progress in knowledge and skills necessary to be an effective teacher of individuals with disabilities.  It is the graduate student’s responsibility to provide evidences through materials from coursework, laboratory experiences, volunteer work, his/her own classroom.  The document may also include test performance, evaluations, relevant samples of work, letters of references, or any other data, which demonstrates competencies in these areas.    


V. EVALUATION PROCEDURES


A. Grades will be assigned as the student meets each criterion on the scoring rubric (see attached).


B.  Assignments should be:



Typed (when appropriate)


Follow appropriate usage of grammar 



Follow APA Style Guidelines (5th ed.)


C.  A grade of at least a B must be achieved in order to pass this comprehensive


      exit assessment.  


VI. OUTLINE


PORTFOLIO FINAL PRODUCT FORMAT


Section I:
 Table of Contents (You must follow the order below, exactly)

Section II:
 Educational Platform/Philosophy of Special Education

Section III:
 Program Artifacts


[Note: For each artifact, include the summary page that identifies each artifact, tells why it is included, and shows connections to CEC program standards.]  



Tab A: 
Foundations



Tab B:
Development and Characteristics of Learners



Tab C:
Individual Learning Differences




[Must include at least one for cultural diversity]


Tab D:
Instructional Strategies 




[Must include some modifications/adaptations] 



Tab E:
Learning Environments & Social Interactions



Tab F:
Language/Communication Skills




[Must include some for early language development]


Tab G:
Instructional Planning



Tab H:
Assessment




[Must include one for pre-K, i.e., language sample, Battelle]


Tab I:
Professional & Ethical Practice



[Must include one membership to professional organization]


Tab J:
Collaboration



Tab K:
Lab/Internship Artifacts




[Must include Classroom Diagram, Assessments & Diagnostic Summary, 


Behavior Change Project, and both university and mentor Teacher Evaluation

Section IV:
 Reflections


[A minimum of 6 reflections must come from field experiences, one per week (12) from the lab/internship, and, one final reflection over your lab and program experience making 19 total reflections.  (The final reflection will be completed when candidates have finished putting the portfolio together; it will be a look at the finished product and a reflection on accomplishments over the course of the program.  This may be done in 

two or three pages.]


Section V:
Praxis II Test Results 


[Both 0690 & 0351. Please include copies of any failed attempts so we can assess weaknesses in program.]


Section VI:
Program Evaluation

[Please be honest. We want to know both our strengths and weaknesses of the program. Your input is very valuable and will help future colleagues.]

VII. SPECIAL CONSIDERATIONS


Students are required to use word processing for all contents of the portfolio, unless it is artifacts (e.g., test protocols, samples of student work, etc.) that would not normally be typed. Handwritten artifacts will not be accepted.  


Students will be required to use e-mail and/or personal meetings with adviser to communicate and receive feedback on the portfolio progress during the GATES for student progress.   


VIII. PROCEDURES TO ACCOMMODATE STUDENTS WITH DISABILITIES


If any student should need course adaptations because of a disability, should have emergency medical information, or need special arrangements, please make an appointment with the instructor as soon as possible to discuss needed accommodations.

Program Artifacts


(Examples)


[Note: The following are only suggestions; please select those you feel best exemplifies the standard] 

Foundations – Standard #1 [include applicable knowledge/skill items; i.e., CC1K2]

Scenarios identifying legal violations of IDEA

Research paper on the history of IDEA


Discussion paper on the court cases that impacted special education.


Inservice presentation for regular education teachers on the special education process.

Development and Characteristics of Learners – Standard #2



Research paper on a particular disability



Presentation on characteristics of a specific disability



Summary chart depicting characteristics of major disabilities


Individual Learning Differences: - Standard #3



Culture study on special education and different ethnic groups



Analysis/summary paper on impact of specific disability on learning


Instructional Strategies: - Standard #4



Lesson plans, lesson plan reflections, etc.



Learning Centers


Learning Environments and Social Interactions – Standard #5



Critique on case study and recommendations 



Classroom diagram



Observations/critique on field experiences


Language – Standard #6



Language sample and analysis



Case study on language and analysis



Vocabulary development lesson/activity


Instructional Planning – Standard #7



Co-teaching lesson



Lesson plans



Unit plans



Modification project


Assessment – Standard #8 



Assessment battery and/or diagnostic summary on an evaluation of a preK child



Language sample for a preK child



Writing sample for a K-4 student



Spelling analysis for a K-4 student  


Professional and Ethical Practice – Standard #9



School self-study on special education services



Paper submitted to professional journal



Critique of ethical dilemmas


Collaboration – Standard #10



Co-teaching lesson



Attend and/or conduct IEP meeting



Family interview


SECTION IV


Assessment #2 Portfolio


Attachment B


Rubric for Scoring Portfolio

		Rubric for 4-12 Special Education –  PORTOLIO





The quality of products and student performance are assessed with reference to state licensure standards and MSE and/or licensure program outcomes as decision criteria for conferring licensure and/or MSE degree and judging the candidate’s suitability for an entry level 4-12 special education teacher.

		Scoring Key


3 = Exemplary


2 = Acceptable


1 = Unacceptable

		Grade


A = 3.00 to 2.50



B = 2.49 to 2.00


An average below 2.0 represent a grade less than a B and is unsatisfactory performance on the comprehensive assessment





		Exemplary

		Acceptable

		Unacceptable

		Score


Comments



		3 points

		2 points

		1 point

		



		Sections I, II


Table of Contents

		The elements of the format (as represented by the Table of Contents) for organizing


and presenting the portfolio were followed according to stated guidelines.  Each   


section is tabbed for easy reference.




		The elements of the format (as represented by the Table of Contents) for organizing


and presenting the portfolio were followed according to stated guidelines.  Tabbed sections are not convenient or easy to reference.




		The elements of the format (as represented by the Table of Contents) for organizational


and reference need significant improvement.




		              2     3


Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Philosophy


CEC Standard #1

		The Educational Platform (Philosophy) outlines a well-conceived, well thought-out, detailed, and defensible philosophy regarding the education of 4-12 individuals with disabilities.

		The Educational Platform (Philosophy) indicates an awareness of a defensible philosophy regarding the education of 4-12 individuals with disabilities

		The Educational Platform (Philosophy) fails to demonstrate an awareness of a defensible philosophy regarding the education of 4-12  individuals with disabilities 

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







		Section III

Foundations


CEC Standard #1

(Artifacts may include but are not limited to professional literature review, a brochure outlining the Arkansas Rules & Regulations for Special Education and review of their program implications, or power point presentations used with classroom teachers or parents presentations)

		The evidence accurately demonstrates the candidate’s knowledge and skills regarding


foundations of special education; historical perspective/laws/rules/regulations/issues of human diversity, and their influence on practice matching multiple standards. 

(3 or more artifacts)

		The evidence somewhat demonstrates the candidate’s knowledge and skills regarding


foundations of special education; historical perspective/laws/rules/ regulations/issues of human diversity, and their influence on practice matching multiple standards. 

(2 artifacts)




		The evidence  demonstrates limited knowledge and skills regarding


foundations of special education historical perspective/laws/rules/ regulations/issues of human diversity, and their influence on practice. 

(1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Development & Characteristics of Learners

CEC Standard #2


(Artifacts may include but are not limited to school board presentations, brochures, or characteristic charts, literature reviews, etc.)



		The candidate demonstrates, at a high level, knowledge and skills pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact.


(3 or more artifacts)

		The evidence demonstrates the candidate’s knowledge and skills pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact.


 (2 artifacts)

		The candidate demonstrates limited knowledge and skills pertaining pertaining to development and characteristics of individuals with ELN and how these varying abilities can impact


 (1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Individual Differences

CEC Standard #3

(Artifacts may include but are not limited to a review of professional literature, parent conferences, collaboration plans, and curriculum units )

		The candidate demonstrates, at a high level, knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(3 or more artifacts)

		The candidate demonstrates adequate level, knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(2 artifacts)

		The candidate demonstrates limited knowledge and skills pertaining to individual learning differences - effects of language, culture, and background on students with exceptional learning needs. 

(1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Instructional Strategies

CEC Standard #4

(Artifacts may include but are not limited to any lesson plans, units or evaluations by a site mentor or university supervisor regarding instruction to students)

		The evidence clearly demonstrates the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum geared for individuals with ELN


 (6-4 artifacts)

		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum geared for individuals w/ ELN


(5-4 artifacts) 

		The evidence is limited in terms of the candidate’s knowledge and skills pertaining to instructional strategies, individualized instruction, impact of modified general and special curriculum on learners, development of curriculum reared for individuals with ELN (less than 4 artifacts)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3 







		Social Interactions

CEC Standard #5

(Artifacts may include but are not limited to any curriculum lesson plans, units that relate to ELN needs; review of professional literature, evaluations by a site mentor or university supervisor; case studies on learning environment)



		The evidence expertly demonstrates the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is evidence that the candidate promotes a positive learning environment, values diversity, assists classroom teachers with social, emotional and learning needs of individuals with ELN, and intervenes with children in crisis. 

(3 or more artifacts)




		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is evidence that the candidate promotes a positive learning environment for the, values diversity, assists classroom teachers with social, emotional and learning needs of the individuals with ELN, and intervenes with children in crisis. 

(2 artifacts)




		The evidence is limited in terms of proving the candidate’s knowledge and skills pertaining to learning environment and social interactions.  There is little evidence that the candidate promotes a positive learning environment for the, values diversity, assists classroom teachers with social, emotional and learning needs of individuals with ELN, and intervenes with children in crisis. (1artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Language

CEC Standard #6

(Artifacts may include but are not limited to professional literature review, a brochure for parents, or demonstration of abilities during clinical experiences; language sample and evaluation; evaluation of augmentative or alternative or assistive technologies; visit and/or summary of services available such as Easter Seals): 

		The evidence indicates the candidate has expertly mastered knowledge and skills regarding language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(3 or more artifacts)

		The evidence accurately demonstrates the candidate’s knowledge and skills pertaining to language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(2 artifacts)

		Evidence to demonstrate the candidate’s knowledge and skills is limited pertaining to language and communication.  Candidate recognizes typical and atypical language development, enhances language development and understands effective language models. 

(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Instructional Planning

CEC Standard #7

(Artifacts may include but are not limited to the unit plans, lesson plans, units or evaluations by a site mentor or university supervisor regarding instruction to students)

		The evidence indicates the candidate has exceeded average knowledge and skills regarding instructional planning.  Candidate can do long-range and short-range individualized instructional planning, modify, collaborate and transition students with ELN


 (4 or 5 artifacts)

		The evidence indicates the candidate has adequately mastered knowledge and skills regarding instructional planning, and/or can somewhat do long-range and short-range individualized instructional planning, modify, collaborate and transition students with ELN.

 (2 or 3 artifacts)

		The evidence is limited regarding the candidate’s knowledge and skills related to instructional planning.  Candidate has not demonstrated the ability to do long- and/or short-range instructional planning, modify, collaborate and transition students with ELN. 


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







		Assessment

CEC Standard #8

(Artifacts may include but are not limited to a assessment battery, diagnostic summary, case studies of assessments, informal assessments – such as writing samples, informal reading inventories, direct observations, data collection, single-subject research, behavior interventions)

		The evidence demonstrates the candidate’s expert knowledge and skills pertaining to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment. (3 or more artifacts) 

		The evidence demonstrates the candidate’s adequate knowledge and skills pertaining to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment. 

(2 artifacts)

		The evidence is limited regarding the candidate’s knowledge and skills related to assessment.  Candidate administers, scores multiple types of formal and informal assessments.  Candidate demonstrates an understanding of legal policies, measurement theory and practice, use and limitations of tests and is able to make instructional decisions based on assessment.

(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Professional Practice

CEC Standard #9

(Artifacts may include but are not limited to involvement in professional organizations at the local, state and national level, involvement with school or  community events for individuals with ELN, demonstration through evaluation of clinical and field experiences)

		The evidence expertly demonstrates the student’s knowledge and skills pertaining to legal and ethical practice and is sensitive many aspects of diversity and how it impacts individual with ELN and their families.

(3 or more artifacts) 

		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to legal and ethical practice and is sensitive many aspects of diversity and how it impacts individual with ELN and their families. (2 artifacts)

		The evidence is limited regarding the candidate’s demonstration of ethical practice and do not provide evidence of sensitivity of many aspects of diversity and how it impacts individual with ELN and their families..


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Collaboration

CEC Standard #10

(Artifacts may include but are not limited to a collaboration plan, parent communiqués, parent brochures, evidence of parent conferences, parent, community or administrator interviews, co-teaching lessons, IEP conference attendance).

		The evidence expertly demonstrates the student’s knowledge and skills pertaining to collaboration.

(3 or more artifacts)



		The evidence adequately demonstrates the candidate’s knowledge and skills pertaining to collaboration.

(2 artifacts)

 

		The evidence is limited regarding the candidate’s demonstration of collaboration.


(1 artifact)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Lab/Internship

CEC Standards:


#3,4,5,7,8,9,&10




		The lab/internship artifacts document expert knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		The lab/internship artifacts document expert knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		The lab/internship artifacts document limited knowledge and skills in the teacher’s ability to use collaborative skills in planning and individualizing curriculum, arranging learning experiences, conducting assessments and evaluating results, implementing behavior change,  establishing evaluations for for individuals w/ELN, and working effectively with parents and other teachers.

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Section IV


Reflections

		The reflective writing demonstrates the teacher’s in depth understanding of  personal thoughts as they guide theory and practice. (19 reflections)




		Written reflection demonstrates an awareness of personal thoughts as they guide theory and practice.


(less than 19)

		Written reflection fails to demonstrate an awareness of personal thoughts as they guide theory and practice.


(less than 15)

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3





		Section V

Praxis Scores

		Both Praxis Tests are included

		Only one Praxis Test is included

		No Praxis Tests are included

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3



		Section VI

Program Evaluation 

		The program evaluation is completed 

		The program evaluation is partially completed.

		The program evaluation is either missing or incomplete

		Points Per Evaluator 


 ___  ___  ___ 

 1      2        3







.


Please transfer scores from above to the following score sheet.


4-12 Special Education Portfolio for Licensure
Year/Semester____________


Candidate  Name: 











Evaluator(s): 











Section I Score
______/3.00


Standard 1 Score:
______/3.00

Section II Score
______/3.00


Standard 2 Score:
______/3.00

Section III Score
______/3.00


Standard 3 Score:
______/3.00


Section IV Score
______/3.00 


Standard 4 Score:
______/3.00

Section V Score
______/3.00


Standard 5 Score:
______/3.00








Standard 6 Score:
______/3.00








Standard 7 Score:
______/3.00








Standard 8 Score:
______/3.00









Standard 9 Score:
______/3.00









Standard 10 Score:
______/3.00









Lab/Internship:
______/3.00

.


SECTION IV

Assessment #2 Portfolio


Attachment C


Candidate Data


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION


Assessment #2 – Portfolio: 4-12 Special Education


CONTENT KNOWLEDGE: Data from portfolio regarding content knowledge.


Table: Portfolio Scores

		

		2005-2006

		2006-2007

		2007-2008



		

		    N=9   Mean Score

		    N=13    Mean Score

		N=15    Mean Score



		SECTIONS I & II



		Table of Contents

		2.89

		3.00

		2.93



		Philosophy

		2.89

		2.85

		2.87



		



		CEC Standard #1

Foundations

		2.78

		2.77

		2.80



		CEC Standard #2

Characteristics 

		2.67

		2.69

		2.60



		CEC Standard #3

Individual Differences

		2.56

		2.62

		2.73



		CEC Standard #4

Instructional Strategies

		2.78

		2.85

		2.93



		CEC Standard #5


Learning Environment

		2.89

		2.92

		2.73



		CEC Standard #6

Language

		2.67

		2.77

		2.60



		CEC Standard #7

Instructional Planning

		2.78

		2.69

		2.53



		CEC Standard #8

Assessment

		2.44

		2.77

		2.33



		CEC Standard #9

Professional Practice

		2.56

		2.62

		2.67



		CEC Standard #10


Collaboration

		2.89

		2.85

		2.87



		CEC Standards


#3,4,5,7,8,9,&10


Lab/Internship

		2.78

		2.62

		2.67



		



		Reflections

		2.89

		2.92

		2.87



		Praxis II  Scores

		N/A*

		N/A*

		3.00



		Program Evaluation

		3.00

		3.00

		3.00





*Prior to Fall 2007, inclusion/passing of Praxis II was not a requirement for the portfolio.

1



Assessment 2 Portfolio


Section IV – Assessment #3




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #3 – Differentiated Unit Plan

PROFESSIONAL KNOWLEDGE & SKILLS: Plan Instruction

1. Description of the assessment and its use in the program: During the course ELSE 6053 Educational Procedures for Individuals with Mild Disabilities, the teacher candidate is required to prepare and plan a Differentiated Unit Plan (DUP).  The DUP includes a Unit Mapping, a series of six lesson plans, their reflections on the implementation of the lessons, and a summary analysis by their site-based mentor teacher. Through this process, teacher candidates demonstrate their ability to plan instruction effectively for individuals with ELN by adapting and/or accommodating instruction in the general curriculum. Through careful, in-depth analysis, teacher candidates reflect on their planning and teaching to assess the lesson’s success in providing access to the general curriculum for individuals with exceptional learning need. .


2. Alignment of the assessment with SPA standards:  Each component of the Differentiated Unit Plan is directly linked to sub-elements of CEC Standards 2, 3, 4, 7, 8 & 9.  These standards include (a) the development and characteristics of learners, (b) individual learning differences of the learners, (c) instructional strategies to accommodate/modify curriculum for the individual with ELN, (d) instructional planning, (e) assessment, and (f) the professional and ethical practice of the teacher candidate.  According to these standards, the educator of individuals with disabilities will be able to create, modify and adapt curriculum to individual learning needs and differentiate curriculum that is based on on-going assessment.  A correlation exists between certain specific content categories and CEC standards.  

:


Differentiated Unit Mapping: CEC Standard 7 – CC7K1, CC7K2, Cc7K3, CC7S1, Cc7S6, CC7S8

Differentiated Unit Lesson Plans: CEC Standard #4 – GC4K1, GC4K3, GC4K5, CC4S1, CC4S3, CC4S4, GC4S1, GC4S2, GC4S6, GC4S7, GC4S11, GC4S13, GC4S14, GC4S16. CEC Standard #7 – CC7K2, CC7K3, GC7K1, CC7S1, CC7S8, CC7S10, CC7S11, CC7S12, CC7S13, GC7S1, GC7S2. 

Differentiated Unit Self-Reflections: CEC Standard #9 – CC9K1, CC9K2, CC9K4, CC9S1, CC9S8, CC9S9, CC9S10, CC9S11

3. Analysis of Data Findings:  Since the spring of 2005 all program candidates have engaged in this project.  The course is on a spring and summer rotation; thus, each year two graduate classes taking ELSE 6053 complete the Differentiated Unit Plan (DUP) providing evidence of their ability to plan and implement a differentiated unit of study that provides accommodations/modifications, teaching strategies, and/or grouping strategies that enhance the success of individuals with ELN accessing the general curriculum.  Further, teacher candidates have demonstrated their ability to link general curricula to the Individualized Education Program (IEP) goals and objectives that are uniquely designed to alleviate the learning concerns that may be created as the result of a disability. Since the 2005-2006 school year, candidates have generally made consistent gains on the different components in the DUP representing important CEC standards necessary for one teaching individuals with ELN. There have been, on occasion, individuals from other disciplines (i.e., Masters in Educational Theory and Practice) that take the class as an elective; these scores have been eliminated from the data set.   


Mean Average of Teacher Candidates Scores on DUP By CEC Standard









2005-2006
2006-2007
2007-2008



Standard #2


      2.58
      2.73
      2.78


Standard #3


      2.53
      2.60
      2.56


Standard #4


      2.82
      2.75
      2.68


Standard #7


      2.83
      2.85
      2.79


Standard #8


      2.37
      2.67
      2.33


Standard #9


      2.53
      2.80
      2.78



OVERALL SCORES BY CATEGORY


4. Evidence for meeting standards:  


By examining this data, it is apparent that the greater majority of all the teacher candidates successfully completed the assessment which determined his or her ability to develop differentiated unit plan for individuals with ELN that incorporates the goals/objectives of the IEPs into the general curricula.  On a 3-point scale, candidates in 2007-2008 scored a 2.78, higher than the 2.58 scored by candidates in 2005-2006 on CEC Standard #2. Similar results were reported for standards 3 and 9 . The lowest scores were obtained for Standard #8, Assessment, and Standard #4  Instructional Strategies. Mean scores of teacher candidates clearly demonstrate scores between acceptable to exemplary on all CEC standards involved in the development of the DUP.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 

SECTION IV – Assessment #3


Attachment (a) 


(Description of the Differentiated Unit Plan)


ELSE 6053 Educational Procedures for Individuals with Mild Disabilities


NCATE Assessment #3 – Differentiated Unit Plan

Differentiated Unit Plan (DUP). Developing a Differentiated Unit Plan (DUP) provides teacher candidates in special education an opportunity to adapt/modify curriculum and/or utilize instructional strategies to increase the success rate and ensure access to the general curriculum by individuals with exceptional learning needs (ELN). For the DUP, you should select one class (can either be one grade level or multiple grade levels) to develop a DUP. The DUP will have a minimum of six specific lesson plans in the format outlined below on a topic selected from the general curriculum. You will be required to teach the six lessons and to keep a reflective journal on your teaching (guidelines below).

Mapping Your Unit. The first step in developing your DUP is in mapping your unit. A form has been provided below. 


Description of Students with ELN. Next, provide a brief description of the learning needs of the individuals with disabilities that will be included in the lesson. List special circumstances that you will need to be aware of when teaching the unit (i.e., Cindy will not be able to read the material). Provide possible accommodations/modifications you know you will need to incorporate in order to alleviate these special circumstances. Decide which goals (and objectives if provided) on the IEP will be addressed during the unit and list for each student with an ELN that will be a participant (make sure you use a pseudo name in order to protect confidentiality). 

Developing your Lessons. Next, you will develop a minimum of six to eight lessons that will be in your unit. A lesson plan form is provided for you below. Before you teach the lessons, you must receive approval of your DUP from your site mentor and your university instructor. Exact due dates will be provided by the university instructor. 


Teaching Your Lessons. Work with your site mentor and determine when you will teach the lessons. Finalize those dates with your university instructor. A digitized video copied onto a CD will be sent to your university instructor and evaluated along with the site-based mentor’s evaluations. 


Reflections. After each lesson, you will complete a 1-2 page reflection on your lesson. Your reflection should be an analysis and critique of how the lesson went. You should specifically address the progress of the individuals with ELN and how your modifications/accommodations and/or instructional strategies assisted in their success. After you have taught all of your lessons, you will have a 1-2 page final reflection that describes your analysis of your teaching performance.

Site-Based Mentor’s Summary of Performance: Have your site-based mentor write up a 1-page summary of your teaching performance and include it in your DUP when you turn in to instructor. 


Note: When you use the forms below, please take out the examples and directions that are provided.

		Differentiated Unit Plan – Mapping 



		Teacher Candidate Name: 

		Site Mentor Name: 



		Grade Level/Subject:

		Dates of Unit Implementation:



		

		



		List of Unit Outcomes:






		Prior Knowledge Needed:






		Link to General Curriculum:






		Unit Schedule: (Example: 8/19 Introduction Lesson; 8/20 Invertebrates, etc.)






		Possible Activities to Meet Outcomes:





		Materials & Supplies Needed






		DUP - Description of Students with ELN (Use Pseudo Names!)



		Pseudo Name 

		Brief Description

		Learning Needs

		Possible Accommodations/ Modifications



		

		

		

		





		DUP Lesson Plan Format 



		Lesson Date:                                                           Time Period:


Grade(s)/Subject



		Goal:

		Today’s Objective: (Written in behavioral terms – i.e., have the four conditions)



		Materials/Supplies Needed:

		



		Accommodations/ Modifications 

		



		Teaching Strategies to Enhance Inclusion

		



		Procedures



		Step 1: Introduction




		Examples:


Use a focusing activity to gain student attention.


Connect the lesson to previous learning or lesson.


Identify the target skill, strategy, or content.


Provide a rationale for learning the skill, strategy, or content


Discuss the relevancy of the skill, strategy, or content until an authentic context is realized. Authenticity may be achieved within the context of school activities, community events, or future demands





		Step 2: Modeling and/or Demonstration




		The teacher requests the students to attend while the teacher demonstrates the skill or strategy. To help students understand the demonstration, the following two procedures are used:


Procedure 1: the teacher asks a question and then answers the question. The students hear and observe the teacher think aloud while modeling metacognitive strategies.


Procedure 2; The teacher asks a question and the students help provide the answer. The students participate by answering the question and solving the problem. The teacher and the students perform the strategy together, and the teacher continues to provide modeling.





		Step 3: Scaffolding and/or Guided Practice




		Procedure 1: The teacher guides students through problem-solving strategies without demonstration unless it is required. Guidance is provided as needed and the following supportive techniques are used:


The teacher asks specific leading questions and models if necessary (e.g., “What is the first step in solving a problem?”)


The teacher provides prompts regarding declarative knowledge (e.g., “Use a variable [letter] to represent the unknown in the word problem”).


The teacher provides cues regarding procedural knowledge (e.g., “Remember to isolate the variable in solving the equation”).


Procedure 2: The teacher instructs students to do the task and reflect on the process and product. The teacher provides support on an as-needed basis and uses fewer prompts and cues. The students are encouraged to become more independent.







		Procedures (Continued)



		Step 4: Independent Practice




		Students are encouraged to reflect (i.e., estimate, predict, check, and create) and work without teacher assistance. Activities include group projects to explore multiple ways to solve problems (e.g., using objects, pictures, drawings, and algorithms) or the creation of authentic context for solving problems (e.g., conducting a survey and using math to present and describe the results). A variety of practice arrangements are used, including cooperative learning, peer tutoring, instructional games, self-correcting materials, and computer-assisted instruction. 





		Step 5: Ongoing Feedback




		Procedure 1; Focus on successes: Discuss student performance or product in terms of predetermined learning goal. Tie student efforts and thinking processes to success.


Procedure 2; Focus on error correction. View errors as opportunities for the teacher to teach and for the students to learn. Ask students to note errors and correct. If needed, guide their correction through questions, metaphors, and modeling. Also, have students work together to correct errors. 


(Describe how you will do this throughout the lesson)





		Step 6: Maintenance/ generalization 




		Reflect on applications of new knowledge across settings and situations.


For example, encourage students to create meaningful math word problems related to new knowledge; or have students work on more difficult problems. For example, if they have learned multiplication facts 0 to 81, have them attempt problems such as 12 x 6 using the strategies they have learned. With word problems, challenge students to solve those involving more than one operation. Have students collaborate to solve the problem.





		Assessment

		Describe how you will assess your students on their performance.



		Hint: Remember to make sure you are very thorough!





SECTION IV – Assessment #3


Attachment (b) 


Rubric Differentiated Unit Plan

NCATE Assessment 3: Differentiated Unit Plan (DUP)

Candidate:






Evaluator: 







Standard #2 Score _____
Standard #3 Score _____
Standard #4  Score _____


Standard #7 Score _____
Standard #8 Score _____
Standard #9  Score _____


		Behavior Change Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Differentiated Unit Plan - Mapping



		1. List of Unit Outcomes


CEC Standard # 7



		Detailed and precise unit outcomes provide clear understanding of topic.

		Unit outcomes provide adequate understanding of topic.

		Unit outcomes were either missing or too brief to show clear understanding of topic.



		Comment:


CEC Standard #7 Score _____/3



		2.  Prior Knowledge

CEC Standard #7

		Detailed and precise prior knowledge needs clearly indicated

		Prior knowledge needs indicated are adequate

		Prior knowledge needs are not indicated, and/or flawed.



		Comment: 


CEC Standard #7 Score _____/3



		3. Link to General Curriculum


CEC Standard #7

		Provides clear links to general curriculum

		Provides links to general curriculum

		Does not provide links and/or they are flawed.



		Comment:


CEC Standard #7 Score _____/3



		4. Unit Schedule


CEC Standard #7

		Provides detailed unit schedule for entire unit

		Provides unit schedule for entire unit

		Either does not provide schedule or incomplete



		Comment:


CEC Standard #7 Score _____/3



		5. Possible Activities


CEC Standard #7

		Provides several possible activities for the unit with detailed description

		Provides several possible activities.

		Provides some or no activities and/or too brief to know what they are



		Comment:


CEC Standard #7 Score _____/3



		6. Materials/Supplies


CEC Standard #7

		Provides detailed lists of materials and supplies showing careful consideration to detail

		Provides adequate lists of materials and supplies

		Provides sparse list or none of materials and supplies.



		Comment:


CEC Standard #7 Score _____/3



		DUP - Brief Description of Student



		7. Brief Description


CEC Standard #2

		Provides very clear description of student to provide needed info for planning

		Provides adequate description of student to provide info for planning

		Provides unclear or no description of student – not enough info for planning



		Comment:


CEC Standard #2 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		8. Learning Needs


CEC Standard #3

		Provides very clear description of learning needs of student to provide info for planning.

		Provides adequate description of learning needs of student for planning

		Provides little if any description of learning needs and would be difficult to plan.



		Comment:


CEC Standard #2 Score _____/3



		9. Accommodations/ Modifications


CEC Standard #4

		Provides very clear description of possible accommodations and/or modifications 

		Provides adequate description of  possible accommodations and/or modifications 

		Provides little if any description of possible accommodations and/or modifications.



		Comment:


CEC Standard #4 Score _____/3



		DUP – Lesson Plan



		10. Goals/Objectives

CEC Standard #7

		Goals/objectives are clearly and correctly written and address the IEP needs.

		Goals/objectives are adequate and address the IEP needs.

		Goals/objectives are either missing or flawed.



		Comment:


CEC Standard #7 Score _____/3



		11. Materials/Supplies


CEC Standard #7

		Provides detailed lists of materials and supplies showing careful consideration to detail

		Provides adequate lists of materials and supplies

		Provides sparse list or none of materials and supplies.



		Comment:


CEC Standard #7 Score _____/3



		12. Accommodations/ Modifications


CEC Standard #4

		Provides very clear description of possible accommodations and/or modifications 

		Provides adequate description of  possible accommodations and/or modifications 

		Provides little if any description of possible accommodations and/or modifications.



		Comment:


CEC Standard #4 Score _____/3



		13. Teaching Strategies


CEC Standard #4

		Provides detailed description of teaching strategy(s) to enhance inclusion, demonstrating excellent understanding of how to enhance inclusions

		Provides adequate description of teaching strategy to enhance inclusion, demonstrating understanding of how to enhance inclusion

		Provides brief or no description of teaching strategy; does not demonstrate understanding of how to enhance inclusion.



		Comment:


CEC Standard #4 Score _____/3



		14. Introduction


CEC Standard #4

		Provides detailed description of introduction demonstrating excellent understanding of importance in focusing student attention

		Provides adequate description of introduction demonstrating adequate understanding of importance in focusing student attention.

		Provides little or no description of introduction, failing to demonstrate understanding of importance in focusing student attention



		Comment:


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		15. Modeling/ Demonstration


CEC Standard #4

		Provides detailed description of modeling/ demonstration for lesson demonstrating excellent understanding of importance in student learning

		Provides adequate description of modeling/ demonstration for lesson demonstrating adequate understanding of importance in student learning

		Provides little if any description of modeling/ demonstration for lesson failing to demonstrate understanding of importance in student learning



		Comment:


CEC Standard #4 Score _____/3



		16. Scaffolding and/or Guided Practice

CEC Standard #4

		Provides detailed description of scaffolding and/or guided practice demonstrating excellent understanding of importance in student learning.

		Provides adequate description of scaffolding and/or guided practice demonstrating adequate understanding of importance in student learning.

		Provides little if any description of scaffolding and/or guided practice demonstrating little, if any understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		17. Independent Practice


CEC Standard #4

		Provides detailed description of independent practice demonstrating excellent understanding of importance in student learning.

		Provides adequate description of independent practice demonstrating adequate understanding of importance in student learning.

		Provides little if any description of independent practice demonstrating little, if any understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		18. Ongoing Feedback


CEC Standard #4

		Provides detailed description of how ongoing feedback will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how ongoing feedback will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how ongoing feedback will be provided failing to demonstrate understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3



		19. Maintenance/ Generalization


CEC Standard #4

		Provides detailed description of how ongoing maintenance and generalization will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how ongoing maintenance and generalization will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how ongoing maintenance and generalization will be provided failing to demonstrate  understanding of importance in student learning.



		Comment:


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		20. Assessment


CEC Standard #8

		Provides detailed description of how assessment will be provided demonstrating excellent understanding of importance in student learning.

		Provides adequate description of how assessment will be provided demonstrating adequate understanding of importance in student learning.

		Provides little if any description of how assessment will be provided failing to demonstrate  understanding of importance in student learning



		Comment:


CEC Standard #8 Score _____/3



		DUP Reflections



		21. Reflections


CEC Standard #9

		Provide a very detailed and thorough self-analysis of teaching performance indicating high level of ability to use principles of teaching and learning to improve instruction.

		Provide an adequate self-analysis of teaching performance indicating an adequate ability to use principles of teaching and learning to improve instruction.

		Provide little if any self-analysis of teaching performance failing to indicate ability to use principles of teaching and learning to improve instruction and/or failed to do.



		Comment:


CEC Standard #9 Score _____/3



		Site-Based Mentor’s Summary of Teaching Performance



		22. Summary of Teaching


CEC Standard #4

		Summary indicated a high level of excellence in teaching performance of candidate demonstrating high level of understanding of the teaching learning process.

		Summary indicated an adequate level in teaching performance of candidate demonstrating adequate level of understanding of the teaching learning process.

		Summary indicated an inadequate teaching performance of candidate demonstrating low level of understanding of the teaching learning process and/or failed to complete all teaching.



		Comment:


CEC Standard #4 Score _____/3



		(6 Lesson Plans @ 33 = 198 +  33 = 231) Total Score _____/231





INSTRUCTORS, PLEASE COMPLETE ATTACHED SCORING SHEET

NCATE Assessment #3 – Differentiated Unit Plan – Scoring Sheet


Please complete the Scoring Below; then transfer results to front page. 

   

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: If  Standard 4 received a 135/150 which equals 90%; .90X3 = 2.70/3.00


Mapping/Reflections/Teacher Summary

Note: Points from lesson plans must be counted for each one. Use table below and transfer to relevant standard for total.


Standard #2 Score (#7)

_____/3
  




Standard #2 
_____/3.00






Standard #3 Score (#8)

_____/3

  



Standard #3 
_____/3.00

Standard #4 Score (#9, 22)

_____/6
  + _____/144 = 

_____/150
Standard #4 
_____/3.00


Standard #7 Score (#1-6)

_____/18 + _____/36 = 

_____/54
Standard #7
_____/3.00

Standard #8 Score

_____/18




Standard #8
_____/3.00

Standard  #9 Score (#21)

_____/3





Standard #9
_____/3.00

Lesson Plans 


		

		Lesson #1

		Lesson #2

		Lesson #3

		Lesson #4

		Lesson #5

		Lesson #6

		Total



		Standard #4


#12-19 

		_____/24

		_____/24

		_____/24

		_____/24

		_____/24

		_____/24

		_____/144



		Standard #7

#10, 11

		_____/6

		_____/6

		_____/6

		_____/6

		_____/6

		_____/6

		_____/36



		Standard #8

#20

		_____/3

		_____/3

		_____/3

		_____/3

		_____/3

		_____/3

		_____/18





Standard #4


Standard #7

9.
_____/3


1.
_____/3 


12.
_____/3 (Average of 6)
2.
_____/3


13.
_____/3 (Average of 6)
3.
_____/3


14.
_____/3 (Average of 6)
4.
_____/3


15.
_____/3 (Average of 6)
5.
_____/3


16.
_____/3 (Average of 6)
6.
_____/3


17.
_____/3 (Average of 6)
10.
_____/3
(Average of 6)

18.
_____/3 (Average of 6)
11.
_____/3
(Average of 6)

19.
_____/3 (Average of 6)


22.
_____/3

SECTION IV – Assessment #3


Attachment (c) 


Candidate Data Derived from Differentiated Unit Plan


SECTION IV: Assessment #3 – Differentiated Unit Plan (DUP) - Planning


4-12 Special Education: ELSE 6053 Educational Procedures for Individuals with Mild Disabilities


Table 3-1 

		DUP – Unit Mapping & Brief Description

		(N=19) 2005-2006

		(N=15) 2006-2007

		(N=9) 2007-2008



		

		Mean

		Std Dev

		Mean

		Std Dev

		Mean

		Std Dev



		CEC Standard #7


List of Unit Outcomes

		2.84

		.36

		2.93

		.25

		2.78

		.42



		CEC Standard #7


Prior Knowledge

		2.95

		.22

		2.93

		.25

		2.67

		.47



		CEC Standard #7


Link to General Curriculum

		2.95

		.22

		2.87

		.34

		2.56

		.50



		CEC Standard #7


Unit Schedule

		2.89

		.31

		2.93

		.25

		3.00

		.00



		CEC Standard #7


Possible Activities

		2.63

		.48

		2.73

		.44

		2.89

		.31



		CEC Standard #7


Materials/Supplies

		2.95

		.22

		3.00

		.00

		3.00

		.00



		CEC Standard #2


Brief Description of Student

		2.58

		.49

		2.73

		.44

		2.78

		.42



		CEC Standard #3


Learning Needs

		2.53

		.50

		2.60

		.49

		2.56

		.50



		CEC Standard #4


Accommodations/Modifications

		2.89

		.31

		2.60

		.49

		2.33

		.47



		DUP – Lesson Plans

		(N=19 2005-2006

		(N=15) 2006-2007

		(N=9) 2007-2008



		

		Mean

		Std Dev

		Mean

		Std Dev

		Mean

		Std Dev



		CEC Standard #7


Goals/Objectives

		2.47

		.50

		2.40

		.49

		2.44

		.50



		CEC Standard #7


Materials/Supplies

		2.95

		.22

		3.00

		.00

		3.00

		.00



		CEC Standard #4


Accommodations/Modifications

		2.79

		.41

		2.67

		.47

		2.78

		.42



		CEC Standard #4


Teaching Strategies

		2.89

		.31

		2.80

		.402

		2.56

		.50



		CEC Standard #4


Introduction to Lesson

		2.89

		.31

		2.87

		.34

		2.89

		.31



		CEC Standard #4


Modeling/Demonstration

		2.79

		.41

		2.73

		.44

		2.89

		.31



		CEC Standard #4


Scaffolding/Guided Practice

		2.89

		.31

		2.87

		.34

		2.56

		.50



		CEC Standard #4


Independent Practice

		2.95

		.22

		2.87

		.34

		2.89

		.31



		CEC Standard #4


Ongoing Feedback

		2.53

		.50

		2.67

		.47

		2.44

		.50



		CEC Standard #4


Maintenance & Generalization

		2.74

		.44

		2.53

		.50

		2.56

		.50



		CEC Standard #8


Assessment

		2.37

		.48

		2.67

		.47

		2.33

		.47



		CEC Standard #9


Lesson Reflections

		2.53

		.50

		2.80

		.40

		2.78

		.42



		CEC Standard #4


Summary of Teaching

		2.89

		.31

		2.93

		.25

		2.89

		.31



		

		

		

		

		

		

		





SECTION IV: Assessment #3 – Differentiated Unit Plan (DUP) - Planning


4-12 Special Education: ELSE 6053 Educational Procedures for Individuals with Mild Disabilities


Table 3-2 CEC Standards Summary Scores for Assessment #3 DUP

		CEC STANDARD

		(N=19) 2005-2006

		(N=15) 2006-2007

		(N=9) 2007-2008



		

		Mean

		Mean

		Mean



		CEC Standard #2


Characteristics

		2.58

		2.73

		2.78



		CEC Standard #3


Individual Learning

		2.53

		2.60

		2.56



		CEC Standard #4


Instructional Strategies

		2.82

		2.75

		2.68



		CEC Standard #7


Instructional Planning

		2.83

		2.85

		2.79



		CEC Standard #8


Assessment

		2.37

		2.67

		2.33



		CEC Standard #9


Professional & Ethical Practice

		2.53

		2.80

		2.78





Average Mean Scores of Candidate Rating on Differentiated Unit Plan (DUP)

Assessment #3 Differentiated Unit Plan


SECTION IV – Assessment #4




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #4 – Teacher Evaluation 

PROFESSIONAL KNOWLEDGE & SKILLS: Data from Lab/Internship Teacher Evaluation

1. Description of the assessment and its use in the program: During the lab/internship, ELSE 6813, the teacher candidate is required to plan curriculum, develop lessons plans, present those lessons to individuals with exceptional learning needs, and maintain a professional and cooperative disposition while providing adequate program services.  Assessment #4 is a comprehensive evaluation of the teacher candidates’ performance as a special education teacher in a clinical setting under the direct supervision of a site-based mentor and university supervisor. Labs/internships are not offered during the summer because of school not being in session and because there would not be enough time in order to complete all requirements and have a good teaching experience.

2. Alignment of the assessment with SPA standards:  Each component of the Practicum/Internship Evaluation is directly linked to sub-elements of CEC Standards #4, 5, 6, 7, 8, 9, and 10. These standards include the abilities of teachers to (a) select and implement appropriate instructional strategies for the individual with ELN (b) provide a learning environment that fosters social interactions and alleviates barriers resulting from a disability, (c) understand language proficiency and cultural differences and use communication strategies and resources to facilitate learning (e) plan instruction that ensures the IEP goals and objectives are being met for the individual with ELN and that they are being provided access to the general curriculum, (f) provide initial and ongoing assessment and interpret the information to monitor practice of learners with ELN, (g) demonstrate professionalism and ethical behavior in working with individuals with ELN ensuring confidentiality and reflecting on teaching to increase proficiency, and (h) demonstrate professional and ethical behaviors while collaborating with other professionals in the field and parents

3. Analysis of Data Findings:  During the lab/internship, teacher candidates are evaluated by a university supervisor and a site-based mentor. In order to be in the lab/internship, candidates must have successfully completed the prerequisites for the program of study, completed the assessment and methods course for the young child, and passed the appropriate Praxis II content exams. Teacher candidates are all at the master’s level and hold teaching licenses in other areas in the state of Arkansas; thus, all have previously successfully completed teaching internships in another licensure area. Data from 2005-2006, 2006-2007, and 2007-2008 school years are presented as follows:    


Evaluation of Candidates by Standards







2005-2006
2006-2007
2007-2008



Standard #4

    
  2.78 
     
      2.85
      2.93


Standard #5

      
  2.89
      
      2.77
      2.93

Standard #6

      
  2.56
      
      2.62
      2.67

Standard #7

      
  2.89
      
      2.77
      2.80

Standard #8

      
  2.56
      
      2.54
      2.60

Standard #9


  2.67

      2.46
      2.73

Standard #10


  2.89

      2.92
      3.93

4. Evidence for meeting standards:  


The data indicates that all teacher candidates successfully demonstrated mastery in the realm of Assessment #4, which determined his or her ability to plan curriculum that meets the individual needs of learners with ELN, to create an educational environment that is conducive to meeting those needs, and to implement lessons that accommodate the unique learning abilities of each individual with ELN.  All teacher candidates scored between the acceptable to exemplary level for the last three years, providing evidence of mastery of the CEC standards addressed.   


5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #4 


Attachment (a) 


(Description of the Teaching Evaluation)


ELSE 6813 Teaching Lab/Internship


Teacher Evaluation - Guidelines

During the candidate lab/internship for licensure in 4-12 special education, you will plan and implement many lessons for your students. You will be observed teaching those lessons by the university supervisor and your site-based mentor. Each will provide you with corrective feedback for you to use for improvement. The items that you will be evaluated on represent behaviors we believe are important in the development of a special education teacher in the 4-12 area. And, they are aligned with CEC standards for initial teaching licensure in special education. 

You will develop a Differentiated Unit Plan (DUP), like the one you developed in your methods classes, and at least one of the lessons from the plan will be evaluated by the university supervisor and the site-based mentor. The site-based mentor will observe at least one other lesson as well. More observations will occur as time allows. For each observation, you need to submit your completed lesson one week in advance to the university supervisor and/or site-based mentor for approval. Upon arrival of your observation, you should have ready a copy of the lesson and the Internship Teaching Observation Rubric. After you have taught your lesson, you will conference with your site-based mentor and/or university supervisor, so make plans accordingly so that you will be available for the conference.


During the observation, particular attention will be paid on your ability to successfully teach, involve, accommodate, or any other special teaching technique you use that is aimed at successfully teach individuals with ELN. If you are in a regular classroom setting, then your ability to successfully include the individual with ELN will be closely monitored. Please be familiar with the rubric for the observation so that you will know exactly what you are being evaluated on and can be sure to address during the lesson.


The teacher evaluation is only one part of your lab/internship experience, but it is a very important one and we want to ensure that you have a successful and a learning experience. Specifically, you will be assessed on your ability to implement instructional strategies that enhance student success (CEC Standard #4); your ability to arrange a learning environment that is conducive to student learning while also encouraging appropriate social interactions and a structured environment for children with ELN (CEC Standard #5); your ability to use language that your students understand and/or reword so they can understand and any other strategy or technique that you are using to increase language development for your students (CEC Standard #6); your ability to plan for instruction, incorporating the IEP goals and objectives into the general curriculum and to provide for not only acquisition of new skills, but for fluency, maintenance and generalization of skills (CEC Standard #7); your ability to perform initial and ongoing-assessment, and specifically during your observation, your ability to evaluate your students understanding and monitor/adjust your teaching accordingly (CEC Standard #8); your professionalism and ethical practice, including your ability to communicate effectively both verbally and in writing, and your sensitivity to the student with ELN and their right to privacy (CEC Standard #9; and finally, your ability and willingness to collaborate with others to ensure the success of your student (CEC Standard #10).

If you have any questions, please email your university supervisor or visit with your site-based mentor. We look forward to your success in your lab/internship experience.


SECTION IV – Assessment #4 


Attachment (b)

Rubric for Scoring the Internship Teaching Evaluation

ARKANSAS STATE UNIVERSITY


ELSE 6813 – Laboratory Experience


Assessment #4: Teacher Evaluation 

Special Education Teacher Candidate:









Date:___________
Setting/Age of Students: 







School and Location: 










Role: 

_____  University Supervisor

_____ Mentor



Directions: The items on this evaluation form represent behaviors we believe are important in the development of a special education teacher in the 4-12 area, and they are aligned with CEC/INTASC Standards for initial teaching licensure in special education. The mentor should evaluate the candidate a minimum of two times during the semester, and the university supervisor should evaluate a minimum of one time. The mentor and university supervisor, with input from the candidate, will come to a consensus for the final grade; however, it is the responsibility of the university supervisor to determine the final grade of the candidate. 


		Intern Teaching Observation Rubric for Laboratory Experience



		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Standard #4: Instructional Strategies



		Item #1

CEC # 4


Uses Explicit Instruction




		Candidate uses explicit teaching methods (i.e. modeling) and ongoing assessment to monitor and adjust lesson to meet student needs.

		Candidate uses explicit teaching methods, but sometimes fails to ascertain when lesson needs adjustment

		Candidate does not regularly use explicit teaching methods and/or fails to monitor and adjust lesson to meet student needs.

		_____/3



		Item #2

Teaching Process

		Candidate demonstrates strong understanding of the teaching process by using appropriate introductory and culminating techniques.

		Candidate demonstrates adequate understanding of the teaching process by using appropriate introductory and culminating techniques.

		Candidate does not adequately demonstrate an understanding the teaching process by using appropriate introductory and culminating techniques.

		_____/3



		Item #3

Teaching Process

		Candidate uses instructional time effectively and efficiently.

		Candidate uses instructional time effectively and efficiently most of the time.

		Candidate does not use instructional time effectively and efficiently.

		_____/3



		Item #4

Teaching Process

		Candidate frequently checks for understanding using a variety of techniques.

		Candidate adequately checks for understanding using a variety of techniques

		Candidate rarely, if ever, checks for understanding.

		_____/3



		Item #5

CEC #4


Instructional Strategies

		Candidate demonstrates strong understanding of the proper use of appropriate questioning techniques.

		Candidate demonstrates adequate understanding of the proper use of appropriate questioning techniques.

		Candidate does not demonstrate adequate understanding of the proper use of appropriate questioning techniques.

		_____/3



		Item #6

CEC #4 


Instructional Strategies

		Candidate always allows appropriate wait time for student response.

		Candidate usually allows appropriate wait time for student response some of the time.

		Candidate rarely allows appropriate wait time for student response.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #7

CEC # 4

Lesson Implementation




		Candidate provides creative and engaging activities for: review, explicit modeling, and efficient guided practice for learners. 

		Candidate provides activities for: review, explicit modeling, and efficient guided practice for learners.

		Candidate does not provide appropriate activities for: review, explicit modeling, and efficient guided practice for learners.

		_____/3



		Item #8

CEC #4

Provides for Higher Learning Skills

		Candidate frequently incorporates problem-solving and critical thinking into lesson.

		Candidate incorporates some problem-solving and critical thinking into lesson.

		Candidate rarely, if ever, incorporates  problem-solving and critical thinking into lessons.

		_____/3



		Item #9

CEC # 4

Individualizes Instruction




		Candidate demonstrates strong understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		Candidate demonstrates adequate understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		Candidate demonstrates limited understanding of using appropriate instructional strategy to individualize instruction for students with ELN in general and special education curricula.

		_____/3



		Standard #5: Learning Environments and Social Interactions



		Item #10

CEC #5


Modifies Learning Environment

		Candidate demonstrates strong understanding of appropriately modifying the learning environment for individuals with ELN.

		Candidate demonstrates adequate understanding of appropriately modifying the learning environment for individuals with ELN.

		Candidate demonstrates limited understanding of appropriately modifying the learning environment for individuals with ELN.

		_____/3



		Item #11

CEC #3


CEC #5


Communicating

		Candidate demonstrates clear understanding of individual differences of students with ELN by always communicating at student’s level of understanding 

		Candidate demonstrates adequate understanding of individual differences of students with ELN by frequently communicating at student’s level of understanding

		Candidate demonstrates a limited understanding of individual differences of students with ELN by rarely communicating at student’s level of understanding

		_____/3



		Item #12

CEC #5


Communicating

		Candidate demonstrates a strong understanding of appropriate use of effective nonverbal communication skills.

		Candidate demonstrates an adequate understanding of appropriate use of effective nonverbal communication skills.

		Candidate demonstrates a limited understanding of appropriate use of effective nonverbal communication skills.

		_____/3



		Item #13

CEC #5


Collaboration

		Candidate works closely with classroom teacher to include student with ELN into the regular classroom

		Candidate works with classroom teacher to include student with ELN into the regular classroom

		Candidate rarely, if ever, consults with classroom teacher to include student with ELN into the regular classroom

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #14

CEC #5


Value Diversity and Encourage Active Engagement

		Candidate demonstrates excellent understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		Candidate demonstrates adequate understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		Candidate demonstrates limited understanding of importance of creating learning environments for individuals with ELN that values diversity and encourages active engagement

		_____/3



		Item #15

CEC #5


Development and Functional

		Candidate demonstrates excellent understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		Candidate demonstrates adequate understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		Candidate demonstrates a limited understanding of designing, implementing, and evaluating environments to assure developmental and functional appropriateness

		_____/3



		Item #16

CEC #5


Creating Safe and Orderly Environment

		Candidate demonstrates excellent understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior, creating a safe and orderly environment.

		Candidate demonstrates adequate understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior.

		Candidate demonstrates limited understanding of positive behavior support by creating environment that enhances individuals with ELN in exhibiting appropriate behavior.

		_____/3



		Item #17

CEC #5


Creating Safe and Orderly Environment

		Candidate attends to all routine tasks promptly and effectively.

		Candidate attends to some routine tasks promptly and effectively.

		Candidate does not attend to routine tasks promptly and effectively.

		_____/3



		Item #18

CEC #5


Creating Safe and Orderly Environment

		Candidate handles classroom distractions quickly and effectively.

		Candidate handles classroom distractions somewhat quickly and effectively.

		Candidate typically does not handle classroom distractions quickly and effectively.

		_____/3



		Item #19

CEC #5


Use of Para-Educators

		Candidate demonstrates excellent understanding of effective use of para-educators by providing guidance and direction.

		Candidate demonstrates adequate understanding of effective use of para-educators by providing guidance and direction.

		Candidate demonstrates adequate understanding of effective use of para-educators by providing guidance and direction.

		_____/3



		Item #20

CEC #5


Creating Safe and Orderly Environment

		Candidate monitors student behavior and provides constructive feedback to students about their behavior.

		Candidate monitors student behavior and provides constructive feedback to students about their behavior some of the time.

		Candidate does not monitor student behavior and provides no constructive feedback to students about their behavior.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #21

CEC #5


Creating Safe and Orderly Environment

		Candidate cues students to pay attention when directions and explanations are given using effective and appropriate strategies.

		Candidate cues students to pay attention when directions and explanations are given, but sometimes interrupts lesson flow. 

		Candidate rarely, if ever, cues students to pay attention when directions and explanations are given, and/or always interrupts lesson flow.

		_____/3



		Standard #6: Language



		Item #22

CEC #6


Enhance


Communication

		Candidate consistently uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language

		Candidate often uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language

		Candidate rarely, if ever, uses strategies to support and enhance communication skills of individuals with exceptional learning needs and for students whose primary language is not the dominant language.

		_____/3



		Item #23


CEC #6


Vocabulary


Development

		Candidate consistently seeks out and tries new strategies to enhance vocabulary development of students.

		Candidate teaches vocabulary development to students, but often in the traditional style.

		Candidate either rarely teaches vocabulary development or does so in a way that is not conducive to learning.

		_____/3



		Item #24

CEC #6


Self-Monitoring

		Candidate consistently encourages spelling accuracy, self-monitoring of errors, and writing legible documents and provides various strategies and supports  to enhance the success of students with disabilities.

		Candidate encourages spelling accuracy, self-monitoring of errors, and writing legible documents, but is limited in the various strategies and supports to enhance the success of students with disabilities

		Candidate has low expectations of spelling accuracy, self-monitoring of errors, and writing legible documents, offering little, if any, encouragement to enhance the success of students with disabilities.

		_____/3



		Item #25


CEC #6

Augmentative


Alternative


Communication

		Candidate consistently plans instruction to incorporate the use of alternative and augmentative communication systems.

		Candidate plans instruction to incorporate the use of alternative and augmentative communication systems

		Candidate rarely, if ever, incorporates the use of alternative and augmentative communication systems.

		_____/3



		Standard #7: Instructional Planning



		Item #26

CEC # 7


Develop Objectives

		Candidate clearly develops long- and short- range individualized instructional goals and objectives based on evaluation with anticipated outcomes.

		Candidate develops long- and short- range individualized instructional goals/objectives, and has a basic understanding of using evaluation but does not always project anticipated outcomes. 

		Candidate does not demonstrate ability to develop long- and short- range individualized instructional goals and objectives.

		_____/3



		Item #27

CEC #8


Ongoing Assessment

		Candidate demonstrates an excellent understanding of using data analysis to develop and/or adjust lesson plans.

		Candidate demonstrates an adequate understanding of using data analysis to develop and/or adjust lesson plans.

		Candidate demonstrates a limited understanding of using data analysis to develop and/or adjust lesson plans .

		_____/3



		Item #28

CEC #4


CEC # 7


Provide for Skill Mastery

		Candidate systematically plans for acquisition, fluency, maintenance and generalization of skills

		Candidate plans for acquisition, but does not always provide for fluency, maintenance and generalization of skills

		Candidate may show some evidence of planning for acquisition, but rarely, if ever, plans for fluency, maintenance and generalization of skills.

		_____/3



		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #29

CEC # 7 

Lesson Planning and Access to General Curriculum

		Candidate develops clear and detailed written lesson plans designed to meet the goals/objectives, demonstrating a clear understanding of the link between the IEP, the student, and the general curriculum. 

		Candidate develops adequate written lesson plans designed to meet the goals/ objectives, but more specificity would enhance the plans.

		Written plans are either not fully developed and/or do not meet the goals and objectives; does not demonstrate a clear understanding of the link between the IEP, the student, and the general curriculum.

		_____/3



		Item #30

CEC # 7


CEC #10


Collaboration

		Candidate frequently collaborates with other individuals (i.e., professionals, parent, student, etc.) in the development of lesson content, including appropriate accommodations and/or modifications, to ensure student’s individual needs are met.

		Candidate collaborates with other individuals (i.e., classroom teacher, parent, student, etc.) in the development of lesson content, including appropriate accommodations and/or modifications, to ensure student’s individual needs are met.

		Candidate rarely, if ever, collaborates with other individuals in the development of lesson content, and/or rarely includes appropriate accommodations and/or modifications.

		_____/3



		Item #31

CEC # 7


Provides for Transitions

		Candidate exhibits an excellent ability to provide for individualized transition plans and incorporates these goals and objectives into the student’s curriculum.

		Candidate is able to provide for individualized transition plans and incorporates into the student’s curriculum.

		Candidate provides little, if any, goals and objectives for providing individualized transitions for students.

		_____/3



		Item #32

CEC #4


CEC # 7


Select Instructional Materials

		Candidate lesson plans demonstrate a strong understanding of selecting appropriate materials, content and technology for student developmental levels

		Candidate lesson plans demonstrate an adequate understanding of selecting appropriate materials, content and technology for student developmental levels

		Candidate lesson plans do not demonstrate an understanding of selecting appropriate materials, content and technology for student developmental levels

		_____/3



		Item #33

CEC #4 

CEC # 7


Adapt/Create Instructional Materials

		Candidate demonstrates a unique ability to adapt, create new materials, and/or use instructional variables that show an understanding of a student’s exceptional condition.

		Candidate is able to adapt, create new materials, and/or use instructional variables that show a basic understanding of a student’s exceptional condition.

		Candidate is unable or does not adapt, create new materials, and/or use instructional variables that demonstrates even a basic understanding of a student’s exceptional condition

		_____/3



		Item #34

CEC # 7


Technology

		Candidate seeks out and frequently uses technology to enhance lesson presentation 

		Candidate adequately uses technology for lesson presentation

		Candidate rarely, if ever, uses technology for lesson presentation.

		



		Item #35

CEC # 7


Organizes and Prepares

		Candidate clearly organizes and prepares instructional materials and activities to maximize student understanding and instructional time on task.

		Candidate organizes and prepares instructional materials and activities.

		Candidate demonstrates limited amount of organization or preparation of instructional materials and activities.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #36

CEC #4


Self-Determination

		Candidate demonstrates an excellent understanding of importance of self-determination by systematically planning activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		Candidate demonstrates an adequate understanding of importance of self-determination by planning some activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		Candidate demonstrates a limited understanding of importance of self-determination, rarely, if ever, planning activities that increase ELN’s self-awareness, self-management, self-control, self-reliance, and self-esteem.

		_____/3



		Standard #8: Assessment



		Item #37 CEC #8


Provides Ongoing Assessment

		Candidate demonstrates an excellent understanding of importance of data collection and systematically collects and analyzes data for instructional improvement

		Candidate demonstrates an adequate understanding of importance of data collection and systematically collects and analyzes data for instructional improvement

		Candidate demonstrates a limited understanding of importance of data collection and provides little evidence of collecting and/or analyzing data for instructional improvement

		_____/3



		Item #38


CEC #8


Interprets Assessments

		Candidate demonstrates an excellent understanding of interpreting information from formal and informal assessments appropriately, and uses the information to adjust lessons.

		Candidate demonstrates a basic understanding of interpreting information from formal and informal assessments appropriately, and often uses the information to adjust lessons

		Candidate does not demonstrate a basic understanding of interpreting information from formal and informal assessments appropriately and does not understand how to use the information to adjust lessons.

		_____/3



		Item #39


CEC #8


Reports Assessments

		Candidate demonstrates an excellent understanding of various forms of assessment and is able to accurately report assessment results to all stakeholders using effective communication skills.

		Candidate demonstrates a good understanding of various forms of assessment and is able to accurately report assessment results to all stakeholders using effective communication skills.

		Candidate demonstrates a poor understanding of various forms of assessment and is often unable to report assessment results to all stakeholders using effective communication skills.

		_____/3



		Item #40


CEC #8


Uses Multiple Assessments

		Candidate demonstrates exceptional skill in using technology and exceptionality-specific assessment instruments with individuals with disabilities

		Candidate demonstrates skill in using technology and exceptionality-specific assessment instruments with individuals with disabilities. 

		Candidate demonstrates little skill in using technology and/or exceptionality-specific assessment instruments with individuals with disabilities.

		_____/3



		Item #41


CEC #8


Maintaining Records

		Candidate consistently implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, creating and maintaining accurate records in a timely fashion.

		Candidate implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, creating and maintaining accurate records in a timely manner

		Candidate poorly implements procedures for assessing and reporting both appropriate and problematic social behaviors of individuals with disabilities, and/or has difficulty creating and maintaining accurate records in a timely manner.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Standard #9: Professional and Ethical Practice



		Item #42


CEC #9

Ethics

		Candidate consistently practices within the CEC Code of Ethics and other standards of the profession, acting ethically and professionally in advocating for appropriate services for students with disabilities.

		Candidate usually practices within the CEC Code of Ethics and other standards of the profession, acting ethically and professionally in advocating for appropriate services for students with disabilities.

		Candidate has difficulty practices within the CEC Code of Ethics and other standards of the profession, and rarely advocates for appropriate services for students with disabilities. 

		_____/3



		Item #43


CEC #9


Exhibits high Expectations

		Candidate consistently demonstrates commitment to developing the highest education and quality-of-life potential of individuals with exceptional needs.

		Candidate usually demonstrates commitment to developing the highest education and qualify-of-life potential of individuals with exceptional learning needs

		Candidate rarely demonstrates commitment to developing the highest education and qualify-of-life potential of individuals with exceptional learning needs

		_____/3



		Item #44

CEC #9

Communication

		Candidate demonstrates excellent oral and written communication skills.

		Candidate demonstrates adequate oral and written communication skills

		Candidate demonstrates limited oral and written communication skills, with frequent grammatical and/or spelling errors.

		_____/3



		Item #45


CEC #9


Values Diversity

		Candidate consistently demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		Candidate usually demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		Candidate rarely demonstrates sensitivity for the culture, language, religion, gender, disability, socio-economic status, and sexual orientation of individuals.

		_____/3



		Item #46

CEC #9

Self- Evaluates

		Candidate consistently conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		Candidate usually conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		Candidate rarely conducts self-evaluation of instruction, reflects on practice to improve instruction and guide professional growth, and engages in professional activities that improve teaching.

		_____/3



		Standard #10: Collaboration



		Item # 47


CEC #10


Confidential and Respect

		Candidate consistently maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		Candidate usually maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		Candidate rarely maintains confidential communication about individuals with exceptional needs, fosters respectful and beneficial relationships between families and professionals, and is sensitive to the needs of the individual.

		_____/3





		Criteria

		Exemplary

		Acceptable

		Unacceptable

		Score



		

		3 points

		2 points

		1 point

		



		Item #48


CEC #10

Collaborates

		Candidate routinely and effectively collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		Candidate often collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		Candidate rarely collaborates with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways to enhance the educational success of individuals with disabilities.

		_____/3



		Item #49


CEC #10

Laws & Policies

		Candidate is exceptionally well versed in laws and policies regarding the education of individuals with disabilities and is a resource for colleagues and administration

		Candidate knows are is able to look up laws and policies regarding the education of individuals with disabilities and is a resource for colleagues and administration

		Candidate has little understanding of  laws and policies regarding the education of individuals with disabilities.

		_____/3



		Item #50

CEC #10

Laws & Policies

		Candidate consistently collaborates with other professionals and families to ensure smooth transitions between learning environments

		Candidate usually collaborates with other professionals and families to ensure smooth transitions between learning environments

		Candidate rarely collaborates with other professionals and families to ensure smooth transitions between learning environments

		_____/3






TOTAL POINTS _____/150 Points


		CEC Primary Standards



		Directions: To receive a score of Exemplary, must have 50% or more of items in Exemplary Column; to receive a score of Acceptable, must have 50% or more of items in Exemplary and/or Acceptable Column; to receive a score of unacceptable, must have 50% or more of items in Unacceptable Column.  Provide overall score of 3, 2, or 1. Example: For Standard #4, if Candidate scored 2 in the Exemplary Column, 6 in the Acceptable Column, and 1 in the Unacceptable  -- he thus had 22% (2/9) in Exemplary; 89% (8/9) in both Exemplary and Acceptable; and 11% (1/9) in Unacceptable – Overall Score for Standard #4 would be a Score of 2 – Acceptable. 



		Score

		Item #s

		Exemplary

		Acceptable

		Unacceptable

		Overall Score



		Standard #4

		1-9

		

		

		

		



		Standard #5

		10-21

		

		

		

		



		Standard #6

		22-25

		

		

		

		



		Standard #7

		26-36

		

		

		

		



		Standard #8

		37-41

		

		

		

		



		Standard #9

		42-46

		

		

		

		



		Standard #10

		47-50

		

		

		

		





University Supervisor/Mentor Comments:

Candidate Comments: 

University Supervisor Signature:




 Date: 




Mentor Signature: 






 Date: 




Candidate Signature:





 Date: 




SECTION IV – Assessment #4

Attachment (c)

Candidate Data Derived from Teacher Internship Evaluation

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION


Assessment #4 – Teacher Evaluation:  4-12 Special Education


Table 4: Teacher Evaluation Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=9) Mean

		StDev

		N=13    Mean

		StDev

		N=15    Mean 

		StDev



		CEC Standard #4


Instructional Strategies

		2.78

		.42

		2.85

		.36

		2.93

		.25



		CEC Standard #5


Learning Environment

		2.89

		.31

		2.77

		.42

		2.93

		.25



		CEC Standard #6


Language

		2.56

		.50

		2.62

		.49

		2.67

		.47



		CEC Standard #7


Instructional Planning

		2.89

		.31

		2.77

		.42

		2.80

		.40



		CEC Standard #8


Assessment

		2.56

		.50

		2.54

		.50

		2.60

		.49



		CEC Standard #9


Professional & Ethical


Practice

		2.67

		.47

		2.46

		.50

		2.73

		.44



		CEC Standard #10


Collaboration

		2.89

		.31

		2.92

		.27

		2.93

		.25





Average Mean Scores of Candidate Rating on Teacher Evaluation

Assessment #4 Teaching Evaluation


SECTION IV – Assessment #5




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #5 – EFFECTS ON STUDENT LEARNING

PROFESSIONAL KNOWLEDGE & SKILLS: Data from Behavior Intervention Change Project

1. Description of the assessment and its use in the program: During the ELSE 6813 Lab/Internship, the teacher candidate is required to implement a behavior change intervention to students.  Candidates  have implemented one behavior change intervention in the prerequisite course ELSE 5033 Behavior Intervention and Consultation; in the lab, candidates are provided the opportunity to implement a minimum of two behavior interventions, one academic and one behavioral. Most of the teacher candidates are practicing teachers working on an Additional Licensure plan, so they have easy access to students. Candidates must collect anecdotal records on a student they target for behavior change. These records are then used to target an academic behavior to increase and an inappropriate behavior to decrease (while also replacing with an appropriate one).   Targeted students are pre-assessed by taking baseline data, and intervention does not begin until a stabile baseline has been obtained. Next, the intervention plan is implemented.  At the end of the intervention period (approximately 10 weeks – the lab/internships are not offered in the summer because of time constraints), candidates use visual analysis of their data to make a determination of the success of the intervention. During implementation, candidates also conduct ongoing data collection and consult with their mentor/university supervisor on how the intervention is working.  are post- A site mentor is available to (a) assist the teacher with the project, (b) evaluate the teacher’s efforts and/or (c) provide feedback to the teacher regarding the effectiveness of the behavior intervention and to make any necessary changes.


2. Alignment of the assessment with SPA standards:  Each component of the Behavior Intervention Project is directly linked to sub-elements of CEC Standard 2, 4, 7, 8, 9, &10: These standards include (a) development and characteristics of learners;  (b) instructional strategies, (c) instructional planning, (d) assessment (e) professional and ethical practice; and, (f) collaboration.  According to these standards, the candidate will be able to take initial data, including baseline data, develop an appropriate intervention for a targeted behavior, select an appropriate data collection system and design for collecting data and implementing the intervention, conduct ongoing evaluation, and use visual analysis of the data to make programming decisions. Candidates must also conduct a literature review on the targeted behavior to determine what interventions others have used and were effective. Candidates maintain a reflective journal throughout the project, evaluating and reflecting on their implementation of the behavior change project. A correlation exists between certain specific content categories and CEC standards. Sections included in the project and the CEC link are: 

Selecting the target behavior; determining data collection system; conducting literature review; intervention selection; design selection; intervention; design selection; baseline data; implementation data; and, summary of data.

3. Analysis of Data Findings:  Since the fall of 2005, all program candidates have engaged in this project. Standard scores on specific items are analyzed and calculated into a 3, 2, or 1 overall score for each standard. Following are the results for each year and standard.

Evaluation of Candidates by Standards






2005-2006
2006-2007
2007-2008


Standard #2

    
  2.89
      
      2.92
      2.93


Standard #4

    
  2.78 
     
      2.85
      2.93


Standard #7

      
  2.78
      
      2.77
      2.67

Standard #8

      
  2.56
      
      2.69
      2.47

Standard #9

      
  2.56
      
      2.85
      2.73

Standard #10

      
  2.44
      
      2.69
      2.80

Impact on Student Learning
  2.67

      2.77
      2.80

4. Evidence for meeting standards:  


Results of the data indicate that teacher candidates clearly demonstrated an understanding of the characteristics of individuals with ELN. They could develop instructional strategies and implement instructional planning based on those characteristics. They could use informal measures of direct instruction and data collection to determine appropriate intervention for the individuals with ELN. Finally, they demonstrated professionalism and an understanding of ethical issues of behavior intervention, and collaborated with other individuals. Candidates were also able to explicitly describe and explain the impact their project had on student learning as represented a mean average score of 2.8 in 2007-2008, 2.77 in 2006-2007, and 2.67 in 2005-2006, showing increasing gains over the three years. For the 2005-2006 school year, candidates ranged from 2.56-2.89 on all standard items; during 2006-2007, they ranged from 2.69-2.92; and during 2007-2008, scores ranged from 2.47-2.93 – all indicating a high level of understanding on specific CEC standards addressed in the behavior change project. 

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #5


Attachment (a) 


(Description of the Behavior Intervention Project)


ELSE 6813 Behavior Change Project


(NCATE Assessment 5)

DESCRIPTION


During lab/internship, candidates for the 4-12 special education licensure will complete a behavior change project on a targeted student using principles of behavior and single-subject research design. This project is a culmination and application of skills/concepts that you began in ELSE 5033 Behavior Intervention and Consultation. For this project, you will collaboratively design an intervention plan to decrease inappropriate behaviors, increase student achievement, independence, self-motivation, self-direction, communication skills, and/or self-advocacy of individuals with exceptional learning needs, following the ethical guidelines of CEC and based on data-driven information and evidence-based practices. Prerequisites include passage of ELSE 3643 and ELSE 5033, and 5043with a B average or better and passage of the relevant Praxis II tests.  You must receive a passing score on this project in order to pass the lab and to be recommended for licensure in special education.


PHASE I – Targeting Behaviors


Using the questions below to guide you, target a student in your classroom with behavior(s) that you want to change. One behavior should be an inappropriate behavior that needs to be decreased because of social or inclusion issues (i.e., throwing things, arguing, using inappropriate language, failing to turn in homework, etc.); you must determine a replacement behavior that you would like to see to replace the inappropriate behavior and then teach/increase the appropriate behavior. The other behavior should be an academic one (i.e., skill) where you are increasing a behavior (i.e., developing vocabulary, increasing homework completion, increasing sight word skills, using study skills, etc.). Before you proceed with your project, you must have your university supervisor approve your project – this will ensure that you have targeted and defined an observable/measurable behavior in order to complete the project. Make sure that you use a pseudo name for the student to ensure confidentiality. This phase must be completed and have instructor approval by the end of the fourth week of class.


1. Who is your student?


a. Select a student to target for the project. Do not select a student who is frequently absent as this will make it difficult for you to complete the project).


b. Provide a brief description of your student (include relevant information such as grade level, disability category, and anything else that helps to understand the student and the behavior).


2. What behavior/skill do you want to change (increase or decrease)?


a. Collect a minimum of one week of anecdotal recording using the ABC format with regard to the skill or behavior to be targeted.


b. Justify why the time should be spent to change this particular behavior/skill -- why this is important to the success of your student (i.e., social significance).


c. Using ABC data, make a judgment about the possible function of the behavior (if applicable).


d. Create a behavioral definition (operationalize it) of the targeted skill or behavior. 


e. Give information regarding the student’s strengths and weaknesses in relation to the targeted skill/behavior (i.e., Present Level of Performance).


3. What is your objective for the behavior/skill.


a. Write objective for changing the behavior/skill in observable, measurable, repeatable terms. Include Condition, Learner, Behavior, Criteria.


4. How will you measure? 


a. Determine appropriate measurement procedures and develop data sheets for data collection.


· Determine the type of data you will collect (discrete or continuous): 


· Determine dimension of data you will collect Frequency, Rate, Duration, Latency, Topography, Force, Locus):


· Select the best recording system to collect data based on the type and dimension of the data (Permanent Product, Event recording, Interval Recording --Partial or Whole, Time sampling, Duration Recording, or Latency Recording):


· Determine when you will collect data (daily, several trials a day):


· Develop your data collection sheet and turn in with Phase I:


5. What will be your intervention(s) for the behavior and skill?


a. Decide on an appropriate intervention(s) based on review of relevant literature, likely function of the behavior and collaboration with general education teacher. Answer the following:


· Intervention I will use to change the behavior:


· 4-6 page review of literature 


(1) Use APA style to include: 1-inch margins, double space, Times New Roman 12 point font).


(2) Minimum of three resources for each targeted behavior. Resources may not be more than eight years old and must be from peer-reviewed journals.


· Brief explanation of why you chose this intervention based on your research.


6. Which research design will you use to collect data and evaluate your intervention (AB, ABAB, Multiple Baseline, Changing Criterion, Alternating Treatments, Changing Condition)? If you have difficulty, consult the Alberto text used in ELSE 5033.


Some examples include:
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At the end of Phase I, you should have ready for instructor approval the following items:


a. Typed Document to include:


· Brief description of student.


· Justification for targeted behavior to decrease (to include social validation) and academic behavior to increase. Support your selection with information taken from your ABC notes and/or academic notes.


· Behavioral definition (operationalized) for targeted behavior to decrease.


· Behavioral definition for targeted skill to increase.


· Objectives for behavior/skill


· Answers to #4 above


· 4-6 page review of literature on behavior/skill selected and interventions that have been used by other professionals in the field.


· Description of intervention chosen with supporting evidence from review of literature for selection. Your description should provide enough information that anyone could easily use to implement the intervention. 


· Rationale for why this intervention should be used instead of another intervention that may either be more or less intrusive. 


· Description of design(s) you will use and explanation for why this will be the best design(s) for the behavior/skill.


· Description of all people you involved in your decision making process and how you involved them.


· Using CEC Code of Ethics, paragraph justifying your targeted behavior, intervention, and implementation.


b. Notes from ABC Recording


c. Provide information about the academic skill you selected to increase.


PHASE II – Implementing Intervention


Note: Must have approval from instructor before beginning Phase II. 


1. Collect baseline data until stability in responding is observed (plot data daily on a graph).


a. For the behavior, this can vary but you must have a minimum of five data points, and the data should be clearly indicating that the behavior, if left without intervention, will continue.


b. For the academic skill, the data may indicate that without instruction, it will continue at the same level – and this may only require 2-3 data points (for example, if you select 30 sight words and pre-test the students’ knowledge of them, this will probably stay the same until instruction/intervention occurs).


2. Implement intervention (continuing to plot data daily).


3. In addition to recording your data, keep a reflective journal of your experience daily, explaining how your student is doing, changes or adjustments you have had to make, etc. (these should be typed and turned in with your final project). Your reflections should demonstrate your thoughtful analysis of what you are doing.


4. Depending on the particular research design that you chose, continue collecting data making the changes necessary as indicated by the data (for example, if you are using an AB design, then you should begin to see the data take the desired direction – if you do not, then you need to either re-look at your intervention, or you should re-look at your description of your targeted behavior (you may not have it defined well enough for you to collect data consistently); or if you used a multiple baseline design, then begin the second phase once you see the data stabilize in your first phase, or if you are using a changing criterion, use your data to set each phase criterion, etc.) 


a. You must have a minimum of four weeks of data (excluding your baseline). Your data must be hand plotted on graph paper (this is to ensure that you are collecting data during each trial). If your data does not go in the direction that it should, then your reflections should indicate decisions that you made, and then you should denote the phase lines to show that you have adjusted the intervention – this must clearly be noted and explained within your work. Remember, the purpose of this assignment is to insure that you know how to target, define, provide intervention, and evaluate the success of your intervention. In other words, do not continue an intervention for four weeks when it is obvious that it is not working.


5. Once you begin to see the behavior change in the way you intended and stabilize, begin fading procedures (if relevant) if time allows. Otherwise, prepare a description of the fading procedure and include in your final report.


6.  Write a 4-6 page report summarizing your Behavior Change Project and what you have learned. 


(1) Use APA style to include: 1-inch margins, double space, Times New Roman 12 point font).


(2) Include summary of results and recommendations for the targeted behaviors.


(3) Include description of fading procedures if you were unable to complete during timeline.


(4) Include description of how you will continue to fluency (for skill), generalization and maintenance to insure that the behavior has been mastered.


(5) Include summary statement(s) of how the project has impacted student learning.


At the end of Phase II, you should have ready for instructor approval the following items:


a. Data collection for behavior/skill


b. Typed reflective journal


c. Report


Phase II should be completed no later than the 12th week of the semester; the time line may be adjusted by your instructor as needed for successful completion.


SECTION IV – Assessment #5


Attachment (b) 


Rubric for Behavior Change Project

NCATE Assessment 5: Behavior Change Project Rubric

Candidate:






Evaluator: 







Standard #2 Score _____
Standard #4 Score _____
Standard #7 Score   _____


Standard #8 Score _____
Standard #9 Score _____
Standard #10 Score _____

		Behavior Change Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Phase I – Selecting Target Behavior



		1. Description of Targeted Student


CEC Standard 2


CC2K2; CC2K5; CC2K6



		Provides a brief, but comprehensive description of the student relevant to targeted behaviors. 

		Provides an adequate description of the student, relevant to targeted behaviors.

		Provides inadequate description of the student, and/or included information that is not relevant to targeted behaviors.



		Comment:


CEC Standard #2 Score _____/3



		2. ABC Recording

CEC Standard #8


CC8S4; CC8S8; CC8S10; GC8K3; 

		Provides an exemplary collection of behavior notes using observation; antecedents, behavior, and consequence clearly defined without use of emotional or unobservable terms. Included more than the minimum of 30 minutes daily for one week.

		Provides adequate collection of behavior notes using observation; antecedents, behavior, and consequences are defined without use of emotional or unobservable terms. Had a minimum of 30 minutes daily for one week.

		Provides inadequate collection of behavior notes; either did not use ABC recording, or antecedents, behavior, and consequences were not clearly delineated; and/or used unobservable terms; and/or did not have the minimum of minutes.



		Comment:


CEC Standard #2 Score _____/3



		3. Notes on Academic Skill Selection


CEC Standard #8


CC8S4; C8S8; CC8S10; GC8K3

		Provides exemplary notes or description on the academic skill selected, including the use of a variety of resources

		Provides adequate notes or description on the academic skill selected.

		Provides inadequate notes for skill selection; appears to be more for teacher convenience.



		Comment:


CEC Standard #8 Score _____/3



		4. Writing of Behavior Definitions


CEC Standard #8


CC8S5; CC8S8; GC8S1; GC8S2; GC8S3

		Provides exemplary behavior definitions in observable, measurable terms. Demonstrated clear understanding of the targeted behaviors, and definitions were specific enough to ensure proper data collection.

		Provides adequate behavior definition in observable, measurable terms.

		Provides inadequate behavior definitions; either were not in observable, measurable terms, or were too vague for proper data collection to occur. 



		Comment:


CEC Standard #8 Score _____/3



		5. Writing Objectives


CEC Standard #7

GC7K1; CC7S4; GC7S2;  GC7S3; GC7S7; GC7S8

		Provides adequate behavior objective for both behaviors.

		Provides adequate written behavior definition for one of the behaviors.

		Provides inadequate behavior objectives for either behavior.



		Comments: 


CEC Standard #7 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Phase I – Determining Data Collection system



		6. Present Level of Performance for Targeted Behaviors


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4



		Provides exemplary present level of performance for targeted behaviors. Demonstrated high level of knowledge about student’s present performance through review of records, and/or ABC notes of PLOP

		Provides adequate present level of performance for targeted behaviors. Demonstrated some knowledge through review of records and/or ABC notes of PLOP

		Provides inadequate present level of performance. Demonstrated little knowledge of student’s PLOP, and/or did not make use of review of records or notes.



		Comment:


CEC Standard #8 Score _____/3



		7. Data Measurement


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Selects correct data measurement of targeted behaviors, demonstrating an exemplary understanding of data collection procedures.

		Selects correct data measurement for targeted behaviors, demonstrating basic understanding of data collection procedures.

		Selects incorrect data measurement for targeted behaviors, demonstrating little to no understanding of data collection procedures.



		Comment:


CEC Standard #8 Score _____/3



		8. Development of Data Collection Sheet


CEC Standard #8


CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Provides data collection sheet that includes specific detail for how, when, and by whom the data will be collected, clearly indicating an exemplary understanding of collecting data.

		Provides data collection sheet that indicates basic understanding of how to collect data.

		Provides data collection sheet that indicates little to no understanding of how to collect data. Or fails to provide data collection sheet.



		Comment:


CEC Standard #8 Score _____/3



		Phase I – Literature Review



		9. Content

CEC Standard #9


CC9K4; CC9S10

		Provides exemplary review of professional literature from current sources that is relevant to the targeted behavior and enough information to demonstrate thorough review of targeted behavior. Review demonstrates student’s exemplary ability to synthesize and summarize information

		Provides adequate review of professional literature that is relevant to the targeted behaviors. Review demonstrates student’s ability to synthesize and summarize information

		Provides inadequate review of professional literature and/or was not relevant to the targeted behaviors; and/or was not clearly written.



		Comment:


CEC Standard #9 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		10. Resources


CEC Standard #9

GC9K1; GC9K2; CC9S8; CC9S10

		Includes more resources than required that helped to provide a variety of information about targeted behaviors and interventions; resources were current and from peer-reviewed sources.

		Includes minimum number of resources, providing adequate information about targeted behaviors and interventions from peer-reviewed sources.

		Does not include minimum number of resources, and/or resources were not from peer-reviewed journals, and/or did not provide adequate information about targeted behaviors.



		Comment:


CEC Standard #9 Score _____/3



		11. Format


CEC Standard #9


CC9S2; CC9S3; CC9S4; CC9S5; CC9S6; CC9S8; CC9S10




		Review was exemplary; followed guidelines and format was provided in instructions; using APA style. Clearly demonstrated student’s professionalism and pride in work.

		Review was adequate; followed guidelines and format as provided in instructions; using APA style. 

		Review was inadequate; and/or did not follow guidelines; and/or did not use APA style; and/or clearly demonstrated lack of professionalism.



		Comment:


CEC Standard #9 Score _____/3



		Phase I – Intervention Selection



		12. Description of Intervention


CEC Standard #4


GC4K1; GC4K3; GC4K5; CC4S1; CC4S3; CC4S5; GC4S1; GC4S9; GC4S10; 

		Provides exemplary description of intervention, making it easy for anyone to replicate the use of the intervention; demonstrates high level of understanding of how the intervention will impact the behavior.

		Provides adequate description of intervention.

		Provides inadequate description of intervention; is difficult to understand exactly what the intervention is, what it entails, and how it will be implemented.



		Comment:


CEC Standard #4 Score _____/3



		13. Rationale for Intervention Selection


CEC Standard #9

CC 9K4; CC9S1; CC9S2; CC9S8; 

		Provides exemplary rationale for selected intervention, demonstrating high level of understanding of literature review and use of to select intervention.

		Provides adequate rationale for why the intervention was selected; demonstrates basic understanding of using literature review to select intervention

		Provides no or inadequate rationale for why the intervention was selected, and/or demonstrate little if any understanding of using literature review to select intervention.



		Comment:


CEC Standard #9 Score _____/3



		Phase I – Design Selection



		14. Selection of Design


CEC Standard #8

CC8S8; CC8S9; CC8S10; GC8S1; GC8S3; GC8S4

		Selects design appropriate for targeted behaviors and method for data collection. Explanation for design selection is exemplary indicating high level of understanding of design principles

		Selects design that is adequate for targeted behaviors and method for collecting data. Explanation for design selection is adequate

		Selects design that is inadequate for targeted behaviors and/or provides no or faulty explanation.



		Comment:


CEC Standard #8 Score _____/3



		Phase I - Other



		15. Collaboration

CEC Standard #10

CC10K3;CC10S2-S5

		Provides evidence of significant collaboration in process of Phase I.

		Provides evidence of some collaboration in process of Phase I

		Provides little or no evidence of collaboration in process of Phase I.



		Comment:


CEC Standard #10 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		16. Use of CEC Code of Ethics


CEC Standard #9

CC9S1; CC9S2; CC9S4; CC9S5; CC9S6; CC9S7; CC9S8; CC9S10; CC9S11

		Provides significant evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation, clearly demonstrating high level of understanding of ethical issues.

		Provides evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation.

		Provides little or not evidence of using CEC Code of Ethics in the selection of behavior, intervention and implementation; level of understanding of ethical issues is not apparent.



		Comment:


CEC Standard #9 Score _____/3



		Phase II – Baseline Data



		17. Baseline Data 


CEC Standard #8

CC8K1; CC8S1; CC8S2; CC8S3; CC8S4; CC8S5; CC8S8; CC8S9; GC8S1; GC8S2

		Collects adequate data points for baseline, and demonstrates clear understanding of when baseline is stabile.

		Collects adequate data points to establish a baseline. 

		Collects inadequate data points to establish stabile baseline, suggesting little understanding.



		Comment:


CEC Standard #8 Score _____/3



		Phase II - Implementation Data



		18. Collection of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Systematically collects intervention data as outlined in Phase I, demonstrating exemplary understanding of data collection procedures.

		Systematically collects intervention data as outlined in Phase I, demonstrating adequate understanding of data collection.

		Either does not systematically collect data as outlined in Phase I, or does not demonstrated adequate understanding of data collection.



		Comment:


CEC Standard #8 Score _____/3



		19. Plotting of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Plots data point after each session/trial; plots data correctly, showing exemplary understanding of the use of techniques for graphing data, ensuring the behavior of the student is clearly depicted.

		Plots data point after each session/trial; plots data correctly, showing adequate understanding of the use of techniques for graphing data and using to make educational decisions.

		Either fails to plot data points after each session/trial, or does not plot correctly; indicating inadequate understanding of the use of techniques for graphing data.



		Comment:


CEC Standard #8 Score _____/3



		20. Timeline of Data


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Collects data above the minimum time period, providing information that is exemplary in demonstrating the effectiveness of the project.

		Collects data for the minimum time period.

		Collects data for an inadequate time period.



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		21. Fading Procedures


CEC Standard #8

CC8K1; CC8S2; CC8S3; CC8S5; CC8S8; GC8S1; GC8S2

		Provides clear description of how fading will occur; provides data points for use of fading procedures as indicated by the data if time allowed; evidence of exemplary understanding of fading procedures

		Provides description of how fading will occur; provides data points for use of fading procedures as indicated by the data if time allowed; evidence of adequate understanding of fading procedures.

		Provides vague or no description of fading procedures, and/or failed to provide data points even when data indicated fading begin and time allowed; little or no evidence of understanding of fading procedures.



		Comment:


CEC Standard #8 Score _____/3



		Phase II - Reflective Journals



		22. Content


CEC Standard #9


CEC 9K11; CC9S1; CC9S6; CC9S8; CC9S9; CC9S11

		Provides daily reflection on project; reflection demonstrates candidate’s exemplary understanding of principles of behavior change and his/her impact on student learning.

		Provides daily reflection on project; reflection demonstrates candidate’s adequate understanding of principles of behavior change and his/her impact on student learning.

		Provides inconsistent daily reflections and/or reflections fail to demonstrate candidate’s understanding of principles of behavior change and his/her impact on student learning.



		Comment:


CEC Standard #9 Score _____/3



		23. Evidence of On-Going Evaluation

CEC Standard #9

CC9S9; CC9S11

		Daily reflections provide exemplary evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate on-going evaluation of the intervention.

		Daily reflections provide adequate evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate on-going evaluation of the intervention.

		Daily reflections provide inadequate evidence of candidate’s ability to analyze data to make educational decisions about interventions; reflections demonstrate little if any on-going evaluation of the intervention.



		Comment:


CEC Standard #9 Score _____/3



		Phase II - Summary Report



		24. Summary/Analysis of Results


CEC Standard #8

CC8K1; CC8K4; GC8K1; GC8K4; CC8S1; CC8S2; CC8S3; CC8S4; CC8S5; CC8S7; CC8S8; CC8S10; GC8S2; GC8S3

		Provides exemplary summary and analysis of the results of the interventions. Report demonstrates exemplary understanding of behavior change and the use of data analysis to make educational decisions.

		Provides adequate summary and analysis of the results of the interventions. Report demonstrates adequate understanding of behavior change and the use of data analysis to make educational decisions.

		Provides inadequate summary and analysis of the results of the project. Report demonstrates inadequate understanding of behavior change and/or the use of data analysis to make educational decisions.



		Comment:


CEC Standard #8 Score _____/3



		25. Recommendations


CEC Standard #8

CC8K1; CC8K2; CC8K4; CC8S5; CC8S6; CC8S7; CC8S8

		Provides exemplary recommendations that are based on the results of the interventions and the present level of performance of the students

		Provides adequate recommendations that are based on the results of the interventions and the present level of performance of the students

		Provides no or inadequate recommendations that are based on the results of the interventions and the present level of performance of the students



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		26. Description of Fading Procedures


CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of fading procedures, demonstrating high level of understanding of how to fade procedures

		Provides adequate description of fading procedures.

		Failed to address fading procedures and/or were inappropriate.



		Comment:


CEC Standard #4 Score _____/3



		27. Description for Fluency


CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of fluency procedures, demonstrating high level of understanding of how to fade procedures

		Provides adequate description of fluency procedures.

		Failed to address fluency procedures and/or were inappropriate.



		Comment:


CEC Standard #4 Score _____/3



		28. Generalization and Maintenance

CEC Standard #4

CC4S4; GC4S16

		Provides exemplary description of generalization and maintenance procedures

		Provides adequate description of generalization and maintenance procedures

		Failed to address generalization and/or maintenance procedures 



		Comment:


CEC Standard #4 Score _____/3



		29. Summary Statement of Impact to Student Learning


CEC Standard #9

CC9S8; CC9S9; CC9S11



		Provides exemplary summary statement of impact to student learning, providing evidence of candidate’s high level of understanding of their skill and ability in impacting student learning.

		Provides adequate summary statement of impact to student learning, providing evidence of candidate’s understanding of their skill and ability in impacting student learning.

		Provides no or inadequate summary statement of impact to student learning, providing little or no evidence of candidate’s understanding of their skill and ability in impacting student learning.



		Comment:


CEC Standard #9 Score _____/3



		30. Format

CEC Standard #9

CC9S2; CC9S3; CC9S4; CC9S5; CC9S6; CC9S8; CC9S10

		Follows format and guidelines adequately; work is exemplary and demonstrates a high level of professionalism expected for graduate level programs.  

		Follows format and guidelines adequately; work is adequate and demonstrates professionalism expected for graduate level programs.

		Either does not follow format or does so inconsistently; and/or work is inadequate and does not demonstrate professionalism expected for graduate level programs.



		Comment:


CEC Standard #9 Score _____/3





Please complete the Scoring Below; then transfer results to front page. 

   TOTAL SCORE:           ___/90

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 4 received a 10/12 which equals 83%; .83X3 = 2.49/3.00

Standard #2 Score (#1)



_____/3
  

Standard #2 
_____/3.00






Standard #4 Score (#12,26-28)


_____/12
  
Standard #4 
_____/3.00

Standard #7 Score (#5)



_____/3
  

Standard #7 
_____/3.00

Standard #8 Score (#2-4,6-8,14,17-21,24,25)

_____/42
  
Standard #8 
_____/3.00

Standard #9 Score (#9-11,13,16,22,23,29,30)
_____/27
  
Standard #9
_____/3.00

Standard #10 Score (#15)



_____/3
  

Standard #10 
_____/3.00

Item #29 Impact on Student Learning
______/3

SECTION IV – Assessment #5


Attachment (c) 


Candidate Data Derived from Behavior Change Project

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION


Assessment #5 – Behavior Change Project: 4-12 Special Education


Impact on Learning: Data from Behavior Change Project


Table 5: Behavior Change Project Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=9) Mean

		StDev

		(N=13)    Mean

		StDev

		(N=15 )  Mean 

		StDev



		CEC Standard #2


Characteristics

		2.89

		.31

		2.92

		.27

		2.93

		.25



		CEC Standard #4


Instructional Strategies

		2.78

		.42

		2.85

		.36

		2.93

		.25



		CEC Standard #7


Instructional Planning

		2.78

		.42

		2.77

		.42

		2.67

		.47



		CEC Standard #8


Assessment

		2.56

		.50

		2.69

		.46

		2.47

		.50



		CEC Standard #9


Professional & Ethical


Practice

		2.56

		.50

		2.85

		.36

		2.73

		.44



		CEC Standard #10


Collaboration

		2.44

		.50

		2.69

		.46

		2.80

		.40



		Impact on


Student Learning

		2.67

		.47

		2.77

		.42

		2.80

		.40





Average Mean Scores of Candidate Rating on Behavior Change Project
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Assessment 5 - Behavior Change Project


SECTION IV – Assessment #6




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION

Assessment #6 – Additional Assessment

Professional Knowledge & Skills: Formal Assessment Project (FAP)

1. Description of the assessment and its use in the program: Special education teachers often have to assist in the assessment and evaluation of students with ELN. The purpose of the Formal Assessment Project (FAP) is to teach and evaluate candidate skills needed to competently conduct and interpret formal educational assessments of students with ELN. The FAP is completed during ELSE 5043 Educational and Diagnosis and Assessment in Special Education. Candidates are required to identify and assess a 4-12 child (ages 9-18) giving a specified number of assessments in the different developmental domains. Specific tests, such as WoodCock Johnson Achievement Test, are required, while other assessments can be specific to the child and/or candidates. Part of the assessment process must include parent input. Candidates are required to conduct and score the tests, interpret the results, make educational recommendations and write a formal diagnostic report. This is a field-based project and is guided by the university instructor and the site-based mentor; candidates receive feedback on their performance in the area of formal assessment and revise their written reports to help them demonstrate at a higher level of mastery. Another formal assessment is given during the lab/internship, providing further practice with, and evidence of mastery of this essential skill set.

2. Alignment of the assessment with SPA standards:  Each component of the Formal Assessment Project is directly linked to sub-elements of CEC Standards #2, 3, 4, 6, 7, 8, 9 and 10. To successfully complete the assignment, teacher candidates must gather relevant background information about the child, including interviewing the parent (CEC #10) and provide a through description of learner characteristics in the various domains, including cognitive skills, adaptive behavior, fine and gross motor, personal and social skills, and receptive and expressive language (CEC Standards #2, 3, &6) in reference to the referral reason. Specific tests that are appropriate for the referred student are selected and administered (CEC #8). Based on the evidence from the testing, the special education candidate then uses the information to identify supports, adaptations, and strategies for improving overall functioning of the child (CEC #4, #7, & #8). Candidates demonstrate an understanding of legal policies and ethical principles of measurement and assessment in the interpretation of results and in the summary and conclusion sections of the written report (CEC #8, #9). Candidates were specifically assessed on CEC Standards #4, 8, 9, 10 (See Attachment 6A)

3. Analysis of Data Findings. Since the spring of 2005, all program candidates have engaged in this project. Candidates must successfully complete this course before being allowed to take the next course in the P4 special education licensure sequence (i.e., ELSE 5753 Methods of Teaching Young Children with Exceptionalities). Following are the mean scores of CEC Standards for the Formal Assessment Project by year.

Mean Scores of CEC Standards For Candidates on the Formal Assessment Project


CEC Standard



2005-2006
2006-2007
2007-2008




Standard #4-Strategies
      
      2.63
      2.52
      2.76


Standard #8-Assessment
      
      2.69
      2.62
      2.69


Standard #9-Practice

      
      2.64
      2.60
      2.73


Standard #10-Collaboration
     
      2.79
      2.81
      2.65

4. Evidence for meeting standards:  


Results of the data indicate that the teachers’ conducting a Formal Assessment performed between the exemplary and acceptable range for all three years on all CEC standards. For all three years, on all CEC standards candidates had a mean average range on a 3.00 scale from 2.52-2.79, indicating an above acceptable average. For all three years, none of the mean averages on the CEC standards fell below 2.50, indicating scores ranging closer to exemplary than just acceptable. These scores demonstrate a high degree of competence and success for candidates in their ability gather relevant background data and to analyze and synthesize the data, to administer formal and informal assessments appropriately and to analyze and synthesize their findings, and to take all of the information and develop a diagnostic summary report that provides recommendations.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #6

Attachment (a) 


(Description of Formal Assessment Project)


ELSE 5043– Educational Diagnosis and Assessment

Professional Knowledge & Skills: Formal Assessment Project

Guidelines

Purpose:  Special education teachers often have to assist in the assessment and evaluation of students with ELN. The purpose of the Formal Assessment Project (FAP) is to teach and evaluate candidate skills needed to competently conduct and interpret formal educational assessments of students with ELN. The FAP will be completed during ELSE 5043 Educational Diagnosis and Assessment. You are required to identify and assess a 4-12 student giving a specified number of assessments in the different academic areas. Part of the assessment process must include parent input. You are required to conduct and score the tests, interpret the results, make educational recommendations and write a formal diagnostic report. You will receive specific modeling and instructions on how to give formal assessments. This is a field-based project and is guided by the university instructor and the site-based mentor; you will receive feedback on your performance in the area of formal assessment and you will revise your written reports to help you demonstrate a higher level of mastery. Please keep all drafts of your work and turn in all work when turning in your completed FAP. This is so that you can be assessed on your ability to use constructive feedback in improving your work.


Instructions:

Select a Student

1. Identify a student to whom you will administer a formal educational assessment. Your student MUST be in grades 4-12 . The student should be one that is suspected of having some disability, if possible, or in need of a re-evaluation. If you have difficulty locating a student, work with your site-based mentor to assist you. Obtain permission from the child’s parent(s) and/or the administrator if necessary – follow school guidelines.

Reason for Referral


2. Indicate the reason for the referral. Describe the reason for referral for academic evaluation and indicate the referring party. Obtain documentation of the concern (e.g., a letter) if it exists.


Background Information


3. Construct a parent(s) or guardian interview instrument to collect information about the referred student. Check with your site-based mentor; there is probably a form available that is used by the special education department. This information could include developmental milestones, birth history, remarkable events during the first years of life, and any pertinent medical information. The following information could also be included: siblings(s) names, ages, and special needs or services delivered to them; any significant family events, changes, deaths that may have an impact on the child referred; specific behavioral patterns such as eating, sleeping, tantrums, etc. Summarize the interview information in several paragraphs and attach the actual interview instrument.

Observation

4. Observe and make notes in various environments where the child interacts. Be sure to chart specific information such as 1) the date of the observation, 2) the setting and provide a description, 3) what the student is doing, 4) how he is functioning; 5) interactions with others – what is going on. You probably should use an ABC anecdotal recording system for much of this (see notes from ELSE 5033 Behavior Intervention and Consultation if you need assistance on observing and recording behavior).


Review Files


5. Ask the parent for permission to see any medical records, other assessments that have been conducted, other reports that have been written, etc. Gather information on the child’s vision, hearing, physical examination, etc. Write a summary of your compilation of this background information. Use table if it helps to summarize the information.

Test Materials


6. Familiarize yourself with the administration procedures and test materials. After presentation about the specific assessment, such as the Weschler Individual Achievement Test (WIAT),  review the administration manual and all necessary materials. Practice the administration of each subtest with a class partner or a family member (even an adult member); by reading through the materials and practicing, you get more familiar with the process and exactly what you will be doing, instead of expecting a student to wait while you figure out what you are going to be doing (believe me, they won’t!!). Attempt to observe the administration of the formal assessment before you administer it, if possible. 

Conduct Assessment


7. Administer a comprehensive, formal evaluation in all domains. You must administer a formal cognitive (i.e., Woodcock Johnson Cognitive Abilities) and achievement test (i.e., WIAT). Make sure you are familiar with how to figure the child’s age correctly, how to establish basal and ceiling scores, and how to score the test. Double check your work. Score the assessment according to procedures in the assessment manual. You may be required to administer other assessments, depending on time and availability of assessments; your instructor will give you those requirements. You must submit all test protocols with your final report. Please remember to keep a copy of all of your work for yourself; things tend to sometimes get lost through the mail, etc., and if something gets lost it is your responsibility to replace the missing information!

Interpret Findings


8. Summarize all the information gathered throughout the assessment process. Use abbreviations of the instruments as indicated by the test publishers. 


a. Make a chart of all assessments performed by other specialists (speech/language pathologist, OT, PT, etc., if available). Include in the chart the name of all tests or other form of assessments (i.e., informal assessments, such as a functional behavioral assessment, play-based assessment, etc.), date of administration, and name of person who administered the assessment. Use standard scores, percentile ranks, age and/or grade norms in the chart. Indicate in the chart any variation from standard conditions used with the standardized assessments. 


b. Summarize the previous assessment reports. Make sure you include a summary statement about the assessment that was given, what it measures, and how it is administered.


c. Provide a rationale (reason for giving the assessment) and behavioral observations for the current educational assessment (as noted earlier). Include a statement of your judgment on the validity of the results (i.e., Janie was very eager to complete the activities, and the items on the test were administered as specified so I believe the results of these findings are valid).

d. Make a chart of the results of your assessment. Be sure to include the formal assessment name, subtest names, skills measured in each subtest, standard scores, percentiles, and developmental age (if provided).


e. .Write a 2-3 page summary of your analysis and interpretation of the results of the assessment, highlighting the student’s strengths and weaknesses. Note any limitations, etc. (in the assessment manual) on the instruments that have a direct bearing on the analysis of the student’s strengths and weaknesses (for example, sometimes the disability of the child makes the results of the tests open to interpretation and you need to note these). Additional information may include the strategies used by the student to formulate responses, patterns noted in error responses, relative strengths and weaknesses, and any miscellaneous factors that may have enhanced or adversely affected student performance during the assessment. Make sure that you report your findings and back up with an example from the testing situation or assessment.


Summary of Findings


9. Briefly summarize in a few paragraphs the diagnostic findings from all informal and formal assessments and information reviews. Highlight briefly the scores and remarkable observations. Here, too, make sure you support any conclusions, observations, etc., with an example from the assessment data. For example, if you say something such as, “Billy’s gross motor is much better than his fine motor. He is able to do jumping jacks in place, which are more typical of a child much older, but he is unable to hold a pencil correctly.” See how this provides evidence that your conclusion is correct! Avoid emotional or vague conclusions that have no basis in the data – for example, comments such as “Billy does not like to play with others” – instead you would say something such as “Out of 60 minutes of observations, Billy was never observed playing with another child.” See, this says the same thing, but it is not a comment without merit. You must remember that the parents of this child (who probably love Billy very much) are going to read this – you put in factual information, but you do not have to pass judgment on Billy. 

List Recommendations


10.  Make a list of specific suggestions that refer back to the reason for referral or newly discovered information gleaned from the assessment. Provide those involved with the student suggestions for techniques and strategies that will allow the child to experience success in his environment. Suggest that the team consider the need for additional testing or services/supports if warranted (i.e., you may decide that more information is needed through an occupational therapy evaluation because of the poor fine motor skills). 


Format


11. Put all the information into a report format. Using the written sections gathered in the steps above, organize an assessment report with the following sections:


· Identifying information (Be sure to use pseudonym to protect confidentiality)

· Reason for referral


· Background information


· Observations and reports from others


· Previous tests administered and other assessment procedures used


· Previous assessment results summary


· Test(s) administered


· Behavioral observations during testing, including response style, notable comments/concerns, response to frustration, etc.


· Validity statement on whether the assessment was valid for purpose intended, whether student performance was an accurate reflection of current achievement levels, and if student has Limited English Proficiency (LEP), linguistic differences, cultural experience, or limited hearing, or other factors which might influence interpretation of the results.


· Results table including all information above (subtests, skills, standard scores, percentiles, developmental ages)


· Interpretation of results including reference ranges, confidence intervals, interpretation limits or other means to assist others in understanding findings. Report strengths/weaknesses, relative strengths/relative weaknesses as appropriate. Relate findings to actual environmental demands.


· Conclusions/summary


· Recommendations (numbered), especially as related to reason for assessment. Consider both strengths and weaknesses. Provide realistic and practical intervention objectives and strategies, including considerations for team decision making, need for additional assessment, and recommended needs, modifications, strategies, learning supports, and/or other suggestions to support the child in the home and other learning environment.


SECTION IV – Assessment #6 4-12 SPED

Attachment (b)

Rubric for Scoring Formal Assessment Project

NCATE Assessment 6: Formal Assessment Project (FAP)

Candidate:





Evaluator: 







Standard #4 Score _____
Standard #8 Score _____
Standard #9 Score   _____
Standard #10Score _____


		Formal Assessment Project (FAP) Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Background Data



		1. Parent Interview

CEC Standard 8

CC8S1,CC8S9,GC8K3,EC8S2,EC8S4

		Demonstrates exemplary mastery in constructing, conducting and summarizing a parent/guardian interview suitable for the child’s problem area.

		Appropriately constructs, conducts, and summarizes a parent/guardian interview suitable for the student problem area.

		Makes several significant errors in constructing, summarizing a parent/guardian interview and/or is not suitable for the student problem area



		Comment:


CEC Standard #8 Score _____/3



		2. Parent Interview

CEC Standard 10

CC10K2; CC10K3; CC10K4; CC10S1; CC10S2; CC10S3; CC10S4; CC10S5

		Demonstrates exemplary mastery in gathering information and involving the parent in the assessment process.

		Demonstrates appropriate skill in gathering information and involving the parent in the assessment process.

		Fails to demonstrate skill in gathering information and/or involving the parent in the assessment process.



		Comment:


CEC Standard #10 Score _____/3



		



		Learning Environment – Observing, Charting, and Summarizing



		3. Observation

CEC Standard #8

CC8S10, GC8S1, GC8S5

		Demonstrates mastery in observation, charting, and summarizing child’s behavior. Writes an organized, accurate, and succinct description of the observations with patterns of behavior clearly delineated.

		Carries out the observation, charting, and summarizing of the child’s behavior. Writes an accurate description of the observations with patterns of behavior delineated.

		Makes many critical errors in the observation, charting, and summarizing of academic and nonacademic student behavior. Writes a description of the classroom observations in a fragmented and random fashion, and/or contained frequent errors



		Comment:


CEC Standard #8 Score _____/3



		Background



		4. Background

CEC Standard #8

CC8S1, CC8S8, CC8S10

		Demonstrates mastery in clearly and concisely summarizing key information from previous assessments and/or medical history.

		Demonstrates appropriate skill in summarizing previous information

		Makes significant errors in summarizing previous information and/or summary is either lacking or too brief to provide adequate information



		Comment:


CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		5. Background

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates mastery in using written language effectively to summarize information, and clearly demonstrates sensitivity for the culture, language, disability, socio-economic status of individuals

		Demonstrates appropriate use of written language effectively to summarize information, and demonstrates sensitivity for the culture, language, disability, socio-economic status of individuals

		Makes significant errors in use of written language and/or could not summarize information, and/or demonstrated little sensitivity for the culture, language, disability, socio-economic status of individuals.



		Comment:


CEC Standard #9Score _____/3



		



		Administration and Scoring Specific Assessments



		6. Assessment Implementation

CEC Standard #8

CC8S2, GC8S2, CC8S9

		Demonstrates mastery in administering and scoring assessment instruments suitable for the child’s problem area. 

		Accurately administers and scores assessment instruments suitable for the child’s problem area with only minor errors that do not affect the results of the assessment(s).

		Makes several significant errors in administration and/or scoring the assessment instruments or the instruments selected are inappropriate for the student.



		Comment:

CEC Standard #8 Score _____/3



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Summary, Interpretation, and Written Communication of Assessment Results



		7. Summary

CEC Standard #8

CC8S7, CC8S10, CC8S5

		Demonstrates exemplary skill in summarizing assessment results and using the results to draw conclusions; supported all conclusions by providing examples from the assessment data.

		Demonstrated adequate skill in summarizing assessment results and using the results to draw conclusions; supported most conclusions by providing examples from the assessment data.

		Demonstrated unacceptable skill in summarizing assessment results and failed to used the results to draw logical conclusions, and/or failed to support conclusions by providing examples from the assessment data.



		Comment: 

CEC Standard #8 Score _____/3



		8. Recommendations


CEC Standard #4

CC4S3

		Demonstrated mastery in making a list of recommendations for the child that included instructional techniques and strategies (aligned with identified strengths and needs) appropriate for both the parents and other relevant individuals in the child’s environment.

		Demonstrated adequate skill in making a list of recommendations for the child that included instructional techniques and strategies (aligned with identified strengths and needs) appropriate for both the parents and other relevant individuals in the child’s environment.

		Demonstrated unacceptable skill in making a list of recommendations and/or did not include instructional techniques and strategies and/or were not aligned with identified strengths and needs of the child, and/or were not appropriate for the parents or other relevant individuals in the child’s environment.



		Comment


CEC Standard #4 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Format, Professionalism, and Written Expression



		9. Format

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates a very high level of professionalism in the presentation of all tables; followed guidelines specifically.

		Demonstrates an adequate level of professionalism in the presentation of all tables; generally followed guidelines

		Made frequent errors, presentation lacked professionalism (i.e., poorly formatted) and/or failed to follow guidelines.



		Comment:


CEC Standard #9 Score _____/3



		10. Written Expression

CEC Standard #9

CC9S1; CC9S6; CC9S8

		Demonstrates a very high level of professionalism by having nearly error-free writing. Report was clear, concise, and exceptionally well written. 

		Demonstrated an adequate level of professionalism by having mostly error-free writing. Report was mostly clear, somewhat concise, and well written.

		Demonstrated a lack of professionalism by having frequent error in writing. Report was unclear and/or was poorly written.



		Comment:


CEC Standard #9Score _____/3





TOTAL SCORE:           ___/30

Please complete the Scoring Below; then transfer results to front page. 

   

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 9 if one received a 6/9  which equals 67%; .67X3 = 2.01/3.00

Standard #4 Score (#8)

_____/3

  
Standard #4 
_____/3.00

Standard #8 Score (#1,3,4,6,7)
_____/15
  
Standard #8
_____/3.00

Standard #9 Score (#5,9,10)
_____/9  

Standard #9 
_____/3.00


Standard #10 Score (#2)

_____/3


Standard #10
_____/3.00

		Individual Item Scores



		Item 1 Parent Interview #8

		_____/3



		Item 2 Parent Interview #10

		_____/3



		Item 3 Observation #8

		_____/3



		Item 4 Background #8

		_____/3



		Item 5 Background #9

		_____/3



		Item 6 Assessment #8

		_____/3



		Item 7 Summary #8

		_____/3



		Item 8 Recommendations #4

		_____/3



		Item 9 Format #9

		_____/3



		Item 10 Written Expression #9

		_____/3





SECTION IV – Assessment #6  4-12 SPED


Attachment (c)

Candidate Data for Formal Assessment Project (FAP)

SECTION IV: Assessment #6 – Formal Assessment Project (FAP)


4-12  Special Education: ELSE 5743 Assessment of the Young Child with Exceptionalities


Table 6-1 


		

		(N=19) 2005-2006

		(N=15) 2006-2007

		(N=9) 2007-2008



		

		Mean

		Std Dev

		Mean

		Std Dev

		Mean

		Std Dev



		Gathering Background Data



		CEC Standard #8

Parent Interview

		2.88

		.33

		2.90

		.29

		2.82

		.38



		CEC Standard #10

Parent Interview

		2.79

		.41

		2.81

		.39

		2.65

		.48



		Learning Environment – Observing, Charting, and Summarizing



		CEC Standard #8

Observation

		2.67

		.47

		2.62

		.49

		2.59

		.49



		Synthesizing and Reporting Background Data



		CEC Standard #8

Background

		2.58

		.49

		2.52

		.50

		2.47

		.50



		CEC Standard #9

Background

		2.71

		.45

		2.67

		.47

		2.65

		.48



		Administration and Scoring Specific Assessments



		CEC Standard #8

Assessment Implementation

		2.58

		.49

		2.48

		.50

		2.71

		.46



		Summary, Interpretation, and Written Communication of Assessment Results



		CEC Standard #8

Summary

		2.75

		.43

		2.57

		.49

		2.88

		.32



		CEC Standard #4


Recommendations

		2.63

		.48

		2.52

		.50

		2.76

		.42



		Format, Professionalism, and Written Expression



		CEC Standard #9

Format

		2.67

		.47

		2.57

		.49

		2.65

		.48



		CEC Standard #9

Written Expression

		2.54

		.50

		2.57

		.49

		2.88

		.32





Table 6-2: Formal Assessment Project (FAP) Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=19) Mean

		StDev

		N=15    Mean

		StDev

		N=9    Mean 

		StDev



		CEC Standard #4


Instructional Strategies

		2.63

		.48

		2.52

		.50

		2.76

		.42



		CEC Standard #8

Assessment

		2.69

		.45

		2.62

		.49

		2.69

		.44



		CEC Standard #9

Professional & Ethical


Practice

		2.64

		.49

		2.60

		.47

		2.73

		.45



		CEC Standard #10

Collaboration

		2.79

		.41

		2.81

		.39

		2.65

		.48





Average Mean Scores of Candidate Rating on Formal Assessment Project (FAP) Mean Scores

Assessment #6 Formal Assessment Project


SECTION IV – Assessment #7




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


P4 SPECIAL EDUCATION

Assessment #7 – Optional Assessment

Professional Knowledge & Skills: IEP Development

1. Description of the assessment and its use in the program: Individualized decision-making and instructional planning is at the center of special education practice. Special educators must be able to develop long-range individualized education programs (IEPs) centered in both general and special curricula and developmental needs. This field-based project requires candidates to design an individualized education program that is in compliance with the Individuals with Disabilities Act (IDEA). Candidates must take into consideration a student with ELN abilities and needs, the learning environment, and cultural and linguistic factors. Teacher candidates complete the IEP project in ELSE 6063 Educational Procedures for Individuals with Emotional/Behavior Disorders.. Since most candidates work in their own classrooms, they select a child with whom they are already familiar. This is a developmental project in which the university instructor and/or the site-based mentor provide a significant amount of corrective feedback and guidance, and students are required to submit multiple drafts of various sections. An independent IEP development project is later evaluated during the lab/internship, providing further practice with, and evidence of mastery of, this essential skill set.

2. Alignment of the assessment with SPA standards:  Each component of the IEP Development is directly linked to sub-elements of CEC Standards #2, 4, 5, 7, 8, 9 and 10. These standards include (a) Individual learning differences among individuals with exceptional learning needs (ELN); (b) Instructional Strategies; (c) Learning Environments and Social Interactions within the classroom; (d) Instructional planning for individuals with ELN;  (e) assessment interpretation and application; (f) professional and ethical practice; and, (g) collaboration involved between all stakeholders.  According to these standards, the educator of individuals with ELN will be able to make appropriate decisions about working with families and providing advocacy for the students.  A correlation exists between certain specific content categories and CEC standards.  

3. Analysis of Data Findings:  Since the spring of 2005, all program candidates have engaged in this project. Some individuals take this course that are not 4-12 special education majors (such as those seeking a masters in educational theory and practice), but they were dropped from this data set.  


Mean Scores of CEC Standards For Candidates on the IEP Development by Year


CEC Standard


2005-2006
2006-2007
2007-2008




Standard #2-Characteristics
      2.88
      2.95
      2.76



Standard #4-Strategies
      2.79
      2.81
      2.71



Standard #5-Environments
      2.71
      2.71
      2.65



Standard #7-Planning

      2.67
      2.52
      2.53



Standard #8-Assessment
      2.75
      2.67
      2.71



Standard #9-Practice

      2.58
      2.52
      2.82



Standard #10-Collaboration
      2.83
      2.57
      2.88

4. Evidence for meeting standards:  


Results of the data indicate that the teachers’ development of an IEP was successful. For all three years, on all CEC standards candidates had a mean average range on a 3.00 scale from 2.52-2.95, indicating an above acceptable average. For Standard #2 in 2006-2007, mean average scores demonstrated nearly 100% of candidates scored in the exemplary range. Likewise, for all three years, none of the mean averages on the CEC standards fell below 2.50, indicating scores ranging closer to exemplary than just acceptable. These scores demonstrate a high degree of competence and success for candidates in their ability to analyze and synthesize assessment data into an IEP that is a working document, providing needed services to off-set needs of an individual with ELN as a result of disabilities.

5. Assessment Documentation 


(a) the assessment tool or description of the assignment



(b) the scoring guide for the assessment 



(c) candidate data derived 


SECTION IV – Assessment #7

Attachment (a) 


(Description of IEP Development)


ELSE 6063 – Educational Procedures for Individuals with Emotional/Behavior Disorders

Professional Knowledge & Skills: IEP Development

Purpose:  As a special education teacher you must be adapt at analyzing and interpreting assessment data to determine educational needs of students with educational learning needs. For children ages 3 through 21, these educational needs are translated into an Individualized Educational Program (IEP) for students who are eligible for special education services. This field-based project requires teacher candidates to design an IEP that is in compliance with the Individuals with Disabilities Education Act (IDEA) and takes into consideration an individual’s abilities and needs, the learning environment, and cultural and linguistic factors. For those candidates that are currently working in a classroom, you are encouraged to select a child in your class to develop an IEP for. Candidates are responsible for following proper procedures as outlined by IDEA and for securing parental permission as outlined by the law. For those of you that are not in a classroom, contact your site-based mentor an get her assistance in identifying a student for this project.

All sections of the IEP will be modeled and covered within this course. The IEP will be a developmental project in that the instructor and/or site-based mentor will provide corrective feedback throughout the process, probably requiring you to submit multiple drafts of various sections. Please make sure that you keep all copies of drafts with feedback so an overall score of the process may be given and on how well you can accept constructive feedback and use to develop a better product. 

Instructions:

Review of Data


1. Identify a child in your school/class whose records are available for use in this project. If possible, attempt to select a child whose IEP is soon to be revised (or who has recently been identified) so that the necessary assessments are available. For those of you that completed an evaluation of a student in ELSE 5043 Diagnosis and Assessment of Individuals with Disabilities and the child is still available, you should use the information from your diagnostic summary. Be sure to inform your Local Education Agent (LEA) of special education or your building principal of your project and what you intend to do. Make sure to delete all identifying information from any assessment protocols or reports to protect the student’s confidentiality. A full biographical description of your selected student should be submitted according to the course schedule. Be sure to include the following information:


a. Student’s current grade, date of birth, and parental concerns


b. Completed assessment evaluation and diagnostic summary completed within the last three years (again, try to get a student that was recently assessed and needs a new IEP). Include all assessments (i.e., cognitive evaluation, educational evaluation, adaptive behavior evaluation, and all other relevant assessments).


c. Screening reports of present levels of performance in screening areas (physical, health, vision, hearing, behavior, social/emotional status, communication – including expressive/receptive/pragmatics, gross and fine motor skills). Note: These may say “age appropriate” or “no concerns”, but you need to present all of the information.

2. Review the cumulative file and include relevant information (i.e., attendance trends, movement from different schools, behavior reports, etc.).

Required Components for the IEP Project Submission


3. Design an IEP that complies with all the components prescribed by IDEA. Your IEP must contain all of the following parts and must follow the guidelines distributed and modeled in class. Please feel free to use your school’s or state IEP format, but make sure that it contains all of the required parts. 


I. Identifying Information and Demographics (Use pseudonym or initials only)


II. Present Levels of Performance (PLOP) and needs

· [should reflect assessment results, parents’ and team members’ input]

· [should include effect on academic and nonacademic areas]


· [are appropriately and clearly stated, objective, and measureable]


III. Annual Goals


· Annual goals should be a direct reflection from the PLOP. ALL identified need areas must be addressed including all academic areas (reading, writing, math), behavior, social, emotional, communication, PT, OT, and functional skills, health and any other areas identified as a need on PLOP.


· Develop goals based upon national, state, and local standards, as well as individual needs of the student.


· [should be based on needs and address each area of demonstrated need]


· [should be comprehensive enough to address a need area for one year]


· [goals should be written correctly, and include: direction of change desired, deficit or excess, present level, expected level, resources needed]

Note: Direction of change is one of the following: increase (reading ability, running speed, speech fluency, etc.), decrease (math errors, temper tantrums, days absent, etc., maintain (motor control, attention span, etc.)


IV. Short Term Objectives (IDEA 2004 does not require these for individuals unless they are severe and require an alternative assessment – however, for this course, they ARE required).


· Objective Criteria – written in measureable, observable terms


· Evaluation Procedures – how will you measure? What will be your data collection system?


· Evaluation Schedules – how often will you report on progress? How?


· [Objectives follow logical sequence as benchmarks]


· [Each objective contains 4 required components]


Note: Required components are condition, learner, behavior, criteria.


· [Evaluation measures and criteria are appropriate for objective.]


V. The specific special education and related services that you are recommending based on your analysis.


· [make sure your recommendation for services and placement is LRE]


· [elaboration of supplementary aids and services, program modifications and/or other supports]


VI. The student’s proposed participation in regular education programs.


VII. Elaboration of supplementary aids and services, including


· Program modifications and/or other supports


· Appropriate accommodations


· Use of technologies


· Need for alternative assessments

SECTION IV – Assessment #7 (Optional) 4-12 SPED

Attachment (b)

Rubric for Scoring IEP Development

NCATE Assessment 7: IEP Project

Candidate:





Evaluator: 







Standard #2 Score _____
Standard #4 Score _____
Standard #5 Score   _____
Standard #7 Score _____


Standard #8 Score _____
Standard #9 Score _____
Standard #10 Score _____


		Behavior Change Project Rubric



		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		Review of Data



		1. Description of Targeted Student


CEC Standard 2


CC2K2; CC2K3; CC2K4; 

GC2K2; GC2K4; GC2K5

		Provides an excellent comprehensive description of the student, including all of the required information. Description showed a high level of synthesis and analysis of information. 

		Provides an adequate description of the student, including all of the required information. Description showed an adequate level of synthesis and analysis of information.

		Provides an unacceptable or no description of the student and/or did not include all of the required information. Description showed a lack of synthesis and analysis of information.



		Comment:


CEC Standard #2 Score _____/3



		2. Review of File/Info

CEC Standard #2

CC2K2; CC2K3; CC2K4; GC2K2; GC2K4; GC2K5

		Provides an excellent review of relevant information from the student’s cumulative file. Review showed a high level of synthesis and analysis of information

		Provides an adequate review of relevant information from the student’s cumulative file. Review showed an adequate level of synthesis and analysis of information

		Provides an unacceptable review of information from the student’s cumulative file. Review showed a low level of synthesis and analysis of information



		Comment:


CEC Standard #2 Score _____/3



		Components of the IEP



		3. Identifying Info & Demographics

CEC Standard #2

CC2K1; CC2K2; CC2K3; CC2K4

		Provides exemplary identification and demographics, using pseudonym to protect confidentiality

		Provides adequate identification and demographics, using pseudonym to protect confidentiality

		Provides unacceptable identification and demographics, and/or failed to use pseudonym to protect confidentiality



		Comment:


CEC Standard #2 Score _____/3



		4. Present Levels of Performance (PLOP)

CEC Standard #8

CC8S5; CC8S7; CC8S10

		Provides exemplary PLOP based on information from evaluation; includes effect on academic and non-academic areas; and, provides exact information that can be translated directly into relevant goals/objectives

		Provides adequate PLOP based on information from evaluation; includes effect on academic and non academic areas; and, provides adequate  information to translate directly into relevant goals/objectives

		Provides unacceptable PLOP and/or fails to include effect on academic and non academic areas; and/or provides no or flawed information that would be difficult to translate directly into relevant goals/objectives



		Comment:

CEC Standard #8 Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		5. Present Levels of Performance (PLOP)

CEC Standard #10

CC10K2; CC10S2; CC10S3; CC10S4; CC10S5; CC10S10

		PLOP clearly reflects parents’ and team members’ input.

		PLOP generally reflects parents’ and team members’ input.

		PLOP either does not clearly or does not reflect parents’ and team member’s input. 



		Comment: 

CEC Standard #10 Score _____/3



		6. Annual Goals 

CEC Standard #7


CC7S1; CC7S2; CC7S3; CC7S6; CC7S7; CC7S8; CC7S9

		Goals cover all needs identified in PLOP and are written correctly, are based upon national, state, and local standards, as well as individual needs; and are comprehensive enough to address a need area for one year.

		Goals cover most needs identified in PLOP, are mostly written correctly, are based upon national, state, and local standards, as well as individual needs; and are generally comprehensive enough to address a need area for one year

		Goals fail to cover most needs identified in PLOP and/or written incorrectly, and/or not based upon national, state, and local standards, as well as individual needs, and/or generally not comprehensive enough to address a need area for one year.



		Comment


CEC Standard #7 Score _____/3



		7. Objectives

CEC Standard #7

CC7S1; CC7S2; CC7S3; CC7S6; CC7S7; CC7S8; CC7S9

		Objectives cover all needs identified in PLOP and are written correctly.

		Objectives cover most needs identified in PLOP and are written correctly.

		Objectives fail to cover most needs identified in PLOP and/or written incorrectly.



		Comment:


CEC Standard #7 Score _____/3



		8. Recommendation for Services


CEC Standard #5

CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Provides excellent recommendations for placement and related that is clearly the least restrictive environment for student.

		Provides adequate recommendations for placement and related that is the least restrictive environment for student.

		Provides unacceptable recommendations for placement and/or  related services and/or not  the least restrictive environment for student.



		Comment:


CEC Standard #5Score _____/3



		9. Elaboration of Supports

CEC Standard #5


CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Elaboration of supplementary aids and services, program modifications, and/or other supports is clearly detailed providing no question as to the student’s requirements

		Elaboration of supplementary aids and services, program modifications, and/or other supports is adequately identified, providing little question as to student needs.

		Elaboration is either missing or too brief, and/or unclear as to relevance to student.



		Comment:


CEC Standard #5 Score _____/3



		10. Appropriate Accommodations

CEC Standard #5


CC5K1; GC5K2; GC5K3; CC5S2; CC5S3; CC5S6; CC5S9; CC5S11

		Provides exemplary description of appropriate accommodations and/or modifications, directly relevant to identified needs.

		Provides adequate description of appropriate accommodations and/or modifications, directly relevant to identified needs.

		Provides unacceptable description of accommodations and/or modifications, and/or not clearly relevant to needs.



		Comment: 


CEC Standard #5Score _____/3





		STANDARDS

		EXEMPLARY - 3

		ACCEPTABLE - 2

		UNACCEPTABLE - 1



		11. Use of Technologies

CEC Standard #2

CC2K1; CC2K2; CC2K3; CC2K4

		Clearly addresses use of technologies, as either needed or not, based on identified needs.

		Addresses use of technologies, as either needed or not, based on identified needs.

		Fails to address use of technologies, as either needed or not, and/or not based on identified needs.



		Comment:


CEC Standard #7 Score _____/3



		12. State Testing

CEC Standard #4

GC4S3; GC4S7

		Provides clear statement and rationale for the type of testing student needs.

		Provides an adequate statement and rationale for the type of testing student needs.

		Either fails to provide a clear statement and/or rationale for the type of testing student needs.



		Comment:


CEC Standard #4 Score _____/3



		13. Format

CEC Standard #9

CC9S3; CC9S4; CC9S8; CC9S10; GC9S2

		IEP is exceptionally well written, with virtually no errors, providing all the correct information in a comprehensible form.

		IEP is adequately written, with few errors, providing information in a comprehensible form.

		IEP is unacceptably written, containing several errors, and/or providing information that is unclear and/or flawed.



		Comment:


CEC Standard #9 Score _____/3



		14. Supporting Documentation

CEC Standard #9

CC9S3; CC9S4; CC9S8; CC9S10; GC9S2

		Provides all of the needed documentation, providing a clear description of all, and is clearly used in the development of the IEP

		Provides most of the needed documentation, providing a description of all, and is used in the development of the IEP.

		Provides unacceptable or no documentation, and/or fails to provide a clear description of all, and/or is unclear how it was used in the development of IEP



		Comment:


CEC Standard #9 Score _____/3





Please complete the Scoring Below; then transfer results to front page. 

   TOTAL SCORE:           ___/42

Determine for each standard the score by figuring a percentage and then  multiplying

by 3.0. Example: On Standard 5 if one received a 6/9  which equals 67%; .67X3 = 2.01/3.00

Standard #2 Score (#1,2,3,11)
_____/12  

Standard #2 
_____/3.00






Standard #4 Score (#12)

_____/3

  
Standard #4 
_____/3.00

Standard #5 Score (#8,9,10)
_____/9  

Standard #5
_____/3.00

Standard #7 Score (#6,7,)

_____/6

  
Standard #7 
_____/3.00

Standard #8 Score (#4)

_____/3

  
Standard #8
_____/3.00

Standard #9 Score (#13, 14)
_____/6  

Standard #9 
_____/3.00


Standard #10 Score (#5)

_____/3


Standard #10
_____/3.00

SECTION IV – Assessment #7 (Optional) 4-12 SPED


Attachment (c)

Candidate Data Derived


Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 SPECIAL EDUCATION


Assessment #7 – IEP Development: 4-12 Special Education


Table 7: IEP Development Mean Scores


		CEC STANDARD

		2005-2006

		2006-2007

		2007-2008



		

		(N=24) Mean

		StDev

		N=21    Mean

		StDev

		N=17    Mean 

		StDev



		CEC Standard #2


Characteristics

		2.88

		.33

		2.95

		.21

		2.76

		.42



		CEC Standard #4


Instructional Strategies

		2.79

		.41

		2.81

		.39

		2.71

		.46



		CEC Standard #5

Learning Environments 

Social Interactions

		2.71

		.45

		2.71

		.45

		2.65

		.48



		CEC Standard #7

Instructional Planning

		2.67

		.47

		2.52

		.50

		2.53

		.50



		CEC Standard #8

Assessment

		2.75

		.43

		2.67

		.47

		2.71

		.46



		CEC Standard #9

Professional & Ethical


Practice

		2.58

		.49

		2.52

		.50

		2.82

		.38



		CEC Standard #10

Collaboration

		2.83

		.37

		2.57

		.49

		2.88

		.32





Average Mean Scores of Candidate Rating on IEP Development

Assessment #7 IEP Project


SECTION IV – Assessment #8




Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #8 – ADDITIONAL ASSESSMENT: Graduate Survey Program Evaluation

1. Description of Assessment and its use in the program:  The graduate survey is completed by all licensure or MSE candidates immediately upon exit from the 4-12 Special Education program.  For the last year the exit graduate survey program evaluation is completed as the last piece of the portfolio.  In the future, as the program moves to placing all artifacts and assessments to an electronic format (i.e., Livetext) teacher candidates will complete their portfolios on Livetext, and the evaluation will be put online. The survey was begun because the department recognized a need for more input on the satisfaction of licensure and/or graduate candidates exiting the program. Beginning in the fall semester of 2007, candidates have completed the survey. 


Using a three-point scale, graduates are asked to respond to twenty two items on the survey according to the level of preparation (i.e., not prepared-1, somewhat prepared-2, or well prepared-3).  Graduates are also asked to provide feedback or comments for each section if the program failed to prepare them to address any standard.  


2. Alignment of the assessment with SPA standards: The graduate survey is linked directly to each of the ten CEC Program Standards and sub-elements.  


3. Analysis of Data Findings:  Any element with more than 20% of the respondents indicating “not prepared” is identified as an area of concern for the program by faculty. Based on our first year’s data of Assessment #10, there were no categories where candidates indicated they were not prepared to address issues related to a particular standard. However, it was noted that students felt less prepared for Standard #1 (Laws and Policies), Standard #2 (Impact of Culture), Standard #6 (Augmentative/Alternative/ Assistive Devices), and Standard #10 (Concerns of Families). We have targeted these four areas as concerns and are evaluating and monitoring our curricula to see if adjustments and/or additions need to be made.  The results from the first year data are in Appendix (c).

4. Evidence for Meeting Standards: Results of the exit program evaluation survey demonstrate our graduates feel well prepared by the university to assume the responsibilities of special education teacher of individuals with ELN.  Over a one-year period, which includes respondents from 19 program completers, teachers indicated a very high level of preparation by the university to support student learning and development.


5. Assessment Documentation


Attachments

A.  Description of the assignment


B.  Scoring guide 


C.  Candidate data

Attachment (a) 


(Description of the Program Evaluation Exit Survey)


Program Evaluation Survey for 4-12 Special Education


Directions: As part of the Unit Assessment and the College of Education conceptual framework, candidates completing a program of study or MSE for licensure in 4-12 special education are asked to evaluate their preparedness to teach individuals with exceptional learning needs.  Candidate responses to each indicator listed below provide valuable feedback for program improvement.  Please respond to the following standards/indicators by circling the level of preparedness you believe the coursework in the program has given you. Use the following scale for your answers. Your honest opinion and input is valuable to the special education program for improvement. Your comments and feedback on any of the standards/indicators are encouraged. 

1 = Unacceptable  (You were not prepared by the program.)


2 = Acceptable 
(You were adequately prepared by the program.)


3 = Exemplary   (You were well prepared by the program.)

CEC Standard 1.0:  Foundations: Special educators understand the philosophies, theories, laws and policies associated with individuals with exceptional learning needs (ELN).  They are aware of diverse and historical points of view.  They recognize how historical and foundational influences impact professional practice today including instruction, assessment, and evaluation.  


1  2  3  
Knowledge of historical foundations of special education and the education and treatment of individuals with exceptional needs.

1  2  3  
Knowledge of laws and policies related to the field of special education.

1  2  3  
Knowledge of  issues in definition and identification of individuals with exceptional learning needs, including those from culturally and linguistically diverse backgrounds.


Comments:


______________________________________________________________________

CEC Standard 2.0: Development and Characteristics of Learners: Special educators know and demonstrate respect for their students, understanding the similarities and differences in human development and the characteristics between and among individuals with and without ELN. They understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individuals with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community.

1  2  3  
Knowledge of similarities and differences in human development and characteristics between and among individuals with/without ELN.

1  2  3  
Knowledge of impact ELN can have on the individual and his/her families as well as the individual’s ability to learn, interact socially, and live as a contributing member of the community. 

Comments:


________________________________________________________________________


CEC Standard 3.0: Individual Learning Differences: Special educators understand the effects that an exceptional condition can have on an individual’s learning in school and throughout life. They understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests and career options. 

1  2  3

Knowledge of the impact an ELN can have on an individual’s life.

1  2  3
Knowledge of how differences in beliefs, values across and within 


cultures can affect relationships among the individual with ELN between their peers, their families, and the school community.

Comments:


________________________________________________________________________

CEC Standard 4.0: Instructional Strategies: Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN and how to select and/or adapt these strategies to promote positive learning results in general and special curricula. They enhance the learning of critical thinking, problem-solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Special educators emphasize the development, maintenance and generalization of knowledge and skills across environments, settings, and the life span

1  2  3
Skilled in selecting, adapting, and using instructional strategies and materials according to needs of  individuals with ELN.

1  2  3
Skilled at using procedures to increase the individual’s self-awareness, self-management, self-control, self-reliance, self-esteem, and self-advocacy.


1  2  3
Skilled at emphasizing the development, maintenance and generalization of knowledge and skills across environments, settings, and the life span..


Comments:


________________________________________________________________________


CEC Standard 5.0: Learning Environments and Social Interactions: Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, active engagement of individuals with ELN, and where diversity is valued. They shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. They help their general education colleagues integrate individuals with ELN in general education environments and engage them in meaningful learning activities and interactions, and provide guidance and direction to paraeducators and others.  

1  2  3
Skilled at creating learning environments that foster cultural understanding, safety and emotional well-being, positive social interactions, active engagement, and valuing diversity.


1  2  3
Skilled at shaping environments to encourage independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN.


1  2  3
Ability to act as a resource for general education colleagues, paraeducators and others.


Comments:


________________________________________________________________________


CEC Standard 6.0: Language and Communication: Special educators understand typical and atypical language development and use individualized strategies to enhance language development and teach communication skills to individuals with ELN. They are familiar with augmentative, alternative and assistive technologies that enhance learning for individuals with ELN. They know how to match their communication methods to an individual’s language proficiency and cultural and linguistic differences, and provide effective language models. They use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.  

1  2  3
Knowledge of typical/atypical language development and strategies to enhance language development.


1  2  3
Knowledge of augmentative, alternative and assistive technologies to enhance learning for individuals with ELN.


1  2  3
Knowledge of cultural and linguistic differences in individuals with ELN, providing effective language modes, communication strategies, and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English.


Comments:


________________________________________________________________________

CEC Standard 7.0: Instructional Planning: Special Educators understand the importance of individualized instruction, developing long-range individualized instructional plans anchored in both general and special education curricula. They know how to translate these plans into shorter-range goals and objectives, taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Special educators are adept at selecting, adapting, and creating materials to meet ELN needs. They understand the importance of and are adept at data collection and ongoing monitoring of progress of individuals with ELN. They understand the importance of working collaboratively, and ensuring successful transitions of students by developing individualized transition plans (ITPs).

1  2  3
Knowledge of developing IEPs, goals and objectives, and individualized instructional plans.


1  2  3
Knowledge of data collection and ongoing monitoring of progress.


1  2  3
Knowledge of development of effective ITPs.


Comments:


________________________________________________________________________


CEC Standard 8.0: Assessment: Special educators use multiple types of assessment information for a variety of educational decisions, and they use the results of assessments to help identify ELNs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. They understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. They also understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure nonbiased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. 

1  2  3
Knowledge of multiple types of assessments, when to use and basic terminology associated with testing..


1  2  3
Knowledge of special education process from pre-intervention to placement.


Comments:


________________________________________________________________________


CEC Standard 9.0: Professional and Ethical Practice: Special educators understand professional and ethical practice and standards.  They are mindful of professional organizations and publications.  They view themselves as lifelong learners, reflect and adjust practice.  They are aware that culture and language influence learners with ELN.


1  2  3
Utilize professional organizations and publications, relevant to the field of special education.


Comments:


________________________________________________________________________

CEC Standard 10.0: Collaboration: The teacher candidate can effectively collaborate with families (including those from diverse backgrounds), other educators and the community regarding characteristics, identification, and appropriate program options for individuals with ELN.  They are advocates for individuals with ELN.

1  2  3
Knowledge of culturally responsive factors that promote effective communication and collaboration with individuals, families, and school personnel, and community members.


1  2  3
Knowledge of concerns of families of individuals with ELN and strategies/supports to help address these concerns.


Please place the questionnaire in the back of your portfolio. Thank you in advance for your cooperation.


SECTION IV Assessment #8


Attachment (b) 


(Scoring Guide)

Arkansas State University


Department of Educational Leadership, Curriculum & Special Education


4-12 Special Education

Assessment #8 – ADDITIONAL ASSESSMENT: Program Evaluation Exit Survey

Scoring Guide

The responses on the graduate survey are tallied for each element of the standards according to the level of preparation (unacceptable, acceptable, or exemplary).  Number and percentages of respondents to each level of preparation are calculated for each element of the standards.


Any element with less than 80% of the respondents indicating “Acceptable” and/or “Exemplary” level of preparation is identified as an area of concern for the program faculty.  


List standards with less than 80% “Acceptable/Exemplary” ratings:


________________________________________________________________________

List standards with more than 80% “Exemplary” ratings:


________________________________________________________________________


List standards that have more than 80% in “Unacceptable” plus “Acceptable” ratings:


________________________________________________________________________


SECTION IV – Assessment #8 4-12 SPED


Attachment (c) 


(Candidate Data from the Program Evaluation Exit Survey)


		Program Evaluation Survey for 4-12 Special Education


2007-2008



		CEC Standard/Indicator

		% Unacceptable

		% Acceptable

		% Exemplary



		Standard #1 Foundations



		History/Foundations

		0%

		11%

		89%



		Laws/Policies

		0%

		68%

		32%



		Definition/Identification

		0%

		0%

		100%



		Standard #2 Development and Characteristics of Learners



		Human Development & Characteristics

		0%

		21%

		79%



		Impact of ELN on Individual/Family

		0%

		79%

		21%



		Standard #3 Individual Learning Differences



		Impact of ELN on Learning/Life

		5%

		68%

		27%



		Learning Patterns/Diversity

		0%

		53%

		47%



		Standard #4 Instructional Strategies



		Selecting/Adapting Instructional Strategies

		0%

		11%

		89%



		Procedures to Increase ELN Independence

		0%

		16%

		84%



		Provide Generalization/Maintenance

		0%

		53%

		47%



		Standard #5 Learning Environments and Social Interactions



		Create Environments that Value Diversity

		11%

		32%

		57%



		Create Environments for Independence

		0%

		47%

		53%



		Ability to Act as Resource for Others

		0%

		0%

		100%



		Standard #6 Language and Communication



		Typical/Atypical Language Development

		0%

		0%

		100%



		Augmentative/Alternative/Assistive Devices

		11%

		79%

		10%



		Cultural/Linguistic Differences – ESL

		0%

		32%

		57%



		Standard #7 Instructional Planning



		Develop IEPs, Goals/Objectives/Lessons

		0%

		11%

		89%



		Data Collection/Monitoring Progress

		0%

		0%

		100%



		Development of ITPs

		5%

		68%

		32%



		Standard #8 Assessment



		Types/Terminology of Assessments

		0%

		11%

		89%



		Special Education Process

		0%

		0%

		100%



		Standard #9 Professional & Ethical Practice



		Professional Organizations/Resources

		0%

		05

		95%



		Standard #10 Collaboration



		Culturally Response Factors/Communication

		11%

		79%

		10%



		Concerns of Families of Child w/ELN

		0%

		95%

		5%



		Fall 2007 N=6; Spring 2008 N=13

		

		Total N = 19





Assessment #8 Graduate Exit Survey



    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

4-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkj Baccalaureate

nmlkj Post Baccalaureate

nmlkji Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Instructional Specialist in 4-12 Special Education

    14.  Program report status:

nmlkji Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkj Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 
state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?



nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of CEC 
standards. (Response limited to 4,000 characters)
Institutional Policies
The mission of Arkansas State University’s Department of Educational Leadership, Curriculum, and 
Special Education (ELCSE) is to provide graduate programs related to the preparation and licensure of 
school leaders and special education faculty. The Master of Science in Education (MSE) degree, 
Instructional Specialist in Special Education Grades 4-12, offers educators a systematic plan that 
includes 30 credit hours of coursework designed to improve general educational and specific 
professional competencies. The curriculum incorporates the Council for Exceptional Children (CEC) 
Entry Level, the International Society for Technology Education Standards (ISTE), the Arkansas 
Standards for Special Education, and the College of Education (COE) conceptual framework.
The purpose of the master’s degree is to produce a cadre of high-quality specialists of special education 
as they relate to standards and performance-based measures. The program encompasses issues in special 
education relevant to characteristics of individuals with exceptional learning needs, assessment and 
identification, legal and ethical responsibilities, methods, diversity, social/emotional needs, 
diagnosis/correction of reading disabilities, behavior management, collaboration, data collection and 
analysis, and a supervised laboratory experience. For entry into the program, the university requires a 
valid teaching license, a minimum cumulative undergraduate grade point average of 3.00 on a 4.00 
scale, and a written commitment from a master teacher, coordinator or administrator of special education 
who agrees to function as a site mentor throughout the program of study.
The Department of Educational Leadership, Curriculum, and Special Education also offers a Program of 
Study (POS) for teacher candidates of special education who are pursuing a “licensure only” track. 
Specifically, the POS is appropriate for teachers who already have a master’s degree or who simply do 
not wish to complete a master’s program but still need to add 4-12 special education endorsement to 
his/her teaching license. A plan consisting of at least 21-24 urs of coursework in content regarding 
special education is required. The content includes characteristics, assessment, diagnosis and 
identification, legal and ethical responsibilities, methods of teaching individuals with exceptional 
learning needs, diagnosis and correction of reading disabilities, diversity, social/emotional needs, 
collaboration, data collection and analysis, behavior management, and a supervised laboratory 
experience with students with exceptional learning needs. 
State Policies 
The Arkansas Department of Education (ADE) requires that all teacher candidates in the area of 4-12 
special education must (a) possess a standard initial teaching license, (b) complete required coursework 
(i.e., determined by the institution of higher education), (c) take the Praxis II: #0351Knowledge Based 
Core Principles with a minimum score of 150; and, #0352 Application of Core Principles Across 
Categories of Disabilities with a minimum score of 141, (d) complete a supervised practicum, and (e) 
present a portfolio of artifacts from the coursework and internship (i.e., practicum and/or field 
experiences). Individuals who do not have an initial standard teaching license are ineligible to pursue 
licensure in special education.
The ADE also offers an Additional Licensure Plan (ALP) for teachers who have been employed by a 
public school district in Arkansas to teach in a special education classroom for a period of up to three 
years while he/she completes coursework for licensure. The school district is required to file an ALP for 
Special Education Endorsement for grades 4-12. The teacher candidate must (a) possess a standard 
teaching license, seek to add another area of licensure or endorsement, and (c) be assigned to teach in an 
area other than the one for which they are currently licensed. 



    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)

Clinical experiences begin as soon as the teacher candidate for 4-12 special education begins the 
program. Experiences include performance-based activities such as structured observations, interviews, 
teaching, and applying skills under the tutelage of a site-based mentor and a university supervisor. One 
of the strengths of the program is that most, if not all, of the candidates are practicing teachers with their 
own classrooms and students with exceptional learning needs; as a result, the interest level and 
motivation are extremely high. See Attachment E for a table summarizing the field experiences. 
Following is a narrative description. 

During the prerequisite course ELSE 3643 Exceptional Child in the Regular Classroom candidates 
complete 8 hours of observations. These observations are conducted in a school setting where children 
with exceptional learning needs are grouped together for instruction by any variety of means – pull-out 
program, co-teaching, ability grouping, etc. The teacher being observed must be certified to teach 
children with exceptional learning needs. A structured observation form is provided and students write a 
reflection paper about the classroom environment, teaching strategies observed, effectiveness of 
strategies, assessment, inclusion techniques, and teacher/student interactions. 

During the prerequisite course, ELSE 5633 Diagnosis and Correction of Mild Reading Disabilities, 
candidates work with an individual child with a reading disability. The site-based mentor assists in the 
performance-based project that includes candidates using multiple reading assessments to develop a 
diagnostic summary of the child’s reading strengths, weaknesses and recommendations. Candidates 
implement at least one of the recommendations and conduct a Response to Intervention. This activity 
requires an estimated 15 hours in field work.

During the last prerequisite course, ELSE 5033 Behavior Intervention and Consultation, candidates 
learn the basic components of Applied Behavior Analysis. With the assistance of their site-based 
mentors, candidates develop and complete a behavior analysis on a student for an academic skill and for 
a behavior concern. Using anecdotal data collection, candidates collect data and form a hypothesis about 
the behavior concern. They determine the data collection system to use and collect baseline data. 
Finally, they implement their intervention plans. After a minimum of four weeks of data collection, 
candidates write an analysis of the intervention. This activity requires an approximate 18-20 hours.

In ELSE 6073 Educational Techniques for Working with Individuals with Moderate and Severe 
Disabilities, candidates must complete 10 hours of observation and field work in a self-contained 
classroom. For the first four hours, candidates observe the special education teacher as he works with his 
students; for the next hour, the teacher assists the candidates on targeting a skill to develop a task 
analysis and an the teaching strategy for implementing (i.e., forward chaining, backward chaining, etc.) 
and possible reinforcers During the last five hours, candidates implement the task analysis and collect 
data. Results are analyzed and synthesized into a reflective paper. This activity requires approximately 
12-15 hours.

In ELSE 6053 Educational Procedures for Working with Individuals with Mild Disabilities candidates 
complete a Differentiated Unit Plan (DUP) in a content area that explicitly includes modifications and/or 
accommodations for including any individual with a mild cross-categorical disability. The DUP must be 
linked to the general curriculum. A series of 6-8 lessons are required on a particular topic. Candidates 
are to work with their site-based mentor in developing the DUP and then the lessons have to be taught in 
the general education classroom when the students with exceptional learning needs are included. 
Candidates turn in their DUP along with a series of reflections about the implementation of the plan. 
The site-based mentor also writes up a summary of a candidate’s performance. This activity requires 



approximately 18-20 hours in the field.

In ELSE 5043 Educational Diagnosis and Assessment in Special Education, Candidates complete a 
battery of assessments on school-age student. Primary assessments, such as the WoodCock Johnson and 
the Weschler Individual Achievement Test (WIAT), are required for all candidates to complete, and the 
rest are selected based on the needs of the child as determined by the candidate. Upon completion of the 
battery of assessments, candidates analyze and synthesize the information into a diagnostic summary. 
This summary is then used in the methods course for developing an IEP. Candidates must successfully 
complete this course before taking ELSE 6063 Educational Procedures for Teaching Individuals with 
Emotional/Behavior Disorders. This activity requires from 20 to 22 hours. 

In ELSE 6063 Educational Procedures for Teaching Individuals with Emotional/Behavior Disorders 
and/or ELSE 6073 Educational Procedures for Teaching Individuals with Moderate/Severe Disabilities, 
candidates use the diagnostic summary (developed in ELSE 5043 to develop an Individual Education 
Plan (IEP). Candidates work with their site-based mentor in the development of the IEP, specifically the 
goals and objectives. Candidates develop a series of lesson plans for meeting selected goals/objectives, 
and they must implement the intervention in their classroom with the assistance and input from the 
mentor. These activities require from 28 to 30 hours. Another field activity in this course is for 
candidates to observe a fully licensed special education teacher that works with individuals with EBD, 
and/or a rehab counselor working in a school district with students and/or EGD. Candidates use a 
structured observation form to observe in the classroom for a minimum of 12 hours. These activities 
require from 40 to 42 hours. 

ELSE 6813 Laboratory is the capstone course for the 4-12 special education licensure. Candidates spend 
the entire semester in the classroom setting completing a variety of projects/activities that are 
performance-based and require them to apply their special education skills. Within this course, 
candidates complete multiple projects to include a minimum of two behavior change projects, 
evaluation, IEP, and a series of lesson plans. A minimum of three lessons are observed and feedback is 
provided by the site-based mentor and the university supervisor. As a reminder, these teachers are all 
licensed, practicing teachers that are adding the special education licensure to their initial teaching 
license. In summary, the internship capstone course provides an opportunity for candidates to 
demonstrate proficiency in applying skills from their special education courses to expand their teaching 
expertise and reflect and evaluate on their own performance. Candidates must document skills that have 
been utilized in communicating effectively, soliciting input from appropriate sources, and ultimately 
making critical decisions to arrive at a successful conclusion, all shared through weekly reflections. At 
the conclusion of the Lab/internship, all work becomes a part of their portfolio. Teachers use an 
approved format with the required documentation which is evaluated using a scoring rubric. This 
portfolio in its entirety requires a high level of organizational proficiency and allows a clear sense of the 
candidate’s development over the duration of the field/internship experiences. Students spend 
approximately 10 weeks completing activities and projects in the capstone course, for an estimated 100-
150 hours. (See Appendix E for Summary Table).

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)

There are four gates in the program where knowledge, skills, and dispositions of the candidates are 
assessed and appropriate decisions are made regarding the candidates’ admittance or continuance in the 
program.
Gate #1-Admission Requirements
Candidates seeking admission into the Master of Science in Education degree program in 4-12 special 



education must meet the admission requirements of the Graduate School and the specific program 
requirements. 
Unconditional Admission Status:
1. Hold a valid teaching license.
2. Achieve a minimum cumulative undergraduate grade point average of 3.00 on a 4.00 scale.
3. Have a written commitment from a facilitator, coordinator or administrator of special education who 
agrees to function as a site mentor during the program of study.
Conditional Admission Status:
1, 3, above apply
2. Achieve a minimum cumulative undergraduate grade point average of 2.75 on a 4.00 scale on the last 
60 hours. 
Any candidate granted Conditional Admission Status will be advanced to Unconditional Admission 
Status when the candidate completes 12 graduate semester hours 4-12 Special Education Program of 
Study with no course grade lower than a "B." Candidates who fail to remove conditional status upon 
completing 12 semester hours of graduate work in the program will be dropped from the degree 
program.
Gate #2-Progress Review by Department Advisor
Upon admission to the program, candidates are assigned an advisor within the department. The advisor 
must be consulted each semester prior to registration. At that time the advisor will evaluate the 
candidate’s progress and continuance in the program. 
Any candidate whose cumulative GPA on all courses taken for graduate credit falls below 3.00 will be 
placed on probation. Candidates may remove probation by raising their cumulative GPA to 3.00 or 
better. Failure to make a grade of "B" or better in each course taken while on probation will result in 
suspension from further graduate work if the candidate’s cumulative GPA continues below 3.00. 
Candidates who have a grade of "F" in any graduate-level course will be ineligible to register for further 
graduate work for a period of one-year and then must reapply to the program. 
Gate # 3-Successful Completion of the Praxis II: 4-12 Special Education/Portfolio Review
Candidates must successfully complete two Praxis II assessments, #0351 and #0352, in Special 
Education with a score of 150/141 or above, respectively. This must be achieved before candidates are 
eligible for the lab. In addition, the advisor reviews the required artifacts that are placed within the 
candidate’s portfolio to ensure compliance with program standards. Candidates who have not kept their 
portfolio current or who have not included appropriate artifacts/evidences will not be allowed to 
continue until the portfolio becomes current and to the level of quality required to successfully meet the 
portfolio requirement. Students, not meeting portfolio requirements or successful completion of the 
Praxis II, will not be allowed to progress to the internship until changes and improvements are 
completed.
Gate #4-Portfolio - Comprehensive Exit Assessment
At the completion of the lab, all candidates for licensure in 4-12 Special Education are required to 
complete a comprehensive exit assessment that consists of a portfolio review. The portfolio is in part a 
collection of artifacts from authentic performance-based assessments that confirm the candidate has met 
Arkansas and CEC standards. The candidate must be affirmed in each standard in order to receive credit 
for the exit review and receive recommendation for licensure in 4-12 special education or continuation in 
the MSE-Instructional Specialist in 4-12 Special Education.

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

The mission of the College of Education (COE) is to generate and disseminate knowledge through 
teaching, research, and service and to apply that knowledge toward improving education and the quality 
of life for all individuals in a pluralistic and democratic society. A conceptual framework (Learning to 
Teach/Teaching to Learn) aligns with this mission. A strong relationship exists between the CEC 



    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

Standards, the Arkansas Standards, and the unit’s conceptual framework, which are equally important to 
the pedagogical status of the program and are embedded in the coursework and performance based 
requirements.
The Arkansas Standards for 4-12 Special Education are divided into five broad categories. Standards 1-5 
relate to the teacher candidate’s ability in terms of (a) the content she or he is teaching, (b) the planning 
of curriculum, (c) the delivery of instruction based on individual learning needs,(d) the student/teacher 
relations and (e) the essential collaboration skills with stakeholders. 
The COE conceptual framework was revised in 2008 and is the latest phase of the evolution of this 
framework. The objective is to prepare the professionally emerging teacher in the specific areas of 
knowledge and skills delineated in Learning to Teach/Teaching to Learn. These performance-based 
standards have been identified by P-12 professionals, the academic community of Arkansas State 
University, and national and state standards for the profession. It consists of nine standards including:
• Professionalism: The teacher candidate behaves in a professional, ethical, and legal manner.
• Communication skills: The teacher candidate demonstrates effective communication skills.
• Diversity: The teacher candidate utilizes a variety of teaching strategies to develop a positive teaching-
learning environment where all students are encouraged to achieve their highest potential.
• Curriculum: The teacher candidate plans and implements curriculum appropriate to the students, grade 
level, content, and course objectives.
• Teaching Models: The teacher candidate implements a variety of teaching models.
• Classroom Management: The teacher candidate utilizes appropriate classroom management strategies.
• Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor student 
learning and to determine adjustments in learning activities.
• Reflective Teaching: The teacher candidate utilizes action research to enhance teaching and learning.
• Subject Matter: The teacher candidate understands the central concepts, tools of inquiry, and structures 
of the discipline(s) he or she teaches and can create learning experiences that make these aspects of 
subject matter meaningful for students.
In terms of professionalism Standard 9: Professional and Ethical Practice (CEC) addresses similar issues 
regarding respectful, ethical, and professional practice. In the category of communication, Standard 6 
Language and Communication as well as Standard 10: Collaboration relate to the teacher candidate’s 
ability to communicate effectively with students based on their level of giftedness and the candidate’s 
ability to communication effectively with stakeholders. Diversity, as a component of the unit conceptual 
framework, is embedded throughout all CEC standards. In addition, Standard 3: Individual Learning 
Differences is strongly linked to the concepts and components of the diversity category in the unit 
conceptual framework. Curriculum, classroom management, reflective teaching, and subject matter are 
components of CEC Standard 4: Instructional Strategies and Standard 7: Instructional Planning. Finally, 
the assessment piece of the unit conceptual framework is closely aligned to CEC Standard 8: 
Assessment. Consequently, there is a strong and apparent correlation between the College of Education 
conceptual framework and the program standards that guide the program in 4-12 Special Education 
(Appendix E-chart).

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

Action research is utilized throughout the unit to ascertain and enhance the health of individual 
programs and the unit as a whole. Annually, the MSE Instructional Specialist in 4-12 Special Education 
is reviewed by examining data collected via specific CEC assessments, prescribed unit internal program 
assessments (Candidate Surveys, Internship Summative Evaluations, and Portfolio Evaluations), and 
external program assessments (state licensure exams). An annual improvement action plan, required 



    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

throughout the unit, is devised and sent to the Program Evaluation Committee for review and 
acceptance. In addition, a report of the results of the previous year’s action plan is developed and 
disseminated to the Unit Assessment Committee. (See Attachment E)

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

Section 1 Context Attachment C Program of Study

See Attachments panel below.

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

Section 1 Context Attachment D-3

See Attachments panel below.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:
4-12 Special Educaiton

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

2007-2008 19 16

2006-2007 13 13

2005-2006 15 9

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Cindy Nichols

Highest Degree, Field, & Ed.S. Elementary Administration and Special Education Administration/Southeast 



University(5) Mo. State University

Assignment: Indicate the role 
of the faculty member(6) Instructor, Department of Ed. Leadership, Curriculum and Special Education

Faculty Rank(7) Full-time Instructor Director of 4-12 Special Education

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation NCPEA National Conference, July 2008: Using Mel Levine in a 
Special Education Course Member of Council for Exceptional Children 2007-
Present Member of CEC and Divisions: Early Childhood, Learning Disabilities, 
Teacher Education Division

Teaching or other 
professional experience in P-
12 schools(11)

Member of Education Renewal Zone Co-Teaching School Support Team 2007-
Present Supervised Interns in the Special Education Master's Program Supervised 
Interns and Student Techers in Undergraduate Teacher Education Programs 
Teacher of the Learning Disabled Students Grades 6-8 Elementary Principal 
Special Education Director Served on advisory board for Raider Open Door 
Academy for the Nettleton Public Schools Adjunct Instructor for Arkansas State 
University, Southeast Missouri State University, Three Rivers Commmunity 
College, and Southwest Baptist University Special Education Consultant to public 
schools Licensures: Missouri: Learning Disabilities, Mental Retardation, Behavior 
Disorder (K-12), Elementary Education (1-8), Elementary Principalship, Special 
Education Administration

Faculty Member Name Daniel Cline

Highest Degree, Field, & 
University(5) Ed.D. School Administration Special Education Indiana University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation at the 2007 Annual Conference of the National Council of Professors 
of Educational Administration: The Process of ISLLC/ELCC Standards 
Implementation in School Leadership Preparation Programs Secretary, university 
AAUP-Executive Committee Member, university Faculty Senate 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Evaluator for the Lumina Grant providing Advanced 
Placement programs for seven Arkansas Delta Schools Current Licensure: North 
Dakota Secondary Teaching 

Faculty Member Name Joan Henley

Highest Degree, Field, & 
University(5)

Ph.D. Curriculum and Instruction/Special Education University of Missouri-
Columbia

Assignment: Indicate the role 
of the faculty member(6)

Director of the P-4 Special Education Program and Faculty (Instructor of core 
content in special education)

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Publication in Training in Developmental Disabilities (2008). Comparison of 
Assessment Results of Children with Low incidence Disabilities. Presentation at 
National Council of Professors of Educational Administrators (August, 2008) 



Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Creating Learning Communities in an On-Line Classroom. International 
Publication in Education Around the World (2007) Robbing Elementary Students 
of Their Childhood The perils of No Child Left Behind International Publication. 
Academic Exchange Quarterly (2006). Aspiring school leaders reflect on the 
internship. International Publication. Hawaii International Conference on 
Educational Proceedings. (2005). Transition services for students with 
disabilities: A review of practices in northeast Arkansas 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools Consultant for area schools on behavior issues 
Corning, Cardwell, The Learning Center, Mountain Home (2005-Present) 
Supervised Student Teacher Internships for University of Texas-Tyler (2002-
2003) Supervised Student Teaching Program for Missouri State University-West 
Plains, MO (1999-2002) Director of Special Education and MSIP Coordinator 
Winona School District, Winona, MO (1997-1998 Elementary Principal, Assistant 
Superintendent Alton, Missouri (1992-1996) Early Childhood Special Education 
Coordinator and Teacher; West Plains, MO Teacher for Title I Reading, special 
education, kindergarten, second grade, 6-8 grade reading, coordinator of Special 
Education Junction Hill C-12, West Plains Missouri Current Licensure: Missouri: 
Elementary Education, Early Childhood, Early Childhood Special Education, 
Reading Specialist, Principal, Superintendent, Special Education Director. 
National: Board Certified Behavior Analyst 

Faculty Member Name Joe Nichols

Highest Degree, Field, & 
University(5) Ed.D. Educational Leadership Saint Louis University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Article in the online Journal of College and Character (2006): Who s Minding the 
Kids? Cyberslacking in The Classroom: An Ethical Dilemma for Aspiring School 
Administrators Chapter in The 2006 Yearbook of the National Council of 
Professors of Educational Administration: Project Based Instruction: Eight 
Questions You Should Ask Special Education Teacher Applicants and How to 
Score Them Member, College of Education Council of Professional Education 
Committee 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Advisory Board: Raider Open-Door Academy Charter 
School. Nettleton Public Schools Advisor to Manila AR Public Schools. Organizing 
and Implementing a Special Education Transition Fair. Blytheville, AR Public 
Schools. Developing an Alternative Special Education Program for High School 
Students. Current Licensure: Missouri Superintendent Elementary Principal 
Special Education Director Special Education MR, K-12 PE, K-12 Health, K-12 
Driver Educa

Faculty Member Name John Beineke

Highest Degree, Field, & 
University(5) Ed.D. Social Science Education/ American History Ball State University 

Assignment: Indicate the role 
of the faculty member(6) Dean and Faculty

Faculty Rank(7) Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 



    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 

Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Article in the Journal of the European Teacher Education Network (2004): How 
Can Rural Schools Inform the Practice of Urban Schools Member, Arkansas 
Professional License Standards Board 2007-2010 Member, Board of Arkansas 
Association of Colleges for Teacher Education, 1999-2008 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Member, Board of Foundation for Jonesboro School 
District Governing Committe for ASU Partnership with Jonesboro, Nettleton, & 
Valley View Public Schools Supervised Interns & Student Teachers Secondary 
Teacher & Department Chair Current Licensure: Arkansas Curriculum Specialist 
K-12 Middle Level Social Studies Secondary Social Studies Indiana Social Studies 
K-12 Iowa Social Studies 7-12 

Faculty Member Name Kay Luter

Highest Degree, Field, & 
University(5)

Master of Science in Education MED Gifted Education University of Arkansas at 
Little Rock

Assignment: Indicate the role 
of the faculty member(6) Full-Time Instructor

Faculty Rank(7) Instructor

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Member Arkansas Association of Educational Administrators

Teaching or other 
professional experience in P-
12 schools(11)

Classroom teacher 1962 1968 1969 1982 Coordinator of Gifted Programs 1982-
1985 Supervisor of Gifted Programs 1985 - 1996 

Faculty Member Name Mitchell Holifield

Highest Degree, Field, & 
University(5) Ph.D. Educational Leadership Southern Illinois University 

Assignment: Indicate the role 
of the faculty member(6) Faculty

Faculty Rank(7) Associate Professor

Tenure Track YESgfedcb

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Presentation at the 2007 National Council of Professors of Educational 
Administration Conference: Ethical Reasoning: A Performance-Based Rubric 
Member, Arkansas Professional Standards Licensure Board Member, National 
Council of Professors of Educational Administration 

Teaching or other 
professional experience in P-
12 schools(11)

Experience in P-12 Schools: Master Principal Coach, Arkansas Leadership 
Academy, Wynne School District Facilitator, Arkansas Administrator Mentor 
Training Program, Arkansas State Department of Education Consultant



consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

    1.  In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
CEC standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program. (Response limited to 250 
characters each field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

#351 Knowledge 
Based Core 

Principles and, 
#352 Application of 

Core Principles 
Across Categories 

of Disabilities

Praxis II National 
Exam

Prior to ELSE 6813 
- Lab/Internship -
requirement for 

entry

Assessment #2: 
Assessment of 
content knowledge 
in special education 
(required)

4-12 Special 
Education Portfolio Portfolio

Prior to ELSE 6813 
- Lab/Internship 

and completion of 
Program of Study 
prior to application 

for licensure 

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Differentiated Unit 
Plan (DUP)

Program/Instructional 
Plan

During the course 
ELSE 6053 
Educational 

Procedures for 
Individuals wtih 

Mild Disabilities and 
another one during 

ELSE 6813 
Lab/Internship

Assessment #4: 
Assessment of 
student teaching 
(required)

Teacher 
Observation

Teaching 
Observation 
Evaluation

During ELSE 6813 
Lab/Internship

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Behavior Change 
Project

Project

During ELSE 5033 
Behavior 

Intervention and 
ELSE 6813 

Lab/Internship

Assessment #6: 
During ELSE 5043 

Educational 



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Additional 
assessment that 
addresses CEC 
standards 
(required)

Formal Assessment 
Project

Project Assessment and 
Diagnosis. 
Successful 

completion of the 
project is required 
prior to ELSE 6813

Assessment #7: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Individualized 
Education Program 

(IEP)
Project

During ELSE 6063 
Ed Procedures for 
Individuals with 

EBD or ELSE 6073 
Ed Procedures for 
Individuals with 
Moderate/Severe 

Disabilities
Assessment #8: 
Additional 
assessment that 
addresses CEC 
standards 
(optional)

Program Evaluation 
Exit Survey

Candidate Survey

End of Program of 
Study prior to 
application of 

licensure

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each CEC standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple CEC standards.

    1.  FIELD EXPERIENCES AND CLINICAL PRACTICE STANDARD

Special education candidates progress through a series of developmentally sequenced field experiences 
for the full range of ages, types and levels of abilities, and collaborative opportunities that are appropriate 
to the license or roles for which they are preparing. These field and clinical experiences are supervised by 
qualified professionals.

Information should be provided in Section I (Context) to address this standard.

    2.  CONTENT STANDARDS
  #1 #2 #3 #4 #5 #6 #7 #8

1. Foundations. Special educators understand the field as an evolving and 
changing discipline based on philosophies, evidence-based principles and 
theories, relevant laws and policies, diverse and historical points of view, 
and human issues that have historically influenced and continue to 
influence the field of special education and the education and treatment of 
individuals with exceptional needs both in school and society. Special 
educators understand how these influence professional practice, 
including assessment, instructional planning, implementation, and program 



evaluation. Special educators understand how issues of human diversity
can impact families, cultures, and schools, and how these complex human 
issues can interact with issues in the delivery of special education services. 
They understand the relationships of organizations of special education
to the organizations and functions of schools, school systems, and other 
agencies. Special educators use this knowledge as a ground upon which to 
construct their own personal understandings and philosophies of special 
education.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedc gfedc gfedc gfedc gfedc gfedc

2. Development and Characteristics of Learners. Special educators 
know and demonstrate respect for their students first as unique human 
beings. Special educators understand the similarities and differences in 
human development and the characteristics between and among 
individuals with and without exceptional learning needs (ELN). Moreover, 
special educators understand how exceptional conditions can interact
with the domains of human development and they use this knowledge to 
respond to the varying abilities and behaviors of individual’s with 
ELN. Special educators understand how the experiences of individuals 
with ELN can impact families, as well as the individual’s ability to learn, 
interact socially, and live as fulfilled contributing members of the 
community. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedcb gfedc gfedcb gfedc gfedcb gfedc

3. Individual Learning Differences. Special educators understand the 
effects that an exceptional condition can have on an individual’s 
learning in school and throughout life. Special educators understand that 
the beliefs, traditions, and values across and within cultures can affect 
relationships among and between students, their families, and the school 
community. Moreover, special educators are active and resourceful in 
seeking to understand how primary language, culture, and familial 
backgrounds interact with the individual’s exceptional condition to 
impact the individual’s academic and social abilities, attitudes, values, 
interests, and career options. The understanding of these learning 
differences and their possible interactions provides the foundation upon 
which special educators individualize instruction to provide meaningful 
and challenging learning for individuals with ELN. 

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedcb gfedc gfedc gfedc gfedc gfedcb

4. Instructional Strategies. Special educators posses a repertoire of 
evidence-based instructional strategies to individualize instruction for 



individuals with ELN. Special educators select, adapt, and use these 
instructional strategies to promote positive learning results in general 
and special curricula and to appropriately modify learning environments 
for individuals with ELN. They enhance the learning of critical thinking, 
problem solving, and performance skills of individuals with ELN, and 
increase their self-awareness, self-management, self-control, self-reliance, 
and self-esteem. Moreover, special educators emphasize the development, 
maintenance, and generalization of knowledge and skills across 
environments, settings, and the lifespan. 

Beginning special educators demonstrate their mastery this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the program is preparing candidates.

gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb gfedcb

5. Learning Environments and Social Interactions. Special educators 
actively create learning environments for individuals with ELN that foster 
cultural understanding, safety and emotional well-being, positive social 
interactions, and active engagement of individuals with ELN. In addition, 
special educators foster environments in which diversity is valued and 
individuals are taught to live harmoniously and productively in a culturally 
diverse world. Special educators shape environments to encourage the 
independence, self-motivation, self-direction, personal empowerment, and 
self-advocacy of individuals with ELN. Special educators help their 
general education colleagues integrate individuals with ELN in regular 
environments and engage them in meaningful learning activities and 
interactions. Special educators use direct motivational and instructional 
interventions with individuals with ELN to teach them to respond 
effectively to current expectations. When necessary, special educators can 
safely intervene with individuals with ELN in crisis. Special educators 
coordinate all these efforts and provide guidance and direction to 
paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedcb gfedcb

6. Language. Special educators understand typical and atypical language 
development and the ways in which exceptional conditions can interact 
with an individual’s experience with and use of language. Special 
educators use individualized strategies to enhance language development 
and teach communication skills to individuals with ELN. Special educators 
are familiar with augmentative, alternative, and assistive technologies to 
support and enhance communication of individuals with exceptional 
needs. Special educators match their communication methods to an 
individual’s language proficiency and cultural and linguistic differences. 
Special educators provide effective language models and they use 
communication strategies and resources to facilitate understanding of 
subject matter for individuals with ELN whose primary language is not 
English.

Beginning special educators demonstrate their mastery of language for and 

gfedcb gfedcb gfedc gfedcb gfedc gfedc gfedc gfedcb



with individuals with ELN through the mastery of the CEC Common Core 
Knowledge and Skills, as well as through the appropriate CEC Specialty 
Area(s) Knowledge and Skills for which the preparation program is 
preparing candidates.
7. Instructional Planning. Individualized decision-making and instruction 
is at the center of special education practice. Special educators develop 
long-range individualized instructional plans anchored in both general and 
special curricula. In addition, special educators systematically translate 
these individualized plans into carefully selected shorter-range goals and 
objectives taking into consideration an individual’s abilities and needs, the 
learning environment, and a myriad of cultural and linguistic factors. 
Individualized instructional plans emphasize explicit modeling and 
efficient guided practice to assure acquisition and fluency through 
maintenance and generalization. Understanding of these factors as well as 
the implications of an individual’s exceptional condition, guides the 
special educator’s selection, adaptation, and creation of materials, and the 
use of powerful instructional variables. Instructional plans are modified 
based on ongoing analysis of the individual’s learning progress. Moreover, 
special educators facilitate this instructional planning in a collaborative 
context including the individuals with exceptionalities, families, 
professional colleagues, and personnel from other agencies as appropriate. 
Special educators also develop a variety of individualized transition plans, 
such as transitions from preschool to elementary school and from 
secondary settings to a variety of postsecondary work and learning 
contexts. Special educators are comfortable using appropriate technologies 
to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.

gfedcb gfedcb gfedcb gfedcb gfedc gfedc gfedcb gfedcb

8. Assessment. Assessment is integral to the decision-making and teaching 
of special educators and special educators use multiple types of assessment 
information for a variety of educational decisions. Special educators use 
the results of assessments to help identify exceptional learning needs and 
to develop and implement individualized instructional programs, as well as 
to adjust instruction in response to ongoing learning progress. Special 
educators understand the legal policies and ethical principles of 
measurement and assessment related to referral, eligibility, program 
planning, instruction, and placement for individuals with ELN, including 
those from culturally and linguistically diverse backgrounds. Special 
educators understand measurement theory and practices for addressing 
issues of validity, reliability, norms, bias, and interpretation of assessment 
results. In addition, special educators understand the appropriate use and 
limitations of various types of assessments. Special educators collaborate 
with families and other colleagues to assure non-biased, meaningful 
assessments and decision-making. Special educators conduct formal and 
informal assessments of behavior, learning, achievement, and 
environments to design learning experiences that support the growth and 
development of individuals with ELN. Special educators use assessment 
information to identify supports and adaptations required for individuals 
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with ELN to access the general curriculum and to participate in school, 
system, and statewide assessment programs. Special educators regularly 
monitor the progress of individuals with ELN in general and special 
curricula. Special educators use appropriate technologies to support their 
assessments.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
9. Professional and Ethical Practice. Special educators are guided by the 
profession’s ethical and professional practice standards. Special educators 
practice in multiple roles and complex situations across wide age and 
developmental ranges. Their practice requires ongoing attention to legal 
matters along with serious professional and ethical considerations. Special 
educators engage in professional activities and participate in learning 
communities that benefit individuals with ELN, their families, colleagues, 
and their own professional growth. Special educators view themselves as 
lifelong learners and regularly reflect on and adjust their practice. Special 
educators are aware of how their own and others attitudes, behaviors, and 
ways of communicating can influence their practice. Special educators 
understand that culture and language can interact with exceptionalities, and 
are sensitive to the many aspects of diversity of individuals with ELN and 
their families. Special educators actively plan and engage in activities that 
foster their professional growth and keep them current with evidence-
based best practices. Special educators know their own limits of practice 
and practice within them.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
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10. Collaboration. Special educators routinely and effectively collaborate 
with families, other educators, related service providers, and personnel 
from community agencies in culturally responsive ways. This 
collaboration assures that the needs of individuals with ELN are addressed 
throughout schooling. Moreover, special educators embrace their special 
role as advocate for individuals with ELN. Special educators promote and 
advocate the learning and well being of individuals with ELN across a 
wide range of settings and a range of different learning experiences. 
Special educators are viewed as specialists by a myriad of people who 
actively seek their collaboration to effectively include and teach 
individuals with ELN. Special educators are a resource to their colleagues 
in understanding the laws and policies relevant to Individuals with ELN. 
Special educators use collaboration to facilitate the successful transitions 
of individuals with ELN across settings and services.

Beginning special educators demonstrate their mastery of this standard 
through the mastery of the CEC Common Core Knowledge and Skills, as 
well as through the appropriate CEC Specialty Area(s) Knowledge and 
Skills for which the preparation program is preparing candidates.
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SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  State licensure tests or professional examinations of content knowledge. CEC standards 
addressed in this entry could include all of the standards. If your state does not require licensure 
tests or professional examinations in the content area, data from another assessment must be 
presented to document candidate attainment of content knowledge. Provide assessment information 
(items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV



Assessment #1 State License Exam Praxis II

See Attachments panel below.

    2.  Assessment of content knowledge(15) in special education. CEC standards addressed in this 
assessment could include but are not limited to Standards 1 and 2. Examples of assessments include 
comprehensive examinations; written interpersonal/presentational tasks; capstone projects or 
research reports addressing cross-disciplinary content; philosophy of teaching statement that 
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks
(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as 
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as 
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product 
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be 

presented.

Assessment 2 Portfolio

See Attachments panel below.

    3.  Assessment that demonstrates candidates can effectively plan classroom-based instruction 
(e.g., unit plan) or activities for other roles as special educators. CEC standards that could be 
addressed in this assessment include but are not limited to 7. Examples of assessments include the 
evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a 
differentiated unit of instruction

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #3 Differentiated Unit Plan

See Attachments panel below.

    4.  Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied 
effectively in practice. CEC standards that could be addressed in this assessment include but are 
not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching and the 
internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #4 Teaching Evaluation

See Attachments panel below.



    5.  Assessment that demonstrates candidate effects on student learning. CEC standards that 
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of 
assessments include those based on student work samples, portfolio tasks, case studies, follow-up 
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 5 - Behavior Change Project

See Attachments panel below.

    6.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. (Answer Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #6 Formal Assessment Project

See Attachments panel below.

    7.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #7 IEP Project

See Attachments panel below.

    8.  Additional assessment that addresses CEC standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment #8 Graduate Exit Survey

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 
description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 



changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Overview and Overall Findings

The program evaluation process for the graduate 4-12 Special Education program that leads to licensure 
has stimulated much discussion in the special education department and offered many new insights. In 
addition to the actual data findings, this process allowed members of the department to examine and 
reflect on current assessment practices and begin to implement department wide improvements. This 
process has strengthened our program by allowing us to come together as a faculty and reevaluate 
practices that have been used for many years, to look at the latest effective practices in special education 
teacher preparation at the 4-12 special education level. As a department, we have opened dialogues of 
discussion around improving coursework to reflect the latest effective practices, and revamp and revise 
the teacher preparation courses. 

Overall, the assessments documented within this report suggest that teacher candidates who complete 
the 4-12 Special Education licensure program overwhelmingly demonstrate a high level of performance 
(and competence with) CEC Standards #1-10. Our faculty is pleased with our teacher performance over 
the past three years. Our candidates appear to have the experience and program support necessary to 
meet and exceed the 10 standards set forth by CEC. The data have proven to be invaluable and we will 
continue to collect, analyze and modify our assessment activities based on on-going review of the 
outcomes. When we began to prepare for the NCATE review, as a department, we examined the 
assessments we had in place for evaluating student performance. We realized that we were not only 
lacking in good, performance based assessments and rubrics that would provide us with the information 
we needed to determine program performance, but we also were not providing our candidates with the 
information up front on the expected performance for the assessments. We spent over a year revising 
syllabi and assessments to develop clear rubrics clearly aligned with the CEC standards. The results we 
have gathered over the past three years, have clearly demonstrated that these efforts have paid off by 
providing us with detailed information on exactly how candidates in the program are performing, and 
candidates also have a clear understanding of how they are being evaluated. Last year, we realized that 
we really did not have a good assessment in place that allowed students to evaluate the 4-12special 
education program, so we developed a graduate exit survey. We have gathered one year of data from 
graduates that has proven invaluable in providing us with feedback from our candidates who have gone 
through the program.

Content Knowledge
We believe that the content knowledge of teacher candidates in this program provide teachers in special 
education a solid knowledge base upon which to build performance skills and expertise. The Praxis II 
assessment is required by the state of Arkansas and provides a closely aligned test to the 10 CEC 
standards, both in the general knowledge and skills, but also in the application of core teaching 
principles across the different categories of disabilities. After the first year of systematically collecting 
and analyzing the data from the Praxis II, we realized that some of our candidates may not be as 
prepared as we would have hoped for them to have a successful lab/internship experience. We believe 
that the content information that is assessed by the Praxis II is critical knowledge for a teacher candidate 
to have in order to be able to develop and hone teaching skills in the special education area. Therefore, 
we opted to require passage of the Praxis II assessments before teacher candidates were allowed to take 
the lab; this new policy went into effect beginning with candidates entering the program in the fall of 



2007. Beginning in the fall of 2008, most of the teacher candidates in the program had to have passed the 
Praxis II before taking the lab/internship. We are anxious to receive the results and feedback from 
candidates as to how this requirement has helped.

When the special education department began to prepare for our NCATE report, we examined our 
program to determine where candidates gained professional and pedagogical, skill, and dispositions. We 
realized that we did not have nearly enough field experiences for our students. Part of the reason for this 
is because for special education licensure in the state of Arkansas, you must have an existing teaching 
license in some licensure area. The theory was that before candidates should be given an initial teaching 
license in special education, he/she should first have an initial teaching license in a general education 
area. While the theory is good, the actual practice has resulted in several problems. The existing shortage 
of special education teachers has resulted in school districts being desperate for special education 
teachers to fill classrooms and provide services for individuals with exceptional learning needs. To meet 
this demand, the state of Arkansas agreed to give alternative licensure to individuals who had some type 
of initial teaching license for three years; during that time, they are to work on the special education 
coursework that is needed in order for them to obtain permanent special education license. As a result, 
we probably have well over 90 percent of our candidates in special education classrooms without having 
ever had a special education course until they begin our program. As a department, we were not 
providing enough field experiences because we were under the mistaken assumption that these were 
practicing teachers with their own classrooms. However, even though they have their own classrooms, 
overall, most of these teachers have very limited knowledge on exactly what they are to do with students 
with ELN. Therefore, we revisited all of our courses and we have added structured field experiences that 
have to be monitored by the site-based mentor that is a requirement for all special education teacher 
candidates, and/or by the university supervisor or instructor. 

Assessment Instrument Standardization and Redesign

The second concern that has already been briefly touched upon earlier is the consistency and rigor of 
assessment instruments used throughout the program. In an effort to ensure the implementation of best 
practices program-wide, we redesigned several forms and rubrics including the lesson plan, Teaching 
Evaluation form, and other assignments within coursework. The redesign was the result of much input, 
dialogue, and piloting from all faculty members within the department, making revisions and tweaking 
the instruments along the way. For example, the Differentiated Unit Plan and the lesson plan now 
provide a more rigorous and standardized method of evaluating teacher candidates’ ability to plan 
instruction for students with ELN. All of the components are aligned to specific CEC standards. The new 
rubrics provide faculty and candidates with very clear and standardized expectations, and candidates 
have a clearer understanding of what they need to do to improve performance. In addition, the revised 
format allows for alignment to NCATE’s three point evaluation categories of “unacceptable-1, 
acceptable-2, and exemplary-3.” (Note: The department opted for exemplary instead of target because 
we believe that this is clearer to candidates rather than target and acceptable because candidates have 
difficult differentiating between the two). These assessments were piloted beginning with the 2005-2006 
school term. Slight revisions have been made on the terminology but otherwise have remained consistent 
over a three-year period providing the department with valuable assessment information. 

The steps that we have taken to redesign and standardize several key assessments have lead to improved 
candidate performance in the program and we believe will continue to do so. We believe the 
improvements have been the result of the fact that 1) faculty are assured that these assessments align 
with best practices in the field of special education as well as CEC Standards, and 2) candidates are 
provided with a consistent and uniform evaluation method throughout their program at different 
evaluation gates, and 3) a standardized method of evaluation and assessment allows the faculty to 
communicate with each other, as well as teacher candidates, using consistent and common language, and 



4) because the entire program faculty provided input and guidance on the creation of these assessment 
tools, which we believe will lead to implementation and assessment procedures that will be more 
consistent and hence more reliable. Furthermore, we have insured that all adjunct faculty have the 
assessment instruments and are clearly versed on how to use the assessment providing continuity and 
consistency.

Another step that we have put in place beginning with candidates that are entering the program in the fall 
of 2007 is moving to an electronic platform for data collection. The College of Education has opted to 
use LiveText, which is an electronic platform that allows for candidates to place all assessment and 
portfolio information in an electronic format. Instructors score assessments within LiveText providing 
comments and immediate feedback to candidates on their performance. LiveText also provides the 
department with ongoing, detailed data analysis on the various assessments and other assignments within 
coursework. We believe that LiveText will provide a more reliable, and consistent method for collecting 
assessment data.

Effects on Student Learning

One of the key skills essential for the special education teacher is one’s ability is one’s ability to monitor 
student progress and make instructional changes based on those results. The program evaluation process 
allowed the 4-12 special education program to closely evaluate current practices and examine how 
effects on student learning are assessed. In an age of accountability and increased outcome expectations, 
it is vital that teacher candidates graduate only after they are completely prepared to assess their impact 
on student learning. Given the current trends in special education (i.e., inclusive education and 
Responsiveness to Intervention) and the importance of ongoing progress monitoring, the faculty in the 
special education department opted to use a Behavior Intervention Change Project as a way to measure 
candidates’ ability to assess impact on learning and to provide a demonstration of how they could do so. 
Candidates are initially exposed to the process in the prerequisite course ELSE 5033 Behavior 
Intervention and Consultation where they have to do a behavior change using single-subject research 
design for a student. This provides candidates with an opportunity to conduct an intervention change and 
receive feedback before they conduct the final one during the lab/internship course which is a capstone 
for the special education P4 license. Candidates have expressed how much the project has improved their 
understanding of accountability measures and of how to collect, measure, and analyze data to make 
ongoing programming decisions.

Summary
The program review process has provided the 4-12 special education faculty with an opportunity to 
evaluate and reflect on current program practices. While our candidates appear to meet and/or exceed 
expectations, there are always opportunities for improvements. We will continue to make data-driven 
decisions based on assessment data. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

 



Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


