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Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 2: Assessment of Content Knowledge in Language to be Taught


Outcome Assessment (Written Portion of Departmental Exit Exam)


Brief Description of the Assessment:



All Spanish majors, whether pursuing a BA or a BSE degree, must take the Outcome Assessment (Exit Exam) at the completion of their program.  The Outcome Assessment includes both a written portion and an Oral Proficiency Interview (OPI), but we are submitting the written exam as Assessment 2, since the OPI serves as a separate assessment.  All sections of the written exam consist of essays, and it is structured to allow students to demonstrate mastery of the language on a variety of topics and as well as the ability to analyze and synthesize information relating to the literatures, cultures and societies of Spanish-speaking countries.  The written exam has the following sections: I. Practical language use in a cultural context (60 minutes total), and II. Critical thinking skills related to literature, culture and society (60 minutes).  See Attachment A below for a fuller description of the assessment, in the form of an information sheet given to students.  Attachment A2 is the assessment itself.  Attachment B below is the rubric used to evaluate the written exam.


Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment addresses the following standards:


· Standard 1.a.: Demonstrating Language Proficiency:  Candidates must engage in presentational writing about a variety of topics, must engage in simulated social and informal correspondence, and must write a summary or narration.  The rubric used to evaluate the written exam is aimed toward the advanced level of proficiency, according to the ACTFL Proficiency Guidelines for Writing. 

· Standard 2.b.: Demonstrating Understanding of Literary and Cultural Texts and Traditions: Candidates must synthesize information about several literary works by analyzing a particular cultural, social, or historical theme.  In part II of this assessment, candidates must discuss major themes and movements and analyze the cultural perspectives underlying the works of several authors, which necessarily involves reflecting upon the perspectives of Spanish and Latin American cultures over time.

Summary of Assessment Data


Chart I (below) shows that all of the candidates who completed this assessment during the data reporting period scored in either the acceptable or target range on this assessment.  Charts II, III and IV illustrate the performance of our candidates on each criterion of the rubric.  Two scores fall into the unacceptable range in the analysis and interpretation of literary texts, and only one candidate performed at target level in this area.  Our candidates are strongest, however, in the areas of content organization and accuracy and comprehensibility in their writing.

Rationale for How Data Demonstrate Mastery of Standards   


The data show that candidates are able to use presentational writing to convey information and are able to link sentences logically into paragraph-length text, using adequate vocabulary to convey their ideas (Standard 1.a.).   There are errors in their writing, but most do not obscure meaning.  Most candidates are able to identify and explain literary themes across several works and authors (Standard 2.b.).  The new remediation plan that is now in place will ensure that candidates who do not score in the acceptable or target range in all areas of the rubric will receive support and will make significant progress toward reaching this goal before beginning the teaching internship.

ATTACHMENT A: Assessment Description

Arkansas State University


Dept. of Languages

Outcome Assessment Examination Information for Students

Purpose

We, the faculty in the Department of Languages, are very concerned about the quality of your experience in our courses and programs.  In order to measure how effective we are in preparing you for your future careers or in meeting your personal goals, we have devised an Outcome Assessment Examination (OAE) which will test what you have learned in your coursework in the department.  This exam will cover both language skills and information relating to the literatures, cultures, and societies of Spanish-speaking countries.  The OAE requires that you synthesize what you have learned and demonstrate that you can use your language skills actively in discussing and writing about both everyday activities and in thinking critically about topics you have studied.

While the principal purpose of the exam is to evaluate our programs, the results of the test may be used to write letters of recommendation for employment, graduate school, scholarships, or other purposes.  The exam itself will remain confidential and will not be shared with others outside the University.  

BSE candidates must meet acceptable levels of performance on this assessment prior to the start of the teaching internship.  Candidates not meeting these levels (please see rubric below), will need to meet with a departmental committee to determine the means by which deficiencies will be remediated.

Format

The OAE consists of two sub-tests:


· A two-hour written exam 

· A 20-30 minute oral exam

The written exam has the following sections:


I.  Practical language use (60 minutes total)




A.  Basic level in a cultural context (20 minutes)




B.  Advanced level (40 minutes)


II. Critical thinking skills related to literature and cultures (60 minutes)


The oral exam will be conducted by a Dr. Owens (Spanish) and will be recorded on audiotape.  It will consist of an Oral Proficiency Interview (OPI), which is designed to elicit samples of oral language use, thereby giving you the opportunity to demonstrate your ability to communicate in the Spanish language.


All sections of the written exam will consist of essays, not fill-in-the-blank, multiple-choice, etc.  The principal aim will be to allow the student to demonstrate mastery of the language on a variety of topics and as well as the ability to analyze and synthesize.   No notes, books, dictionaries, or other aids may be used during either exam, with one exception: for the written exam, a student may bring a list of titles and authors only of literary works studied in classes or read independently.  

Timetable

The exam will be taken the semester that the student is to finish departmental requirements for the major. This will be the last semester before graduation for BA students and the last semester before the teaching internship (at the pre-internship retention checkpoint) for BSE candidates.  Time and place will be arranged individually.  Either the oral or written may be taken first.

Preparing for the Exam

Since the exam aims to assess your proficiency in the language and the sum of what you have learned in the program, it should not require an inordinate amount of preparation.  However, you may wish to review your class notes to refresh information on authors, works, periods, and cultural and historical background.

Evaluation


See the attached rubric used for evaluation of the written exam.  


The written exam will be evaluated by two faculty members.  Dr. Owens will conduct and evaluate the oral exam.  


ATTACHMENT A2: The Assessment


Arkansas State University




[Master List]


Dept. of Languages


Outcome Assessment Examination


Spanish


Instrucciones: Escoja un tema de cada una de las siguientes secciones.  Preste atención a los límites de tiempo sugeridos.


Ia.  20 minutos


1.  Ya hace largo tiempo que Ud. y su amigo, un estudiante de intercambio de Ecuador, no se han visto.  Escríbale una carta explicándole lo que Ud. ha hecho desde entonces.  Pregúntele también a su amigo qué actividades hizo durante el intervalo.  En otra parte de su carta, describa lo que Uds. hacían juntos.  Termine la carta con una mención a qué pueden hacer Uds. para volverse a ver en el futuro.


2. Ud. está de vacaciones en Madrid y quiere pasar unos días en Sevilla.  Está quedándose en un hotel cerca de la Plaza Mayor, y necesita hacer una reserva de tren para el próximo miércoles (por ejemplo, para ir a Sevilla).  Puede hacer esto por teléfono o puede ir a la estación o a la oficina de turismo.  Describa la compra del billete. Explique todos los pasos del proceso de compra (si va a la estación o si busca el número de teléfono, etc...) y incluya el diálogo entre Ud. y la persona que le vende el billete de tren. Dentro de este diálogo, incluya cómo averigua el precio de ida y vuelta (100 euros), el horario, y qué tipo de billete quiere (clase de billete: 1a ó 2a; ventanilla o pasillo). 


3. Un estudiante de Ecuador viene a vivir con su familia por un año.  Piensa escribirle una carta en la cual le dé todos los detalles sobre su familia.  Ud. quiere que este nuevo “hermano” esté preparado para su vida en Estados Unidos.  Escriba una descripción completa de su familia.  Debe incluir una descripción física y una descripción de la personalidad de cada persona (también sus gustos, su trabajo, dónde vive, su comida preferida, etc...).  Dígale lo que debe traer en cuanto a la ropa, el equipo deportivo, la música, etc.  (Necesita usar mandatos informales para hacer esto.)


Ib.  40 minutos


1.  ¿Ha visto recientemente una buena película?  ¿De qué se trataba?  ¿Cuáles eran sus temas principales?  ¿Cómo eran los actores y la producción en general?  ¿La recomendaría Ud. a sus amigos?  Explique.


2.  Escoja la noticia que le parezca más importante del año precedente.  Describa qué, a quién, dónde, cuándo y por qué ocurrió.  Explique por qué cree que sea el evento más sobresaliente del año y aclare cómo podría afectar ésta el futuro.


3.  Imagínese que Ud. trabaja para una sociedad que vende software de contabilidad  por todas partes del mundo, incluyendo México.  Ud. acaba de recibir una carta de la Sra. Sara-María López González, jefa de una empresa que quisiera instalar un nuevo sistema informático para administrar sus ingresos y gastos.  Escríbale una carta en la cual Ud. explica la superioridad de sus productos: qué pueden hacer mejor que los de sus competidores, los precios, etc.  Emplee las formas habituales de la correspondencia comercial.


II.  60 minutos.


1.  Uno de los temas que encontramos en la literatura latinoamericana es el de la civilización contra la barbarie.  ¿Por qué es tan importante este tema en la literatura latinoamericana?  ¿Cuáles son unos ejemplos de obras literarias latinoamericanas que traten de este tema?  ¿Quiénes son los autores de estas obras?  Describa las circunstancias históricas de las obras, el género, y el desarrollo del tema en ellas (mínimo de dos obras).


2.  Una de las preocupaciones de los autores latinoamericanos es la identificación de la gente como latinoamericana (en contraste con los europeos o norteamericanos).  Escriba un ensayo sobre este tema que se encuentra en varias obras que Ud. ha leído.  Puede mencionar el tratamiento de la educación, la historia, el arte, y la política, pero hay que enfocarse en cómo estos temas se relacionan con la cuestión más grande de la identificación de una gente.  Mencione autores y obras específicas (al mínimo 2). 


3.  La relación entre la mujer y la sociedad ha sido un tema principal de varias obras literarias.  Escoja tres obras de la literatura española y/o latinoamericana (por lo menos dos deben ser escritas por mujeres) y escriba un ensayo sobre el desarrollo de este tema en ellas.  Puede escoger la poesía, la narrativa, o el drama, pero debe mencionar el título, nombre del autor, el género y unos detalles de la presentación del tema. 


4.  La guerra y sus efectos salen mucho como tema en la literatura moderna.  Escriba un ensayo sobre dos obras de literatura española de posguerra (después de la Guerra Civil) y cómo los efectos de la guerra aparecen en ellas tanto en los temas y el contenido como en la presentación.  (No se olvide de mencionar el título, el género, y el autor de estas obras.)


5.  Como la muerte viene a cada persona, ha sido un tema común en la literatura de cada cultura.  El tratamiento de la muerte como tema puede reflejar la cosmovisión de la época y de la cultura.  Escriba un ensayo sobre dos obras de la misma época y la misma región que traten de la muerte. Explique como el tema refleja la época y otras circunstancias de su producción.  Escoja una de las siguientes épocas y escriba sobre dos obras: 


España: Edad Media, Siglos XVI/XVII, Siglo XX


           
Latinoamérica: Siglos XVI-XIX, Siglo XX 


6.  Uno de los temas que encontramos en la literatura y en el ensayo de América Latina es la especificidad de la gente latinoamericana y su historia.  ¿Por qué es tan importante este tema en el pensamiento latinoamericano?  ¿Cuáles son unos ejemplos de obras literarias o ensayos latinoamericanos que traten de este tema?  ¿Quiénes son los autores de estas obras?  Describa las circunstancias históricas de las obras, el género, y el desarrollo del tema en ellas (mínimo de dos obras).


7.  La relación  entre el individuo (marginado o integrado) y la sociedad es un tema importante en la literatura de España.  Escoja tres obras de la literatura española y escriba un ensayo sobre el desarrollo de este tema en ellas.  Puede escoger la poesía, la narrativa, o el drama, pero debe mencionar el título, nombre del autor, el género y unos detalles de la presentación del tema. 


ATTACHMENT B: Scoring Information


Outcome Assessment

Evaluation of Written Tasks


		

		Unacceptable (Approaches Standard)


0-13 points




		Acceptable 


(Meets Standard)


14-17 points




		Target 


(Exceeds Standard)


18-20 points



		Content/Expression

Of Ideas


[ACTFL 1.a.]

		Limited information conveyed; ideas not well developed; narrations and descriptions lack detail; some messages unclear

		Adequate information conveyed; some development of ideas; narrations and descriptions include some detail; messages are clear throughout

		Information conveyed is complete; ideas are well developed and totally clear; narrations and descriptions include significant detail



		Organizational Features


[ACTFL 1.a.]

		Discrete sentences are loosely strung together; little evidence of deliberate organization; little or no use of connectors or transitional devices

		Sentences are combined and linked logically into text of paragraph length and structure; deliberate organization is apparent; some use of connectors and transitional devices

		A variety of cohesive devices are utilized to create multiple-paragraph text; text is clearly organized and characterized by frequent use of connectors and transitional devices



		Range and Choice of Vocabulary

[ACTFL 1.a.]

		Frequent erroneous word choice leads to confused or obscured meaning; lexicon resembles oral discourse; some use of literal translations and invented words

		Adequate vocabulary to clearly convey ideas; some erroneous word choice, but meaning is not confused or obscured; no use of literal translations or invented words

		Writing characterized by a broad range of general vocabulary that expresses thoughts clearly; precise and effective word use and choice



		Accuracy/

Comprehensibility


[ACTFL 1.a.]

		Frequent errors create confusion; could be understood by natives used to the writing of non-natives only with additional effort in reading the text

		Occasional errors, but most do not create confusion; could be understood by natives not used to the writing of non-natives with some additional effort

		Very few errors and none create confusion; could be understood readily by natives not used to the writing of non-natives



		Analysis of Literary/Cultural

Texts


[ACTFL 2.b.]

		Literary/cultural texts are discussed in a superficial way; heavy reliance on retelling plot of narratives; awareness of texts is apparent, but analysis is lacking in depth

		Defining works are analyzed and interpreted; writing identifies and explains themes across several works and authors

		Analysis and interpretation of defining works is clear and thorough; synthesis of ideas demonstrates an ability to interpret changes in traditions and cultures over time





Attachment C: ASSESSMENT DATA


Assessment 2: Outcome Assessment


Exit Exam at Graduation


Chart I:  Overall Performance on Assessment


N = 7

		

		Unacceptable

		Acceptable

		Target



		Spring, 07

		

		3

		1



		Fall, 07

		

		1

		



		Spring, 08

		

		1

		1





Disaggregated Data

Chart II



         Spring, 07


N=4

		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		3

		1



		Organizational Features


[ACTFL 1.a.]

		

		2

		2



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		3

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		1

		1

		2



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		1

		3

		





Chart III




Fall, 07


N=1


		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		1

		



		Organizational Features


[ACTFL 1.a.]

		

		1

		



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		

		

		1



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		1

		

		





Chart IV



        Spring, 08


N=2

		

		Unacceptable (Approaches Standard)


0-13 points

		Acceptable 


(Meets Standard)


14-17 points

		Target 


(Exceeds Standard)


18-20 points



		Content/Expression


Of Ideas


[ACTFL 1.a.]

		

		1

		1



		Organizational Features


[ACTFL 1.a.]

		

		

		2



		Range and Choice of Vocabulary


[ACTFL 1.a.]

		

		1

		1



		Accuracy/


Comprehensibility


[ACTFL 1.a.]

		

		1

		1



		Analysis of Literary/Cultural


Texts


[ACTFL 2.b.]

		

		1

		1





Assessment 2 (Outcome Assessment)


Arkansas State University BSE in Spanish Program Report


Section IV:  Evidence for Meeting Standards


Assessment 8: Additional Assessment Addressing Standard 2 -- Cultures, Literatures and Cross-Disciplinary Concepts


Literary and Cultural Presentation and Essay


Brief Description of the Assessment:



Candidates complete this assessment as a part of the course SPAN 3413, Introduction to Hispanic Literature, which is a required course usually taken during the first semester of the junior year.  This course utilizes a transatlantic perspective to introduce literature of the 16th-20th century and emphasizes a cultural understanding of Spanish-speaking societies in Europe and the Americas.  During the first six weeks of the course, candidates must make brief presentations on specific topics such as literary and cultural movements, e.g., Romanticism, Naturalism, Baroque, literature of the Latin American Boom.  In these presentations, candidates must explain the relevance of various authors to the topic.  During the latter half of the semester, as more texts are introduced in the class, the candidates’ presentations focus more on the literary and historical contexts underlying literary production.  For example, a candidate may explore Peron’s political regime in Argentina as a backdrop to the work of Cortázar.  As a culmination to these presentations, candidates must write and submit an essay in which they analyze one of the works read for class in depth, and make a final oral presentation based on the content of this essay.



The rubric for the presentations, which is distributed to the candidates beforehand, is used as a formative evaluation repeatedly throughout the semester.  The evaluation of each candidate’s final presentation, also using the rubric, is used as the reported assessment data.  The literary and cultural essay is written toward the end of the semester.  The rubric for the essay is distributed to the candidates beforehand and the results of the application of this rubric are presented as data for this part of the assessment. 

Alignment of the Assessment with the ACTFL/NCATE Standards:


This assessment strongly addresses the following standard


· Standards 2.a. and 2.b.: Demonstrating Cultural Understandings and Demonstrating Understanding of Literary and Cultural Texts and Traditions:  Candidates must show that they are able to use cultural and literary texts to interpret and reflect upon the perspectives of the various Latin American and Spanish cultures over time and they must show an understanding of the connections between these perspectives and the cultural products and practices of these cultures.  Their successful performance on this assessment indicates that they are able to demonstrate these abilities through both written and oral presentational communication.

Summary of Assessment Data:



See Attachment B below for the rubric used to score this assignment, which candidates will be given in advance along with the description of the assignment (Instructions to Candidates).



Although this assessment is being used this semester (spring, 2009) to collect data, there is only one BSE Spanish candidate enrolled in the class, and the assessment data is not yet complete for this semester.

ATTACHMENT A: Assessment Description

Literary and Cultural Presentation and Essay


Instructions to Candidates


As a course requirement for this course, SPAN 3413, Introduction to Hispanic Literature, you will make five brief presentations on specific topics assigned in class, such as literary and cultural movements, e.g., Romanticism, Naturalism, Baroque, or literature of the Latin American Boom.  In these presentations, you must explain the relevance of various authors (also assigned in class) to each topic.  During the latter half of the semester, as you become familiar with more texts introduced in the class, your presentations will focus more on the literary, cultural and historical contexts, i.e., cultural products, practices and perspectives, underlying literary production.  As a culmination to these presentations, you will write and submit an essay in which you analyze one of the works read for class in depth, focusing as well on the context underlying the work, and will make a final oral presentation based on the context of this essay.  A rubric will be used to evaluate each of the presentations and the essay.


Presentations


Your presentations should adhere to the following guidelines:


1. Present the information rather than reading it.  Engage the other students in the material and make an effort to hold their attention.


2. Prepare carefully at home.  This will allow you to speak more fluently and with greater confidence.  


3. Include visual support.  Visuals will help you to hold the attention of the audience.  Do not read visuals directly during the presentation, but explain them and tie them to the other elements of your presentation.


4. Prepare content carefully and check for grammatical accuracy.  In most cases, your pronunciation and enunciation in combination with the accuracy of your material will determine how well others are able to understand it.


Essay


Your essay should adhere to the following guidelines:


1. The essay should contain a thesis that represents an original idea.  The thesis should be of an appropriate scope for an essay of 7 to 10 pages.

2. All ideas contained in the essay should support the thesis statement. Ideas should be consistently organized in a logical order. As you write the essay, you should avoid verbatim repetition or inappropriate copying of materials.

3. The essay should consistently adhere to MLA rules for format, page numbering, citations, footnotes/endnotes, and bibliography/list of works cited.

4. The essay should consistently use correct grammatical structures and vocabulary, as well as correct spelling, capitalization, accentuation, underlining, and punctuation. Sentence structure should be varied. 

SCORING RUBRICS


SPANISH 3413: Introduction to Hispanic Literature


Rubric for Written Essay


		Criteria

		4 – Exemplary (Target)

		3 – Accomplished (Acceptable High)

		2 – Developing (Acceptable Low)

		1 – Beginning (Unacceptable)



		Accuracy of the information

		Thorough and accurate analysis of chosen work, with focus on cultural products, practices, perspectives underlying the work. Ideas throughout the paper (from title through conclusion) show evidence of analysis, interpretation, comparison synthesis and evaluation. The paper arrives at a sound conclusion.

		Good analysis of work, but paper needs to focus more on underlying cultural products, practices, and perspectives. Most the ideas in the paper show original, creative, and critical thinking. Most of the conclusions are sound. 

		Some analysis of the work, but treatment of cultural products, practices, and perspectives is insufficient. Some of the ideas in the paper show evidence of original, creative, and critical thinking. Some of the conclusions are sound. 

		Little discussion of cultural products, practices, perspectives underlying the work OR analysis is faulty. Very few of the ideas in the paper show evidence of original, creative, or critical thinking.  Few if any of the conclusions are sound.



		Quality of the information

		Thesis is student’s own original idea and clearly states the main point of the paper. Thesis is neither too general nor too obvious. Thesis is of appropriate scope for the length of the paper

		Thesis is student’s own original idea and clearly states the main idea of the paper. Thesis is neither too general nor too obvious. BUT thesis in NOT of appropriate scope for the length of the paper.

		Thesis is student’s own original idea, BUT does not clearly state the main idea of the paper. AND/OR is not of an appropriate scope for the length of the paper

		Thesis is student’s own original idea, OR thesis is too general and obvious 



		Organization and expression of ideas

		All ideas support the thesis statement. Ideas are consistently organized in a logical order. Paper avoids verbatim repetition or inappropriate copying of materials

		Most ideas support the thesis statement. Ideas are mostly organized in a logical order. There is very little verbatim repetition or inappropriate copying.

		Ideas often do not support the thesis statement. In several instances, the ideas are not logically organized, OR in several instances, there is verbatim repetition or inappropriate copying.

		Very few of the ideas support the thesis statement. Ideas often are not organized in a logical order, OR paper relies too much on verbatim repetition or inappropriate copying.



		Mechanics of the essay

		Paper consistently uses correct grammatical structures and vocabulary, as well as correct spelling, capitalization, accentuation, underlining, and punctuation. Sentence structure is varied; essay is fully comprehensible and easy to read.

		Paper has a few errors in grammatical structures, vocabulary, spelling, capitalization, accentuation, underlining, and /or punctuation. Sentences structures are generally varied, and essay is comprehensible and easy to read. 

		Paper has many errors in spelling, capitalization, accentuation, underlining, and/or punctuation. BUT paper has FEW errors in grammatical structures or vocabulary; sentence structure is generally varied and essay is generally comprehensible 

		Paper has many errors in grammatical structures, and/or in vocabulary. Paper is often difficult to comprehend because of these errors. Paper also has many errors in spelling, capitalization, accentuation, underlining, and/or punctuation



		Mechanics of the MLA format

		Paper consistently adheres to MLA rules for format, page numbering, citations, footnotes/endnotes, and bibliography/list of works citied

		Paper deviates in a few areas from the MLA rules for format, page numbering, citations, footnotes/endnotes, and /or bibliography/list of works citied

		Paper often deviates from MLA rules for format, page numbering, citations, footnotes/endnotes, and /or bibliography/list of works citied

		Paper shows little  evidence that student consulted MLA rules for writing of research papers



		Bibliographical information

		Paper shows evidence of the student having considered appropriate types and numbers of sources. Student carefully distinguishes between his/her own ideas and those of others. Paper provides the target reader with appropriate amount of background and contextual information. 

		Paper shows evidence of the student having considered appropriate types of numbers of sources. Student carefully distinguishes between his/her own ideas and those of others, BUT paper provides inappropriate amount of background and contextual information.

		Paper shows evidence of the student having considered appropriate types and numbers of sources. Paper is inconsistent in distinguishing between student’s ideas and those of others, OR is inconsistent is providing appropriate amounts of background information.

		Paper shows NO evidence of the student having considered appropriate types of numbers of sources. Paper does not distinguish between student’s ideas and those if others, OR paper gives too much or too little background information



		

		

		

		

		





SCORING: 


Accuracy of the information                                      ___________________pts


Quality of the information                                          ___________________pts


Organization and expression of ideas                     
___________________pts


Mechanics of the essay                                               ___________________pts


Mechanics of MLA of format                                     ___________________pts


Bibliographical information                                        ___________________pts


TOTAL RUBRIC SCORE     _________________Pts


APPLY RUBRIC FORMULA:                              ______________________%

Rubric for Individual Presentations Based on Papers


		Criteria

		4 – Exemplary (Target/A)

		3 – Accomplished (Acceptable High/B)

		2 – Developing (Acceptable Low/C)

		1 – Beginning (Unacceptable/D-F)



		Content / Evidence of preparation

		Evidence of careful preparation; appropriate topic and/or information with sufficient details; in-depth knowledge of content; thoroughly integrates presentation with class topics. 

		Evidence of adequate preparation; appropriate topic and/or information, but may not be detailed enough; satisfactory knowledge of content; makes several connections to class topics.

		Evidence of some preparation; topic and/or information may either not be appropriate or detailed enough; and/or not knowledgeable enough with content; makes few connections to class topics.

		Little or no preparation; topic and/or information not appropriate; and/or little knowledge about content; and/or makes no connections to class topics. 



		Manner of presentation 

		Papers/notes are not READ. Presentation creatively engages and involves the class and holds students’ interest. 

		Papers/notes are not READ. Presentation has some key creative elements.

		Papers/notes are used as a reminder of the content of the presentation. Presentation has few creative parts.

		The presentation is READ. No creative parts. The students are not interested



		Comprehensibility

		Message totally comprehensible; only minor errors in pronunciation that do not interfere with comprehension.

		Approx. half of message comprehensible; may be a few patterns of errors in pronunciation that do not interfere much with comprehension.

		Less than half of message comprehensible; several major patterns of pronunciation error that may at times interfere with comprehension

		Message almost totally incomprehensible; pronunciation errors may interfere with comprehension of message.



		Grammatical accuracy

		High degree of accuracy in paragraph-length speech

		Approx. half of message has a high degree of accuracy in paragraph-length speech.

		Tends to speak at the sentence level most accurately.

		Grammar highly inaccurate so as to interfere with comprehensibility.



		Fluency

		Spontaneous speech, but carefully prepared at home.

		Speaks with long pauses to reorganize thoughts, but shows evidence that the speech was prepared beforehand.

		Not spontaneous; may be reliant on note cards or visuals, or makes up speech on the spot.

		Speaker is either unable to sustain speech or speaks with so much hesitation that it cannot be understood.



		Visual Support

		Visuals play a key role in aiding comprehension. Visuals are completely correct in terms of grammar, vocabulary, and spelling. Content of visuals is not READ during presentation but is used as a presentational aid.

		Visuals are somewhat helpful to comprehension. They contain some mistakes in grammar, vocabulary, and spelling.

		Visuals do not aid comprehension. Many mistakes.

		Visuals interfere with the message or consistent errors in visuals.





SCORING: 


Content/Evidence of preparation                            
___________________pts


Manner of presentation                                               ___________________pts


Comprehensibilty                                                        ___________________pts


Grammitical accuracy                                                 ___________________pts


Fluency                                                                        ___________________pts


Visual Suport                                      

 ___________________pts


TOTAL RUBRIC SCORE     _________________Pts


APPLY RUBRIC FORMULA:                              ______________________%

Assessment 8 (Literary/Cultural Presentation and Paper)



    7.  NCATE Category
Foreign Language Education-Spanish

    8.  Grade levels(1) for which candidates are being prepared

    (1) e.g. Early Childhood; Elementary K-6

7-12

    9.  Program Type

nmlkj Advanced Teaching

nmlkji First teaching license

nmlkj Other School Personnel

nmlkj Unspecified

    10.  Degree or award level

nmlkji Baccalaureate

nmlkj Post Baccalaureate

nmlkj Master's

nmlkj Post Master's

nmlkj Specialist or C.A.S.

nmlkj Doctorate

nmlkj Endorsement only

    11.  Is this program offered at more than one site?

nmlkj Yes

nmlkji No

    12.  If your answer is "yes" to above question, list the sites at which the program is offered
 

    13.  Title of the state license for which candidates are prepared
Initial License in Spanish

    14.  Program report status:

nmlkj Initial Review

nmlkj Response to One of the Following Decisions: Further Development Required, Recognition with 
Probation, or Not Nationally Recognized

nmlkji Response to National Recognition With Conditions

    15.  State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable 



state licensure test for the content field, if the state has a testing requirement. Test information and 
data must be reported in Section III. Does your state require such a test?

nmlkji Yes

nmlkj No

SECTION I - CONTEXT

    1.  Description of any state or institutional policies that may influence the application of ACTFL 
standards. (Response limited to 4,000 characters)
 

    2.  Description of the field and clinical experiences required for the program, including the 
number of hours for early field experiences and the number of hours/weeks for student teaching or 
internships. (Response limited to 8,000 characters)
 

    3.  Description of the criteria for admission, retention, and exit from the program, including 
required GPAs and minimum grade requirements for the content courses accepted by the 
program. (Response limited to 4,000 characters)
 

    4.  Description of the relationship (2)of the program to the unit's conceptual framework. 
(Response limited to 4,000 characters)

    (2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

 

    5.  Indication of whether the program has a unique set of program assessments and their 
relationship of the program's assessments to the unit's assessment system(3). (Response limited to 
4,000 characters)

    (3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit 

will address under NCATE Standard 2.

 

    6.  Please attach files to describe a program of study that outlines the courses and experiences 
required for candidates to complete the program. The program of study must include course titles. 
(This information may be provided as an attachment from the college catalog or as a student 
advisement sheet.) 

    7.  This system will not permit you to include tables or graphics in text fields. Therefore any 
tables or charts must be attached as files here. The title of the file should clearly indicate the 
content of the file. Word documents, pdf files, and other commonly used file formats are 
acceptable.

    8.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 



program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately 
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your 
data span. Create additional tables as necessary.

    (4) NCATE uses the Title II definition for program completers. Program completers are persons who have met all the requirements of a state-approved 
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the 

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

Program:

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(4)

    9.  Faculty Information
Directions: Complete the following information for each faculty member responsible for 
professional coursework, clinical supervision, or administration in this program.

    (5) e.g., PhD in Curriculum & Instruction, University of Nebraska.
    (6) e.g., faculty, clinical supervisor, department chair, administrator
    (7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
    (8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school 
personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current 
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.
    (9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are 
consistent with the institution and unit's mission.
    (10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.
    (11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the 

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

Faculty Member Name

Highest Degree, Field, & 
University(5)

Assignment: Indicate the role 
of the faculty member(6)

Faculty Rank(7)

Tenure Track YESgfedc

Scholarship(8), Leadership in 
Professional Associations, and 
Service(9):List up to 3 major 
contributions in the past 3 
years(10)

Teaching or other 
professional experience in P-
12 schools(11)

    10.  Complete the ACTFL/NCATE Program Self-Assessment Table and attach below. 
Go to the following URL for a copy of this table. Save it to your computer, fill it out, and then 
upload it below. 



http://www.ncate.org/ProgramStandards/ACTFL/ACTFLAttachmentformt.doc

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the 
ACTFL standards. All programs must provide a minimum of six assessments. If your state does not 
require a state licensure test in the content area, you must substitute an assessment that documents 
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or 
form of the assessment and when it is administered in the program.

    1.  Please provide following assessment information (Response limited to 250 characters each 
field)

Type and Number of 
Assessment

Name of Assessment 
(12)

Type or Form of Assessment 
(13)

When the Assessment Is 
Administered (14)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

PRAXIS II Spanish
Content Knowledge

PRAXIS II
Productive Skills

PRAXIS II Spanish
Pedagogy

State Licensure
Exams

Semester prior to
internship is

recommended, but
some candidates
take some exams
(since there are so
many) during the
semester of the

internship

Assessment #2: 
Content knowledge 
in langugage to be 
taught (required)

Outcome
Assessment

Departmental
Program Exit Exam

(comprehensive
exam)

Semester prior to
internship; required 

at pre-internship 
retention 

checkpoint

Assessment #3: 
Candidate ability to 
plan (required)

Unit Plan

Comprehensive
unit plan with
lesson plans,
materials and 
assessments

Methods course
taken prior to

internship (EDLA
4633)

Assessment #4: 
Student teaching 
(required)

Evaluation of
Intern Teaching
Performance (FL

specific)

Summative
assessment of

teaching
knowledge, skills
and dispositions

End of internship

Assessment #5: 
Candidate effect on 
student leaning 
(required)

Intern Work
Sample

Work sample
demonstrating

candidate’s effect
on student learning

Conducted during
internship and

submitted at end of
internship

Assessment #6: 
Additional 
assessment that 
addresses 
candidates oral 
proficiency
(required)

ACTFL Oral
Proficiency
Interview

Unofficial OPI and
Institutional

academic upgrade
OPI

At admission to
program and again 

during
semester of
internship

Professional
Development Plan

Reflective essay /
project



    (12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
    (13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
    (14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student 

teaching/internship, required courses [specify course title and numbers], or completion of the program).

Assessment #7: 
Additional 
assessment that 
addresses ACTFL 
standards 
(required)

Methods course
taken prior to

internship (EDLA
4633) and updated
during internship

Assessment #8: 
Additional 
assessment that 
addresses ACTFL 
standards 
(optional)

Literary/Cultural 
Presentation and 

Paper

Presentation and 
Paper

During SPAN 3413, 
Introduction to 

Hispanic Literature 
(taken during 
junior year)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    1.  For each ACTFL standard on the chart below, identify the assessment(s) in Section II that 
address the standard. One assessment may apply to multiple ACTFL standards.

  #1 #2 #3 #4 #5 #6 #7 #8
1. Language, Linguistics, Comparisons. Candidates (a) demonstrate a high 
level of proficiency in the target language, and they seek opportunities to 
strengthen their proficiency (See the supporting explanation and rubrics 
for required levels of proficiency.); (b) know the linguistic elements of the 
target language system, recognize the changing nature of language, and 
accommodate for gaps in their own knowledge of the target language 
system by learning on their own; and (c) know the similarities and 
differences between the target language and other languages, identify the 
key differences in varieties of the target language, and seek opportunties to 
learn about varieties of the target language on their own. 

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

2. Cultures, Literatures, Cross-Disciplinary Concepts. Candidates (a) 
demonstrate that they understand the connections among the perspectives 
of a culture and it's practices and products, and they integrate the cultural 
framework for foreign language standards into their instructional practices; 
(b) recognize the value and role of literary and cultural texts and use them 
to interpret and reflect upon the presepctives of the target cultures over 
time; and (c) integrate knowledge of other disciplines into foreign 
language instruction and identify distinctive viewpoints accessible only 
through the target language. 

gfedc gfedcb gfedc gfedc gfedc gfedc gfedc gfedcb

3. Language Acquisition Theories and Instructional Practices. Candidates 
(a) demonstrate an understanding of language acquisition at various 
developmental levels and use this knowledge to create a supportive 
classroom learning environment that includes target language input and 
opportunities for negotiation of meaning and meaningful interaction and 
(b) develop a variety of instructional practices that reflect language 
outcomes and articulated program models and address the needs of diverse 
language learners. 

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

4.Integration of Standards into Curriculum and Instruction. Candidates (a) 
demonstrate an understanding of the goal areas and standards of the 



Standards for Foreign Language Learning and their state standards, and 
they integrate these frameworks into curricular planning; (b) integrate the 
Standards for Foreign Language learning and their state standards into 
language instruction; and (c) use standards and curricular goals to 
evaluate, select, design, and adapt instructional resources. 

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

5. Assessment of Language and Cultures. Candidates (a) believe that 
assessment is ongoing, and they demonstrate knowledge of multiple ways 
of assessment that are age- and level- appropriate by implementing 
purposeful measures; (b) reflect on the results of student assessments, 
adjust instruction accordingly, analyze the results of assessments, and use 
success and failure to determine the direction of instruction; and (c) 
interpret and report the results of student performances to all stakeholders 
and provide opportunity for discussion. 

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

6. Professionalism. Candidates (a) engage in professional development 
opportunties that strengthen their own linguistic and cultural competence 
and promote reflection on practice and (b) know the value of foreign 
languge learning to the overall success of all students and understand that 
they will need to become advocates with students, colleagues, and 
members of the community to promote the field. 

gfedc gfedc gfedc gfedc gfedc gfedc gfedc gfedc

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. The assessments must be those that all candidates in the program are required to complete 
and should be used by the program to determine candidate proficiencies as expected in the program 
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that 
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to 
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas that are addressed in 
NCATE’s unit standard 1:
 Content knowledge (Assessments 1 and 2)
 Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
 Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two 
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5 
(below). This document should be attached as directed. 

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
3. A brief analysis of the data findings;
4. An interpretation of how that data provides evidence for meeting standards, indicating the specific 



SPA standards by number, title, and/or standard wording; and
5. Attachment of assessment documentation, including:
(a) the assessment tool or description of the assignment; 
(b) the scoring guide for the assessment; and 
(c) candidate data derived from the assessment. 

It is preferred that the response for each of 5a, 5b, and 5c (above) be limited to the equivalent of five 
text pages, however in some cases assessment instruments or scoring guides may go beyond five 
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following 
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure 
data, and (b) for some assessments, data may not yet be avail

    1.  CONTENT KNOWLEDGE: State licensure tests or professional examinations of content 
knowledge. ACTFL standards addressed in this entry could include but are not limited to 
standards 1 and 2. If your state does not require licensure tests or professional examinations in the 
content area, data from another assessment must be presented to document candidate attainment 
of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    2.  CONTENT KNOWLEDGE: Assessment of content knowledge(15) in the language to be 
taught. ACTFL standards addressed in this entry could include but are not limited to Standards 1 
and 2. Examples of assessments include comprehensive examinations; written 
interprersonal/presentational tasks; capstone projects or research reports addressing cross-
disciplinary content; philosophy of teaching statement that addresses the role of culture, literature, 
and cross-disciplinar content; and other portfolio tasks(16). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    (15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and 
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts, 
and movement/physical education; as well as knowledge about children's learning and development in these areas.
    (16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single 
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be 

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

Assessment 2 (Outcome Assessment)

See Attachments panel below.

    3.  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND 
DISPOSITIONS:Assessment that demonstrates candidates can effectively plan classroom-based 
instruction. ACTFL standards that could be addressed in this assessment include but are not 
limited to Standards 3, 4 and 5. Examples of assessments include the evaluation of candidates' 
ablities to develop lesson or unit plans, individualized educational plans, needs assessments, or 
intervention plans. (Answer Required)



Provide assessment information (items 1-5) as outlined in the directions for Section IV

    4.  PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS: 
Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied effectively 
in practice. ACTFL standards that could be addressed in this assessment include but are not 
limited to standards 3,4,5 and 6. An assessment instrument used in student teaching should be 
submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    5.  EFFECTS ON STUDENT LEARNING. Assessment that demonstrates candidate effects on 
student learning. ACTFL standards that could be addressed in this assessment include but are not 
limited to Standard 3,4, and 5. Examples of assessments include those based on student work 
samoles, portfolio tasks, case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    6.  CONTENT KNOWLEDGE: Assessment that demonstrates candidates are orally proficient in 
the languages to be taught, according to proficiency levels stipulated in Standard 1.a. Results of the 
OPI/TOPT should be submitted. ACTFL standard addressed in this entry is Standard 1. (Answer 
Required) 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    7.  Additional assessment that addresses ACTFL standards. Examples of assessments include 
evaluations of professional development experiences, memberships in professional organizations, 
conference partcipation, philosophy statements, and case studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

    8.  Additional assessment that addresses ACTFL standards. Examples of assessments include 
evaluations of field experiences, case studies, portfolio tasks,licensure tests not reported in #1 and 
follow-up studies. 

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 8 (Literary/Cultural Presentation and Paper)

See Attachments panel below.

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

    1.  Evidence must be presented in this section that assessment results have been analyzed and 
have been or will be used to improve candidate performance and strengthen the program. This 



description should not link improvements to individual assessments but, rather, it should 
summarize principal findings from the evidence, the faculty's interpretation of those findings, and 
changes made in (or planned for) the program as a result. Describe the steps program faculty has 
taken to use information from assessments for improvement of both candidate performance and 
the program. This information should be organized around (1) content knowledge, (2) professional 
and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

    1.  Describe what changes or additions have been made in response to issues cited in previous 
recognition report. List the sections of the report you are resubmitting and the changes that have 
been made. Specific instructions for preparing a revised report or a response to condition report 
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4 
(Response limited to 24,000 characters.)

Since the start of the fall semester of 2008, the Department of Languages (now the Department of World 
Languages and Cultures) has met almost weekly, under the direction of the new chair who arrived in 
July, to discuss the many measures that we would like to take to improve the speaking and writing 
proficiency of our students as well as their knowledge of cultures and literatures. A number of these 
discussions focused on the ACTFL/NCATE Program Standards and how we might improve our 
teaching so that our BSE candidates might perform at a higher level on the program assessments 
focusing on Standards 1 and 2. 
After receiving the National Recognition Report, our discussions grew more focused on demonstrating 
that the program meets Standard 2, Cultures, Literatures, and Cross-Disciplinary Concepts. After much 
reflection, we decided to take the following actions:
1) Require all candidates to take the Department Exit Exam (Outcome Assessment or Assessment #2) as 
a Department requirement at the retention checkpoint early in the semester that is one semester prior to 
the teaching internship. This checkpoint semester and the procedures for this checkpoint often, but not 
always, coincide with the candidate’s enrollment in the class Methods and Materials of Teaching 
Languages in the Secondary School, and the methods instructor is always the faculty member who 
verifies the candidates’ credentials for this checkpoint. For this reason, she will verify also, as a part of 
the checkpoint procedure, that each of the BSE Candidates has completed the Outcome Assessment 
successfully at this point. 
2) To complete the Outcome Assessment successfully, candidates must score in the Acceptable or 
Target range in all areas indicated on the scoring rubric. Those who receive any scores of Unacceptable 
will need to meet within a week with a panel composed of the methods faculty member/program 
coordinator, at least one faculty member who teaches literature and culture courses, and the Chair of the 
Department to create an individually tailored remediation plan. The exact nature of this plan will be 
determined by the needs of the student and his or her level of performance in the various categories 
listed on the rubric. For example, if the candidate scores in the unsatisfactory range in 
“Content/Expression of Ideas” or “Organizational Features,” he or she will need to complete a number 
of writing exercises, assigned and supervised either by the faculty member on the panel teaching 
literature and culture courses or by another faculty member teaching similar courses. If the candidate 
scores in the unsatisfactory range in “Accuracy/Comprehensibility,” he or she will need to work with 
tutors or graduate teaching assistants in our new Multimedia Lab and will be assigned a number of 
writing exercises with an emphasis on improved accuracy. If the candidate scores in the unsatisfactory 



range in “Analysis of Cultural/Literary Texts,” which is the area most pertinent to the conditions listed in 
the National Recognition Report, he or she will need to work directly with a faculty member to address 
the candidate’s deficiencies in this area. Then the candidate will be given an opportunity to take the 
Outcome Assessment again at the end of the semester prior to the internship (the end of the same 
semester). If he or she still scores in the unsatisfactory range, the same panel will meet to decide whether 
to continue to remediate during the internship semester or to require additional classes that semester and 
postpone the teaching internship until the following semester.
3) Although the Department feels that the Outcome Assessment aligns well with Standard 2 and that the 
inclusion of the exam and the procedures described above demonstrate that Standard 2 is met, we would 
like to strengthen this standard further in our program. For that reason, we have created an additional 
assessment focusing on Standard 2. That assessment is Assessment #8, Literary and Cultural 
Presentation and Essay. The description of this assessment, an explanation of its alignment with 
Standard 2, the instructions for candidates and scoring rubrics are all included in the attachment called 
“Assessment 8 (Literary Cultural Presentation and Paper).” This assessment was used in SPAN 3413 
(Introduction to Hispanic Literature) for the first time during the spring, 2009, semester. There is one 
BSE Spanish candidate in this class this semester, but the data had not yet been collected at the time of 
submission of this report.

The following sections of the Program Report are being resubmitted to provide evidence of the above 
changes:

1) Section II, the List of Assessments, has been amended to show the addition of Assessment 8, the 
Literary and Cultural Presentation and Essay, and to make it clear that Assessment 2, the Outcome 
Assessment, takes place as a part of the program checkpoint that falls one semester prior to the teaching 
internship.
2) Part 2 of Section III, the chart showing the relationship of the Program Assessments to the Standards, 
has been amended to show that the new Assessment 8 aligns with Standard II, as does Assessment 2.
3) The test bank (entire list of possible questions) for the Outcome Assessment (Assessment 2) has been 
inserted in the file containing all of the information about this assessment. That file is called 
“Assessment 2 (OAE).” The new section is referred to as “Attachment A2: The Assessment.” Additional 
information has been added to the sections called “Alignment of the Assessment with the 
ACTFL/NCATE Standards” and “Rationale for How Data Demonstrate Mastery of Standards” to 
demonstrate that the assessment does align with Standard 2. That added material is highlighted in bold 
print in the attachment. The student information sheet for this assessment (also included in the file) now 
includes a note regarding the remediation requirement, in the event that a candidate does not score in the 
acceptable or target range in all areas of this assessment.
4) Section VI, this Response to Conditions, has been added to the report.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


