
Graduate Council Agenda 
Thursday, November 20, 2014 at 1:00 pm 

Library 6
th

 Floor Conference Room 603 

 
Present: Steve Bounds, David Holman, Greg Hansen (proxy for Deborah Chapel Traylor), Russ 
Jones, Tanja McKay, Al Ontko, Shawn Drake, Angie Schmidt, Brandon Kemp, Steve Green, Will 
McLean, Gil Fowler. Andy Sustich Ex Officio and scribe 

 

Call to order by Will McLean at 1:00 pm 

 

1. Minutes from October 24, 2014 Graduate Council meeting 

Motion to approve Jones, Second Green, passed unanimously 

 

2. Requests for Bulletin Changes 

 

Bulletin Change Transmittal Form   

CHSS course prefixes (SOC to CRIM) 

Motion to approve Green, second Bounds, passed unanimously 

 

Computer Science 5012~5022~5032 Pass-Fail 

Motion to approve Hansen, second Green, passed unanimously 

 

Computer Science Accelerated Masters Program (Reduction of Hours) 

Computer Science MS (Reduction of Hours) 

Motion to approve both proposals Green, second McKay, passed unanimously 

 

DNP and MSN Editorial Changes 

Motion to approve subject to minor editorial changes Jones, second Fowler, 

passed unanimously.  

 

 MAT MLED Overview  

Motion to approve subject to minor editorial changes Jones, second Bounds, 

passed unanimously.  

 

 MSE Sp Ed Instr Spec P4 and MSE Sp Ed Instr Spec 4-12 Course Revisions 

This proposal was determined to be an earlier version of the following one. 

 

 MSE Sp Ed Instr Spec K-12 

Motion to approve subject to minor editorial changes Jones, second Schmidt, 

passed unanimously.  

 

 Bulletin Change Transmittal Form – Program and/or Course Deletion Proposal 

Course Deletion ELSE 5033 

Course Deletion ELSE 5753 

Course Deletion ELSE 6063 

Course Deletion ELSE 6813 



Course Deletion ELSE 6823 

Course Deletion ELSE 6853 

Course Deletion ELSE 6863 

Course Deletion MLED 5013 

Course Deletion MLED 5023 

 

Motion to consider deletion proposals as a block by Fowler, second McKay, 

passed unanimously. 

 

   

 Bulletin Change Transmittal Form – New/Special Course Proposal 

  Proposed Course CS 5913 

Motion to approve Green, second Schmidt, passed unanimously. 

 

  Proposed Course ELSE 6163 

  Proposed Course ELSE 6183 

  Proposed Course ELSE 6193 

Motion to consider ELSE proposals as block Green, second Jones, passed 

unanimously subject to minor editorial changes on ELSE 6163, 6183 for 

assessment to be more complete as in ELSE 6193, and correction of typo on title 

of ELSE 6183 – Teaching Students with Students with Autism Spectrum 

Disorders, passed unanimously. 

 

 

  Proposed Course MLED 5002 

  Proposed Course MLED 5012 

  Proposed Course MLED 5022 

  Proposed Course MLED 5032 

  Proposed Course MLED 5042 

Motion to consider MLED proposals as block Green, second Ontko, passed 

unanimously. 

 

 

   

 Syllabus  ELSE 6193 Special Education Laboratory Experience  

Syllabus  MLED 5002 Methods & Materials for Teaching English  

 Syllabus  MLED 5012 Methods & Materials for Teaching  

     Mathematics 

 Syllabus  MLED 5022 Methods & Materials for Teaching Science 

 Syllabus  MLED 5032 Methods & Materials of Social Studies 

 Syllabus  MLED 5042 Theories and Strategies of Middle Grades  

     Classroom Management 

  

   

 

 



3. Letter of Notification – 11 Special Education – Instructional Specialist Grades 

K-12, M.S.E. 

Letter of Notification – E Special Education – Instructional Specialist Grades 

    K-12, M.S.E. 

Letter of Notification – E MAT Teaching 

 

The Letters of Notification were presented to keep the Graduate Council 

informed, but no vote was taken. Both reflect changes required by ADE and 

ADHE new licensure rules. 

 

4. Requests for Temporary Graduate Faculty 
Nursing and Health Professions 

Todd Clements 

Motion to approve Jones, second Schmidt, passed unanimously. 

  

5. Graduate Faculty Qualification Standards/Guidelines 

Department of Communication Disorders 

Motion to approve Jones, second Bounds, passed unanimously. 

 

6. Discussion Topics 

Discussion of timing of thesis/dissertation committee selection, proposal acceptance 

compared to thesis/dissertation defense and submission.  After discussion, it was decided 

Graduate School would bring forward a proposal to include in the Graduate Bulletin a 

requirement that the thesis/dissertation committee be identified and that the 

thesis/dissertation proposal be accepted by the committee at least one semester prior to 

the defense of the thesis/dissertation. 

 

Discussion of the deadline requirement for completion of thesis/dissertation defense and 

submission of final version of thesis/dissertation into ProQuest website.  Due to timing 

related to graduation and staff workload, deadlines for completion of all steps will not be 

able to be extended.  With a firm deadline, Graduate School will consider if the deadline 

can be moved a week or two closer to graduation for completion. 
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Graduate Council Minutes 
Friday, October 24, 2014 at 1:00 pm 

Library 6th Floor Conference Room 603 
 

Present: Steve Bounds, Deborah Chapel Traylor, Ed Owen, Bill Roe (proxy for Russ Jones), Tanja 

McKay, Al Ontko, Steve Guffey (proxy for Shawn Drake), Darlene Baker (proxy for Angie Schmidt), 

Ashraf Elsayed (proxy for Brandon Kemp), Steve Green, Will McLean, Sandra Combs (proxy for Gil 

Fowler).  Andy Sustich and Tracy Finch, Ex Officio.  Erik Gilbert, guest and scribe. 

Call to order by Will McLean at 1:00 

1. Minutes from Sept 26 meeting  

Motion to approve Bounds, Second Traylor, passed unanimously. 

 

2. Requests for Bulletin Changes  

 

Bounds moved to consider all Bulletin changes as a group. Roe second.   

 

Bounds withdrew his original motion and offered a modified motion that would table 

MCOM SCOM Thesis/Project because Sustich says that if passed this would set a 

precedent of non-commitment to thesis if it were possible for a student to convert an 

unsuccessful thesis into a project that earns 3 credits. It was tabled with the 

recommendation that it be resubmitted as project only rather than mixed thesis and 

project. 

 

All other Bulletin Changes approved with minor edits (noted below) for some. 

Guffey second.  Passed unanimously. 

 

 

Bulletin Change Transmittal Form   

 Editorial Change (AGRI 5773 & PSSC 6543) 

Editorial Change (JOUR 5053 & JOUR 5083) 

Editorial Change (JOUR 5113) 

Editorial Change (MCOM 5023) 

Editorial Change (MCOM SCOM Thesis/Project)    tabled 

Editorial Change (RTV 5333) 

Editorial Change (SCCT References in Bulletin) 

Editorial Change (VOED 5513) 

 Graduate Student Load Change (Half Time Status for Online Students) 

  

 

Bulletin Change Transmittal Form - Course Deletion Proposal 

Course Deletion JOUR 5473   

Course Deletion RTV 5473 

  

  



Bulletin Change Transmittal Form – New/Special Course Proposal 

  Proposed Course:  AST 5003 

  Proposed Course:  AST 6013 Green says this to be 5013 

  Proposed Course:  JOUR 6253 box 20 needs change  

Proposed Course:  MCOM 6303 (asked to edit the passage that limits  

enrollment to students in MCOM grad program because intention was to 

include Heritage Studies students. ) 

Proposed Course:  POSC 5323 (needs changes to assessment and  

 terminology)  

   

3. Requests for Temporary Graduate Faculty 
Bounds moved to accept all. Owen second.  Passed unanimously 

 

Education & Behavioral Science 

 Nichole Covey 

 

Nursing and Health Professions 

Mohammad Akhter (tabled for Nursing in September GC meeting) 

Christie Black (tabled in September GC meeting) 

Lashond Hill (tabled in September GC meeting) 

Karen Olson (tabled in September GC meeting) 

Lisa Schafer (tabled in September GC meeting) 

Tara Waggoner 

Kathleen Wren (tabled in September GC meeting) 

 

  

4. Graduate Faculty Qualification Standards/Guidelines 

Motion to approve Ontko. Second Bounds 

Passed unanimously  

 

Education and Behavioral Science 

 Psychology 

 

5. Discussion Topics 

 

Letter of Notification – E MSE Reading 

Letter of Notification – E EdS Reading 

Regular Graduate Faculty Review List 

The two Letters of Notification were presented to keep the Graduate Council informed, 

but no vote was taken.  Both reflect changes required by ADE and ADHE new licensure 

rules.   

Also presented was a list of the regular graduate faculty who need to have their status 

reviewed and renewed.  The committee wishes to make this process as simple as possible 

and asked Gilbert to prepare a draft form for departments and programs to use in this 

process.   
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School of Teacher Education and Leadership 

CRN     ELSE 6193 Special Education Laboratory Experience  

I. Course Information:                                                                                                                                        

ELSE 6193 – Laboratory Experience                                                                                              

Instructor: Cindy M. Nichols  Ed. S.                                                                                                                  

Office:    420 Smith Building                                                                                                                

Phone:  (870)972-2916                                                                                                                   

FAX:    (870) 686-8130                                                                                                            

Email: cmnichols@astate.edu  

 Virtual Office Hours:  Tuesdays, 5:00 p.m. – 7:00 p.m. 

 Office Hours:  Wednesday 9:00 a.m. – 3:00 p.m. 

 For using this course as Arkansas professional development hours, access the following website:    

http://arkansased.org/pd/index.html  

II. Textbook(s) Readings: None 

  Other Requirements:  The candidate must pass the Special Education Praxis II exam before 
                taking the Laboratory Experience course. 
 
III. Purpose and Goals of the Course 

A. Laboratory Experience is the internship component of the MSE in Special Education K-12 
program. Candidates will develop and implement field-based projects for the purpose of 
applying the knowledge and skills sets obtained in all courses leading up to the Laboratory 
Experience course.  Implementation of projects will take place in a special education setting 
to provide an opportunity for candidates to work with students with exceptionalities. 
Emphasis is on practical application of theoretical methods. Prerequisites:  Passage of 
Special Education Praxis II and permission from advisor. 
 

B. The course objectives are as follows.  The LAB  student will work:  

1. To increase knowledge of assessment both in the administration of assessments to a 

target student and the ability to analyze the data. 

2. To use the data from assessment administration to write an IEP for the target student. 

3. To write lesson plans based on the IEP for the target student. 

4. To be formally evaluated by the LAB  student’s mentor. 

5. To provide leadership in special education through an in-service presentation. 

http://arkansased.org/pd/index.html
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IV. Linkage to Standards 

 A. CEC Standards 

Standard 1:  Learner Development and Individual Learning Differences 

            1.0         Beginning special education professionals understand how exceptionalities may interact 
with development and learning and use this knowledge to provide meaningful and 
challenging learning experiences for individuals with exceptionalities. 

1.1        Beginning special education professionals understand how language, 
       culture and  family background influence the learning of individuals with   
       exceptionalities.  
 

 1.2  Beginning special education professionals use understanding of development and 

individual differences to respond to the needs of individuals with exceptionalities 

 

Standard 2: Learning Environments 

2.0         Beginning special education professionals create safe, inclusive, culturally, responsive 
learning environments so that individuals with exceptionalities  become active and 
effective learners and develop emotional well-being, positive social interactions, and 
self-determination. 

 2.1 Beginning special education professionals through collaboration with general educators 
and other colleagues create safe, inclusive, culturally responsive learning environments 
to engage individuals with exceptionalities in meaningful learning activities and social 
interactions. 

                2.2 Beginning special education professionals use motivational and  instructional 
interventions to teach individuals with exceptionalities how to adapt to different 
environments. 

                         2.3 Beginning special education professionals know how to intervene safely and 
appropriately with individuals with exceptionalities in crisis. 

 

 Standard 3: Curricular Content Knowledge 

         3.0           Beginning special education professionals use knowledge of general and specialized 
curricula to individualize learning for individuals with exceptionalities. 

         3.1 Beginning special education professionals understand the central concepts, structures 
of the discipline, and tools of inquiry of the content areas they teach, and can organize 
this knowledge, integrate cross-disciplinary skills, and develop meaningful learning 
progressions for individuals with exceptionalities. 
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  3.2          Beginning special education professionals understand and use general and specialized 
content knowledge for teaching across curricular content areas to individualize 
learning for individuals with exceptionalities. 

  3.3           Beginning special education professionals modify general and specialized 
                        curricula to make them accessible to individuals with exceptionalities.  

 
Standard 4: Assessment 
 
 4.0                  Beginning special education professionals use multiple methods of assessment 
                         and  data-sources in making educational decisions.      
 

               4.1          Beginning special education professionals select and use technically sound formal   
and informal assessments that minimize bias.  

 
               4.2           Beginning special education professionals use knowledge of measurement 
                                       principles and practices to interpret assessment results and guide educational  
                                       decisions for individuals with exceptionalities.  
 

     4.3                   Beginning special education professionals in collaboration with colleagues and 
families use multiple types of assessment information in making decisions about 
individuals with exceptionalities.  

 
     4.4            Beginning special education professionals engage individuals with exceptionalities   

to work toward quality learning and performance and provide feedback to guide 
them.  

 
 Standard 5: Instructional Planning and Strategies 
 

5.0 Beginning special education professionals select, adapt, and use a repertoire of 
evidence-based instructional strategies to advance learning of individuals with 
exceptionalities.  

 
    5.1                    Beginning special education professionals consider an individual’s abilities, 

                          interests, learning environments, and cultural and linguistic factors in 
                            the selection, development, and adaptation of learning experiences for 
                            individuals with exceptionalities.  
 
5.2                     Beginning special education professionals use technologies to support 

            instructional assessment, planning, and delivery for individuals with 
                          exceptionalities.  
 
5.4                     Beginning special education professionals use strategies to enhance language 
                          development  and communication skills of individuals with exceptionalities. 
 

   5.6                   Beginning special education professionals teach to mastery and promote 
                        generalization of learning.  
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5.7                   Beginning special education professionals teach cross-disciplinary knowledge and 
                         skills such as critical thinking and problem solving to individuals with 
                         exceptionalities.  
 
Standard 6: Professional Learning and Ethical Practice 

6.0                 Beginning special education professionals use foundational knowledge 
                     of the field and the their professional Ethical Principles and Practice 
                     Standards to inform special education practice, to engage in lifelong 
                     learning, and to advance the profession.  
 

6.1                 Beginning special education professionals use professional Ethical 
                       Principles and Professional Practice Standards to guide their practice.  
 
6.2         Beginning special education professionals understand how foundational 
                       knowledge and current issues influence professional practice. 
 
6.3         Beginning special education professionals understand that diversity is a 
                       part of families, cultures, and schools, and that complex human issues can 
                       interact with the delivery of special education services.  
 
6.4                 Beginning special education professionals understand the significance of lifelong 
                       learning and participate in professional activities and learning communities.  
 
5.5 Beginning special education professionals advance the profession by engaging 

in activities such as advocacy and mentoring. 
 

6.6 Beginning special education professionals provide guidance and direction to 
paraeducators, tutors, and volunteers. 

 
Standard 7: Collaboration 
 

   7.0   Beginning special education professionals collaborate with families, other 
educators, related service providers, individuals with exceptionalities, and 
personnel from community agencies in culturally responsive ways to address the 
needs of individuals with exceptionalities across a range of learning experiences.  

 
 7.1 Beginning special education professionals use the theory and elements of effective 

collaboration.  
 
 7.2 Beginning special education professionals serve as a collaborative resource to 

colleagues.  
 

   7.3 Beginning special education professionals use collaboration to promote the well-
being of individuals with exceptionalities across a wide range of settings and 
collaborators. 

         
B.                    Linkage to Arkansas Teaching Standards:  
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                                     Arkansas Teaching Standards Website: 

http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educ
ator_Prep/Arkansas_Teaching_Standards_2012.pdf 

Standard 1: Learner Development 

The teacher understands how learners grow and develop, recognizing that patterns 
of learning and development vary individually within and across the cognitive,  
linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 
Standards: 1(b) through 1(j) 
 

Standard 2: Learning Differences  

The teacher uses understanding of individual differences and diverse 
cultures/communities to ensure inclusive learning environments that enable each  
learner  to meet high standards. 

                                    Standards: 2(a), 2(b), 2(c), 2(f), 2(g), 2(h), 2(l), 2(m), 2(n), 2(o) 
 

Standard 3: Learning Environments 

       The teacher works with others to create environments that support individual and   
collaborative learning, and that encourage positive social interaction, active 
engagement in learning, and self-motivation. 

         Standards:  3(a), 3(c), 3(d), 3(e), 3(f), 3(j), 3(k), 3(l), 3(m), 3(n), 3(o), 3(r) 
 

Standard 4: Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures of the 
discipline(s) he or she teaches and creates learning experiences that make these 
aspects of the discipline accessible and meaningful for learners to assure mastery of 
the content. 

        Standards: 4(a) through 4(n) 
 

 Standard 5: Application of Content 
                                     The teacher understands how to connect concepts and use differing perspectives 
                                     to engage learners in critical thinking, creativity, and collaborative problem solving 
                                     related to authentic  local and global issues. 

                       Standards: 5(c), 5(r), 5(s) 
 

 Standard 6: Assessment 
The teacher understands and uses multiple methods of  
assessment to engage learners in their own growth, to monitor learner progress, 
and to guide the teacher’s and learner’s decision making. 

                                      Standards: 6(b), 6(e), 6(f), 6(h), 6(k), 6(p), 6(s), 6(u) 
 

 Standard 7: Planning for Instruction 

http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_Prep/Arkansas_Teaching_Standards_2012.pdf
http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_Prep/Arkansas_Teaching_Standards_2012.pdf
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The teacher plans instruction that supports every student in meeting rigorous  
learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the 
community context.  
Standards: 7(a) through 7(q) 
 

 Standard 8: Instructional Strategies 
The teacher understands and uses a variety of instructional strategies to encourage   
learners to develop deep understanding of content areas and their connections, and 
to build skills to apply knowledge in meaningful ways. 
Standards: 8(a) through 8(s) 

 

 Standard 9: Professional Learning and Ethical Practice 
The teacher engages in ongoing professional learning and uses evidence   to 
continually evaluate his/her practice, particularly the effects of his/her choices and 
actions on others (learners, families, other professionals, and the community), and 
adapts practice to meet the needs of each learner. 

          Standards: 9(a), 9(d), 9(e), 9(g), 9(i), 9(j), 9(l), 9(n), 9(o) 
 

            Standard 10: Leadership and Collaboration 

The teacher seeks appropriate leadership roles and opportunities to take 
 responsibility for student learning, to collaborate with learners, families, colleagues, 
 other school professionals, and community members to ensure learner growth, and 
 to advance the profession. 
 Standards: 10(a), 10(b), 10(f), 10(g), 10(h), 10(j), 10(k), 10(l), 10(m), 10(n), 10(o), 
 10(r), 10(s), 10(t) 
 

 C.          Linkage to Teacher Excellence Support System: 
                             
http://www.ciu20.org/cms/lib07/PA01916263/Centricity/Domain/13/FFT%20Smar
tCard.jpg 

          Domain 1: Planning and Preparation:  1a through 1f 

                                  Domain 2: The Classroom Environment :  2a through 2e 

                     Domain 3: Instruction:  3a through 3e 

                                  Domain 4: Professional Responsibilities:  4a through 4f 

 

 

D. Strengthening and Enriching Learning 

  1.1.a     Understands ethical and legal standards. 

http://www.ciu20.org/cms/lib07/PA01916263/Centricity/Domain/13/FFT%20SmartCard.jpg
http://www.ciu20.org/cms/lib07/PA01916263/Centricity/Domain/13/FFT%20SmartCard.jpg
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               1.2.a     Demonstrates competence in applying knowledge of content and   
                             research in professional practice. 
 1.2.b     Promotes and applies ethical and legal standards in decision-making. 
 1.2.c     Demonstrates professional ism in digital media. 
 1.3.a     Values the importance of professional organizations, credentialing standards,  and 
               legal and ethical standards as indicators of one’s professional   identity.         
 1.3.b     Demonstrates self-efficacy by effectively reflecting on professional practice.     
 2.1.a  Understands societal factors such as gender, race, social class, ethnicity, 
  ability, sexual orientation, age and religion that impact student learning. 
 2.2.a  Plans and creates experiences that help all student learn. 
 2.2.b Demonstrate ability to build collaborative relationships among schools,  
  families, and communities. 
 2.2.c Demonstrates acceptance and respect for persons with diverse ideas,  
  values, and behavioral practices. 
 2.3.a Values and respects individuals and their differences. 
 2.3.b Believes all students can learn. 
 3.1.a Knows content and concepts of the discipline at an advanced level. 
 3.1.b Understands the interdisciplinary nature of content and pedagogical knowledge. 
 3.2.a Demonstrates knowledge through inquiry, critical analysis, and synthesis of  
  discipline-specific content. 
 3.2.b Shares content in challenging, clear, and compelling ways using real world  
  contexts  and integrating appropriate technologies. 
 3.2.c Selects and develops strategies and technologies,  based on research and  
  experience,  to help all students learn. 
 3.2.d Reflects to enhance professional practice. 
 3.3a Values a caring, supportive learning environment that encourage self-direction 
  by all students. 
 3.3.b Values life-long learning and mastery of content and pedagogical knowledge. 
 4.1a       Understands the complexities of social systems that impact student learning. 
 4.2.a Demonstrates a high level of skill in identifying the human, material 
  and  technological resources necessary to be effective within their professional 
  role. 
 4.2.b Demonstrates understanding of developmentally appropriate individual, 
  family,  and group strategies for working with diverse populations. 
 4.3.a Values the intertwining role of family, community, and schools  and  
  their impact on student learning. 
 4.3.b Appreciates the uniqueness and worth of each student while  
  recognizing  the necessity of interdependent functioning and fairness to  
  promote living together with the common society. 
 5.1.a Understands the relevance of research findings and performance data. 
 5.2.a Collects and analyzes student assessment data and makes data-driven  
  decisions to improve student learning. 
 5.2.b Demonstrates ability to apply research methods and statistical  
  techniques to  improve professional practice 
 5.3.c Demonstrates ability to interpret and apply research findings from 
  professional  literature. 
 5.3.a   Appreciates the importance of evidence-based practice. 
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E.         Diversity Related CEC Standards 

ISCI1K5. Candidates recognize cultural perspectives influencing the relationships among   
families, schools, and communities as related to instruction. 

ISCI1K12. Candidates recognize differing ways of learning of individuals with 
exceptionalities, including those from culturally diverse backgrounds and strategies for 
addressing these differences. 

ISCI2K7. Candidates recognize strategies for preparing individuals to live harmoniously 
and productively in a culturally diverse world. 

ISCI2K8. Candidates understand ways to create learning environments that allow  
individuals to retain and appreciate their own and each other’s respective language and  
cultural heritage. 

ISCI2S13. Candidates organize, develop, and sustain learning environments that support 
positive intra-cultural and intercultural experiences. 

ISCI4S6. Candidates use assessment information in making eligibility, program, and 
placement decisions for individuals with exceptionalities, including those from culturally 
and/or linguistically diverse backgrounds. 

ISCI5S6. Candidates develop and select instructional content, resources, and strategies 
that respond to cultural, linguistic, and gender differences. 

ISCI6S6. Candidates demonstrate sensitivity for the culture, language, religion, gender, 
disability, socioeconomic status, and sexual orientation of individuals. 

ISCI7S10. Candidates communicate effectively with families of individuals with 
exceptionalities from diverse backgrounds. 

 
 V.     Course Assessment and Performance Measures. 

A. Assessment Report Module (60 points):  The Lab student will select a target student that  
has been identified as having an exceptionality. The Lab student will access the student’s 

educational records for the purpose of gathering and analyzing relevant assessment data. 

The student will also design and administer an informal assessment and write a diagnostic 

summary about the student based upon assessment results. 

CEC Standard Linkage: 2.1,  4.0, 4.2, 4.3, 4.4,6.1, 7.1 
 

B. IEP Module (57 points):  Using the same target student from the Assessment Module, the 

       Lab I student will develop an Individualized Education Program for the targeted student. The  

       IEP will be written using the template that is provided by the instructor. The goals and 

       objectives will address areas of strengths and weaknesses found in the assessment data  

       gathered in the Assessment Module.  The current IEP used for the student within the school  

       district may not be used.  CEC Standards  Linkage: 1.0, 1.1, 1.2, 2.0, 2.1, 3.0, 3.2, 3.3, 4.0, 4.2, 

       4.3, 5.0, 5.2, 5.3, 5.5, 6.0, 6.1, 6.3, 7.0, 7.1, 7.2, 7.3 
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C. Instructional Plan Module  (240 points): The student will develop three (3) lesson plans for  

       the target student based upon the assessment data and the IEP. The lesson may be designed      

       to teach to the child individually or to a group of students in which the target student is   

       included.  Specific and detailed directions are included in the guidelines.  After teaching each  

       lesson, the student will write a reflection about the lesson plan and its implementation.  The  

       student’s site based mentor will evaluate the design of each lesson plan and will also   

       evaluate the student as he/she teaches each of the three lesson plans. In addition, the   

       mentor will complete a Summative Evaluation of the candidate. 

       CEC Standards Linkage:  1.0, 1.1, 1.2, 2.0, 2.1, 2.2, 3.0, 3.1, 3.2, 3.3, 4.0, 4.4, 5.0, 5.1, 5.2, 

       5.3,  5.4, 5.5, 5.6, 5.7  

 

D.    Special Education Research and Leadership Project: (100 points) 

       Candidates will develop a needs assessment concerning special education topics or 

       disabilities within their public school setting. Based upon the needs assessment, the 

       candidate will select and research the topic while developing a collection of resources, 

       teaching materials, and strategies for the purpose of providing a power point presentation 

       to the building staff via an in-service meeting. CEC Standard Linkage: 1 through 7 

 

E.   Special Education Portfolio:  (57 points) The portfolio is a compilation of student artifacts 

      that demonstrates the student’s knowledge and skills about teaching students with   

       exceptionalities.   An 80 % passage rate is required.  CEC Standard Linkage: 1 though 7 

 

 F.  Grading Scale:         

  514 Total Points 

   A   =      90-100% 460-514 points 

  B   =      80-89%   433-459 points  

  C   =    70-79%                357-432 points 

   F  =     Below 70%             0-356 points 

 

 

  The LAB  student must earn at least a B in Laboratory Experience.  Students   earning 

  lower than a B must retake the class.  Students may not graduate if the portfolio grade 

   is less than 80%. 

 

VI. Special Considerations and/or Features of the Class 

A.      Students are required to complete all assignments in this syllabus.  Failure to complete the 

          assignments will result in failure of the course.  

 

B.     Students are required to use word processing for all projects and APA publication style  

        (7th Edition) when citing resources and writing papers. 
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C.     Academic Conduct:   All acts of dishonesty in any work constitute academic  

         misconduct.  The academic disciplinary policy will be followed, as indicated in the ASU  

         Student Participant Handbook, in the event of academic misconduct.  Students should  

         familiarize themselves with the handbook, especially the policy pertaining to plagiarism. 

E.     All assignments/projects are due according to preset dates.  Except in cases of serious  

        extenuating circumstances, tardy work will not be accepted.   The course professor will  

        decide if the excuse for late work rises to the level of being a “serious extenuating  

        circumstance.” 

F.   Modifications in course content, requirements, and instructional methodology may be  

       needed to ensure a quality course.  Modifications will be made by the instructor as needed  

       and students will be advised of such changes. 

 

VII.        Procedures to Accommodate Students with Disabilities 

If you need course adaptations or accommodations because of a disability, have   

emergency information to share, or need special arrangements, please notify the professor  

ASAP and/or the ASU Office of Disabilities. Disabilities office can be reached at: 

http://www2.astate.edu/disability/  or call 870-972-3964. 

 IX.        References: 

     Allen, K.E. & Marotz. (2007).  Developmental profiles:  Pre-birth through twelve (5th Ed.).  

Clifton Park, NY:  Thomson-Delmar Learning. 

     Cohen, L. & Spenciner, L. (2010).  Assessment of young children and youth with special needs. 

(4thEd.).   New York:  Pearson Education. 

     Cook, R.; Klein, M. ; Tessier, Annette;  Daley, Steve (2008).  Adapting early childhood curricula 

for children in inclusive settings (7th edition).  Upper Saddle River, NJ: Pearson Education, 

Inc. 

      Heward, W. (2009).  Exceptional children:  An introduction to special education (9th edition). 

Upper Saddle River, NJ: Merrill, Pearson Education, Inc.   

     Overton, T. (2012).  Assessing Learners with Special Needs: An Applied Approach (7th edition). 

              Upper Saddle River, NJ: Pearson Education, Inc. 
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Arkansas State University 

Department of Teacher Education 

 

 

I. Course Information 

A. Course Number and Title:  MLED 5002 Methods and Materials for Teaching English Language 

Arts 

B. Instructor(s):  TBD 

 

II. Textbook(s) Readings 

A. Primary Text: Noden, H.R. (2011).  Image grammar:  Teaching grammar as part of the writing 

process.  Portsmouth, NH: Heinemann. 

B. Supplemental Text: 

C. Assigned Readings: 

D. Teacher Education Program Required Purchase: College LiveText EDU Solutions w/United 

Streaming ISBN: 0971833125 

 

III Course Description 

Analysis and rehearsal of teaching grammar in context of the writing process through study of image 

grammar, syntactic structures, and mentor texts; creation of teacher writing models and writing portfolio 

in both fiction and nonfiction. 

 

IV. Course Objectives  

 

 

Course Objectives TESS Linkage ATS linkage 

1. Demonstrate an understanding of the standards from 

national societies that form the foundation for English 

language arts instruction. 

1a, 1d Standard 4 

2. Explore the integrated nature of instruction (including 

content knowledge) and plan lessons appropriate for middle 

grade students. 

1c, 1e, 1f Standard 4 

3. Honor individual differences among learners by using 

multiple approaches to thinking and learning. 

1a, 1c, 2b Standard 4 

4. Learn to teach the basic concepts and skills of inquiry and 

communication as integral to all learning. 

3a, 3b, 3e Standards 4, 5 

5. Assist students in using multiple sources to access 

information and validate hypotheses. 

3b, 3c, 3d Standard 4 

 

 

 

 

V. Course Assessment and Performance Measures (linked to objectives) 

  

Course Assessment and Performance Measures ASU LTTL TESS ATS AMLE 

1. Writer’s Sketchbook (notebook), a 

compilation of strategies useful in the 

teaching of grammar, to be kept by each 

student. 

Diversity, 

Communication 

Skills, 

Assessment, 

Curriculum, 

Subject Matter, 

Teaching 

Models 

1d, 1e, 

1f,2c,3a, 

3c, 3d 

Standard 2, 

3, 4, 5, 6, 

7, 8 

Standard 2, a, 

b, Standard 4, 

a, b, c, d 

2. Writer’s Portfolio: A collection of original 

writing done in the course by each 

student, to include both fiction and non-

Diversity, 

Communication 

Skills, 

1d, 1e, 

1f,2c,3a, 

3c, 3d 

Standard 2, 

3, 4, 5, 6, 

7, 8 

Standard 2, a, 

b, Standard 4, 

a, b, c, d 



fiction writing pieces. Curriculum,  

3. Reader’s Theater:  Performed in class as 

part of the language arts curriculum. 

Diversity, 

Communication 

Skills, 

Assessment, 

Curriculum, 

Subject Matter, 

Teaching 

Models 

1d, 1e, 

1f,2c,3a, 

3c, 3d 

Standard 2, 

3, 4, 5, 6, 

7, 8 

Standard 1, a, 

b, c, d, 

Standard 2, a, 

b, c 

Standard 4, a, 

b, c, d 

 

 

 

VI.Course Outline  

Week 1: Interview with teacher about approach(es) to teaching grammar; Analysis of perspectives on grammar 

and grammar instruction; Noden’s approach: teaching grammar as part of the writing process and studying the 

masters.  

Week 2: Syntactic Structures—the 5 brushstrokes. 

Week 3: Keeping a Writer’s Sketchbook; Exploring strategies: Combining phrases & clauses; dialogue; 

image/word relationships; writing time—all using real-life media and/or work from master writers. Developing a 

writer’s portfolio; Exploring strategies continued: Parallel structures ; Personal voice; Special effects with 

punctuation; Adding specific details through poetry; Linking grammar to meaning; Writing time—all using real-

life media and/or work from master writers.  

Week 4: Patterns of fiction—story grammar and scenes; Painting characters;  Co-teach or individually teach 

lessons using specific mentor texts.   

Week 5:Evaluation of Writing Portfolios, Peer Teaching and Final Exam 

 

VII.      Special Considerations and/or features of the Course 

 Writer’s Sketchbook, Writer’s Portfolio; Writing Workshop lesson/facilitation plans; Reflective writings; 

Fiction and Non-fiction writings; Final exam. 

 

VIII.    Procedures to Accommodate Students with Disabilities 

“Students who require academic adjustments in the classroom or by way of the web due to a disability 

must first register with ASU Disability Services. Following registration and within the first two weeks of 

class, please contact me to discuss appropriate academic accommodations, technology requirements, 

software and hardware specifics and requirements. Appropriate arrangements can be made to ensure equal 

access to this course..” (Disability Services website.) 

 

IX. Diversity  - Themes of diversity are intersperse throughout the curriculum through children’s literature as 

well as in depth discussion from required readings.  Diversity is a foundation of the discipline of language arts. 

 

X. References 

 

Danielson, C. (2007). Enhancing professional practice: A framework for teaching, 2
nd

 Edition. 

 

Greene, M.W. & Chell, G. (2014).  Using idioms with English language learners.  AMLE Magazine, January, 

2014, p. 21. 

 

Lawley, J.J., Moore, J. & Smajic, A. (2014). Effective communication between preservice and cooperating 

teachers.  The New Educator, Vol. 10, No. 2, p. 153. 

 

Masuda, A. (2014).  “They’re shocked that I’m doing research!”:  Supporting an early career teacher’s inquiry in 

teaching informative writing.  The New Educator, Vol. 10, No. 3, p. 201. 

 

Patel, P. (2013).  An experiment in flipping.  AMLE Magazine, October 2013, p. 31. 

 

Roberts, T. (2013).  Grammar in the key of fun.  AMLE Magazine, November/December 2013, p. 31. 



 

Ruben, B & Moll, L. (2013),  Putting the heart back into writing;  Nurturing voice in middle school students.  

Middle School Journal, November 2013, Vol. 45, No. 2, p. 12. 

 

 

 

 



Arkansas State University 

Department of Teacher Education 

 

 

I. Course Information 

 A. Course Number and Title: MLED 5012 Methods & Materials for Teaching Mathematics 

B. Instructor(s): TBA 

 

II. Textbook(s) Readings 

A. Primary Text:  John A. Van De Walle, Karen S. Karp, Jennifer M. Bay-  Williams (2010) 

ELEMENTARY AND MIDDLE SCHOOL MATHEMATICS Teaching 

Developmentally. Boston, MA: Allyn & Bacon 

B. Supplemental Text:  None 

C. Assigned Readings: TBA from current NCTM School Mathematics journals 

D. Teacher Education Program Required Purchase: College LiveText EDU Solutions 

w/United Streaming ISBN: 0971833125 

 

III.       Course Description 

           This methods course will acquaint middle level candidates with mathematical processes, 

diagnosis learner difficulties, and underlying rationale for teaching mathematics.  Content includes: 

Mathematics Common Core Standards, appropriate pedagogy, math manipulatives, and the use of 

instructional technology. 

 

IV. Course Objectives  

 

 

Course Objectives;  The student will: TESS Linkage ATS linkage 

Develop appropriate math lesson plans for mid-level students. 

 

1a,b,c 4j,k,l,n,o; 5k; 

6b,g,j,k,l,m,n,o,p,r,t; 

7a,b,c,e,i,j,l; 

8d,e,h,k,l; 9a,b,h; 

10r 

Demonstrate “best practices” instructional strategies. 2a, 3a,b,c,e, 

4a,d 

1d,e,g,j,k; 2g,h,i,j,k; 

4j,k,l,m,n,o,q,r; 

5i,j,k,m,n,o; 

6b,g,j,k,l,m,n,p; 

7a,g,I,k,q; 8j,m 

Self-reflect on the lesson plans developed and taught. 

 

4a,d,e 1k; 3r; 4q,r; 7p; 8s; 

9b,c,e,g,i,l,m,n; 10t 

Describe the STEM integrated curriculum and show how it 

helps children to make meaningful connects to concept 

development. 

 

1a,d,e,3s,3d 1e,f; 4n; 5i,j,r; 7h,k 

Use technology as an integration tool planning, making and 

evaluating materials and learning activities. 

 

1a,d 3m; 5i,j,l,p; 6i; 

7k,m,n,o; 8r, 9d,f; 

10g,h 

 

 

 

 

 



 

V. Course Assessment and Performance Measures (linked to objectives) 

  

Course Assessment and 

Performance Measures 

ASU LTTL TESS ATS AMLE 

2 Article critiques and 

discussions 

Reflective 

Teaching 

A,B,C,D,E,F 

1d, 4d, 

e 

4o,4p,5q,5r,8p,8r,9m 1d, 4b, 5a 

3 day STEM Integrated 

Inquiry Investigation Lesson 

Plan 

Curriculum – 

A,B,C,D,E,F 

           

Subject 

Matter – 

A,B,C,D 

            

1a,b,c,

d,e,f; 

3b,d; 

4a,e 

1b,1c,1d,1e,1g,1h,1k;2a,2c,2e,2

f,2g, 

2h,2i,2j,2k,2l,2m,2o,3a,3b,3c,3

g,3l,3m,3r 

4a,4g,4j,4k,4l,4m,4n,4o,4q,4r 

5i,5j,5k,5l,5m,5n,5o,5p,5q,5r, 

5s;6a,6b,6g,6i,6j,6k,6n,6q,6r,6u

,6v; 

7a,7c,7e,7g,7h,7i,7k,7m,7o,7q;8

d,8e,8h, 

8j,8k,8l,8m,8n,8o,8p,8q,8r,8s;9

d,9f,9g,9i 

9m,9o 

 

1a,c,d, 

2a,b,c, 

4a,b,c 

Math Manipulative Lesson 

Plan with classroom teaching 

Curriculum – 

A,B,C,D,E,F 

           

Subject 

Matter – 

A,B,C,D 

            

1a,b,c,

d,e,f; 

3b,d; 

4a,e 

1b,1c,1d,1e,1g,1h,1k;2a,2c,2e,2

f,2g, 

2h,2i,2j,2k,2l,2m,2o,3a,3b,3c,3

g,3l,3m,3r 

4a,4g,4j,4k,4l,4m,4n,4o,4q,4r 

5i,5j,5k,5l,5m,5n,5o,5p,5q,5r, 

5s;6a,6b,6g,6i,6j,6k,6n,6q,6r,6u

,6v; 

7a,7c,7e,7g,7h,7i,7k,7m,7o,7q;8

d,8e,8h, 

8j,8k,8l,8m,8n,8o,8p,8q,8r,8s;9

d,9f,9g,9i 

9m,9o 

 

1a,c,d, 

2a,b, 4a,b,c 

2 Self-Reflections on the two 

lesson plans 

Reflective 

Teaching 

A,B,C,D,E,F 

4a,e 4j,5k;9l,9m,9n,9o 1b,c, 

4c,d,5a 

Program Report/Overall 

Reflection 

Reflective 

Teaching 

A,B,C,D,E,F 

4a 4j,5k;9l,9m,9n,9o 5a,d 

Final Exam   Curriculum – 

A,B,C,D,E,F 

           

Subject 

Matter – 

A,B,C,D 

1a,d,e,

f, 3b, 

4a 

1d,2g,2k,3i,4j,4k,4l,4m,4n, 

6j,6k,6l,6m,6o,6p; 7g,7h,7i,7k; 

8j,8k,8l; 9g,9h,9j;10f 

 

1c,2b,c,4a,

b,c,d,5a 

 

  

  



1.  Article Critiques: Students will critique 2 current (within 3 months) articles from the NCTM journal 

Mathematics Teaching in the Middle School and will add to the Internship I portfolio.          

 

2.  3 Day Integrated Inquiry Investigation Lesson Plan:  Students will develop and present 3 lesson plans 

on a STEM integrated topic.  Lesson plans must follow the INTASC model including Common Core 

Standards and adaptations for special needs students, and be presented in the field during the first 

placement.  The 3 Day Investigation will be presented to the class during Weeks 3 

 

3.  Math Manipulative Lesson Plan with classroom teaching:  Students will develop a lesson plan 

utilizing manipulatives, teach a mini- lesson to the class in the university in weeks 3-5, and teach the full 

lesson in the Field placement classroom.  Lesson plans will follow the INTASC model found in the 

Internship I Handbook. 

 

4.  2 Self Reflections on the two lesson plans: Students will write a two-paragraph reflection on the 3day 

Integrated Inquiry Investigation and on the Math Manipulative lesson.  The first paragraph will note the 

strengths of the lesson(s), and the second paragraph will discuss any problems with the lesson(s), how 

well the learning objectives were met, and how the student plans to revise the lesson. 

 

5.  Program Report/Overall Reflection:  Students will complete a self reflection survey at the end of the 

semester on how well the course went.   

 

6.  Final Exam: a comprehensive Final Exam will be completed by students.  It will include multiple 

choice and open response items. 

 

VI. Course Outline  

 

Week One:    Discuss Frameworks/Common Core Lesson Plan Discussion 

Week Two:  Assign Math Manipulative Lesson, complete lesson plan template, Discuss Principles of 

High Quality Instruction 

Week Three:  Math Interactive (virtual manipulatives), calculators, and other instructional technology; 

Students’ presentation of lessons 

Week Four: Middle school math curricula – trends and historical background, 

Weeks Five: Article critique, how students learn math, Activities and techniques for problem based 

learning with Math Common Core content standards, Final exam 

 

VII.      Special Considerations and/or features of the Course 

 

Students will be in a school-based internship throughout the semester rehearsing some of the 

strategies learned in the course; they will come back to campus occasionally for instruction and 

the instructor may also visit them at their field sites. 

 

VIII.    Procedures to Accommodate Students with Disabilities 

 

“Students who require academic adjustments in the classroom or by way of the web due to a 

disability must first register with ASU Disability Services. Following registration and within the 

first two weeks of class, please contact me to discuss appropriate academic accommodations, 

technology requirements, software and hardware specifics and requirements. Appropriate 

arrangements can be made to ensure equal access to this course..” (Disability Services website.) 

 

IX. Diversity - Diversity is addressed specifically through class discussions.  It is directly addressed 

in the Lesson Plans and the reflections. 

 



While teaching in the classroom during weeks 8 – 13 (6 weeks), students will address the racial, 

ethnic, cultural, socio-economic, gender, and geographical diversity in their classroom by 

treating all persons with respect and value, recognizing and appreciating the classroom diversity, 

and using the diversity to guide instruction.  

 

X. References 

 

 

Sarah Bush & Karen Karp, Discovery Lesson s for Common Core State Standards in Grades 6 – 8. 

[Alexandria, VA: NCTM Press, 2014]. 

 

Michaele Chappell & Christine Pateracki, Empowering the Beginning Teacher of Mathematics: Middle 

Grades. [Alexandria, VA: NCTM Press, 2004]. 

 

Frances Curcio, Developing Data Graph Comprehension in Grades K – 8, 3
rd

. ed. [Alexandria, VA: 

NCTM Press, 2010]. 

 

Charlotte Danielson, Enhancing Professional Practice: A Framework for Teaching, 2
nd

 ed. [Alexandria, 

VA: ASCD, 2007]. 

 

John Eichinger, Activities Linking Science with Math, Grade 5-8, [Alexandria, VA: NSTA Press, 2009] 

. 

Elizabeth Phillips & Judith Zawojewski, Reasoning and Sense Making Problems and Activities for 

Grades 5 – 8.  [Alexandria, VA: NCTM Press, 2011]. 

 

InTASC Model Core Teaching Standards: A Resource for State Dialogue. [Council of Chief State 

School Officers, Washington, DC, 2011]. 

 

Visible Thinking in K – 8 Mathematics Classrooms. [Alexandria, VA: NCTM Press with Corwin Press, 

2011]. 
 



Arkansas State University 

Department of Teacher Education 

 

I. Course Information 

A. Course Number and Title: MLED 5022 Methods and Materials for Teaching Science 

B. Instructor(s): Dr. Julie R. Grady 

 

II. Textbook(s) Readings 

A. Primary Text:  

 Chiappetta, E., & Koballa, T. (2009). Science instruction for the middle and 

secondary schools (7
th

 ed.). Upper Saddle River, NJ: Merrill. 

 Kwan, T., & Texley, J. (2003). Inquiring safely: A guide for middle school 

teachers (e-Book). Arlington, VA: NSTA Press. 

 National Research Council. (2012). A framework for K-12 science education. 

Washington, DC: National Academies Press. 

B. Supplemental Text:  

 Additional readings from professional sources such as Science Scope and Science 

and Children (National Science Teachers Association journals for grades 4-8 

science teachers) 

 National Research Council. (2005). How students learn: Science in the classroom. 

Committee on How People Learn, A Targeted Report for Teachers, M.S. 

Donovan and J.D. Bradford (Eds.). Division of Behavioral and Social Sciences 

and Education. Washington: DC: The National Academies Press. 

C. Assigned Readings:  

D. Teacher Education Program Required Purchase: College LiveText EDU Solutions 

w/United Streaming ISBN: 0971833125 

 

III.       Course Description: This course includes current trends in teaching science at the middle school 

level, science process skills, teaching techniques, state and national science standards, 

curriculum development, use of facility resources and equipment 

 

IV. Course Objectives  

Course Objectives TESS 

Linkage 

ATS 

linkage 

1. Candidates will be able to design/adapt and implement 5E lessons, 

taking into consideration state and national standards, how students 

learn science, and how to locate reliable teacher resources from the 

Internet. 

1a, 1b, 1c, 

1d, 1e , 1f 

4a, 4c, 4d, 

4f, 7a, 8a, 

8d, 8e, 8h 

2. Candidates will know practices and equipment for safe science 

investigations. 

2e  

3. Candidates will be able to design or adapt formative and 

summative assessments to help guide their instruction and to evaluate 

student learning. 

1f 6a, 6b, 6e, 

8i 

4. Candidates will demonstrate consideration of student interests, 

experiences, strengths, and needs of individual learners when 

designing/adapting science instruction. 

1b 1b, 2b, 2c, 

7a, 8a 

5. Candidates will demonstrate professional reflection regarding 

science learning. 

4a  

6. Candidates will demonstrate understanding of learner 

misconceptions about science concepts. 

 4e 

 



V. Course Assessment and Performance Measures (linked to objectives) 

  

Course Assessment and 

Performance Measures 
ASU LTTL TESS ATS AMLE 

5E Lesson Project Diversity, 

Communication 

skills, Curriculum, 

Subject matter, 

Teaching models, 

Assessment, 

Reflective teaching 

1a, 1b, 1c, 

1d, 1e, 1f, 4a 

1b, 2b, 2c, 

4a, 4c, 4d, 

4f, 6a, 6b, 

6e, 7a, 8a, 

8d, 8e, 8h, 8i 

A.1.b, A.1.c, 

B.2.b, B.2.c, 

B.3.b, C.4.a, 

C.4.b,  

Safe Science Learning 

Environments 

 2e   

Reflections of 

Professional Articles 

Curriculum, 

Subject matter, 

Reflective teaching 

4a 4f C.4.a 

Reflection of Personal 

Student Experiences 

Reflective teaching 4a   

 

Reflection of Personal Student Experiences with Science Learning: Candidates will reflect on 

their science learning experiences in K-12, including which teaching models best promoted their 

learning, and the most memorable occasions and why these occasions stood out to them. 

Candidates will describe the kind of learning experiences and environments they would like to 

provide to their own students.  

 

Safe Science Learning Environments: Candidates will identify key safety practices and 

equipment that are critical for providing safe environments for students’ science investigations. 

 

Reflections of Professional Articles in Practitioner Journals: Candidates will read articles from 

practitioner journals analyze the content for alignment and support of the 5E lesson model and 

other dimensions of successful science teaching. 

 

5E Lesson Project: Candidates will adapt an existing lesson from a professional source (e.g., 

Project WILD, Project WET, Project Learning Tree, Project Aquatic Wild, GEMS, AIMS) so that 

it is a 5E model, inquiry-based, and aligned with current state and national standards. Candidates 

will include formative and summative assessments, internet sites that support lesson content, and 

explanations regarding how the lessons meet the science learning needs of students under-

represented in science fields or have special learning needs. One of the lessons will engage 

students in reading and analyzing science and technical informational texts, and writing opinion 

pieces and arguments focused on the science discussed in the texts. Candidates will teach a part 

of the 5E lesson project in their field placements, and present their project to their peers during 

class. Candidates will reflect on their 5E Lesson Project and the enactment of the lessons during 

their field experience. 

 

VI. Course Outline  

Week 1:  Identifying students’ misconceptions, the nature of science, discrepant events History of 

science education, trends in science education, national and state science standards (Arkansas Science 

Frameworks or Next Generation Science Standards (NGSS), if approved in Arkansas).  Best practices in 

science teaching, levels of inquiry, modeling, lab safety, use of cooperative learning groups.  Formative 

and summative assessment in middle school science 

 



Week 2: Science curricula, Internet resources, AIMS, GEMS, SEPUP, FOSS, visit to ASU STEM 

Education Centers’ Teacher Access Center (resources for science teaching). Labs and demonstrations, 

science fairs and fieldtrips. Hands-on science activities 

Week 3: Implementing the Common Core State Standards for Mathematics and Engish Language Arts 

(CCSS) as they support NGSS or the Arkansas Science Frameworks 

Week 4: Formative and summative assessment in the science classroom, use of released items for 

testing.  

Week 5: Using technology in the science classroom (e.g., probes, sensors). Peer Teaching 

  

VII.      Special Considerations and/or features of the Course 

Students will develop a 5E lesson that they will present during their field experience and to their 

peers during a class presentation. 

 

VIII.    Procedures to Accommodate Students with Disabilities 

“Students who require academic adjustments in the classroom or by way of the web due to a 

disability must first register with ASU Disability Services. Following registration and within the 

first two weeks of class, please contact me to discuss appropriate academic accommodations, 

technology requirements, software and hardware specifics and requirements. Appropriate 

arrangements can be made to ensure equal access to this course.” (Disability Services website.) 

 

IX. Diversity  - Candidates will learn how to plan and facilitate science learning experiences that are 

inclusive of students’ learning strengths, interests, and needs, and engage all students so they 

have opportunities to reach their highest potentials. 

 

X. References 

Ansberry, K., & Morgan, E. (2007). More picture-perfect science lessons: Using children’s 

books to guide inquiry, K-4. Arlington, VA: NSTA Press. 

Ansberry, K., & Morgan, E. (2010). Picture-perfect science lessons, expanded 2nd edition: 

Using children's books to guide inquiry, 3-6. Arlington, VA: NSTA Press. 

Atkin, J. M., & Coffey, J. E. (Ed.). (2003). Everyday assessment in the science classroom. 

Arlington, VA: NSTA Press. 

Bobrowsky, M., Korhonen, M., & Kohtamaki, J. (2014). Using physical science gadgets and 

gizmos, grades 3-5: Phenomenon-based learning. Arlington, VA: NSTA Press. 
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Arlington, VA: NSTA Press. 

Fulwiler, B. R. (2011). Writing in science in action. Portsmouth, NH: Heinemann. 

Fulton, L., & Campbell, B. (2014).  Science notebooks, second edition: Writing about inquiry. 

Portsmouth, NH: Heinemann. 

Hammerman, E. (2005). Eight essentials of inquiry-based science, K-8. Thousand Oaks, CA: 

Corwin. 



Hammerman, E., & Gregory, G. H. (2008). Differentiated instructional strategies for science, 

grades K-8. Thousand Oaks, CA: Corwin Press. 

Harrison, A. G., & Coll, R. K. (2008). Using analogies in middle and secondary science 

classrooms. Thousand Oaks, CA: Corwin. 

International Reading Association (Ed.). (2004). Crossing borders in literacy and science 

instruction: Perspectives on theory and practice. Arlington, VA: NSTA Press. 

Keeley, P. (2008). Science formative assessment. Thousand Oaks, CA: Corwin. 

Keeley, P. (2011). Uncovering student ideas in life science, volume 1: 25 new formative 

assessment probes. Arlington, VA: NSTA Press. 

Keeley, P. (2014). Science formative assessment, volume 2: 50 more strategies for linking 

assessment, instruction, and learning. Thousand Oaks, CA: Corwin. 

Keeley, P., & Tugel, J. (2009). Uncovering student ideas in science, volume 4: 25 new formative 

assessment probes. Thousand Oaks, CA: Corwin. 
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science teaching. Arlington, VA: NSTA Press. 
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I. Course Information 

 A. Course Number and Title: MLED 5032, Methods and Materials of Social Studies 

B. Instructor(s): Dr. Mark A. McJunkin 

 

 

II. Textbook(s) Readings 

A. Primary Text: None 

B. Supplemental Text: 

Lies My Teacher Told Me. James W. Loewens. Misconceptions and omitted ideas learned 

throughout K-12 schooling are discussed. 

C. Assigned Readings: 

 Supreme Court Team Review: cell phones, protests, and Prayer. Mark Cohen,  NCSS 

Journal of Social Education,  2014. 

 Mapping Early American History: Beyond What Happened Where. Andrew J. Milson. 

NCSS Journal of Social Education  2014. 

 Ferguson is About us too: A call to explore our communities. Alexander Cuenco and 

Joseph R. Nichols, NCSS Journal  of Social Education,  2014. 

 What Constitution Days Means and Why it Matters. Kathleen Hall Jamleson, NCSS 

Journal of Social Education, 2014. 

 Re-Establishing Social Studies as a core subject. An interview with Susan Griffin. NCSS 

Journal of Social Education, 2014. 

D. Teacher Education Program Required Purchase: College LiveText EDU Solutions w/United 

Streaming ISBN: 0971833125 

 

 

III.       Course Description 

  

This course is based on the National Council for the Social Studies standards. The knowledge base incorporates 

teaching methodology and teaching tools, including lesson planning, skills development, assessment, multiple 

intelligences, determining one’s personal philosophy of education, and utilizing information technology. 

 

IV. Course Objectives  

 

Course Objectives TESS Linkage ATS linkage 

Demonstrating Knowledge of content and Pedagogy D1-1a S4-4b,4c,4e,4f,4g,4h 

4j,4k,4m,4o,4p,4r 

Setting Instructional Outcomes D1-1c S7 

7b,7f, 

Demonstrating Knowledge of Resources D1-1d S7 

7k.7h 

Designing Coherent Instruction D1-1e S5- 

5a,5b,5c,5d,5g,5h,5j,5k,5l, 

5m,5o,5p,5q,5s. 

S8 

8a,8e,8f,8g,8h,8i,8i,8o, 

Establishing a Culture for Learning D2-2b  

Communicating with Students D3-3a  

Using questions and discussion techniques D3-3b  

Engaging Students in Learning D3-3c S7 

7a, 



Reflecting on Teaching D4-4a S7 

71 

S9 

9g, 

Growing and Developing Professionally D4-4e S9 

9a,9e,9i,9i,9m, 

Showing Professionalism D4-4f  

 

 

V. Course Assessment and Performance Measures (linked to objectives) 

  

Course Assessment and Performance 

Measures 

ASU LTTL TESS ATS AMLE 

Students will read articles from NCSS 

journal articles  and have class discussions 

and critique these articles. Graded with 

rubric. 

Communication 

skills, subject 

matter. 

D1-1a 

D3-3a 

S4-4b,4e, S2-a,b,c, 

Each student will create a Middle Level 

social studies lesson plan and use 

technology as part of the lesson. Graded 

with rubric. 

Assessment, 

reflective 

teaching,teaching 

models, 

curriculum, 

subject matter. 

D1-

1a,1c,1d,1e 

1f, 

D2-2c, 

D3-3a3b 

S4-

4b,4c,4f,4g,4k,4m, 

S5-5e,5j 

S6-6a,6b,6e,6g,6j 

6k 

S7-

7a,7b,7d,7g,7h, 

8a,8d,8e,8g,8h,8i, 

8l,8m,8n,8o, 

S2-a,b 

S4-a,b,c 

Each student will teach to the class  a 

lesson from the plan they have created .   

Teaching 

models, subject 

matter, 

communication 

skills, 

assessment. 

D1-

1a,1c,1d,1e, 

1f 

D2-2c 

D3-3a,3b 

D3-4a 

S4-

4b,4c,4f,4g,4k,4m, 

S5-5b,5c,5e,5j 

S7-

7a,7b,7d,7g,7h, 

8a,8d,8e,8g,8h,8i, 

8l,8m,8n,8o, 

S2-a,b 

S4-a,b,c 

Students will have a midterm test and an 

end of semester final.   

assessment D3-3d 

D4-4a 

  

Various homework assignments which 

may include, i.e. political cartoons, 

historical narrative etc…graded with  a 

rubric. 

Subject matter D1-1a,1e S4-4b,4c,4e,4o 

S5-5a,5b,5c,5d, 

5e,5g,5j,5m,5p, 

 

 

S2-a 

S4-a,b 

 

 

VI. Course Outline  

 

Week 1: Why Do We Teach Social Studies? 

This introductory session addresses two fundamental questions, “Why do we teach social studies?” and “How can 

we bring social studies concepts to life for students?” “What is the knowledge base of social studies?” Because 

teaching social studies entails creating effective citizens, teachers need strategies to help students understand its 

relevance in their lives. 

Week 2: NCSS Standards 6-8 

Lessons from grade 6–8 classrooms illustrate how the National Council of Social Studies (NCSS) curriculum 

standards and 10 themes of social studies can be integrated into the middle school curriculum. Middle school 

teachers explore a number of expectations and outcomes in their lessons and build on the fundamentals 

established in the elementary grades. Themes of civics, political science, and history begin to take on more 

meaning as the content in these lessons connects to students’ lives. Primary Sources 



Examining primary sources and artifacts from the past gives students the chance not only to study history but to 

become historians and anthropologists themselves. 

Week 3: Planning for Social Studies Learning 

How to Develop a Unit: The Design 

Teaching and Learning Strategies 

Students Perceptions of Social Studies 

Variety in Teaching 

Week 4: Social Studies and Curriculum Integration 

Population Connection.  

Teaching Values, Character Education, and Moral Development. 

Making and Interpreting Maps (maps and globes) 

Social Studies and Literacy 

Social studies and Current Events 

Week 5: Applications 

Presenting lessons and promoting higher order thinking through questioning. Peer lesson 

 

VII.      Special Considerations and/or features of the Course 

  

 Students enrolling in this course must be admitted to the teacher education program. 

 Students are required to submit all papers typed or word-processed, double-spaced. 

 Written assignments should not be copies from papers of other students, from the models used by the 

instructor, or from published material.  According to the Student Handbook, cheating and plagiarism may 

result in a student being asked to leave the academic community.  Please document sources used for lesson 

plans, including Internet sites. 

 

The aforementioned requirements, assignments, policies, etc. are subject to change. Student’s experiences and 

needs will be considered when modifying the course syllabus.  If you need course adoptions or accommodations 

because of a disability, if you have emergency information to share, or if you need special arrangements in case 

the building must be evacuated, please make an appointment to see. 

 

 

 

VIII.    Procedures to Accommodate Students with Disabilities 

 

“Students who require academic adjustments in the classroom or by way of the web due to a disability must first 

register with ASU Disability Services. Following registration and within the first two weeks of class, please 

contact me to discuss appropriate academic accommodations, technology requirements, software and hardware 

specifics and requirements. Appropriate arrangements can be made to ensure equal access to this course..” 

(Disability Services website.) 

 

IX. Diversity   

 

 Political Cartoons 

 Japanese Internment video/activities 

 Teaching with documents –  

1. Civil war – reconstruction 

2. Jackie Robinson: Beyond the playing field 

3. Court documents related to Martin L. King Jr., and Memphis sanitation workers. 

4. The civil rights act and the equal employment opportunity commission. 

 Freedom Songs DVD’s/ and activities 

1. Tulsa race riots 

2. Nigra movement 

3. African Americans WW11 

4. African Americans and the depression 

---Book – Uncle Jed’s Barbershop/activity. 

5. Brown vs. Board of Education 



6. Poor peoples campaign 

7. Million man march  

 I-Civics- lessons 

1. The road to civil rights 

2. Voting rights 

3. Jim Crow 

4. Slavery: No freedom, No rights 

5. Plessy vs. Ferguson (1896) 
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I. Course Information 

 A. MLED 5042 Theories and Strategies of Middle Grades Classroom Management  

B. Instructor(s):  

 

II. Textbook(s) Readings 

A. Primary Text: Emmer, E.T. and Evertson, C. (2013) Classroom management for middle 

and high school teachers (9
th

). Pearson 

B. Supplemental Text: 

C. Assigned Readings: 

D. Teacher Education Program Required Purchase: College LiveText EDU Solutions 

w/United Streaming ISBN: 0971833125 

 

III.       Course Description 

Application of classroom management principles to middle grades (4-8) classrooms. 

 

IV. Course Objectives  

 

Course Objectives TESS Linkage ATS linkage 

Students will be able to discuss the philosophical basis and 

implementation sequence for at least one nationally recognized 

classroom management theory that provides a basis for 

classroom interaction, positive learning environments, and 

student motivation. 

2a, 2c, 2d 

3a,  

1, 2, 3, 9 

Students will develop a classroom management plan that may 

be modified based on practice and used in their own classroom 

that provides for the inclusion of student needs and 

developmental characteristics in developing a positive student 

centered learning environment. 

2a, 2c, 2d 

3a 

2, 3, 9 

Students will write a reflective essay concerning their 

observations of classroom management during the internship 

and how those observations have confirmed or changed their 

perception of effective classroom management practice. 

4a 2, 3, 9 

 

 

V. Course Assessment and Performance Measures (linked to objectives) 

  

Course Assessment and Performance Measures ASU LTTL TESS ATS AMLE 

Research Paper:  

Students will research and write a paper on one of the 

nationally recognized management theories, for example, 

the work of Canter, Ginott, Kounin, or Glasser. Papers will 

be shared in class. 

Diversity 

Communication 

Skills, 

Classroom 

Management 

2a, 

2c, 2d 

3a,  

1, 2, 

3, 9 

1a, 2b, 

3a, 3b, 

4d, 5d 

Classroom Management Plan: 

Students will develop written portions of the classroom 

management plan during class meetings on campus and 

from directed readings or lectures. Students will be ask to 

modify the plan based on their observations in the field. 

Diversity 

Communication 

Skills, 

Classroom 

Management 

2a, 

2c, 2d 

3a 

2, 3, 

9 

1a, 2b, 

3a, 3b, 

4d, 5d 



Final plans will be submitted at the end of the semester. 

Reflective Journal: 

Students will keep a reflective journal based on both 

structured observations and observations collected during 

critical classroom events, such as, a teacher’s intervention 

with a student  

Diversity 

Communication 

Skills, 

Classroom 

Management, 

Reflective 

Teaching 

4a 2, 3, 

9 

1a, 2b, 

3a, 3b, 

4d, 5d 

 

VI. Course Outline  

Week 1: Classroom Management Defined: a look at management models 

Week 2: Developing management and leadership styles 

Week 3: The essentials of a management plan 

Week 4: Management plan elements: rules, structures, routines, or positive and negative  

reinforcement. 

Week 5: Classroom Design and analysis of field placement classrooms 

Week 6: Observing the cooperating teacher’s management style while in the field 

Week 7: Complete work on draft of the classroom management plan 

Week 8: Complete reflections and observations while in the field placement 

Week 9: Complete reflections and observations while in the field placement  

Week 10: Discussion of observations and drafting of reflective essay 

Week 11: Revisiting the classroom management plan and making modifications 

Week 12: Complete reflective journal 

Week 13: Complete reflective journal 

Week 14: Discussion of observations 

  Week 15: Completion reflective essay and final revision of classroom management plan 

 

VII.      Special Considerations and/or features of the Course 

A. Students enrolling in this course must be admitted to the teacher education program. 

B. The student is responsible for all assigned reading, including power-point presentations, 

handouts and journal articles. The course outline indicates the topics that will be 

discusses. 

C. Due to the nature of this course, cell phones need to be turned off and put away! If your 

cell phone rings in class or it is out in the open, it will be confiscated until the end of the 

period. If this happens continually, your grade will be affected. 

D. Written assignments should not be copies from papers of others students, from the 

models used by the instructor, or from published materials. According to the Student 

Handbook, cheating and plagiarism may result in a student being asked to leave the 

academic community. Please document sources used for lesson plans, including Internet 

Sites. 

E. Daily work (including quizzes) will not be made up. Exams will be made up at the 

discretion of the instructor and will be essay. Students will be responsible for what 

occurred in class when they are absent. Please make an appointment with me, or obtain 

information from a classmate. I cannot do it during class. 

F. Students should use appropriate technology when completing projects. 

G. The aforementioned requirements, assignments, policies, etc. are subject to change. 

Students’ experiences and needs will be considered when modifying the course syllabus. 

H. In this class, students will be rated using the Professional Behavior Feedback form. This 

rating form provides feedback to students regarding their compliance with the 

Department of Teacher Education’s Professional Behavior Plan. 

 

 



VIII.    Procedures to Accommodate Students with Disabilities 

“Students who require academic adjustments in the classroom or by way of the web due to a 

disability must first register with ASU Disability Services. Following registration and within the 

first two weeks of class, please contact me to discuss appropriate academic accommodations, 

technology requirements, software and hardware specifics and requirements. Appropriate 

arrangements can be made to ensure equal access to this course..” (Disability Services website.) 

 

IX. Diversity 

In this class, students will have opportunities to draw effectively on their own experiences and 

cultures when developing class activities. With the Instructor serving as a model in the 

classroom, all students will learn to: 

A.      Create a climate that promotes fairness to all 

B.      Establish and maintain the appropriate rapport with students 

C.      Communicate challenging learning expectations to each student 

D.      Establish and maintain consistent standards of classroom behavior 

E.       Make the physical environment as safe and conducive to learning as  

possible.  

.   
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Letter of Notification - E 
Revision of Existing Education Programs  

for New State Licensure Requirements 
(LON and ADE Program Proposal submitted to ADHE) 

 
Note:  This LON is for existing programs only.  For new programs, submit a Letter of 
Intent and ADE Program Proposal for New Licensure Programs. 

 
1.   Institution submitting request: Arkansas State University 

 
2.   Contact person/title: Ron Towery/Chair of the Department of Teacher Education 
 
3.   Phone number/e-mail address: 870-972-3059/rtowery@astate.edu 
 
4.   Proposed effective date: Fall 2015 
 
5.   Current program title: Teaching 
 
6.   CIP Code: 13.1299 
 
7.   Degree Code: 5542 
 
8.   New program title (if applicable): 
 
9.   Provide applicable information required in the ADE Program Proposal Section A and/or 

Section C: 
http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_
Prep/Template_for_Program_Proposals_010314.pdf 

 
 Indicate new Arkansas licensure area for revised program 
 
10. Indicate if courses/program of study are approved for distance delivery by ADE. 
 
11. Provide additional program information if requested by ADE/ADHE staff. 
 
 
Chief Academic Officer:         Date: 
 
 
 
By March 1, 2014, submit LON-E and ADE Program Proposal to Cynthia Moten (Cynthia.Moten@adhe.edu) 
for program revisions effective in Fall 2014; and no later than March 1, 2015, for program revisions effective 
in Fall 2015. 

http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_Prep/Template_for_Program_Proposals_010314.pdf
http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_Prep/Template_for_Program_Proposals_010314.pdf
mailto:Cynthia.Moten@adhe.edu
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Professional Education Program Proposal 

C O V E R   S H E E T 
 

 

Institution: Arkansas State University   Date Submitted:   

Program Contact Person: Ron Towery  Position/Title: Chair of the Department of 

Teacher Education/Associate Professor 

Phone: 870-972-3059  Email: rtowery@astate.edu    

Name of program: Master of Arts in Teaching  CIP Code  13.1299  

Degree or award level (B.S., M.A.T., post-baccalaureate, etc.): MAT  

Is this program intended to prepare candidates for educator licensure?      _X_ Yes   __ No 

If yes, indicate the title and grade range of the license for which candidates will be prepared: 

Title:  Middle Childhood    Grade Range:  4-8  

Proposal is for: 

      New Educator Licensure Program (Traditional) 

 (Complete Section A) 

   X  Revision(s) to an Approved Licensure Program 

 (Complete Section C) 

 

Proposed starting date for the program:  Fall 2015  

 

Will this program be offered at more than one site? X   Yes    No 
Note: Prior approval by AHECB is required to offer programs at off-campus sites for Arkansas public institutions and 

institutions certified under Ark. Code Ann. §6-61-301. 

If yes, list the sites where the program will be offered.  ASU Mountain Home  

  ASU Beebe  

  MSCC West Memphis  
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C. Revisions to an Existing Program  

Proposals for revising existing programs should be prepared as Microsoft Word documents with each section clearly 
identified, appropriately labeled and paginated. Arkansas public universities and institutions certified under Arkansas 
Code Ann. §6-61-301 shall submit proposals to the ADHE via e-mail as attachments. Independent institutions shall 
submit proposals to the ADE via e-mail as attachments. Proposals shall include the following components: 

1. Cover sheet (Use front page of this template) 

2. Rationale for the revision(s) 

This program is being revised in order to be in compliance with Arkansas Department of Education 
licensure changes that must be implemented by fall of 2015. 

3. Institutional approval for the revision documented by a letter or memo from the chief academic 
officer acknowledging that the proposed revision has been approved by the institution’s 
appropriate authorizing entity; 

4. Program documentation 

a. Provide a new plan of study for the program indicating the proposed revisions. 

General Course Requirements 

Teacher Education Core - 9 hrs 

TE 6223 Effective Teaching with Diverse Populations 

TE 6243 Technology as a Tool for Teaching 

TE 6253 Perspectives on Professionalism in Education 

Reading Instruction Block  - 0-6 hrs 

RDNG 6013 Theories, Issues, and Methods of Reading 

RDNG 6493 Advanced Reading Methods and Interventions 

Practicum - 9 hrs 

TE 6299 MAT Internship in Teacher Education 

(Completion of all teacher education core, reading instruction block, and specialty core 
courses with no more than nine-ten hours remaining required for enrollment.) 

Middle Level Education Major-12 

MLED 6403 World of the Young Adolescent  

MLED 6423 Team, Teach, and Learn in the Middle Grades 

MLED 5042 Theories and Strategies of Middle Grade Classroom Management Classroom 
Management 

Select two of the following methods classes based on your areas of specialty 

MLED 5002 Methods and Materials of Teaching English Language Arts 

MLED 5012 Methods and Materials of Teaching Mathematics 

MLED 5022 Methods and Materials for Teaching Science 

MLED 5032 Methods and Materials for Teaching Social Studies 

Total MLED MAT 30-36 

b. Provide a new curriculum matrix that shows alignment of the program’s prescribed courses 
and experiences with the corresponding state standards/competencies for the content area 
and/or category of licensure. 

c. Provide descriptions and syllabi for all courses prescribed for the revised program of study.  

i. Syllabi for content courses should contain learning objectives linked to state 
standards/competencies for licensure. 

ii. Syllabi for professional education courses in teacher preparation programs should 
correlate learning objectives with the Arkansas Teaching Standards and the Teacher 
Excellence Support System (TESS). 

http://www.arkansased.org/divisions/human-resources-educator-effectiveness-and-licensure/educator-licensure-unit/educator-preparation/educator-competencies
http://www.arkansased.org/divisions/human-resources-educator-effectiveness-and-licensure/educator-licensure-unit/educator-preparation/educator-competencies
http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/Educator_Prep/Arkansas_Teaching_Standards_2012.pdf
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iii. Syllabi for professional education courses in administrator preparation programs 
should correlate learning objectives with the Standards for School Administrators in 
Arkansas and the Leaders Excellence and Development System (LEADS). 

d. Provide samples and scoring rubrics for any new or revised assessments that will be 
implemented for candidates in the program. 

No changes in benchmark assessments. 

5. Transition plan 

Candidates who were admitted into the Masters of Arts in Teaching Program prior to the fall 2014 
semester have until spring 2016 to graduate under the existing program.  Candidates who are 
admitted for a semester after the fall 2014 will be required to enter under the new program.  

 

 

http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/HR_EducatorEffectiveness/Beginning_Admin/Standards_for_School_Administrators_in_Arkansas_Revised01.22.13.pdf
http://www.arkansased.org/public/userfiles/HR_and_Educator_Effectiveness/HR_EducatorEffectiveness/Beginning_Admin/Standards_for_School_Administrators_in_Arkansas_Revised01.22.13.pdf


Department of Communication Disorders 

Graduate Faculty Status 

Edited October 27, 2014 

Communication Disorders faculty may be eligible for appointment to the Graduate Faculty in either of 
the following categories: Regular Member or Temporary Member. Each appointment category is 
governed by departmentally approved qualification standards, appointment policies/procedures, and 
privileges/responsibilities, which are specified below. 

A. Regular Member 
1. Qualifications – Communication Disorders faculty members may earn Regular Member 

graduate faculty status by possessing a terminal degree (which is defined by the College of 
Nursing and Health Professions as a graduate degree beyond the entry level professional 
practice credential) in Speech-Language Pathology, Communication Disorders, Audiology or 
any discipline judged by the Communication Disorders faculty to be closely related to these 
disciplines. Examples of related disciplines might include but are not limited to the 
following: reading/literacy, head/neck cancer diagnosis and treatment, human anatomy and 
physiology, physics of sound, and neural anatomy and physiology. Examples of the types of 
terminal degrees that can meet the Department’s standards for Regular Member Graduate 
status include the following: PhD, EdD, AuD (Doctorate in Audiology), SLPD (Doctorate in 
Speech-Language Pathology.  
 
Regular members of the graduate faculty must demonstrate evidence of appropriate 
scholarly activity in the discipline and continued participation in graduate education in the 
classroom and clinic within the Department of Communication Disorders.  Appropriate 
scholarly activity is operationally defined in the Department of Communication Disorders 
engaging in research that leads to 1) peer reviewed publications in scholarly journals, 2) 
books or book chapters in scholarly texts, 3) the submission of competitive grant 
applications to fund research, clinical service delivery activities, or Communication Disorders 
student financial support, 4) scholarly presentations (platform or poster format) at 
international, national, regional, or state learned forums, 5) the development and 
entrepreneurial  dissemination of electronic media/devices (such as apps) that benefit 
professional healthcare service providers, patients, or family members of patients, and 6) 
serving as chair of thesis or dissertation committees. Any combination of four 
accomplishments from the above listed scholarly activities in a six year period is deemed 
sufficient for regular graduate faculty status in the Department of Communication 
Disorders. 
 
In exceptional cases, CD faculty members without terminal degrees who possess a graduate 
degree and appropriate state licensure and national certification (i.e., Certificate of Clinical 
Competence issued by the American Speech-Language-Hearing Association) may earn 
Regular Member status based on specialized training within areas of service delivery related 
to the discipline, OR unique research experiences within the discipline, OR unique 
experiences in patient care.  
 



2. Appointment Policies/Procedures – the application for Regular Member status must include 
evidence of professional activity related to graduate education such as research and 
accepted methods of dissemination of research (i.e., peer reviewed or invited publications, 
presentations, poster sessions, etc.), membership to professional organizations, service to 
professional organizations,  and quality teaching (both didactic and clinical supervision).  

The faculty member’s application for appointment is submitted to the Communication 
Disorders Department Chair and is reviewed by graduate faculty members within the 
Department. If the application is supported by the graduate faculty and the Department 
Chair, a letter of recommendation from the Department Chair is forwarded with the 
application to the Dean of the Graduate School for Graduate Council approval. 

3. Privileges/Responsibilities - A Regular Member may teach graduate courses (both didactic 
and clinical supervision), evaluate graduate student performance on comprehensive final 
examinations, serve on thesis and dissertation committees, chair thesis and dissertation 
committees, advise graduate students in Communication Disorders, and serve on the 
Graduate Council. 
 

B. Temporary Member 
1. Qualifications – CD faculty members may earn Temporary Member graduate faculty status 

by 1)possessing a Master’s Degree in Speech-Language Pathology, Communication 
Disorders, Audiology or any discipline judged by the Communication Disorders faculty to be 
closely related to these disciplines, AND by 2) possessing a Certificate if Clinical Competence 
issued by the American Speech, Language, Hearing Association, and an Audiology or Speech-
Language Pathology License to Practice in Arkansas, AND by 3)possessing a minimum of 
three years of professional experience as a service provider to persons with communication 
disorders and their families. These degrees, licenses, certifications, and years of experience   
would be considered adequate documentation of knowledge and skills within the discipline 
to be considered for Temporary Member graduate faculty status. 
 

2. Appointment Policies/Procedures – The faculty member initiates a request for Temporary 
Member status by completing an application, which is submitted to the Department Chair. 
The Department Chair then attaches a letter of support that specifies the applicant’s 
qualifications necessary to meet the demands of 1) teaching graduate courses in the 
discipline, 2) supervising graduate practicum experiences, or 3) serving on graduate level 
committees including curriculum committees, thesis committees, and accreditation 
committees. If the appointment is approved by the Graduate Council, the term of the 
appointment will be specified and shall not be less than one calendar year. These faculty 
members may reapply when the appointment expires. 

 
3. Privileges/Responsibilities – The Temporary Member may 1) teach graduate courses (both 

didactic and clinical) in Communication Disorders as specified on the approved application, 
2) serve on CD graduate student thesis committees, and 3) serve as a graduate student 
advisor in Communication Disorders. 
 




