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ASSESSMENT 1, LICENSURE:  Praxis II 

[This section was revised only to show “when the test is taken,” marked in blue below.  In addition, the test-date information has been added to the Program of Study (submitted in this rejoinder), the ASU English BSE Check Sheet, and the ASU Undergraduate Bulletin.]


1.   Brief description of the assessment and its use in the program: 


Brief history of the assessment:  Successful completion of our English BSE degree program requires that the candidate take the “English Language, Literature, and Composition” battery of Praxis II exams, even though graduation does not require a passing score.  However, initial teacher licensure from the Arkansas Department of Education does require a prospective English teacher to pass. The following are the Praxis II tests, code numbers, and minimum passing scores:


· Content Knowledge (#10041), minimum score:
159


· Essays (#20042), minimum score:

150


· Pedagogy (#30043), minimum score: 

145


When the test is taken:  Praxis II usually is taken during the semester of the internship.  However, students may elect to take the exams before or after internship. Completion of the battery of tests is an exit requirement for graduation from the program.


Description of Content Knowledge test (quoted from ETS):  The Content Knowledge test is designed to assess whether an examinee has the broad base of knowledge and competencies necessary to be licensed as a beginning teacher of English in a secondary school.  The 120 multiple-choice questions are based on the material typically covered in a bachelor’s degree program in English and English education.  The test covers literature, the English language, and composition and rhetoric.


Description of the Essays test (quoted from ETS):  The Essays test is designed for those who plan to teach English at the secondary level. The test addresses two key elements in the study of literature: the ability to analyze literary texts and the ability to understand and articulate arguments about key issues in the study of English. The test consists of four essay questions, which are weighted equally. Two questions ask examinees to interpret literary selections from English, American, or world literature of any period. The first question always focuses on a work of poetry, while the second always features a work of prose. The third question asks examinees to evaluate the argument and rhetorical features of a passage that addresses an issue in the study of English. The fourth question asks examinees to take and defend a position on an issue in the study of English, using references to works of literature to support that position. The questions asking examinees to discuss issues in the study of English may deal with such matters as the nature of literary interpretation, the value of studying literature, the qualities that define the discipline of literary study, the kinds of literary works we choose to read and teach and why we make those choices, and so on.


Description of Pedagogy test (quoted from ETS):  The Pedagogy test assesses how well examinees can perform two tasks that are required of a teacher of English: teaching literature and responding to student writing. 


· The first question, “Teaching Literature,” presents a list of literary works commonly taught at the secondary level and asks examinees to choose one work from the list as the basis for their response to the three-part question. First, examinees are asked to identify two appropriate learning objectives that are central to teaching the work so that students can understand and appreciate the central literary features of the work. Second, examinees are asked to identify two obstacles to understanding that students might experience when encountering the work. Third, examinees are asked to describe two instructional activities that they would use to achieve learning objectives or overcome obstacles to understanding. 


· The second question, “Responding to Student Writing,” requires examinees to read an authentic piece of student writing and then assess the strengths and weaknesses of the writing, identify errors in the conventions of standard written English, and create a follow-up assignment that addresses the strengths or weaknesses of the student's writing. Responses that focus on too general a strategy (e.g., "proofread your work"), identify only minor problems, or merely rewrite portions of the essay for the student would not meet the demands of the task. 


EXAMPLES OF SCORING GUIDES


for Content Knowledge, Essays, and Pedagogy: 


Content Knowledge:  No scoring guide is offered by ETS.

Essays:  Interpreting Literature


This scoring guide is used to evaluate responses to the poetry and prose questions. 


The score range is 0 to 3. 


3    

Analyzes literary elements in the selection fully and accurately   

Shows a sound understanding of the selection 


Supports points with appropriate examples from the selection and explains how the examples support those points 

Is coherent and demonstrates control of language, including diction and syntax 


Demonstrates facility with the conventions of standard written English 


2   

Analyzes literary elements in the selection with overall accuracy but may overlook or misinterpret some elements 


Demonstrates understanding of the selection but may contain misreadings of some elements 


Supports points with appropriate examples from the selection but may fail to fully explain how the examples support those points 


Is coherent and demonstrates control of language, including diction and syntax 


Displays control of the conventions of standard written English but may have some flaws 


1  

The response demonstrates some ability to engage with the text but is flawed in one or more of the following ways: 


Incorrectly identifies literary elements in the selection or provides a superficial analysis of those elements 

Insufficiently or inaccurately paraphrases or summarizes the selection

Fails to support points with appropriate examples from the selection 


Lacks coherence or has serious problems with the control of language, including diction and syntax 

Contains serious and persistent writing errors 

0  

A zero is given for blank papers, off‑topic responses, responses containing severely inaccurate observations, or responses that merely rephrase the question. 


Pedagogy: Teaching Literature and Responding to Student Writing

  “Teaching Literature” General Scoring Guide:


The question consists of three parts. The score range is 0 to 6. Points are as follows: 


Part I 


2 points: 1 point for each appropriate learning objective central to teaching the work of literature. Each learning objective must be specific to the work chosen and appropriate for the grade level. 


Part II 


2 points: 1 point for each appropriate obstacle to understanding, including the explanation for why the obstacle is likely. Each obstacle must be specific to the work chosen and appropriate for the grade level. 


Part III 


2 points: 1 point for the discussion of each appropriate instructional activity designed to help students achieve learning objectives or overcome obstacles to understanding.  Each instructional activity must be specific to the work chosen and appropriate for the grade level. If the response contains a significant number of errors in the conventions of standard written English, one point will subtracted from the total points earned for the question. 



Responses on a literary work other than one chosen from the list provided in the question will receive a score of 0. 


“Responding to Student Writing” General Scoring Guide 


The question consists of four parts. The score range is 0 to 6. 


Part I: 1 point: 1 point for the identification of one significant strength and      explanation of how it contributes to the paper's effectiveness 


Part II: 1 point: 1 point for the identification of one significant weakness and      explanation of how it interferes with the paper's effectiveness 


Part III:  2 points: 1 point for the correct identification of each of the two specific errors 


Part IV:  2 points: 2 points for the discussion of the follow-up assignment that is connected to the strengths or weaknesses of the student's paper and that contributes to the development of the student as a writer 


If the response contains a number of significant errors in the conventions of standard written English, one point will be subtracted from the total points earned for the question. 


Explanation of how faculty are trained in its use:  The two English Education advisors have been self-educated and also have been regularly updated by the Department of Teacher Education Programs.  The Director of English Education specialized in assessment and has enhanced the Praxis II preparation in key English courses such as Literature for Adolescents, Methods and Materials, Comparative Modern Grammars, and Theory in the Teaching of Composition.  In 2002 when Essays scores were lower than desirable, a new policy was enacted to ensure that explication would be taught in ENG 2103 Introduction to Poetry and Drama and ENG 2113 Introduction to Fiction.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Praxis II requirements are publicized to the candidates in many ways:  Undergraduate Bulletin, English advisory sessions and informative flyers distributed at the meetings, bulletin board postings, and emails.  In addition, when candidates take their oral interview for admission into the program, they sign a form titled “Clarification of Teacher Education Admission/Retention Standards” that states clearly the Praxis II policy.  The advisory “Graduation Check Sheet” includes displays the minimum scores.


The provisions for re-takes:  Candidates can re-take the exam as often as they wish.  For graduation, they need only to take the tests and do not need to pass them.  


How the faculty have determined the validity and reliability of the assessment:  The Arkansas Department of Education has mandated the test and has set the passing scores; there is no serious discussion are alternative testing.  The English Education faculty deal with reality of the test by preparing the candidates as best they can.


2.   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  The battery of Praxis II exams align with NCTE Standards imperfectly, lacking both breadth and depth to reliably measure the content knowledge and skills needed by teachers.  For example, while traditional grammar and editing skills are addressed, other areas such as spelling, punctuation, and oral language are not adequately covered. However, the battery of three exams do complement each other: while Content Knowledge doesn’t measure the ability to plan or to write, Pedagogy does involve some planning and Essays involves the act of writing an organized, elaborated essay.  Chart 1.a (below) indicates how the three Praxis II tests (and their category sub-scores) align with “Candidate Knowledge” NCTE Standard 3 descriptors and sub-descriptors. 


Chart 1.a: Praxis II Alignment with NCTE Standards


		Content Knowledge (test #10041)

		Alignment with NCTE Standards



		Reading and Understanding Text

		3.2.1   3.5.1-4   3.6.1-3



		Language and Linguistics

		3.1.4-7   3.7.1-2



		Composition and Rhetoric

		3.4.1-2   3.7.1



		Essays (test # 20042)

		



		Interpreting Literature: Poetry

		3.1.2,7   3.2.4-5   3.3.1-3    3.5.1-4



		Interpreting Literature: Prose

		3.1.2,7   3.2.4-5   3.3.1-3    3.5.1-4



		Issues in English: Understanding Lit. Issues

		3.1   3.5   3.6



		Issues in English: Literary Issues and Texts

		3.1   3.5   3.6



		Pedagogy (test #30043)

		



		Teaching Literature

		3.1.1-7   3.2.1-5   3.3.1-3   3.5.1-4



		Responding to Student Writing

		3.1.1-7   3.2.1-5   3.4.1-2





3.  Summary of the data:    


Chart 1.b (below) shows 2005-2008 data from the Praxis II “English Language, Literature, and Composition” battery of tests: Content Knowledge, Essays, and Pedagogy.  Category sub-scores for the candidates were not available.  The data show a high rate of passing scores that range from 80% to 100%.


Chart 1.b:  Praxis II Data 2005-2008

Praxis II Data for 2005-2006


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		12/12

		11/12

		11/12



		Number of Failures

		0

		1

		1



		Average Score 

		171.0

		156.3

		157.5



		Range of Scores

		160-186

		145-175

		140-180



		% Passing

		100%

		92%

		92%





Praxis II Data for 2006-2007


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		12/12

		12/12

		11/12



		Number of Failures 

		0

		1

		2



		Average Score

		176.7

		156.1

		150.7



		Range of Scores

		164-190

		145-175

		130--160



		% Passing

		100%

		100%

		92%





Praxis II Data for 2007-2008


		Praxis II Test

		Content Knowledge

		Essays

		Pedagogy



		Passing /# Candidates

		9/10

		8/10

		8/10



		Number of Failures 

		1

		1

		2



		Average Score

		176.0

		155.0

		152.0



		Range of Scores

		147-196

		135-160

		130-175



		% Passing

		90%

		90%

		80%





4.  Interpretation of how that data provide evidence for meeting standards:


Despite their weak alignment with NCTE Standards, the Praxis II data reveal the following: 


· The candidates possess “Declarative knowledge” in areas covered by the Content Knowledge test, Standards 3.1.1-7 and 3.5.1-4.


· Candidates show ability to “write on demand” in the Essays test.  The Essays test also indicates the interpretive ability of the candidates, Standards 3.3-1-3.  In addition, the test reveals something about the how well candidates can argue an issue related to our profession, Standard 3.5.4.


· The candidates show ability to plan a literature lesson (Standards 3.3.1-3) and to respond perceptively and constructively to student writing (Standards 3.4.1-2), as measured in the Pedagogy exam.


The data show some program-level weakness in preparing students for the Pedagogy exam, particularly Standards 3.4 and 3.5.  The ASU English Education Committee is working on improving this area of instruction in courses such as Literature for Adolescents, Theory in the Teaching of Composition, and Methods and Materials.  These changes are addressed in this report in Section V, “Use of Assessment Results to Improve Candidate and Program Performance.”  Most candidates pass the Praxis II, and most of those who didn’t pass will eventually re-take the test and succeed.


NCATE ASSESSMENT 1 Rejoinder September 15.doc


[This Assessment has been revised in many ways:  new distribution charts, disaggregated data, stronger rationale for courses, precise alignments, clear grading scale/rubric.]


ASSESSMENT 2, CONTENT KNOWLEDGE:  Course Grades


Part 1.  Brief description of the assessment and its use in the program:  


· Brief history of the assessment’s development: Course grades are traditional and at ASU have always been used as a measure of a candidate’s qualifications.  For our program, the minimum acceptable levels have changed some: in 2005, the English Education Program elevated the minimum acceptable GPA in the content area from 2.5 to 3.0.  Prior to each semester of enrollment, each advisee/candidate is required to meet with a BSE advisor to check courses and grades, using the BSE Check Sheet as an instrument (see Check Sheet in the Program of Study section of this report). 

· How faculty are trained in its use:  The English faculty at large are informed of grading policy through the Undergraduate Bulletin; no formal training has taken place in the last three years.  The two English faculty are responsible for advising our candidate, and they consult each other on grading scales.


· How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Grade requirements are publicized to the candidates in many ways:  Undergraduate Bulletin, English advisory sessions and informative flyers distributed at the meetings, bulletin board postings, and emails.  In addition, when candidates take their oral interview for admission into the program, they sign a form titled “Clarification of Teacher Education Admission/Retention Standards” that states clearly the GPA policy.


· The provisions for re-takes:  Candidates can re-take any English course and then count the higher grade as one of their required courses; however, re-takes of this nature will not erase the effect of the lower grade on the overall GPA.  ASU allows any student to re-take up to 18 hours of D or F grades and replace them with a C or better: this method of re-taking can erase the effect of the lower grade on the GPA.


· How the faculty determine the reliability of the assessment:  Faculty accept the grading system with little reservation.  In the English Education program we can observe a positive correlation between English grades and the Praxis II Content Knowledge test.  The correlation between grades and pedagogical skill, however, seems weaker.  

· Rationale for how these courses align with specific standards, analysis of grade data:  Below is a list of required courses, brief descriptions, and a rationale for their alignment:

ENG 2003: Intro to World Literature I: Introduction to the analysis and interpretation of literary works from several historical periods ranging from early civilizations through the Renaissance.  Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  It is not only non-Western, but also a survey that spans cultures, genres, color, and gender. Evaluation:  Short-answer and essay exams over materials covered in class (70%) and reading quizzes (30%).


ENG 2013, Intro to World Literature II:  Introduction to the analysis and interpretation of literary works from several historical periods ranging from the Renaissance to the present.  Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  Evaluation:  Short answer and essay exams over materials covered in class and reading quizzes over works covered in class (70%) and reading quizzes (30%).


ENG 2103, Introduction to Poetry and Drama: Poetry and drama with emphasis on analytic reading and writing skills.  Survey covers many genres, cultures, kinds of authors, aligning with 3.5.1. Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  Evaluation:  Explications and short essays (80%) and reading quizzes (20%).


ENG 2113, Introduction to Fiction:  Short fiction and the novel with an emphasis on analytic reading and writing skills. Survey covers many genres, cultures, kinds of authors.  Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  Evaluation: Explications and short essays (80%) and reading quizzes (20%).


ENG 3003,   Advanced Composition: Emphasis on the development of structure and style in the literary essay and on research skills.  Teaches writing strategies and genres useful to candidates, so aligns with 3.4.1, 3.4.2, 3.4.3.  Evaluation:  Paragraphs and short essays for varied rhetorical contexts (90%) and quizzes over mechanics and proofreading (10%).


ENGL 3233,   Shakespeare:  Introduction to the works of Shakespeare. Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  

ENG 3243, British Drama to 1800:  Drama in the Middle Ages, Renaissance, Restoration, and Neoclassical periods, including at least three Shakespeare plays.  Provides candidate with a sense of literary history, genres, and authors: like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  Evaluation:  Essay tests (80%) and reading quizzes (20%).


ENG 3583, Literature for Adolescents: Fiction, poetry, and drama which meet the needs of upper elementary, middle school, and high school students. Covers YA literature in varied genres by diverse authors; grounded in literary/critical theory, aligning strongly with Standard 3.5.  Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.  Evaluation:  microteaching lesson 15%, quizzes over text 15%, literary terms quiz 10%, mid-term exam over text 15%, Sparks literary review 10%, term project (Lesson Plan Portfolio) 20%, final exam over methods text 15%.

ENG 4043, Theory in the Teaching of Composition:  An introduction to teaching composition based on current research and theory with special emphasis on practical applications in the secondary school classroom.  Helps candidates learn to teach writing; very integrated with language arts and very grounded in theory.  Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.  Evaluation:  Microteaching lesson 10%, Writer's journal 5%, Term project 10%, Anthology contributions 10%, Writer’s Portfolio 15%, Exam over text (midterm) 15%, Exam over text (final) 15%, Sparks literary review 10%, Quizzes (over reading material) 10%.


ENG 4053, The English Language:  Historical, structural, and linguistic development of the English language, emphasizing sound change and analysis of spoken and written English.  Grounds the candidates in the origins and roots of the language. Aligned with language standards: 3.1 (3.1.3, 3.1.4, 3.1.6) 3.2 (3.2.1, 3.2.4) 3.3.2. 


 Evaluation:  Two essays exploring linguistic issues (70%) and quizzes and short activities (30%).


ENG 4063,   Comparative Modern Grammars. Major grammatical systems,   traditional, structural, and transformational.  Provides candidates with important language skills and knowledge.  Aligned with language standards: 3.1 (3.1.3, 3.1.4, 3.1.6) 3.2 (3.2.1, 3.2.4) 3.3.2.  Short grammar assignments 40%, quizzes 40%, research paper 20%. 


ENG 4083, Introduction to Linguistics:  Phonetics, phonemics, morphology, syntax, and semantics.  Provides candidates with valuable language skills and knowledge.  Aligned with language standards: 3.1 (3.1.3, 3.1.4, 3.1.6) 3.2 (3.2.1, 3.2.4) 3.3.2. Evaluation:  Two essays exploring linguistic issues (70%) and quizzes and short activities (30%).


ENG ----,  2 American literature electives. Two English courses focused on American literature.  Must be junior or senior level courses.  Provides candidate with a sense of literary history, genres, and authors. Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.   [Data for electives are not included in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]


ENG ----,   1 British literature elective. English course focused on British literature.  Must be a junior or senior level course.  Provides candidate with a sense of literary history, genres, and authors. Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.    [Data for elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]


Evaluation:   typically, short essays 50%, long essay 25%, quizzes 25%.


ENG ----, 2 English free-electives. Any junior or senior level English courses.  [Data for this elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]


EDEN 4553, Methods and Materials for Teaching English in the Secondary Schools:  The study of models of teaching and instruction and of assumptions underlying current teaching-learning practices for English in the secondary schools.  Opportunities to develop skills and strategies for teaching language, literature, and composition to culturally diverse students.  Helps candidates put all their English skills and knowledge into a pedagogical and theoretical framework. Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.  Candidates develop and present microteaching lessons and in-class presentation that are oral and visual in nature. Evaluation:   Chapter quizzes & misc. 5%, Microteaching 20%, textbook exams and weekly quizzes 35%, Literary terms quiz 5%, Anthology 5%, Teacher Research project 5%, Professionalism 5%, Three-week unit 15%, Comprehensive Portfolio 5%.


ENG ----,   1 multicultural course from the menu below.  

· ENG 3633, Native American Verbal Art:  Examination of oral literature of the indigenous peoples of North America and of contemporary literature written by American Indians. 


· ENG 3643, African-American Folklore:  A study of African-American culture through New World black traditions, including oral narratives and folksongs.


· ENG 4363, African-American Literature:  Survey of African-American literature from its beginnings to the present.


· ENG 4383 Minority Lit:  Selected works of American minority writers from such groups as Blacks, Native Americans, or Chicanos.


· ENG 4473 Women Writers:  A study of literature written by women.


Our candidates are required to take at least one multicultural courses listed to the left.  ENG 3633 is a folklore course focused on Native American oral culture; ENG 3643 is a folklore course focused on African-American oral culture; ENG 4383 is a survey of African-American literature; ENG 4383 is a survey of a literature from a broad spectrum of minorities; ENG 4473 is a survey of literature by women writers.  These align well with 3.5.1. Like most of the literature courses, this course is aligned with NCTE’s 3.5 standards and includes elements of writing aligned with 3.2, particularly 3.2.2.  (See Program of Studies for more information.) Provides candidate with a sense of literary history, genres, and authors. Evaluation:   typically, short essays 50%, long essay 25%, quizzes 25%.

Part 2.   Alignment of assessment with the specific SPA standards:  Chart 2.a (below) shows how the courses used in the GPA calculation align with the following NCATE/NCTE standards: Course titles, prefixes, numbers, are taken from the ASU Undergraduate Bulletin.  Also included are descriptions of two General Education courses: ENG 1003 Literature of the Western World I and ENG 1013 Literature of the Western World II:  candidates take at least one of these and sometimes both; both courses align to the same NCTE Standards.


[Chart 2.a has been improved to strengthen the rationale for each course makes the linkages more precise.]


		Chart 2.a: Alignment Matrix Organized by Course



		Required Course Name and Number

		Description of Course, How the Course Meets the Cited Standards, and how it meets standards.

		NCTE Standards Met



		ENG 2003:

Intro to World Literature I




		Introduction to the analysis and interpretation of literary works from several historical periods ranging from early civilizations through the Renaissance.  Non-western literature broadens the candidates’ knowledge.  Evaluation: Short-answer and essay exams over materials covered in class (70%) and reading quizzes (30%).

		2.2,  3.1 (3.1.2, 3.1.3, 3.1.4), 3.2 (3.2.2, 3.2.3,  3.2.3, 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.2, 3.5.4) , 3.6 (3.6.1, 3.6.3), 3.7.1



		ENG 2013:


Intro to World Literature II

		Introduction to the analysis and interpretation of literary works from several historical periods ranging from the Renaissance to the present.  Non-western literature broadens the candidates’ knowledge.  Evaluation: Short answer and essay exams over materials covered in class and reading quizzes over works covered in class (70%) and reading quizzes (30%).

		2.2,  3.1 (3.1.2, 3.1.3, 3.1.4), 3.2 (3.2.2, 3.2.3,  3.2.3, 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.2, 3.5.4) , 3.6 (3.6.1, 3.6.3), 3.7.1



		ENG 2103:


Introduction to Poetry and Drama

		Poetry and drama with emphasis on analytic reading and writing skills.  Survey covers many genres, cultures, kinds of authors. Evaluation: Explications and short essays (80%) and reading quizzes (20%).

		3.5.1, 3.5.2, 3.5.3, 3.5.4, 3.5.5, 3.5.6



		ENG 2113:


Introduction to Fiction

		Short fiction and the novel with an emphasis on analytic reading and writing skills. Survey covers many genres, cultures, kinds of authors.  Evaluation: Explications and short essays (80%) and reading quizzes (20%).

		3.5.1, 3.5.2, 3.5.3, 3.5.4, 3.5.5, 3.5.6



		ENG 3003: 


Advanced Composition

		Emphasis on the development of structure and style in the literary essay and on research skills.  Teaches writing strategies and genres useful to candidates.  Evaluation: Paragraphs and short essays for varied rhetorical contexts (90%) and quizzes over mechanics and proofreading (10%).

		3.4.1, 3.4.2, 3.4.3



		ENGL 3233: 


Shakespeare


 or


ENG 3243:


British Drama to 1800

		Introduction to the works of Shakespeare.


or


Drama in the Middle Ages, Renaissance, Restoration, and Neoclassical periods, including at least three Shakespeare plays.  Provides candidate with a sense of literary history, genres, and authors. Evaluation: Essay tests (80%) and reading quizzes (20%).

		3.1 (3.1.2, 3.1.3), 3.2.2, 3.2.3) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.1, 3.5.4) 3.7.1



		ENG 3583:


Literature for Adolescents

		Fiction, poetry, and drama which meet the needs of upper elementary, middle school, and high school students. Covers YA literature in varied genres by diverse authors; grounded in literary/critical theory.  Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.”  Evaluation: microteaching lesson 15%, quizzes over text 15%, literary terms quiz 10%, mid-term exam over text 15%, Sparks literary review 10%, term project (Lesson Plan Portfolio) 20%, final exam over methods text 15%.



		3.1 (3.1.2, 3.1.3) 3.2 (3.2.1, 3.2.2, 3.2.3) 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.1.1, 3.5.1.2, 3.5.1.3, 3.5.1.4, 3.5.1.3, 3.5.1.5, 3.5.1.6) 3.6 (3.6.1, 3.6.2, 3.6.3) 3.7.1



		ENG 4053:

The English Language




		Historical, structural, and linguistic development of the English language, emphasizing sound change and analysis of spoken and written English.  Grounds the candidates in the origins and roots of the language.  Evaluation: Two essays exploring linguistic issues (70%) and quizzes and short activities (30%).

		3.1 (3.1.1, 3.1.3, 3.1.4, 3.1.7)  3.2 (3.2.1, 3.2.4) 3.3.2, 3.4.2, 3.5.1, 3.7.1



		ENG 4083:


Introduction to Linguistics

		Phonetics, phonemics, morphology, syntax, and semantics.  Provides candidates with valuable language skills and knowledge.  Evaluation: Two essays exploring linguistic issues (70%) and quizzes and short activities (30%).

		3.1 (3.1.1, 3.1.3, 3.1.4, 3.1.7)  3.2 (3.2.1, 3.2.4) 3.3.2, 3.4.2, 3.5.1, 3.7.1



		ENG 4043:


Theory in the Teaching of Composition

		An introduction to teaching composition based on current research and theory with special emphasis on practical applications in the secondary school classroom.  Helps candidates learn to teach writing; very integrated with language arts and very grounded in theory. Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.”    Evaluation: Microteaching lesson 10%, Writer's journal 5%, Term project 10%, Anthology contributions 10%, Writer’s Portfolio 15%, Exam over text (midterm) 15%, Exam over text (final) 15%, Sparks literary review 10%, Quizzes (over reading material) 10%.




		3.1 (3.1.2, 3.1.3) 3.2 (3.2.1, 3.2.2, 3.2.3) 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.4.1, 3.4.2, 3.4.3, 3.5 (3.5.1, 3.5.4), 3.6 (3.6.1, 3.6.2, 3.6.3) 3.7.1, 4.3, 4.4



		ENG 4063:  


Comparative Modern Grammars

		Major grammatical systems:  traditional, structural, and transformational.  Provides candidates with important language skills and knowledge.  Short grammar assignments 40%, quizzes 40%, research paper 20%. 

		3.1 (3.1.3, 3.1.4, 3.1.6) 3.2 (3.2.1, 3.2.4) 3.3.2





		ENG ----:


2 American literature electives

		Two English courses focused on American literature.  Must be junior or senior level courses.  Provides candidate with a sense of literary history, genres, and authors. [Data for electives are not included in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

		3.1 (3.1.2, 3.1.3, 3.1.5, 3.1.6), 3.2 (3.2.2, 3.2.3) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.1, 3.5.4) 3.7.1



		ENG ----: 


1 British literature elective

		English course focused on British literature.  Must be a junior or senior level course.  Provides candidate with a sense of literary history, genres, and authors. [Data for elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

Evaluation:  typically, short essays 50%, long essay 25%, quizzes 25%.

		3.1 (3.1.2, 3.1.3), 3.2.2, 3.2.3) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.1, 3.5.4) 3.7.1



		ENG ----:


2 English free-electives

		Any junior or senior level English courses.  [Data for this elective are not aligned in section 3 below, but the requirement is named here to better show our alignment with NCTE standards.]

		Alignment not possible with free elective.



		EDEN 4553: 


Methods and Materials for Teaching English in the Secondary Schools

		The study of models of teaching and instruction and of assumptions underlying current teaching-learning practices for English in the secondary schools.  Opportunities to develop skills and strategies for teaching language, literature, and composition to culturally diverse students.  Helps candidates put all their English skills and knowledge into a pedagogical and theoretical framework.  Candidates create lesson plans based on theory and research (integrated language arts, multimedia) and microteach them in class using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.”  Evaluation:  Chapter quizzes & misc. 5%, Microteaching 20%, textbook exams and weekly quizzes 35%, Literary terms quiz 5%, Anthology 5%, Teacher Research project 5%, Professionalism 5%, Three-week unit 15%, Comprehensive Portfolio 5%.

		3.1 (3.1.2, 3.1.3) 3.2 (3.2.1, 3.2.2, 3.2.3) 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.4.1, 3.4.2, 3.4.3, 3.5 (3.5.1, 3.5.4) 3.6 (3.6.1), 3.6.2, 3.6.3) 3.7.1, 4.3, 4.4



		ENG ----:  


1 multicultural course:


ENG 3633: Native American Verbal Art, 


ENG 3643:African-American Folklore, 


ENG 4363, African-American Literature,


ENG 4383 Minority Lit, 


ENG 4473 Women Writers




		Our candidates are required to take at least one multicultural courses listed to the left.  ENG 3633 is a folklore course focused on Native American oral culture; ENG 3643 is a folklore course focused on African-American oral culture; ENG 4383 is a survey of African-American literature; ENG 4383 is a survey of a literature from a broad spectrum of minorities; ENG 4473 is a survey of literature by women writers.  (See Program of Studies for more information.) Provides candidate with a sense of literary history, genres, and authors. Evaluation:  typically, short essays 50%, long essay 25%, quizzes 25%.

		3.1 (3.1.2, 3.1.3, 3.1.4), 3.2 (3.2.2, 3.2.3,  3.2.3, 3.2.5) 3.3 (3.3.1, 3.3.2, 3.3.3) 3.5 (3.5.2, 3.5.4) , 3.6 (3.6.1, 3.6.3), 3.7.1





Part 3.  Grade Policy and Minimum Expectation


ASU’s Grades and Grading System [from Arkansas State University Undergraduate Bulletin]


· A:  Excellent; for outstanding achievement: 4 points/hour.

· B:  Good; for less than outstanding but demonstrating better performance than the normal competency required for satisfactory progress toward graduation: 3 points/hour.


· C:  Satisfactory; for performance that demonstrates the normal competency required for satisfactory progress toward graduation:  2 points/hour.

· D:  Poor; for performance that meets minimum course requirements but is below standards required for satisfactory progress toward graduation: 1 point/hour.

· F:  Failure; for performance that does not meet minimum course requirements and for which no degree credit is justified:  0 points/hour.

· P:  Pass; for satisfactory performance (non-degree credit courses only - no degree credit).


· CR:  Credit; for meeting minimum degree credit standards for courses not requiring letter grades:  0 credit.

· NC:  No Credit; for NOT meeting minimum degree credit standards for courses not requiring letter grades:  0 credit.

PROFESSIONAL EDUCATION REQUIREMENTS [from BSE Check Sheet in Program of Study section]

· Overall minimum GPA of 2.50 or better


· Minimum “C” or better in ENG 1003, ENG 1013, MATH 1013 or 1023, SCED 2514, and SCOM 1203 (or Speech Proficiency)


ENGLISH BSE DEPARTMENTAL REQUIREMENTS [from BSE Check Sheet in Program of Study section]

· Overall GPA of 3.0 or better in required English major courses


· Minimum “C” or better in each required English major course


3. Summary of Data:


· Chart 2.b shows grade distribution by course from 2005-2006.

· Chart 2.c shows grade distribution by course from 2006-2007.

· Chart 2.d shows grade distribution by course from 2007-2008.

· Chart 2.e shows the mean GPA for all English major courses by year for candidates from 2005-2008.

.  

		Chart 2.b: Candidates’ Grades in Required English Courses


Distribution of 2005-2006


N = 12



		Course

		Average 


course grade (and range)

		% of candidates meeting minimum expectation

		A = 4.0

		B = 3.0

		C = 2.0

		D = 2.0



		ENG 1003

		3.60

(4.0-3.0)

		100%

		67%

		33%

		0

		0



		ENG 1013

		3.72

(4.0-3.0)

		100%

		67%

		33%

		0

		0



		ENG 2103

		3.42

(4.0-2.0)

		83%

		58%

		25%

		17%

		0



		ENG 2113

		3.50

(4.0-2.0)

		100%

		58%

		33%

		8%

		0



		ENG 3003

		3.41

(4.0-2.0)

		100%

		58%

		33%

		8%

		0



		ENG 3233 /


ENG 3243

		2.75

(4.0-3.0)

		50%

		25%

		25%

		50%

		0



		ENG 3583

		3.67

(4.0-3.0)

		100%

		67%

		33%

		0

		0



		ENG 4043

		3.67

(4.0-2.0)

		100%

		58%

		33%

		8%

		0



		ENG 4053 /


ENG 4083

		3.54

(4.0-2.0)

		100%

		50%

		42%

		8%

		0



		ENG 4063

		3.75

(4.0-3.0)

		100%

		75%

		25%

		0

		0



		British

		3.25

(4.0-2.0)

		83%

		42%

		25%

		33%

		0



		American

( 2 courses)

		3.63

(4.0-2.0)

		96%

		67%

		25%

		8%

		0



		Multicult.

		3.67

(4.0-2.0)

		100%

		67%

		25%

		8%

		0



		EDEN 4553

		3.67

(4.0-3.0)

		100%

		75%

		25%

		0

		0



		Scale:  A=4, B=3, C=2, D=1, F=0





		Chart 2.c: Candidates’ Grades in Required English Courses


Distribution of 2006-2007


N = 12



		Course

		Average 


course grade 

		% of candidates meeting minimum expectation

		A = 4.0

		B = 3.0

		C = 2.0

		D = 2.0



		ENG 1003

		3.58

(4.0-3.0)

		100%

		50

		50

		0

		0



		ENG 1013

		3.67

(4.0-3.0)

		92%

		75

		25

		0

		0



		ENG 2103

		3.42

(4.0-2.0)

		92%

		50

		25

		8

		0



		ENG 2113

		3.33

(4.0-3.0)

		100%

		33

		67

		0

		0



		ENG 3003

		3.25

(4.0-2.0)

		100%

		42

		50

		8

		0



		ENG 3233 /


ENG 3243

		3.00

(4.0-3.0)

		67%

		33

		67

		0

		0



		ENG 3583

		3.58

(4.0-3.0)

		100%

		50

		50

		0

		0



		ENG 4043

		3.58

(4.0-3.0)

		100%

		50

		50

		0

		0



		ENG 4053 /


ENG 4083

		3.17

(4.0-3.0)

		100%

		50

		50

		0

		0



		0ENG 4063

		3.75

(4.0-3.0)

		100%

		50

		50

		0

		0



		British

		3.25

(4.0-2.0)

		83%

		42

		50

		8

		0



		American

		3.63

(4.0-2.0)

		96%

		33

		58

		8

		0



		Multicult.

		3.67

(4.0-2.0)

		100%

		50

		42

		8

		0



		EDEN 4553

		3.67

(4.0-3.0)

		100%

		83

		17

		0

		0



		Scale:  A=4, B=3, C=2, D=1, F=0





		Chart 2.d: English:  Candidates’ Grades in Required English Courses


Distribution of 2007-2008


N = 10



		Course

		Average 


course grade 

		% of candidates meeting minimum expectation

		A = 4.0

		B = 3.0

		C = 2.0

		D = 2.0



		ENG 1003

		3.

(4.0-2.0)

		100%

		50

		50

		0

		0



		ENG 1013

		3.83

(4.0-2.0)

		90%

		90

		0

		10

		0



		ENG 2103

		3.60

(4.0-2.0)

		80%

		40

		40

		20

		0



		ENG 2113

		3.50

(4.0-2.0)

		100%

		60

		40

		0

		0



		ENG 3003

		3.50

(4.0-2.0)

		90%

		60

		30

		10

		0



		ENG 3233 /


ENG 3243

		3.00

(4.0-2.0)

		80%

		20

		60

		20

		0



		ENG 3583

		3.90

(4.0-2.0)

		100%

		90

		10

		0

		0



		ENG 4043

		3.70

(4.0-2.0)

		100%

		80

		20

		0

		0



		ENG 4053 /


ENG 4083

		3.63

(4.0-2.0)

		100%

		70

		30

		0

		0



		ENG 4063

		3.9

(4.0-2.0)0

		100%

		90

		10

		0

		0



		British

		3.70

(4.0-2.0)

		90%

		80

		10

		10

		0



		American

		3.80

(4.0-2.0)

		100%

		85*

		15*

		0

		0



		Multicult.

		3.70

(4.0-2.0)

		100%

		70

		30

		0

		0



		EDEN 4553

		3.63

(4.0-2.0)

		100%

		90

		10

		0

		0



		Scale: A=4, B=3, C=2, D=1, F=0               * The “American” category includes two courses.





		Chart 2.e: English GPA Data 2005-2008

Candidate’s Mean GPA for Candidates in Required English Courses, by year 


Secondary English BSE Program 



		Academic Year

		mean GPA* (range)

		% of candidates meeting minimum expectation



		2005-2006

		 3.50 (2.75-3.75)

		100%



		2006-2007

		3.35 (3.00-3.58)

		100%



		2007-2008

		3.35 (3.20-3.90)

		100%



		Scale: A=4, B=3, C=2, D=1, F=0





4.   Interpretation of how the data provide evidence for meeting standards:  



Chart 2.b shows that during the 2005-2008 period the grade averages vary from a low of 2.75 (Shakespeare/British Drama to 1800) to a high of 3.90 ENG 3583 Literature for Adolescents and ENG 4063 Comparative Modern Grammars.  All candidates passed all courses with grades of C or better.  Most candidates attained a “B” or “A” in most courses.  Individual GPAs range from 3.0 to 4.0: no candidate has a GPA lower than 3.0 in the content area.  As indicated by Chart 2.c, mean scores for overall GPA were in the “B” range.



The official “minimum expectation” (as stated in the ASU Undergraduate Bulletin) is a “C” in any particular course and an overall GPA of B or 3.0 in the content area.  Thus no grade lower than “C” is ever listed because the candidates re-take the content course to attain at least a “C.” So, in order to make the data more revealing in this report, we have set the “minimum expectation” as a “B.”  Nonetheless, few candidates made a C, with the significant exception of the” Shakespeare/British Drama to 1800” requirement.: our candidates more often attain a “C” or “B” than an “A” in that course.  Considering that Shakespeare’s plays are the most-taught literature in secondary English classrooms, the Director of English Education has begun consulting the faculty’s Shakespeare specialist concerning ways to improve candidates’ grades and to make the course more relevant to secondary education.  The weak performance in the Shakespeare course suggests weakness in a few NCTE Standards:  3.1.5-6, related to understanding Elizabethan English; 3.51, related to British literature; and 3.5.2, related to genres (drama). Other than the Shakespeare course, there do not seem to be alarming trends in the data:  scores are high compared course-to-course and year-to-year.  In conclusion, the data suggest that our candidates are strong in most of the coursework and consequently in the Standards linked to the coursework. 
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ASSESSMENT 3, PLANNING INSTRUCTION:  Three-Week Unit

[This Assessment has been revised to make the rubric more specific and better linked to NCATE standards.  Revised sections are marked in blue.  The old rubric has been deleted and replaced with a new one that will be used this Fall 2009 semester: the Three-Week Unit is an assignment specific to one course, EDEN 4553, Methods and Materials, which is offered only in the fall.  The Methods students currently working are on the Three-Week Unit.  The due date for the Unit at present is November 30, but it can be earlier if data for the assessed units are needed for a follow-up report toward accreditation.]


1.  Brief description of the assessment and its use in the program: 


The Three-Week Unit is a term project produced by each candidate while taking the course Methods and Materials for Teaching English in the Secondary School (EDEN 4553).  The syllabus description is as follows:


Produce a three-week instructional unit and daily lesson plans, incorporating language, literature, and composition.  Include the following: 


· Cover page that includes introduction and rationale; scenario information about the intended grade-level of the students; if known, provide information about the school and students you actually will be teaching. . Unit goal should be observable, content appropriate, developmentally appropriate, and based on Arkansas Frameworks.  Performance assessment should measure the unit goal and should be feasible. 


· Lesson Plans for 3 weeks, or 15 sequential days of lesson plans, including objectives, linkage to standards, sequence of activities, estimated time for each activity, and handouts and resources. The lesson plan objectives should flow logically. 


· Instructional activities should be effective in design, consistent with the goal, and cater to multiple learning styles.

a. Integrate multi-media elements with ELA 


b. Integrate issues and cultural elements with ELA


· Assessments: Daily assessments, as appropriate, and a unit “teacher test” created by you.  The teacher should favor “knowledge important to know.” The performance assessment should independently and individually assess the attainment of the unit goal.


· Assessment analysis:  Use all appropriate statistical measures to analyze performance levels and determine all meaningful changes for future units based on test performance.


· Activities should include provisions for listening, speaking, reading, and writing. Sequence a session’s activities and estimate the amount of time for each. 


· Don’t skimp on activity planning: for example, if you plan to discuss, you should draft the discussion questions.  


· You can attach supplemental materials you find or develop to help you conduct each lesson. Credit your sources to avoid plagiarism and copyright infringement.   


· Use the lesson plan template proved in College Live Text or other template approved by the instructor.

· Submit through College Live Text as a “project” and print a copy to give directly to the instructor.


[The rubric presented below was developed over summer 2009 to improve the linkage between assessment and NCTE Standards.]

		Three-Week Unit Rubric



		NCTE


Standard

		Unacceptable


1

		Acceptable


2

		Target


3

		Suggestions

		Score



		

		Through planning activities and strategies, candidate…

		Design unit to…

		



		2.2, 2.5, 2.6

		...inadequately creates learning experiences that help students understand and respond to issues and culture.

		...adequately creates learning experiences that help students understand and respond to issues and culture.

		…substantially creates learning experiences that help students understand and respond to issues and culture.

		…integrate media such as music and art; explore other arts and humanities disciplines for historical and cultural information.

		



		3.1.2

		...inadequately demonstrates understanding of interrelationship of reading, writing, speaking, and listening. 

		...adequately demonstrates understanding of interrelationship of reading, writing, speaking, and listening.

		...substantially demonstrates understanding of interrelationship of reading, writing, speaking, and listening.

		…engage students with all language arts:  reading, writing, listening, speaking, viewing, and visually presenting.

		



		3.2.1

		...inadequately demonstrates an understanding of how language and visual images affect thinking and composing.

		...adequately demonstrates an understanding of how language and visual images affect thinking and composing.

		 ...demonstrates an understanding of how language and visual images affect thinking and composing.

		…engage students in comprehending, interpreting, and producing visual and written materials.

		



		3.3.3

		...inadequately demonstrates strategies to comprehend, interpret, evaluate, and appreciate texts.

		...adequately demonstrates strategies to comprehend, interpret, evaluate, and appreciate texts.

		 ...substantially demonstrates strategies to comprehend, interpret, evaluate, and appreciate texts.

		…present a wide range of content reading strategies and assess them, and reflect on their effectiveness.

		



		3.4.1

		...inadequately uses writing strategies to generate meaning and clarify understanding.

		…adequately uses writing strategies to generate meaning and clarify understanding.

		...substantially uses writing strategies to generate meaning and clarify understanding.

		…engage students in varied composing strategies for journals, essays, essay tests, PowerPoint, etc., using elements of the writing process.

		



		3.4.1, 3.4.2, 3.4.3

		…formats and writes unit with inadequate regard for assignment guidelines and rhetorical context.

		…formats and writes unit with adequate regard for assignment guidelines and rhetorical context.

		…formats and writes unit with meticulous regard for assignment guidelines and rhetorical context.

		…include all sections of the assignment guidelines.  Use formatting (headings, bulleting, etc.) to enhance readability.

		



		4.1

		...inadequately shows experience in choosing and examining print and non-print resources.

		…adequately shows experience in choosing and examining print and non-print resources.

		...substantially shows experience in choosing and examining print and non-print resources.

		…feature a range of teaching practices; select a range of materials that are grounded in current learning theory.

		



		4.2

		...inadequately demonstrates ability to design instruction to meet the needs of all students and provide for students’ progress and success.

		…adequately demonstrates ability to design instruction to meet the needs of all students and provide for students’ progress and success.

		...substantially demonstrates ability to design instruction to meet the needs of all students and provide for students’ progress and success.

		…meet the needs of all students and provide for continuous progress.  Organize your classroom environment to promote whole group, small group, and individual learning opportunities.

		



		4.3

		...inadequately uses interdisciplinary teaching strategies and materials.

		…adequately uses interdisciplinary teaching strategies and materials.

		...substantially uses interdisciplinary teaching strategies and materials.

		Create interdisciplinary elements in your unit; work with other teachers to create an interdisciplinary unit.

		



		4.10

		...inadequately uses assessment.

		…adequately uses assessment.

		...substantially uses assessment.

		Establish criteria and develop assessment strategies that allow all students to comprehend what they encounter in your unit and in life; interpret the individual and group results; assist all students in self-monitoring their growth in reading, speaking, listening, action, and viewing; explain to students, parents, and stake holders how students are assessed.

		



		Grade on 50-point scale:  50-45=A   44-40=B  39-35=C  34-30=D  below 30=F

		





Brief history of the assessment:  The three-week unit and its variations are a tradition in the English education course that goes back for generations.  It has evolved, however, to include linkage to state standards, accommodations for special needs, sensitivity to diversity and multiple intelligences, varied teaching methods, and varied assessments within the unit’s lesson plans and through the rubric with which the unit is assessed by the Methods instructor.  [The rubric presented in this rejoinder was developed last summer and has not yet been used to gather data.] 

Explanation of how faculty are trained in its use:  The one faculty member that teaches Methods was trained ages ago when he was in teacher education, but he has refreshed that procedural and declarative knowledge through regular participation in professional development (e.g., ACTELA, NCTE, and CCCC conventions).  ASU Professional Education Faculty meetings also refresh the methodology behind the three-week unit.  The faculty member who help developed the new rubric also will implement it this Fall 2009 in EDEN 4553, Methods and Materials.

How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  EDEN 4553 Methods and Materials is the only English course that requires an articulated unit.  Candidates receive a brief description in the syllabus; later, they are also given a longer list of specific requirements, a rubric, and several models of units prepared by their predecessors. 


The provisions for re-takes:  There are no re-takes for the Unit once it is submitted.  However, candidates can audition particular lessons of the Unit as they microteach (that is, make short presentations to the class) in Methods and Materials.  In addition, they consult with the instructor and on occasions are given time in class to gather feedback from their peers.


How the faculty have determined the validity and reliability of the assessment:  Research and personal experience validate the effectiveness of careful planning.  Formative data based on internships also validate the effectiveness of lesson and unit planning.  The new rubric is based on new research and NCTE models.

2.   Description of Alignment NCTE Standards


The Three-Week Unit aligns strongly with Standards 2.2, 2.5, 2.6, 3.1.2, 3.2.1, 3.3.3, 3.4.1, 3.4.2, 3.4.3, 4.1, 4.2, 4.3, and 4.10.  While the rubric submitted earlier focused more on the structural/mechanical features of the unit (cover pages, lesson plan format), the new rubric focus on the degree and kinds of impact the unit will have on student learning.  Thus the candidates will work towards integrating reading, writing, speaking, viewing, and visual presentation with issues and cultural, accommodate learners of all abilities and backgrounds, and measure their effect on student learning.

3. Summary of Data: 

[The data below were submitted in the initial report and were derived from the older, now-retired rubric.  New data will be available later this Fall 2009 semester.]


Chart 3.b (below) shows Three-Week Unit data from 2005-2008.  


Chart 3.b: Three-Week Unit 


		Grades for Three-Week Unit, 



		Year of Unit

		

		

		



		# Candidates

		

		

		



		Cover, average

		

		

		



		Lesson Plans, aver.

		

		

		



		Assessments, aver.

		

		

		



		Analysis, aver.

		

		

		



		Professional, aver.

		

		

		



		Grade total, aver.

		

		

		



		% Failed

		

		

		



		% Pass

		

		

		



		Grading Scale (20 possible points)   19-20=A   17-18=A-   15-16=B+   13-14=B   11-12=B-   9-10=C+   7-8=C   6=C-





4.   Analysis of data findings:  

NCATE Assessment 3 Rejoinder Septembert 15.doc


ASSESSMENT 4, STUDENT TEACHING:  Summative 


1.  Brief description of the assessment and its use in the program:  


Brief history of the assessment:  Near the end of the internship experience and after the completion of all required formative evaluations, the clinical supervisor and university supervisor confer with the intern to complete the Summative Evaluation.  The summative consists of eight major standards that guide ASU’s Teacher Education Programs:  Communication Skills, Professionalism, Curriculum, Teaching Models, Classroom Management, Assessment, Reflective Teaching, and Subject Matter.  These eight standards comprise 66 descriptors (applied using the Formative Evaluation form used to assess interns regularly during the internship). As part of revision of this report, the descriptors have been added to Part 2 of this section to make linkages to NCATE standards more precise.

Scoring guide/rubric:  The Summative rubric is divided into two sections:  (1) Teaching Performance and (2) the Teacher Research Project (see Section IV, Assessment 5). Teaching Performance is based on the eight outcomes of the ASU’s Conceptual Framework:  I. Communication Skills, II. Professionalism, III. Curriculum, IV. Teaching Models, V. Classroom Management, VI. Assessment, VII. Reflective Teaching, and VIII Subject Matter.


Each Teaching Performance outcome/descriptor is awarded up to 10 points, for a possible total of 80 points.  Each outcome is assessed based on this scale:


10.0-9.0   
Exceeded performance standards expected


8.9-8.0
   
Exceeded performance standards occasionally 




but consistently met performance standards


7.9-7.0

Met performance standards expected


6.9-6.0

Needed daily assistance as specified on improvement plan, 




but not consistently.


5.9-below
Needed extensive assistance


The Summative rubric also includes up to 20 points for the Teacher Research Project, making 100 points possible when combined with the Teaching Performance points.  

The final grade is based on this scale:  A= 100-90, B = 89-80, C = 79-70, D = 69-60, F = 59-lower.

The summative features eight major standards:  I. Communication Skills, II. Professionalism, III. Curriculum, IV. Teaching Models, V. Classroom Management, VI. Assessment, VII. Reflective Teaching, and VIII Subject Matter.


Below is a sample copy of “The Summative Evaluation of Teaching Performance for Teacher Intern.” The Standards


[image: image1.jpg]Summative Form 1 of 2

SUMMATIVE EVALUATION OF TEACHING PERFORMANCE FOR TEACHER INTERN
Arkansas State University

Teacher Intern: ID#: O Fan O Spring
School: Major: O 1st8-weeks 200
City: Subject or Grade Level: U 2nd 8-weeks 200

O 16-weeks 200

Campus:d ANC O Beebe O EACC U Jonesboro O Mid-South U Mountain Home Date:

Clinical Supervisor: University Supervisor:

SECTION 1. Teaching Performance: To be completed collaboratively by the clinical supervisor and university supervisor.

DIRECTIONS:
For each standard below, please rate the performance of the intern between 10-1 on the continuum that best describes the skill level and/or
disposition of the teacher intern listed above. Use the following descriptors to indicate your evaluation of the teacher intemn.

Exemplary/Target 10.0-9.0 Exceeded performance standards expected for beginning teachers within the ASU Professional
Education Unit conceptual framework

Acceptable 8.9-8.0 Exceeded performance standards occasionally but consistently met performance standards expected
for beginning teachers within the ASU Professional Edugation Unit conceptual framework

7.9-7.0 Met performance standards expected for beginning te ASU Professional Education
Unit conceptual framework

Unacceptable 6.9-6.0 Needed daily assistance as specified on the improvem
not consistently, minimum performance standards exp
Professional Education Unit conceptual framework

onstrated occasionally, but
ginning teachers within the ASU

5.9-below ilan anil did not demonstrate

U Professional Education Unit

Needed extensive assistance as specified b
performance standards expected for begi
conceptual framework

III.  Curriculum: The teacher intes
students, grade level, and cor

IV. Teaching Models: The teac!

VI. Assessment: The teacher intérn uti

determine adjustments in le

s a variety of assessment strategies to monitor student learning and to
ivities.

VII. Reflective Teaching: The tezcher intern reflects on teaching and learning.

VIIL Subject Matter: The teacher intern understands the central concepts, tools of inquiry, and structures of the
discipline(s) and creates meaningful learning experiences.
Section 1: Teaching Performance (80 points possible)
[add up points above]
Section 2: Portfolio and/or other assignments (20 points possible)
Total points (Section 1 + Section 2):
Final Grade:
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Clinical Supervisor University Supervisor

Comments: Comments:

0 I recommend, to the licensure officer, candidate for licensing. QO I recommend, to
licensing.

0 T do not recommend, to the licensure officer, candidate Q0 I do not rei
for licensing. licensing 4

Explanation, if not recommended:

(Clinical Supervisor’s Signature) (University Supervisor’s Signature)

(Date) (Date)

QO I have seen this form and it has been discussed with me. Q I have seen this form and a letter of disagreement will be
submitted to the PEP office within five (5) days. Furthermore,
I will follow the steps of the grievance procedure outlined in
the ASU student handbook.

(Teacher Intern’s Signature) (Date)
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Explanation of how faculty are trained in its use:  The Department of Teacher Education Programs creates the Summative rubric and holds a training session to acquaint the university supervisors with the instrument.  The university supervisors then train the clinical supervisors on a person-to-person basis during the semester of the candidates’ internship.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates taking SCED 2514 (Introduction to Secondary Education) are given a Teacher Education Handbook that contains examples of all documents that pertain to them, including rubrics.  In addition, EDEN (Methods and Materials) adapts the summative rubric as a rubric for microteaching, so interns have already experience the criteria before the internship.

The provisions for re-takes:  There are no re-takes for the Summative assessment.  However, the series of formative assessments performed during the internship use the same eight outcomes and provide multiple chances for the intern to improve over the course of the semester.


How the faculty have determined the validity and reliability of the assessment:  Since the instrument is intended for direct observation and has been used for the last eleven years, there is abundant subjective evidence that the Summative data are valid.  The Summative scores are based on agreement between two experienced evaluators:  the clinical and university supervisors.  However, there is no statistical validation of the instrument.  


[Chart 4.a disaggregates the data to show specific linkages.]


2.  Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

The Summative assessment is aligned with NCTE Standards in Chart 4.a (below).

Chart 4.a: Summative Alignment with NCTE Standards

Disaggregate to 

		Outcomes and Teacher Research Scores

		Linkage Analysis

		NCTE Standards Addressed



		I. Communication Skills



		Candidate demonstrates proficiency in oral and written literacy

		3.2



		I. Communication Skills


g. communicates effectively with diverse populations

		Candidate creates learning environments which promote respect for all

		4.5



		I. Communication Skills


h. utilizes technology as a tool for communication in alignment with ISTE Standards

		Candidate displays an understanding of the role of technology in communication.

		3.6.3, 4.7



		II. Professionalism 

		Strongly linked to 1.3, “Work with …faculty: and Candidate Attitudes, Standard 2.0

		1.1-4, 2.1-6





		II. Professionalism


e.  grows and develops professionally (service, membership, use of research, advocacy)

		Candidate becomes engaged professionally through actions and research

		2.5



		III. Curriculum

		Strongly linked to Candidate Knowledge, Standard 3 and broadly to all the Standards.

		3.1-7,



		III. Curriculum


b. addresses student diversity through planning, selecting materials, and selecting/creating appropriate activities for learning

		Candidate demonstrates familiarity and appreciation of the cultures of the students and helps them to appreciate other cultures.

		2.2, 2.5, 2.6, 4.5



		III. Curriculum


c. addresses students’ growth and development while planning and implementing instruction

		Candidate demonstrates familiarity and appreciation of the cultures of the students and helps them to appreciate other cultures.

		2.2, 2.5, 2.6



		III. Curriculum


d. develops clear learning goals appropriate to all students

		Candidate demonstrates familiarity and appreciation of the diversity of the students.

		2.2, 2.5, 2.6, 4.5



		III. Curriculum


g. adapts instruction to promote students’ learning based upon their strengths and life experiences

		Candidate demonstrates familiarity and appreciation of the diversity of the students.

		2.2, 2.5, 2.6



		IV. Teaching Models 

		Strongly linked to Standard 3, Candidate Knowledge, and very strongly linked to Pedagogy, Standard 4.

		3.1-7, 4.1-9



		IV. Teaching Models


k. jurisprudential inquiry (facilitate students’ thinking about social policy)

		Candidate helps students develop habits of critical thinking and judgment applied to societal events.

		2.4, 2.6



		V. Classroom Management  

		Strongly linked to Pedagogy, especially 4.6, “Engage students” 4.5, “help students to participate in dialogue, and 4.4, “create opportunities for students…”

		4.1-9,



		VI.. Assessment 

		Strongly linked to Pedagogy Standard 4.10.

		4.10



		VII. Reflective Teaching

		Connects strongly to 2.3, “Use reflective practice….” But also potentially to all the standards.

		2.1-6, especially 2.3



		VIII. Subject Matter

		Strongly linked to Standard 3.0, candidate Knowledge

		3.0



		Teacher Research Project

		Strongly linked to Pedagogy and to Teacher Research featured in 3.7.1-2.

		3.7.1-2


4.1-10





3.   Summary of the data findings attached in Section IV:  

Data for the Summative assessment are summarized in Chart 4.b (below).

Chart 4.b: Summative Data 2005-2008


		Summative Outcomes, Portfolio, and Total, 2005-2008



		Scores

		2005-2006 (n=12)

		2006-2007 (n=12)

		2007-2008 (n=10)



		Communication Skills (10 pts)

		9.17

		9.43

		9.30



		Professionalism (10 pts.)

		9.58

		9.75

		9.50



		Curriculum (10 pts.)

		9.67

		9.33

		9.50



		Teaching Models (10 points)

		9.5

		9.83

		9.40



		Classroom Management (10 pts.)

		9.42

		9.16

		9.30



		Assessment (10 pts)

		9.75

		9.33

		9.40



		Reflective Teaching (10 pts.)

		9.83

		9.58

		9.60



		Subject Matter (10 pts.)

		9.67

		9.92

		9.80



		Teacher Research Project (20 pts,) 

		18.55

		18.48

		18.60



		Total average/100

		92.14

		94.81

		94,40



		Grading Scale: A= 100-90, B = 89-80, C = 79-70, D = 69-60, F = 59-lower.





4.   Data Analysis:  

Interns averaged high scores across the Outcomes listed on the Summative rubric, indicating they have met many of the NCTE Standards.  Classroom Management scores ran the lowest from year to year, calling for more preparation in the area of Standard 4.0,  especially 4.6, “Engage students,” 4.5, “help students to participate in dialogue,” and 4.4, “create opportunities for students….”  The English Education Program used the Classroom Management data to guide program improvements. T data reflect weakness in Assessment, suggesting the need for more preparation in Standard 4.10.  Scores were strongest in Subject Matter, indicating strong preparation aligned with Standard 3.0

NCATE ASSESSMENT 4 rejoinder September 15.doc


[The Teacher Research Project’s Rubric has been redesigned and the earlier data deleted.  This Fall 2009 the revised Rubric will be used to assess Methods students and interns who are conducting Teacher Research.]

ASSESSMENT 5, EFFECT ON STUDENT LEARNING:  Teacher Research Project

1.  Brief description of the assessment and its use in the program: 


Brief history of the assessment:  Since the fall 2004 our English Education Program has required each candidate to perform a “teacher research project” during internship.  Candidate preparation for this project begins in EDEN 4553 (Methods and Materials).  In Methods the candidate first learns teacher-research techniques by working collaboratively to conduct a project in class.  Each candidate then develops a project to be carried out during the internship.  Finally, during the internship, the intern conducts the research and presents the results to the university supervisor as a written report.  The grade for the Teacher Research Project accounts for 20% of the Summative grade for the internship.

This is the Methods and Materials syllabus description of the teacher research project: 

Instructions given to candidates:  You will design a teacher-research project to be conducted during your internship. This will involve developing pre- and post-tests to accompany a lesson or unit. Research, design, implementation, and write-up will be collaborative, under the guidance of the instructor. The write-up will be in an 8-10 page report that includes the following:  title, rationale, review of literature, methodology (subjects, materials, data), analysis of data, conclusions, and references.  

During the Methods course:  First explore print sources; interview teachers; observe from your own field experiences.  Once you know roughly what you’d like to “teacher-research,” design a lesson plan or short unit, along with a pre-test and post-test.  Use one or both of your microteaching lessons to field-test your methods and pretest and posttest.  Gather data in miniature form from you microteaching field-test.  Arrange the data, analyze, and then form your conclusions.  Arrange and compose the project in the form listed below: ​​​​​​​​​​​​​​​​


I. Title 


II. Introduction/Rationale 


III. Review of Literature 


IV. Methodology: Lesson plan

V. Analysis of Data 


VI. Conclusions 


During the internship, you will refine your methods and instruments.  Conduct the research on at least one full class.  Then analyze, draw conclusions, and write up the results.  Turn the report in to the university supervisor at the prescribed due date.

Explanation of how faculty are trained in its use:  The only English faculty member to teach “teacher research” is the Methods and Materials professor.  He has a background in assessment and has read a number of books on the subject, such as MacLean and Mohr’s Teacher-Researchers at Work.  He developed the current teacher-research assignment using a quantitative approach that resembles a miniature master’s thesis or doctoral dissertation:  rationale/introduction, review of literature, methodology (design of the experiment and gathering data), data analysis, and conclusions.


How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates receive a brief description of the teacher research project in the EDEN 4553 (Methods and Materials) syllabus.  They examine examples of projects performed by their predecessors and conduct a collaborative project in class before designing their own project to be performed during the internship.  


The provisions for re-takes:  There are no provisions for retakes.  The chances for success are high, considering that the intern collaborates with the Methods instructor, who also in the university supervisor of the internship: the intern is mentored at all stages of the project.


How the faculty have determined the validity and reliability of the assessment:  Teacher research has been validated by many researchers.  The quantitative/experimental methods used in this particular version of teacher research are well validated by generations of researchers.


2   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

The Teacher Research Project is aligned with NCTE Standards in Chart 5.a (below).

Parts of the Teacher-Research Project align with specific NCTE Standards, while some Standards align broadly.  Only two NCTE descriptors are devoted to Teacher Research:  3.7.1 and 3.72, so both are listed as aligned with each process and part of the TR.   In the conception of the TR project, the candidate might draw upon any one of the 3.0 Standards.  Such a project begins and ends with reflection, so 2.3 is aligned with both the research question and the conclusions.  Context requires know the students and the school, so 2.6 is aligned.  The relevance requires knowledge not only of school and students but also of the body of existing research and gaps in it.  Review of literature is very closely aligned with research and theory, 3.71. Methodology (design of the treatment) is aligned strongly with 3.7.2, the use of TR as a model of classroom inquiry.  Data analysis aligns with 4.12.2—a means of interpreting and reporting information.  The Conclusion is reflective, aligned again with 2.3.  The write-up aligns with 3.2.2—using writing as a form of inquiry and reflection.

[Chart 5.a in newly-developed and will be used this Fall 2009 to assess the Teacher Research conducted in Methods and Materials and by interns.]


		Chart 5.a:  Teacher Research Project Rubric



		Processes and Products

		Unacceptable 


1

		Acceptable


2

		Target


3

		NCTE Standard

		Score (27 poss.) 



		

		Through process and product, candidate…

		

		



		Research question 

		…substantially examines materials relevant to the research

		…substantially examines materials relevant to the research

		…substantially examines materials relevant to the research

		2.3




		



		Context

		…inadequately explains the context of the subjects

		…adequately explains the context of the subjects

		…substantially explains the context of the subjects

		2.6

		



		Relevance

		…inadequately explains the relevance of the research

		…adequately explains the relevance of the research

		…substantially explains the relevance of the research

		2.3

		



		Review of Literature

		…inadequately conducts a review of previous research

		…adequately conducts a review of previous research

		…substantially conducts a review of previous research

		3.7.1



		



		Methodology

		…inadequately designs a lesson or unit to be tested

		…adequately designs a lesson or unit to be tested

		…substantially designs a lesson or unit to be tested

		3.7.2




		



		Data Analysis

		…inadequately analyzes the data

		…adequately analyzes the data

		…substantially analyzes the data

		4.12.2

		



		Conclusions

		…inadequately draws conclusions from the data

		…adequately draws conclusions from the data

		…substantially draws conclusions from the data

		2.3




		



		Written Product

		…inadequately reflects and learns from the research

		…adequately reflects and learns from the research

		…substantially reflects and learns from the research

		3.2.2

		



		Grade on 50-point scale:  27-25=A   24-22=B  21-19=C  18-16=D  below 15=F

		





Chart 5.a: Teacher Research Project Alignment with NCTE Standards

3.   Summary of the data findings attached in Section IV:  

The data are summarized in Chart 5.b (below).

Chart 5.b: Teacher Research Project Data 200


		Average Sub-scores and Total Scores for Teacher Research Project



		Average Sub-scores and Total Average

		Year

		Year

		Year



		Rationale 

		

		

		



		Review of Literature 

		

		

		



		Methodology

		

		

		



		Analysis of Data 

		

		

		



		Conclusions

		

		

		



		Written Product

		

		

		



		Totals

		

		

		





4.   Interpretation of how that data provide evidence for meeting standards:  

NCATE Assessment 5 rejoinder September 15.doc


[The rubric for this Comprehensive Portfolio assessment has been extensively revised to link with Arkansas Frameworks and NCTE Standards.  The old data in this section have been removed; new data will be available from this Fall 2009 semester.  Three interns are in the field during the Fall 2009 semester, and they will be the first to be assessed by this rubric.]

ASSESSMENT 6:  Comprehensive Portfolio


1.   Brief description of the assessment and its use in the program:  


The Comprehensive Portfolio:  This collection contains artifacts from coursework and clinical experiences.  Most artifacts were produced in various English education courses and evaluated previously, but in the Comprehensive Portfolio the products are revised, organized, introduced with a rationale for and explanation of each part, and integrated into a whole.  The work on the portfolio is begun during the Methods and Materials course, EDEN 4553.  It is completed during the internship when the final piece—the Teacher Research Project—is ready to be added.  The artifacts within the Comprehensive Portfolio are listed below: 


· Philosophy Statement:  This two-page statement, produced in Introduction to Secondary Education (SCED 2514), helps the candidate begin to formulate a personal philosophy based on the theories and research covered in the course.  It is reviewed also as part of the first checkpoint:  Admission into Teacher Education Programs.


· Lesson Plan Portfolio:  As candidates study works in Literature for Adolescents (ENG 3583), they are required to create one lesson plan for each novel, poem, and drama.


· Three-Week Unit:  This Methods and Materials (EDEN 4553) assignment consists of 15 sequenced, daily plans that are unified by a theme, genre, or some other literary concept.  (See Section IV, Assessment 3.)


· Writer’s Portfolio:  During the course Theory in the Teaching of Composition (ENG 4043), each candidate creates a portfolio displaying his or her writings: The candidate is asked to introduce, display, and explain the written artifacts to show three different abilities:  (1) process, or stages of writing a single piece from start to finish, (2) genres the candidate can produce, and (3) best product. 

· Reflective Journal:  Methods and Materials (EDEN 4553) candidates are given a list of reflective questions to aid them in keeping a journal focused on their experiences during the course.  This journal does not receive a separate grade but rather becomes part of the Comprehensive Portfolio assessed at the end of Methods and Materials.

· Teacher Research Project:  Through research and experience, candidates identify a pedagogical issue—usually a technique they would like to use and/or refine.  They research the literature on the issue, devise a lesson, create a pre-test and post-test, collect data, analyze data, and reach conclusions.

Brief history of the assessment: The portfolio has been a part of the English Teacher Education Program since 2001.  The university supervisor and Methods and Materials instructor made it part of the curriculum after a workshop with Bonnie Sunstein, a scholar who has written books about alternative, authentic assessment.  For this rejoinder and for future use as an instrument to assess portfolios, the rubric featured below is new.

Explanation of how faculty are trained in its use:  Faculty are trained through staff development and by reading professional literature.  The faculty member who designed this rubric is also the one who uses it in a specific course.

How candidates are informed of the assessment and its relative weight in the overall assessment of their performance in the program:  Candidates are made familiar with other types of portfolios in ENG 3583 Literature for Adolescents (lesson plan portfolio) and in ENG 4043 Theory in the Teaching of Composition (writer’s portfolio).  EDEN Methods and Materials presents portfolios as part of the assessment training.  


The provisions for re-takes:  There are no provisions for retakes.  Most of the artifacts were previous evaluated in other venues, so the Comprehensive Portfolio involves more gathering, organizing, and explaining than it does generating material.


How the faculty have determined the validity and reliability of the assessment:  Portfolios have been well-researched as a form of authentic assessment.  Juried articles and well-documented books support the validity and reliability.  The new portfolio is based on research and NCTE models; it will be field tested during the Fall 2009 semester.

2.   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  

The portfolio aligns strongly with NCTE standards.  The portfolio was designed to disaggregate as much as possible without being unwieldy as an assessment instrument.  Arkansas state standards—known as Frameworks—are largely based on NCTE standards, so in some cases the language is derived from Frameworks but at other times from NCTE language.  The rubric emphasizes the candidates’ ability to engage their students to see how interconnected the language arts are (3.1.2).  The connection between the visual and the written (3.2.1), between inquiry other language arts (3.2.2),  between writing and other language arts (3.2.3, 3.2.4, 3.2.5) are given weight by the number of descriptors and points awarded to integrating the language arts.  Emphasis is also placed on the candidate’s strategies (3.3.3).  Multimedia understanding an application, represented by 4.0, is also given emphasis.  The rubric guides the candidates to integrate many kinds of communication as possible into their lessons and units.

Scoring guide/rubric:  Chart 6.a displays the new scoring rubric for the Comprehensive Portfolio.


Chart 6.a: Rubric for Evaluating the Comprehensive Portfolio


[The rubric presented below was begun in 2007 after the Methods and Materials instructor attended a workshop presented by Charles Duke and continued beyond an April 2, 2008, workshop at CCC presented by Leni Cook.  Unfortunately, it was not implemented at that time.  Since the data produced by the older rubric did not provide adequate linkage between Assessment 6 and NCTE Standards, the newer standard-rich rubric will be put into use during the Fall 2009 semester.]


		Comprehensive Portfolio Rubric



		NCTE


Standard

		Unacceptable 


1

		Acceptable


2

		Target


3

		Suggestions

		Score



		

		Through artifacts within the Portfolio, candidate…

		

		



		3.1

		...inadequately shows a knowledge and understanding of the English language.

		...adequately shows a knowledge and understanding of the English language.

		...substantially shows a knowledge and understanding of the English language.

		In plans, consider ways to convey to you students how the language arts are interrelated.  Expose them to language patterns of diverse groups perhaps through audio tapes or movies.

		



		3.2.1

		...inadequately demonstrates understanding of the interdependency of language, visual images, thinking and composition.

		...adequately demonstrates understanding of the interdependency of language, visual images, thinking and composition.

		...substantially demonstrates understanding of the interdependency of language, visual images, thinking and composition.

		Journal entries based on quotations or diverse prompts such as art or music.  Research and/or critiques of non-print media.

		



		3.2.2

		...inadequately shows ways to teach writing, speaking, and observing as major forms of inquiry.

		...adequately shows ways to teach writing, speaking, and observing as major forms of inquiry.

		...substantially shows ways to teach writing, speaking, and observing as major forms of inquiry.

		Close reading of text or speeches.  Explications.

		



		3.2.3

		...inadequately shows ways to teach students composing processes that result in their creating various forms of oral, visual, and written literacy.

		...adequately shows ways to teach students composing processes that result in their creating various forms of oral, visual, and written literacy.

		...substantially shows ways to teach students composing processes that result in their creating various forms of oral, visual, and written literacy.

		PowerPoints as book talks or research projects, integrating visual, speaking, and print.

		



		3.2.4

		...inadequately shows ways to teach students how to use writing, visually images, and speaking for a variety of purposes and audiences

		...adequately shows ways to teach students how to use writing, visually images, and speaking for a variety of purposes and audiences 

		...substantially shows ways to teach students how to use writing, visually images, and speaking for a variety of purposes and audiences

		Propaganda posters; PowerPoints that inform or persuade.  Debates on issues held in class.

		



		3.2.5.

		...inadequately shows ways to teach students how to apply knowledge of language structure and conventions toward creating and critiquing non-print texts

		...adequately shows ways to teach students how to apply knowledge of language structure and conventions toward creating and critiquing non-print texts

		...substantially shows ways to teach students how to apply knowledge of language structure and conventions toward creating and critiquing non-print texts

		Analyze and then have students imitate models of good prose, poetry, drama, or speeches.  

		



		3.3.1

		... adequately integrates into teaching continuous use of carefully designed learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts of varying complexity and difficulty

		... adequately integrates into teaching continuous use of carefully designed learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts of varying complexity and difficulty

		 ... substantially integrates into teaching continuous use of carefully designed learning experiences that encourage students to demonstrate their ability to read and respond to a range of texts of varying complexity and difficulty.

		Literature Circles.  Independent reading:  keep a supply of books in your classroom or provide lists of suggested readings.  Book talks, to let students catch the interests of potential readers.

		



		3.5.

		...inadequately shows how teach students to understand an extensive range or literature from diverse countries and cultures  

		…adequately shows how teach students to understand an extensive range or literature from diverse countries and cultures  

		...substantially shows how teach students to understand an extensive range or literature from diverse countries and cultures  

		Short stories and short poems.

		



		3.6.1, 2.5

		...inadequately shows how to teach students to recognize the influence of media on culture and on people’s actions and communication

		…adequately shows how to teach students to recognize the influence of media on culture and on people’s actions and communication

		…substantially shows how to teach students to recognize the influence of media on culture and on people’s actions and communication

		Record and play excerpts from pundits who are extreme in their views.

		



		3.6.2

		...inadequately shows how to teach students to construct meaning from media and non-print texts

		…adequately shows how to teach students to construct meaning from media and non-print texts

		...substantially shows how to teach students to construct meaning from media and non-print texts

		Play a movie with the sound turned off:  focus on camera techniques.  Play a movie with sound on but picture off.

		



		3.6.3

		...inadequately how to teach students to understand the role of technology in communication

		…adequately how to teach students to understand the role of technology in communication

		...substantially how to teach students to understand the role of technology in communication

		Have students give reports via media such as PowerPoint.

		



		3.7

		...inadequately displays candidate’s knowledge of research theory and findings.

		…adequately displays candidate’s knowledge of research theory and findings.

		...substantially displays candidate’s knowledge of research theory and findings.

		Provide a theoretical rationale for each lesson.

		



		4.0

		…inadequately demonstrates dispositions to integrate knowledge of English language art, student teaching, and practice

		…adequately demonstrates dispositions to integrate knowledge of English language art, ,student teaching, and practice 

		…substantially demonstrates dispositions to integrate knowledge of English language art, ,student teaching, and practice

		In lesson plans, include media that support the study of literature.  Use Q&A and other methods to engage students.

		



		4.3

		…inadequately uses interdisciplinary methods and materials

		…adequately uses interdisciplinary methods and materials

		…substantially uses interdisciplinary methods and materials

		Work with a teacher from another discipline to produce a lesson or unit.

		



		4.5

		…inadequately  uses oral, written, and visual forms to spark oral and written interpretation.

		…adequately uses oral, written, and visual forms to spark oral and written interpretation.

		…substantially uses oral, written, and visual forms to spark oral and written interpretation.

		Use portraits or photographs and ask students to infer the subject’s emotional state.  

		



		4.6

		Inadequately incorporates technology and print/nonprint media into instruction

		…inadequately incorporates technology and print/nonprint media into instruction 

		…substantially incorporates technology and print/nonprint media into instruction for analysis and application

		Include varied media in your plans:  art and music are typical, but consider sign language and other atypical means of communication

		



		4.7

		...inadequately integrates into the ELA curriculum opportunities in which students demonstrate their abilities to use language for a variety of purposes in communication.

		…adequately integrates into the ELA curriculum opportunities in which students demonstrate their abilities to use language for a variety of purposes in communication.

		...substantially integrates into the ELA curriculum opportunities in which students demonstrate their abilities to use language for a variety of purposes in communication. 

		Journaling.  Slice of Life Biography.  “Reader Response” discussions of literature that promotes many interpretations.  

		



		4.9

		...inadequately shows how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teaches a wide variety of such strategies to all students. 

		…adequately shows how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teaches a wide variety of such strategies to all students. 

		…substantially shows how reading comprehension strategies are flexible for making and monitoring meaning in both print and nonprint texts and teaches a wide variety of such strategies to all students.

		Show students how  to read for content reading by using strategies to construct meaning.

		



		Grade on 54-point scale:  54-49=A   49-44=B  44-39=C  39-24=D  below 34=F

		





3.  Summary of the data findings attached in Section IV:  

Portfolio data for Fall 2009 have not yet been gathered.

		Comprehensive Portfolio Rubric:  Fall 2009  [in  process]



		Standard

		Unacceptable

		N

		Acceptable

		N

		Target

		N

		Score



		3.1

		

		

		

		

		

		

		



		3.2.1

		

		

		

		

		

		

		



		3.2.2

		

		

		

		

		

		

		



		3.2.3

		

		

		

		

		

		

		



		3.2.4

		

		

		

		

		

		

		



		3.2.5.

		

		

		

		

		

		

		



		3.3.1

		

		

		

		

		

		

		



		3.5.

		

		

		

		

		

		

		



		3.6.1

		

		

		

		

		

		

		



		3.6.2

		

		

		

		

		

		

		



		3.6.3

		

		

		

		

		

		

		



		3.7

		

		

		

		

		

		

		



		4.0

		

		

		

		

		

		

		



		4.6

		

		

		

		

		

		

		



		4.7

		

		

		

		

		

		

		



		4.9

		

		

		

		

		

		

		



		Overall

		

		

		

		

		

		

		



		Overall Pass Rate:





Chart 6.b: Portfolio Data Spring 2009

4.  Interpretation of how that data provide evidence for meeting standards: 
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[Assessment 7 is all new, provided to enrich the data provided in other assessments.  Also, it is evidence for in our rejoinder to the review comments based on Section V:  Use of Assessment Results to Improve Program:  we are seeking new data and making changes based on that data.]


ASSESSMENT 7:  Assessment of Program Preparation by English Candidates


1.   Brief description of the assessment and its use in the program:  


Brief history of the assessment: This is an exit survey given to interns when they complete their internship. It has been used for over 20 years, but recently it became more formalized and linked to ASU Standards.  It is not a test of the students but rather feedback from them—a measure of the strengths and weaknesses of the Teacher Education Program and specifically the English education program, as perceived by the candidates.

Scoring guide/rubric:  Candidates respond to survey questions using this scale:  3=Exemplary; 2=Acceptable; 1=Unacceptable.

Explanation of how faculty members are trained in its use: The data are provided to TEP faculty each semester once it is processed by Teacher Education Programs.  Faculty members are encouraged to use it to guide improvements in their programs.

2.   Alignment of assessment with the specific SPA standards addressed by the assessment, as they are identified in Section III:  


Chart 7.a. (below) shows the alignment between the Assessment of Program Preparation and NCTE Standards.


Chart 7.a: Alignment of Program Preparation Data with NCTE Standards


		Standards

		Linkage Analysis

		NCTE Standards Addressed



		Competency I. The Teacher Education Program (TEP) prepared me to demonstrate effective communication skills.

		This includes oral deliver and the use of visual materials while teaching.

		3.1.-7, 3.2.1-5, 3.4.1-2, 3.6.1-3



		Competency II. The Teacher Education Program (TEP) prepared me to behave in a professional, ethical, and legal manner.

		Strongly linked to 1.3, “Work with …faculty: and Candidate Attitudes, Standard 2.0

		1.1-4, 2.1-6



		Competency III. The Teacher Education Program (TEP) prepared me to plan and implement best practices in the curriculum appropriate to students, grade level, and course objectives.

		Strongly linked to Candidate Knowledge, Standard 3 and broadly to all the Standards.

		3.1-7



		Competency IV. The Teacher Education Program (TEP) prepared me to utilize a variety of teaching methods.

		Strongly linked to Standard 3, Candidate Knowledge, and very strongly linked to Pedagogy, Standard 4.

		3.1-7, 4.1-9



		Competency V. The Teacher Education Program (TEP) prepared me to utilize appropriate classroom management strategies.

		Strongly linked to Pedagogy, especially 4.6, “Engage students” 4.5, “help students to participate in dialogue, and 4.4, “create opportunities for students…”

		4.1-9



		Competency VI. The Teacher Education Program (TEP) prepared me to utilize a variety of assessment strategies to monitor student learning and to determine adjustments in learning activities.

		Strongly linked to Pedagogy Standard 4.10.

		4.10



		Competency VII. The Teacher Education Program (TEP) prepared me to reflect on teaching and learning.

		Connects strongly to 2.3, “Use reflective practice….” But also potentially to all the standards.

		2.1-6, especially 2.3



		Competency VIII. The Teacher Education Program (TEP) prepared me to understand the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

		Strongly linked to Standard 3.0, Candidate Knowledge

		3.0





3.  Summary of the data findings attached in Section IV:  Candidate data are summarized in Chart 7.b (below).


Chart 7.b: Assessment of Program Preparation 2005-2008


		ENGLISH CANDIDATE ASSESSMENT OF TEACHER EDUCATION PROGRAM (TEP) PREPARATION


Scale:  3=Exemplary; 2=Acceptable; 1=Unacceptable.

		Mean scores on 3-to-1 scale


Range: 2.1-2.7

* data unavailable.



		

		*2005-06 n=12

		2006-07


n=12

		2007-08


n=10



		Competency I. The Teacher Education Program (TEP) prepared me to demonstrate effective communication skills.



		1. ...to utilize active listening skills and provide positive feedback. 

		*

		2.5

		2.6



		2. ...to speak and write clearly and accurately in standard English.

		*

		2.6

		2.5



		3. ...to interpret students’ verbal and non-verbal communications

		*

		2.4

		2.4



		4. …to clearly communicate learning goals and instructional procedures to students.

		*

		2.6

		2.5



		5. ...to communicate challenging learning expectations to students. 

		*

		2.5

		2.5



		6. ...to effectively communicate appropriate content to students.

		*

		2.6

		2.5



		7. ...to communicate effectively with diverse populations. 

		*

		2.2

		2.3



		8. …to utilize technology as a tool for communication in alignment with ISTE Standards.

		*

		2.3

		2.4



		9. …to communicate as needed with parents or guardians about student learning. 

		*

		2.1

		2.3



		10. ...to participate in school and community communications. 

		*

		2.3

		2.4



		Competency II. The Teacher Education Program (TEP) prepared me to behave in a professional, ethical, and legal manner.



		11. ...to assume responsibility for student learning. 

		*

		2.6

		2.6



		12. …to demonstrate a professional demeanor (adheres to students’ and teachers’ legal rights and school policies, dresses and behaves in a professional and ethical manner). 

		*

		2.6

		2.6



		13. ...to maintain accurate records and confidentiality. 

		*

		2.5

		2.6



		14. …to build professional relationships including receptivity to supervision. 

		*

		2.5

		2.6



		15. …to grow and develop professionally (service, membership, use of research, advocacy). 

		*

		2.6

		2.5



		16. ...to be punctual, dependable, and responsible. 

		*

		2.6

		2.6



		17. …to demonstrate initiative and enthusiasm for teaching and the profession. 

		*

		2.6

		2.6



		Competency III. The Teacher Education Program (TEP) prepared me to plan and implement best practices in the curriculum appropriate to students, grade level, and course objectives.



		18. ...to address school-state curriculum frameworks, benchmarks, and learning outcomes through appropriate planning. 

		*

		2.4

		2.6



		19. ...to address student diversity through planning, selecting materials, and selecting/creating appropriate activities for learning. 

		*

		2.4

		2.4



		20. ...to address students’ growth and development while planning and implementing instruction. 2.5 2.4

		*

		2.5

		2.5



		21. ...to develop clear learning goals appropriate to students. 

		*

		2.6

		2.6



		22. ...to utilize appropriate materials and resources. 

		*

		2.6

		2.5



		23. ...to create or select appropriate teaching methods, learning activities, and instructional materials that are aligned with the learning goals of the lesson. 

		

		2.6

		2.5



		24. … to adapt instruction to promote students’ learning based upon strengths & experiences. 

		*

		2.4

		2.5



		25. ...to integrate the curriculum when appropriate. 

		*

		2.4

		2.6



		26. ...to demonstrate appropriate pacing of the lesson. 

		*

		2.3

		2.4



		Competency IV. The Teacher Education Program (TEP) prepared me to utilize a variety of teaching methods.



		27. nondirective teaching (promote positive human relationships). 

		*

		2.4

		2.4



		28. mastery learning and programmed instruction (ensure appropriate individual instruction). 

		*

		2.4

		2.4



		29. direct instruction (teacher directed, lecture). 

		*

		2.7

		2.6



		30. simulations (students experience the concepts and skills). 

		*

		2.5

		2.5



		31. inductive teaching (facilitate thinking process). 

		*

		2.4

		2.4



		32. concept attainment (facilitate students’ thinking strategies). 

		*

		2.5

		2.4



		33. memorization (increase learning knowledge and retention). 

		*

		2.5

		2.4



		34. inquiry (student investigation/discovery). 

		*

		2.4

		2.5



		35. cooperative learning/group investigation (students work in small groups to analyze/acquire information). 

		*

		2.5

		2.6



		36. role playing (exploration/problem solving techniques).

		*

		2.3

		2.4



		37. jurisprudential inquiry (facilitate students’ thinking about social policy). 

		*

		2.1

		2.2



		Competency V. The Teacher Education Program (TEP) prepared me to utilize appropriate classroom management strategies.



		38. ...to create an environment of respect and appropriate rapport. 

		*

		2.6

		2.6



		39. ...to create an environment that promotes fairness. 

		*

		2.7

		2.6



		40. …to communicate in a manner that fosters positive interactions with students. 

		*

		2.7

		2.6



		41. …to plan/implement appropriate procedures for the effective use of instructional time. 

		*

		2.6

		2.5



		42. …to manage the classroom to maximize productive use of instructional time. 

		*

		2.5

		2.4



		43. ...to utilize appropriate instructional and classroom management procedures appropriate to students’ development. 

		*

		2.5

		2.4



		44. ...to create a positive classroom atmosphere that is secure, inviting, and accepting of diverse ideas and opinions. 

		*

		2.6

		2.6



		45. ...to manage 

		*

		2.4

		2.4



		46. ...to engage the students and maintain the focus on the lesson by utilizing effective instructional techniques. 

		*

		2.5

		2.5



		47. ...to establish and maintain consistent standards for student behavior. 

		*

		2.5

		2.5



		48. …to attend to students’ behavior during instruction, group work, and/or practice. 

		*

		2.5

		2.5



		Competency VI. The Teacher Education Program (TEP) prepared me to utilize a variety of assessment strategies to monitor student learning and to determine adjustments in learning activities.



		49. …to monitor student learning through individual and group performances. 

		*

		2.5

		2.5



		50. ...to use students’ performances to modify and adjust instruction. 

		*

		2.5

		2.5



		51. ...to adapt assessment strategies to promote student learning based on the strengths of the student. 

		*

		2.4

		2.5



		52. ...to use formal assessment to measure student performances in relation to instructional objectives. 

		*

		2.5

		2.5



		53. ...to assess students’ prior knowledge. 

		*

		2.5

		2.5



		Competency VII. The Teacher Education Program (TEP) prepared me to reflect on teaching and learning by means of the following practices.



		54. ...to assess professional and individual strengths and weaknesses to work in a community of learners 

		*

		2.4

		2.5



		55. ...to evaluate the effects of his/her choices and actions on others in the learning community. 

		*

		2.4

		2.5



		56. ...to reflect on the extent to which the learning goals were met. 

		*

		2.5

		2.6



		57. … to use and apply the tools of inquiry to improve teaching and learning. 

		*

		2.5

		2.5



		58. ...to access knowledge from a variety of sources and to assess the validity of information obtained. 

		*

		2.5

		2.5



		59. …to interpret norm-referenced and criterion-referenced test data to facilitate learning. 

		*

		2.3

		2.3



		60. …to modify instructional plans and to evaluate curriculum according to best practices. 

		*

		2.5

		2.5



		Competency VIII. The Teacher Education Program (TEP) prepared me to understand the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.



		61. ...to present current and accurate subject matter information.

		*

		2.6

		2.5



		62. ...to demonstrate an understanding of the central content and concepts of the subject matter. 

		*

		2.7

		2.5



		63. ...to use explanations and representations that link curriculum to prior learning. 

		*

		2.6

		2.6



		64. ...to engage students in interpreting ideas from a variety of perspectives. 

		*

		2.5

		2.5



		65. ...to use methods inquiry that are central to the subject matter. 

		*

		2.5

		2.5



		66. ...to base instruction on the subject area standards established by the appropriate Specialized Professional Associations (SPAs). 

		*

		2.4

		2.4



		67. The TEP at Arkansas State University prepared me to teach in today’s schools. 

		*

		2.6

		2.5



		*The 2005-2006 competencies and descriptors are fewer and sometimes worded differently from the more recent 2006-2008 years and consequently will not fit uniformly fit on the same chart.  The range of mean scores for this 2005-2006 is 2.3-to-2.7.





4.  Interpretation of how that data provide evidence for meeting standards: The data come exclusively from English education candidates who are exiting their student teaching semester.  However, many of the descriptors pertain to the broad experience of the entire program: all the Professional Education courses and all the English major courses.  Of the several question relevant to English education, we’re pleased that one of the highest scores, a 27, was given to this descriptor:  “62. The TEP prepared me...to demonstrate an understanding of the central content and concepts of the subject matter.”  This score and others in the area of content knowledge suggest that our program is well-grounded in the subject matter, aligned with NCTE Standard 3.0.  However, one of the lowest scores, a 21, is as follows:  “Competency VIII.37: The Teacher Education Program (TEP) prepared me to understand the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students: jurisprudential inquiry (facilitate students’ thinking about social policy).”  This suggests that the standard is not being addressed adequately in our English teacher-preparation and content courses.  The newly developed rubric for the Comprehensive Portfolio (Section IV.6) has descriptors that align with jurisprudential inquiry and NCTE Standards 2.2, 2.4, 2.5, and 2.6.  The new rubric should drive courses that require students to develop Portfolio artifacts (EDEN 4553 Methods and Materials, ENG 3583 Literature for Adolescents, and ENG 3043 Theory in the Teaching of Composition) toward more jurisprudential inquiry—issues, critical thinking, and judgment.  
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ARKANSAS STATE UNIVERSITY




COLLEGE OF HUMANITIES AND SOCIAL SCIENCES

DEGREE AND MAJOR:     B.S.E.--ENGLISH             


CATALOG YEAR:             2008-09                       

NAME: ___________________________________________


ASU ID NO.  _           ________________________________                                     


SUBSTITUTION



OR TRANSFER



COURSE NO.  
GRADE

UC 1013  First Year Making Connections 
_____
_____


GENERAL EDUCATION REQUIREMENTS: 46-47 hrs.

Composition--6 hrs.:


  ENG 1003, Freshman English I
______
______


  ENG 1013, Freshman English II
______
______


Mathematics-3 hrs

  MATH 1023, College Algebra
______
______

   (Or 1054 Pre-Calc or any higher level math course for which 


     College Algebra is a prerequisite) 


Critical Thinking-3hrs:


One of the following courses:

  PHIL 1103, Intro to Philosophy
______
______ 

 PHIL 1503, Logic & Practical Reasoning 
______
______


   SCOM 1203, Oral Communications
______
______


Understanding Global Issues-3 hrs:


One of the following courses: 


  ANTH 2233, Intro to Cult Anthropology
______
______


  GEOG 2613, Intro to Geography
______
______


  HIST 1013, World Civilization to 1660
______
______


  HIST 1023, World Civilization since 1660
______
______

Arts & Humanities--9 hrs.:


Three courses must include at least one fine arts and one humanities.


Fine Arts 

  ART 2503, Fine Arts -Visual
______
______


  MUS 2503, Fine Arts -Musical
______
______


  THEA 2503, Fine Arts -Theater
______
______


Humanities 

  ENG 2003, Intro to Lit Western World I*
______
______


  ENG 2013, Intro to Lit Western World II*
______
______


  PHIL 1103, Intro to Philosophy
______
______

*  For the English BSE, least one of the English courses must be multicultural non-Western, such as ENG 2003 or ENG 2013, or upper-level equivalent.

Social Sciences--9 hrs.:


*Must include POSC 2103, HIST 2763 or HIST 2773.


  ECON 2313, Principles of Macroeconomics
_____
______

  ECON 2333, Economic Issues & Concepts
_____
______

  HIST 2763, United States to 1876* OR
______
______ 

      HIST 2773, United States since 1876*
______
______

  POSC 1003, Intro to Politics
_____
______

  POSC 2103, Intro to U.S. Govt. *
______
______

  PSY 2013, Intro to Psychology
_____
______

  SOC 2213, Intro to Sociology
_____
______

 Science-8 hrs.:


Life Sciences.  Select one of the following

  BIOL 2013 AND 2011, Biology of the Cell & Lab
______
______

  BIOL 2103 AND 2101, Mictobio for Nursing*
______
______

  BIOL 1003 AND 1001, Biological Sci & Lab
______
______

  BIOL 1033 AND 1001, Biology of Sex & Lab
______
______

  BIOL 1043 AND 1001, Plants and People & Lab
______
______

  BIOL 1063 AND 1001, People & the Envir & Lab
______
______

*If BIO 2103 is selected, the student must also take EITHER 


BIO 2203 AND 2201, Human Anatomy and Physiology I & Laboratory;


OR BIO 2233 AND 2221, Human Anatomy & Physiology II & Lab

Physical Sciences.  Select one of the following:


  CHEM 1013 AND  1011, Gen Chem I & Lab 
______
______


  GEOL 1003 AND 1001, Env. Geology &  Lab
______
______


  PHSC 1203 AND 1201, Phys Sci &  Lab
______
______


  PHYS 1103 AND 1101 , Intro to Space Sci  & Lab
______
______


  PHYS 2034, Univ. Physics I (Multimedia)
______
______


  PHYS 2054, General Physics I 
______
______


Health and Wellness-2  or 3 hrs

NRS 2203, Basic Human Nutrition 
______
______   

PE 1002, Concepts of Fitness
______
______

                                                                                                         SUBSTITUTION



OR TRANSFER



COURSE NO.  
GRADE

MAJOR REQUIREMENTS--ENGLISH: 39* hrs. 

*One of the literature courses should be either multicultural in nature or have strong multicultural component.  See suggested courses at bottom of page.

  ENG 2103, Intro to Poetry & Drama
______
______


  ENG 2113, Intro to Fiction
______
______


  ENG 3003, Advanced Composition
______
______


  ENG 3233, Shakespeare OR
______
______


     ENG 3243, British Drama to 1800
______
______


  ENG 3583, Literature for Adolescents
______
______


  ENG 4043, Theory in Teaching of Comp
______
______


  ENG 4053, The English Language OR
______
______


     ENG 4083, Intro to Linguistics
______
______


  ENG 4063, Comp Modern Grammars
______
______


  British literature elective (Jr./Sr. 3 hrs.)
______
______

  American literature elective (Jr./Sr. 3 hrs.)
______
______


  American literature elective (Jr./Sr. 3 hrs.) ______
______

  ENG free elective (Jr./Sr. 3 hrs.)
______
______

  ENG free elective (Jr./Sr. 3 hrs.)
______
______

PROFESSIONAL EDUCATION REQUIREMENTS: 33 hrs

  ELSE 3643, Exceptional Student in Reg Class
______
______


  PSY 3703, Educational Psychology
______
______


  SCED 2514, Intro of Secondary Teaching
______
______


  EDEN 4553, M/M Tchng Eng in Sec School
______
______


  TIEN 4826, Tchng Internship in Sec School
______
______


  SCED 4713, Ed Msrmnt w/ Computer Appl
______
______


  SCED 3515, Perf based Instructional Design    ______
______


ADDITIONAL CERTIFICATION REQUIREMENTS: 3 hrs

  HLTH 2513, Principles of Personal Health
______
______

ENHANCEMENT or ELECTIVE HOURS for 124 total

_____________________________
______
______


_____________________________
______
______


__________________ ___________
______
______    

 GENERAL EDUCATION REQUIREMENTS


· Required that least one of these courses be taken as a Social Science: POSC 2103, HIST 2763 or HIST 2773.

· Recommended that ENG 2003 and/or ENG 2103 be taken in completion of Humanities requirements.  

PROFESSIONAL EDUCATION REQUIREMENTS


· Overall minimum GPA of 2.50 or better


· Minimum “C” or better in ENG 1003, ENG 1013, MATH 1013 or 1023, SCED 2514, and SCOM 1203 (or Speech Proficiency)


· Praxis I (PPST) minimum scores or better:  Reading 172, Writing 173, Math 171


· Complete all Professional Education courses prior to Internship (TIEN 4826)


ENGLISH BSE DEPARTMENTAL REQUIREMENTS


· Overall GPA of 3.0 or better in required English major courses


· Minimum “C” or better in each required English major course

· At least one of the English courses must be multicultural non-Western, such as ENG 2003 or ENG 2013, or upper-level equivalent.

· At least one of the required English major courses must be multicultural American, such as the following: 


ENG 3633 Native American Verbal Art


ENG 3643 African-American Folklore 


ENG 4363 African-American Literature


ENG 4383 Minority Lit 


ENG 4473 Women Writers


ARKANSAS STATE UNIVERSITY
DEGREE AND MAJOR:     B.S.E.--ENGLISH             


COLLEGE OF HUMANITIES AND SOCIAL SCIENCES
MINOR (if applicable):  ________________                                  

NAME: ______________________________________
                     

STUDENT ID NO.                         ______________                                    

ADDRESS: ___________________________________
                    CATALOG YEAR:             2008-09                        

GRADUATION CHECK LIST

32 resident hours
______


First Year Making Connections (UC 1013 or equivalent)
______


2.50 average in overall (COE/TEP minimum)
______


2.50 average at ASU (COE/TEP minimum)
______


3.0 average in major (English dept. minimum)
______


31 hours max:  CLEP, correspondence, AP, etc.
______


45 upper-level hours after 30 hours
______

57 hours minimum w/accredited senior institutions
______


124 hours for degree
______


18 of last 24 hours on ASU campus
______


32 residence hours  
______


Speech Proficiency:  SCOM 1203 or oral screening
______


    (COE/TEP requirement for BSE majors)

POSC 2103;, HIST 2783 or HIST 2773 (COE req.)
______            

Principles of Personal Health (COE/TEP requirement)
______  

No major English course lower than C (English. dept. policy) 
______


Multicultural Amer. ENG course (English dept. req.)
______

Multicultural non-West. ENG course (English dept. req.)
______


Praxis I (PPST) Scores:
______     

        Reading _____      Math _____      Writing _____


                       (172)                 (171)                    (173)

Praxis II taken
______



Current Enrollment

1._________________________________________________


2._________________________________________________


3._________________________________________________


4._________________________________________________


5._________________________________________________


6._________________________________________________


7._________________________________________________


The student has met all requirements for graduation providing he/she satisfactorily completes the courses of current enrollment.  If correspondence or transfer credit, official transcript must be filed with registrar at least three weeks prior to graduation.

________________________________________
                ____________________________________

Advisor                                  Date
                 Department Chair                        Date

________________________________________


Dean of HSS                           Date

                               Notes











English BSE Program of Study


8. Grade levels® for which candidates are being prepared
7-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
§ Firstteaching license

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
§ Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered
IN/A

13. Title of the state license for which candidates are prepared
Secondary English

14. Program report status:
g Initial Review

Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section V. Does your state require such a test?

B Yes
g No



SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NCTE
standards. (Response limited to 4,000 characters)

Arkansas State University’s main campus in Jonesboro sits in the northeast corner of the state,
straddling Crowley’s Ridge (a moraine from the last ice age), with the Missouri “boot heel” region just
30 miles northeast and with cotton and rice fields stretching 60 miles southeast across the delta to the
Mississippi River and Memphis, Tennessee. The only comprehensive public university located in this
region, ASU offers associate, bachelor, master, specialist, and some doctoral degrees to its diverse
student body. The Jonesboro campus enrollment reached 10,869 in the fall of 2007, with a total system
enrollment (including branch campuses) of 17,624.

This report is exclusively about the undergraduate, secondary-level English Education Program, which
is located only on the main campus in Jonesboro. The English Education Program is modest in size,
consisting of about a dozen completers each year. It places interns at partnership schools in Jonesboro
and in regional schools within a 70 mile radius, including some schools in Missouri.

Our program provides prospective English teachers with a broad-based general education, a major in
English, and a thorough professional education experience beginning in the students’ sophomore year
and climaxing with the final semester’s teaching internship. Students then receive their Initial Arkansas
Teacher Certification in English from the Arkansas Department of Education.

Our program is a part of ASU’s Teacher Education Programs (TEP). Although the English Education
Program is housed in the College of Humanities and Social Sciences, it is administered in cooperation
with the College of Education.

State policies: Arkansas is an NCATE Partnership state, so we embody NCATE standards. However, the
state has also mandated Praxis Il as the one and only standardized measure of the candidates’ abilities.
Praxis 11 data lack strong alignment with NCTE Standards, but perhaps the full battery of English exams
required in Arkansas (Content Knowledge, Essays, and Pedagogy) may align more strongly with NCTE
Standards than does the one exam (Content Knowledge) required by some states.

Institutional polices: The undergraduate English Education at Arkansas State University is managed
through a partnership between two colleges:

1. The College of Humanities and Social Sciences houses the Department of English and Philosophy.
All advising of English candidates and all supervision of the English internship are provided through the
Department of English and Philosophy. EDEN 4553, Methods and Materials for Teaching English in the
Secondary Schools, is a professional education course, but it is taught through the Department of
English and Philosophy. The required content courses are administered by the Department of English
and Philosophy:

0 ENG 2103 Introduction to Poetry and Drama

0 ENG 2113 Introduction to Fiction

0 ENG 3003 Advanced Composition

0 ENG 3233 Shakespeare or ENG 3243 British Drama to 1800
0 ENG 3583 Literature for Adolescents

0 ENG 4043 Theory in the Teaching of Composition

0 ENG 4053 The English Language or ENG 4083 Linguistics
0 ENG 4063 Comparative Modern Grammars

0 3 hours of British literature

0 6 hours American literature

0 6 hours of elective that must include a multicultural English course

2. The College of Education houses Teacher Education Programs. Professional education courses and all
field work are administered by that college and department. The COE manages all the Praxis data. At




SU, all “content” programs are headquartered and administered in the departments that specialize in
hat content; yet all content specialists are also part of the Professional Education Faculty, a kind of
interdisciplinary dual appointment that brings together program directors from History, Art, Music,
Business, PE, Agriculture, and other fields with their Professional Education colleagues.

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

Field and clinical experiences are an integral part of the teacher education preparation program. They are
designed to give candidates guided and controlled experiences with professionals in the secondary
schools. It is the responsibility of the Coordinator of Teaching Internship and Field Experiences in the
Department of Professional Education Programs to make appropriate placements. These field
experiences encompass three levels of public school involvement in schools that vary in size and
diversity.

Diversity: In order to ensure that students gain experience in diverse educational settings, field sites
selected for these experiences must include schools which vary by size and diversity of student
population. Partnership schools are sorted by size and diversity: Category | schools have a diverse
student population over 35%; Category Il schools have a diverse student population between 5-35%;
Category 111 schools have a diverse student population between 0-4%. Each of the three field
experiences must be in a school from a different category so that all three categories covered. In
addition, the partnership schools are categorized by size so that the field experiences are varied also by
size of the school population.

Levels of Field Experiences: The three levels of field experiences are Field 1 in conjunction with the
course Introduction to Secondary Teaching (SCED 2514), Field 2 in conjunction with the course
Performance-based Instructional Design (SCED 3515), and Field 3 Internship (TIEN 4826). These are
experiences are described below in detail:

Field 1: Observing and Participating

Field experiences are combined with SCED 2514, Introduction to Secondary Teaching. Candidates are
assigned to a secondary school for the equivalent of 30 clock-hours of observation and related
experiences. Experiences and specific assignments are supervised by the instructor of the introductory
class.

Field 2: Planning, Delivering, and Assessing Lessons

Field 2 experiences for Secondary Education are designed to provide at least 44 clock-hours of
experience with an appropriate secondary school teacher in the candidate's field as the candidate serves
as an aide, tutor, or assistant. During the field experience, the candidates deliver and assess lessons they
plan in the coursework of Performance-based Instructional Design, SCED 3515.

Field 3: Teaching Internship

The teaching internship—the capstone experience of the teacher education program—is designed to
meld theory and practice. Secondary education candidates engage in the teaching internship all day for a
full semester.

The University recognizes that the teaching internship experience is a full-time responsibility; therefore,
other than the internship courses, interns are not permitted to enroll in other university/college courses,
including correspondence, web, distance learning, or courses at other universities or colleges. In
addition, the University does not permit a candidate to work full-time during the internship. Part-time




employment is subject to the approval of the Department Screening Committee.
Roles/Responsibilities of the Teacher Intern [from Teacher Intern Handbook]

As a teacher intern, the candidate assumes an enormous responsibility and commitment. The
responsibilities for the intern include, but are not limited to the following:

» Become familiar with and adhere to the regulations set forth by your school district. Ask for a student,
school, and personnel handbook.

» Get acquainted with your clinical supervisor, your students, and other faculty and administrative
personnel. (Learn your students’ names as quickly as possible.)

* Be prompt, courteous, dependable, and demonstrate commitment to the internship experience.

* Report any reason for absence to the school and the university supervisor no later than 8:00 a.m. on the
day of the absence. Also, fill out the absentee form.

* Be neat, clean, and appropriately dressed.

» Study the records and reports your clinical supervisor must originate and maintain; assist in making
these records and reports.

* Be prepared! Be prepared! Be prepared!

* Develop detailed lesson plans 48 hours in advance to submit to the clinical supervisor for review.
 Assume full responsibility for teaching the period of time required by the program.

* Assess student performance and report to others when appropriate.

* Analyze the student assessment data to make professional decisions about instruction.

* Participate in seminars and professional development activities.

» Demonstrate active rather than passive behavior in the classroom by

* VVolunteering to assume responsibilities, preparing lesson plans that go beyond textbook suggestions,
and asking questions concerning objectives.

In addition to teaching, interns are expected to share duties with the clinical supervisor. Such duties may
include participating in the school’s extracurricular programs, faculty meetings, professional
organizations, routine administrative and clerical tasks, parent-teacher conferences, PTA meetings,
community activities, and other activities expected of teachers.

Schedule for Secondary School Interns [verbatim from Teacher Intern Handbook]

The recommended schedule for teacher interns varies according to the progress the teacher intern makes
and the needs of the students in the classroom as determined by the clinical supervisor. Usually, the
intern is assigned some actual teaching responsibility within the first few days and gradually increases
responsibilities. In order for the teacher intern to have the opportunity to develop excellence, adherence
to the following recommended schedule is important for teacher interns:

Week One: The teacher intern should observe the classroom. During this time the intern should
familiarize himself/herself with the school, find all the areas and classrooms, complete seating charts to
learn the names of all students, observe the teacher's classroom management techniques, and learn the
schedule for the day and semester. Assist teacher with roll, record grades, grade homework and tests,
lead small or large group discussions, help students with in-class assignments, and assist the teacher with
any supervision outside the classroom.

Weeks Two-Four: Teach at least one period of instruction. Continue all supporting activities assumed.

Weeks Five-Seven: Add either another subject area to the teacher intern's teaching responsibilities or
several periods of one subject area. Continue all supporting activities.



eeks Eight-Eleven: Responsibility for at least four periods in a seven period day. Continue all
upporting activities.

eeks Twelve-Fifteen: Full-time responsibility.

eek Sixteen: Transition back to clinical supervisor. Teacher intern assumes half-time responsibility
nd should visit/teach in other classes.

linical supervisors and university supervisors oversee the recommended schedule and collaboratively
ecide if adjustments need to be made.

linical Supervisors: Clinical supervisors have at least three years experience teaching English at the
econdary level; most have more experience. They are chosen collaboratively by the Director of Teacher
Education Programs and by administrators in the partner schools. Prior to placement of interns, the
niversity supervisors of internship make recommendations of clinical supervisors that complement the
eeds and personality traits of the interns.

University Supervisors: ASU requires that university supervisors have at least three years experience
eaching English at the secondary level. Typically, the university supervisor also teaches the Methods
nd Materials course of that content area.

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

Candidates pass through a series of checkpoints: (1) admission, (2) a meeting with a BSE advisor each
semester prior to enroliment, (3) two meetings with the Director of Teacher Education Programs to
check the candidate’s status prior to internship, (4) a pre-internship validation by an English advisor, (5)
at least four formative assessments by the university supervisor and the clinical supervisor during the
internship (including a rubric and pre- and post-conferencing), and (6) a summative assessment with the
university and clinical supervisor.

Admission: A candidate’s admission into the program involves a screening interview conducted by three
members of the English BSE Committee, showing the following: (1) Pre-Professional Skills Test (Praxis
I) scores of at least 172 Reading, 176 Writing, and 171 Math, (2) a minimum GPA of 2.5 in all
coursework, with at least a grade of “C” in ENG 1003 Freshman English I, ENG 1013 Freshman
English 11, MATH 1023 College Algebra, SCED 2514 Introduction to Secondary Teaching, and SCOM
1203 Oral Communications (or speech proficiency shown through a screening interview), (3) a
minimum of 30 semester hours completed, an evaluation of Career Decision Awareness, and (4) a two-
page “philosophy of education.

Retention: In order to remain in good standing in Teacher Education Programs, a candidate must (1)
maintain a 2.5 GPA or better overall, (3) maintain a 3.0 GPA or better in English content courses, and
(4) earn at least a “C” in each professional education and content course.

Meeting with Advisor Each Semester: Every semester, a candidate meets one-on-one with an English
Education advisor to fill out a check sheet of courses completed and yet to be taken; GPA is checked.

Meetings with Director of Teacher Education Programs: The TEP Director holds large-group meetings
with prospective interns twice before the internship is launched. During the meetings, the candidates
produce evidence that they qualify for the internship:




. Formal admittance into the teacher education program

. Senior standing—a minimum of 90 semester hours

. Pre-Teacher Intern Check Form filed with the Office of Professional Education Programs

. Completion of professional education courses for secondary education majors

. Attainment of a minimum grade point average of 2.50 in all course work and a minimum grade point
verage of 2.50 in the major area. English Education Program requires a 3.00 in the major area (i.e., 3.00
PA in English courses).

. Completion of prescribed department requirements

. Completion of application forms for teaching internship eight weeks before the end of the semester or
ne week before the pre-registration date of the semester preceding teaching internship

. Completion of a medical examination report (TB test) to be presented at the time the candidate applies
or teaching internship

. Attendance at the mandatory orientation and seminar sessions for the teaching internship

0. Verification of no conviction of a felony or other crimes specified in Arkansas Code Act 1310 of
995 and Act 1313 of 1997.

alidation by Advisor: Prior to internship, an English advisor performs a final check of qualifications,
including a last-minute verification of the overall and English grade-point averages.

Exit: In order to successfully exit the program, each candidate must complete the 16-week teaching
internship, which includes formative and summative assessments and a portfolio assessment.

Remediation: Remediation occurs through many means: repeating courses, counseling, and tutoring. An
intern who underachieves can be placed on a Remediation Plan: the Director of Teacher Education
rograms holds a meeting with the intern and the clinical and university supervisors to draft benchmarks
or improvement.

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

“Learning to Teach, Teaching to Learn” is the title and philosophical heart of ASU’s Teacher Education
Conceptual Framework: teachers not only must learn to teach today’s students but also must continually
renew themselves to meet the needs of tomorrow’s students in a world of rapid technological change and
dynamic, culturally diverse classrooms.

The English Education Conceptual Framework has adopted the eight outcomes of “Learning to Teach,
Teaching to Learn” while adapting them uniquely to the needs of our future teachers of English.

All these outcomes are assessed formatively (each with a list of descriptors and sub-scores) and
summatively during the field experiences as university and clinical supervisors help candidates develop
the skills, knowledge and dispositions: see Section VI, Assessment 4 for samples of the assessments
rubrics based on the ASU Conceptual Framework.

In addition, coursework helps candidates achieve the outcomes. Following each of the eight outcomes of
the Conceptual Framework (below) is a brief description of how English Education candidates
internalize these qualities.

1. Professionalism: The teacher candidate behaves in a professional, ethical, and legal manner.
Featured in Methods and Materials (EDEN 4553) as “professionalism points” based on (1) professional
membership and involvement, and (2) demeanor. All English Education candidates become members of




CTELA, the state’s NCTE affiliate; most attend the state teacher conference.

. Communication Skills: The teacher candidate demonstrates effective communication skills.

Featured in all English courses and in all field experiences.

. Curriculum: The Teacher Candidate plans and implements curriculum appropriate to the students,
rade level, content, and course objectives.

Featured in field experiences and in the lesson plans and unit plans of Methods and Materials, Literature
or Adolescents, and Theory in the Teaching of Composition.

. Subject Matter: The teacher candidate understands the central concepts, tools of inquiry, and
tructures of the discipline(s) he or she teaches and can create learning experiences that make these
spects of subject matter meaningful for students.

Featured in all English courses, and especially in Methods and Materials, Literature for Adolescents,
heory in the Teaching of Composition, and Comparative Modern Grammars.

. Teaching Models: The teacher candidate implements a variety of teaching models.

Featured in English courses with “microteaching”: Methods and Materials, Literature for Adolescents,
heory in the Teaching of Composition, and Comparative Modern Grammars.

. Classroom Management: The teacher candidate utilizes appropriate classroom management strategies.
Featured in field experiences and in microteaching role-playing (e.g., classmates pretend to be off-task

r unruly).

. Assessment: The teacher candidate utilizes a variety of assessment strategies to monitor student
learning and to determine adjustments in learning activities.

Featured in field experiences and in the lesson plans and unit plans of Methods and Materials, Literature
or Adolescents, and Theory in the Teaching of Composition.

. Reflective Teaching: The teacher candidate reflects on teaching and learning.

Featured in field experiences (via intern’s “Reflective Journal), in Methods and Materials (Reflective
ournal), in Literature for Adolescents (Reader’s Log) and in Theory in the Teaching of Composition
Writer’s Journal). Also featured as a follow-up activity with microteaching.

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and the

relationship of the program’s assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

The varied assessments listed are consistent with those used in all of ASU’s secondary education
programs, with the partial exception of the Comprehensive Portfolio: although all programs assess a
portfolio, the contents of each discipline’s portfolio and the rubric used to evaluate it are unique to that
program.

Praxis I: Reading, Writing, and Math exams required for all candidates before admission to program.
Praxis II: This is the only standardized exam taken by all candidates for initial licensure in Arkansas.
The battery of tests, titled English Language, Literature, and Composition, consists of Content
Knowledge, Essays, and Pedagogy test.

Intern Formative Assessments: During the internship, the university and clinical supervisors assess the
intern at least four times formatively, using an instrument based on the ASU Conceptual Framework.

Intern Summative Assessments: During the internship, the university and clinical supervisors assess
summatively near the last day, using an instrument based on the ASU Conceptual Framework.

The Comprehensive Portfolio: This collection contains artifacts from coursework and clinical



xperiences. Most artifacts have been evaluated previously, but in the Comprehensive Portfolio the
roducts are revised, organized, and introduced with a rationale and explanation of each part. The
rtifacts are assembled into the portfolio in EDEN 4553 Methods and Materials. The parts of the
omprehensive Portfolio are listed below:

Philosophy Statement: This two-page statement, produced in Introduction to Secondary Education
SCED 2514), helps the candidate begin to formulate a personal philosophy based on the theories and
esearch covered in the course. It is reviewed also as part of the first checkpoint in the "Admission into
eacher Education Programs.”

Lesson Plan Portfolio: As candidates study works in Literature for Adolescents (ENG 3583), they are
equired to create one lesson plan for each novel, poem, and drama.

Three-Week Unit: This Methods and Materials (EDEN 4553) assignment consists of 15 sequenced,
aily plans that are unified by a theme, genre, or some other literary concept. (See Section IV,
ssessment 3.)

Writer’s Portfolio: During the course Theory in the Teaching of Composition (ENG 4043), each
andidate creates a portfolio displaying his or her writings: The candidate is asked to introduce, display,
nd explain the written artifacts to show three different abilities: (1) process, or stages of writing a single
iece from start to finish, (2) genres the candidate can produce, and (3) best product. (See Section 1V,
ssessment 6.)

Reflective Journal: Interns are given a list of reflective questions to aid them in keeping a journal. This
journal does not receive a separate grade but rather becomes part of the Comprehensive Portfolio that is
ssessed at the exit from the Internship.

eacher Research Project: Candidates in Methods and Materials first learn teacher-research techniques
y collaboratively conducting a project in class. Each candidate then develops a project to be carried out
uring the internship. Finally, during the internship, the intern conducts the research and presents the
esults to the university supervisor. (See Section 1V, Assessment 5.)

raxis I11: In Arkansas, passing the Praxis Il exam permits only an Initial Teaching License. To convert
0 a Standard Teaching License, teachers have up to three years to pass Praxis I11. Designed to assess the
Kills of novice teachers in their own classroom settings, Praxis 111 uses structured interviews before and
fter a classroom observation. It also requires written descriptions of the novice teacher’s class and direct
bservation of the teacher’s classroom practices by a trained state certified assessor. At ASU, we use the
raxis 111 data to reveal how well the candidates were prepared for the real world.

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

7. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

English BSE Program of Study

See Attachments panel below.

8. Candidate Information



Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:
Secondary EnglishLicensure; English BSE
' # of Cand.idates # of Program
Academic Year Enrolled in the C | 4)
Program ompleters
2005-06 12 12
2006-07 12 12
2007-08 10 10

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program'’s requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for key
content and professional coursework, clinical supervision, or administration in this program.

Faculty Member Name Robert Lamm
Highest Degree, Field, &
University(S)

PhD in English and Education University of Oklahoma

Faculty; Director of English Education; BSE advisor; BSE Committee chair.
Assignment: Indicate the role |Teaches required BSE courses: Methods and Materials (EDEN 4553), Literature

of the faculty member(® for Adolescents (ENG 3583), and Theory in the Teaching of Composition (ENG
4043).

Faculty Rank(?) Professor

Tenure Track b YES

Scholarship®, Leadership in
' P! Co-author of Dynamic Argument; published 2007 by Houghton-Mifflin, now

Professional Associations, and e .
Service®-List 03 i Cengage. Second edition in progress. State Coordinator for the NCTE
Ervicer LISt up 10 5 major | chieyvement Award in Writing and Board member (and former president) of the

contri(tilcj))tions in the past 3 NCTE state affiliate. ASU's "Outstanding Faculty Advisor Award" in 2006.
years

Since 1991, supervised ASU's secondary-level English interns in partnership
schools in Northeast Arkansas and the Missouri bootheel region. He regularly
makes presentations in the schools and conducts grant-funded faculty-
development programs. As a licensed instructor, taught English, Spanish, and
Chemistry to grades 7-12 in Oklahoma public schools, from August 1978 to May

Teaching or other
professional experience in P-

12 schools@D)

1989.
Faculty Member Name Jerry Ball
Highest Degree, Field, & PhD in English Language History, Medieval and Arthurian Literature. University of
University®) Tennessee at Knoxville

Faculty; English Department Chair (interim); BSE advisor. Teaches required BSE
f the facul (6) courses: The English Language (ENG 4053), Intro to Linguistics (ENG 4083), and
of the faculty member Comparative Modern Grammars (ENG 4063); occasionally ENG 2103 & 2113.

Assignment: Indicate the role




Faculty Ran k("

Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and

Service®:List up to 3 major
contributions in the past 3
years(lo)

Advises approximately 40 BSE candidates. Member of English BSE Committee;
chairs many other committees: General Education, Curriculum, Library.
University Honor: Faculty Teaching Award.

Teaching or other
professional experience in P-

12 schools1)

N/A

Faculty Member Name

Bryan Moore

Highest Degree, Field, &
University(s)

PhD in English, with concentration in early American lit and nature lit. TCU

Assignment: Indicate the role
of the faculty member(®)

Faculty; Director of Composition. Teaches required BSE courses: Advanced
Composition (ENG 3003), Introduction to Poetry and Drama (ENG 2103) and
Introduction to Fiction (ENG 2113).

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(10)

Three entries in Modern American Environmentalists: A Biographical Encylopedia
(2009). Author of book Ecology and Literature: Ecocentric Personification from
Antiquity to the Twenty-first Century (2008). Author of chapter "Henry David
Thoreau" in Early American Nature Writers (2008).

Teaching or other

professional experience in P- |N/A
12 schools(D
Faculty Member Name R. L. Schichler

Highest Degree, Field, &
University(s)

PhD in Medieval and Renaissance literature. Binghamton University, NY

Assignment: Indicate the role
of the faculty member(®

Faculty. Teaches required BSE courses: Shakespeare (ENG 3233), British Drama
to 1800 (ENG 3243).

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(10)

Chair of High School Writing Competition (university publication). Member of
International Society of Anglo-Saxonists and Medieval Academy of America. Book
chapter: "Ending on a Giant Theme" in Intertexts: Studies in Anglo-Saxon
Culture (2008).

Teaching or other
professional experience in P-

12 schools™1)

Before becoming a university professor, worked as a teacher for the Talmudical
Institute of Upstate New York and as a substitute for the Rochester School
District. No recent experiences, except for annually administering, judging and
editing/publishing ASU's High School Writing Competition.

Faculty Member Name

Michael Spikes

Highest Degree, Field, &

PhD in English literature, with concentration in literary theory. University of




University(5)

Indiana/Bloomington.

Assignment: Indicate the role
of the faculty member(®)

Faculty; BA advisor; BSE Committee member. Teaches required BSE courses:
Introduction to Poetry and Drama (ENG 2103) and Introduction to Fiction (ENG
2113).

Faculty Rank(")

Professor

Tenure Track

b YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Advisor for English BA program with approximately 30 advisees. Author of book:
Understanding Contemporary American Literary Criticism. Revised edition, 2007.
Organizer/committee member for the annual Delta Blues Symposium, an
international conference hosted by ASU.

Teaching or other
professional experience in P-

12 schools1)

N/A

Faculty Member Name

Sam Gennuso

Highest Degree, Field, &
University(s)

MA in English Lousiana State University

Assignment: Indicate the role
of the faculty member(®)

English BSE Committee member. Teaches required BSE general education
courses: Introduction to World Literature 1 (ENG 2003) and Introduction to
World Literature 11 (ENG 2013).

Faculty Rank(")

Assistant Professor

Tenure Track

b YES

Scholarship(s), Leadership in
Professional Associations, and
Service:List up to 3 major
contributions in the past 3
years(lo)

Member of Committees: Freshman, Composition, Athletic General Education
Advisor Named Outstanding Faculty Athletic Representative by the All-American
Coach's Association

Teaching or other
professional experience in P-

12 schools1)

N/A

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor
(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school

personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate




attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each

field)
Type and Number of Name of Assessment |Type or Form of Assessment When the Assessment Is
Assessment (12) (13) Administered (+4)
Assessment #1:
Licensure

assessment, or

addresses NCTE
standards
(optional)

Preparation by
English Candidates

other content- Praxis Il (revised) ASU
based assessment
(required)
Assessment #2:
Course Grades
Content knowledge (revised) ASU
in English(required)
Assessment #3:
Candidate ability to Three-Week Unit ASU
plan instruction (revised)
(required)
PESEERTNL #.4 ’ Student Teaching
Student teaching or !
L . Summative ASU
internship (revised)
(required)
Assessment #5:
Candidate effect on Teacher Research ASU
student leaning (revised)
(required)
Assessment #6:
Additional
Z?jiierzzr;e(esntNéan;[ Portfolio (revised) ASU
standards
(required)
Assessment #7:
Additional Assessment of
assessment that Program ASU

Assessment #8:
Additional
assessment that
addresses NCTE
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each NCTE standard on the chart below, identify the assessment(s) in Section Il that




address the standard. One assessment may apply to multiple NCTE standards.

1.0 Structure of the Basic Program. Candidates follow a specific curriculum and are expected to
meet appropriate performance assessments for preservice English language arts teachers. (Found
in Section I, Context)

2. Attitudes for English Language Arts. Through modeling, advisement, instruction, field
experiences, assessment of performance, and involvement in professional organizations, candidates
adopt and strengthen professional attitudes needed by English language arts teachers..

#1 #2 #3 #4 #5 #6 #7 #8

_

2.2 Candidates use ELA to help their students become familiar with their
own and others' cultures.

2.4 Candidates use practices designed to assist students in developing
habits of critical thinking and judgment.

2.6 Candidates engage their students in activities that demonstrate the role
of arts and humanities in learning.

€e € € € € €

€ € € € € € € €

€ € € € € € €

3. Knowledge of English Language Arts. Candidates are knowledgeable about language;
literature; oral, visual, and written literacy; print and nonprint media; technology; and research
theory and findings.

#1 #2 #3 #4 #5 #6 #7 #8

3.2 Candidates demonstrate knowledge of the practices of oral,visual, and
written literacy.

x| =x | ,=x | ,=x | =x | =x | =x | =x
_

3.4 Candidates demonstrate knowledge of different composing processes. & e e e e e e &

x| =x | ,=x | ,=x | =x | =x | =x | =x
_

3.6 Candidates demonstrate knowledge of the range and influence of print
and nonprint media and technology in comtemporary culture.

€e € € € € € €

€e € € € € €

4. Pedagogy for English Language Arts. Candidates acquire and demonstrate the dispositions
and skills needed to integrate knowledge of English language arts, students, and teaching.

#1 #2 #3 #4 #5 #6 #7 #8

x| =x | ,=x | ,=x | =x | =x | =x | =x
_




4.2 Candidates align curriculum goals and teaching strategies with
organization of classroom environments and learning experiences to € € € € € € € €
promote whole-class, small-group, and individual work.

P P P
_ :

4.4 Candidates create and sustain learning environments that promote
respect for, and support of, individual differences of ethnicity, race, € € € € € € € €
language, culture, gender, and ability.

4.6 Candidates engage students in critical analysis of different media and
communications technologies.

_

€ € € € € € € €

4.8 Candidates engage students in making meaning from texts through
personal response.

€e € € € € € €

4.10 Candidates integrate assessment consistently into instruction by using

a variety of formal and informal assessment activities and instruments to

evaluate processes and products, and creating regular opportunitiestouse e e e ¢ ¢ e e &
a variety of ways to interpret and report assessment methods and results to

students, parents, administrators, and other audiences.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5



(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. Data licensure tests for content knowledge in English language arts. NCTE standards
addressed in this entry could include but are not limited to Standards 3.1-3.7. If your state does not
require licensure tests in the content area, data from another assessment must be presented to
document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

NCATE ASSESSMENT 1 Rejoinder September 15.doc NCATE ASSESSMENT 2 rejoinder September 15.doc
NCATE Assessment 3 Rejoinder Septembert 15.doc NCATE ASSESSMENT 4 rejoinder September 15.doc
NCATE Assessment 5 rejoinder September 15.doc NCATE ASSESSMENT 6 rejoinder September 15.doc
NCATE Assessment 7 rejoinder September 15.doc

See Attachments panel below.

2. Assessment of content knowledge(15) in English language arts. NCTE standards addressed in
this entry could include but are not limited to Standards 3.1-3.7. Examples of assessments include

comprehensive examinations, GPAs or grades(1®), and portfolio tasks("). (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they
align with the specialty standards.

(17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included



3. Assessment that demonstrates candidates can effectively plan classroom-based instruction.
NCTE standards that could be addressed in this assessment include but are not limited to Standard
Categories 2 and 4. Examples of assessments include the evaluation of candidates" abliites to
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention
plans. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. NCTE standards that could be addressed in this assessment include but are
not limited to Standard Categories 2,3 and 4. An assessment instrument used in student teaching
should be submitted. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

5. Assessment that demonstrates candidate effects on student learning. NCTE standards that
could be addressed in this assessment include but are not limited to Standard Category 4. Examples
of assessments include those based on samples of children’s work, portfolio tasks, case studies,
follow-up studies, and employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

6. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1
and follow-up studies. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

7. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1
and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V
8. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1

and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should



summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in the previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Below is our rejoinder, completed in good faith and with our best efforts to date.
Changes made and location in the rejoinder:

CHANGE LOCATION

Expanded list of “Faculty Information.” Section 1.9.

Praxis Il due date (brief info) Rejoinder; Section 1.7; Section IV.1
Disaggregated data for Course Grades Section V.2

New Rubric for Three-Week Unit Section 1V.3

Disaggregated data Section 1V.4

TR eevised rubric and alignments Section V.5

Portfolio revised rubric and alignments Section 1V.6

Intern exit survey Section IV.7

PART B - STATUS OF MEETING SPA STANDARDS: Not Met

Comment: All of the performance assessments except for course grades have a generic focus that the
program has not revised to reflect the specifics of English language arts teaching. The rubrics are
general, and the levels of performance are not adequately defined across Assessments 3-6.

Rejoinder: We have disaggregated the data for Content Knowledge: Course Grades (Section 1V.2) and
Student Learning: Student Teaching Summative (Section 1V.4). In addition, we have created new
standard-aligned rubrics for Assessment 3 (Planning Instruction: Three-Week Unit), Assessment 5
(Teacher Research), and Assessment 6 (Comprehensive Portfolio).

Standard 2.2. Candidates use ELA to help their students become familiar with their own and others’
cultures: Not Met

Comment: Course grades alone do not provide sufficient evidence for this standard. Other assessments
cited are too generic in scope to provide evidence concerning the use of English language arts.

Rejoinder: In the revised Assessment 4 (Student Teaching Summative) we have disaggregated the data
to show the descriptors specific to Standard 2.2. Below are excerpts from revised Section 1V .4:




The summative consists of eight major standards that guide ASU’s Teacher Education Programs:
Communication Skills, Professionalism, Curriculum, Teaching Models, Classroom Management,
Assessment, Reflective Teaching, and Subject Matter. These eight standards comprise 66 descriptors
(applied using the Formative Evaluation form used to assess interns regularly during the internship). As
part of revision of this report, the descriptors have been added to Part 2 of this section to make linkages
to NCATE standards more precise. [Below is information taken from the matrix in Section IV.4:

» ASU Curriculum Standard I11.b. “Candidate addresses student diversity through planning, selecting
materials, and selecting/creating appropriate activities for learning. Candidate demonstrates familiarity
and appreciation of the cultures of the students and helps them to appreciate other cultures.” This aligns
with 2.2, 2.5, 2.6, and 4.5.

* lll.c. “Candidate addresses students’ growth and development while planning and implementing
instruction. Candidate demonstrates familiarity and appreciation of the cultures of the students and helps
them to appreciate other cultures.” This aligns with 2.2, 2.5, and 2.6.”

« 111.d. “Candidate develops clear learning goals appropriate to all students. Candidate demonstrates
familiarity and appreciation of the diversity of the students.” This aligns with 2.2, 2.5, 2.6, and 4.5.

* 111.g. “Candidate adapts instruction to promote students’ learning based upon their strengths and life
experiences. Candidate demonstrates familiarity and appreciation of the diversity of the students.” This
aligns with 2.2, 2.5, and 2.6

Also, in the revised Section 1V.6 (Comprehensive Portfolio), a newly-developed standards-based rubric
aligns with Standards 2.2, 2.5, and 2.6: “Target: Candidate substantially shows how to teach students to
recognize the influence of media on culture and on people’s actions and communication.”

Standard 2.5. Candidates make meaningful connections between the ELA curriculum and developments
in culture, society, and education: Not Met

Comment: Assessments cited are too generic in scope to provide evidence concerning the use of English
language arts.

Rejoinder: Our rejoinder addresses Standard 2.5 in the same way as 2.2, above.

Standard 2.6. Candidates engage their students in activities that demonstrate the role of arts and
humanities in learning: Not Met

Comment: Assessments cited are too generic in scope to provide evidence concerning the specifics of
this standard, and Assessment 3, because it is not taught, cannot provide evidence of "engagement™ with
students.

Rejoinder: Our rejoinder addresses Standard 2.6 in the same way as 2.2, above.

Standard 3.2. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy:
Not Met
Comment: No evidence in assessments cited of focuses on oral and visual literacy.

Rejoinder: Revised Section V.2 (Course Grades) has added information about the content of key
courses that address this standard: 3583 Literature for Adolescents, ENG 4043 Theory in the Teaching of
Composition, and EDEN 4553 Methods and Materials require that candidates develop and present
microteaching lessons and in-class presentation that are oral and visual in nature.

Also, in the revised Section 1V.6 (Comprehensive Portfolio), a newly-developed standards-based rubric
aligns with the following 3.2 standards:
« 3.2.1: “Target: Candidate substantially demonstrates understanding of the interdependency of



language, visual images, thinking and composition.”

« 3.2.2: “Target: Candidate substantially shows ways to teach writing, speaking, and observing as major
forms of inquiry.”

* 3.2.3: “Target: Candidate substantially shows ways to teach students composing processes that result in
their creating various forms of oral, visual, and written literacy.”

* 3.2.4: *“Target: Candidate substantially shows ways to teach students how to use writing, visually
images, and speaking for a variety of purposes and audiences.”

« 3.2.5. “Target: Candidate substantially shows ways to teach students how to apply knowledge of
language structure and conventions toward creating and critiquing non-print texts.”

In addition, the revised Section 1V.2 (Course Grades) more-fully describes the content of required
courses that teach these skills and that lead candidates to produce portfolio artifacts linked to the 3.2
standards. Specifically, ENG 3583 (Literature for Adolescents), ENG 4043 (Theory in the Teaching of
Composition) and EDEN 4553 (Methods and Materials) include pedagogical applications of theory and
research. As state in each of their course descriptions in revised Section V.2, “Candidates create lesson
plans based on theory and research (integrated language arts, multimedia) and microteach them in class
using technology such as a digital projector and SmartBoard, aligning with Standard 3.2 and 3.6.”

Standard 3.5. Candidates demonstrate knowledge of, and uses for, an extensive range of literature: Not
Met

Comment: Minimally meets indicator 3.5.1 but with no evidence of non-Western literature in the
program of study. The program does not present sufficient evidence within Assessment 2 for the other
elements of this standard, especially 3.5.2 and 3.5.4. Although Assessments 4 and 6 were also cited for
this standard, no evidence specific to these elements was found. Assessment 1, PRAXIS |1 - English
0041, is not aligned with the range and depth of the NCTE Program Standards for content.

Rejoinder: We have remedied this alignment issue with a new General Education requirement, adopted
in 2009 as English BSE policy and stated in the new BSE Check Sheet (see Program of Study) and the
ASU Undergraduate Bulletin:

» GENERAL EDUCATION REQUIREMENTS: Required that ENG 2003 and/or ENG 2103 be taken in
completion of Humanities (General Education) requirements.

Section V.2 (revised) of this report describes the World Literature courses fully and gives a rationale for
their alignment with NCTE Standards 3.5.1, 3.5.2, and 3.5.3. Below are course descriptions from Section
IV.2.:

* ENG 2003: Intro to World Literature I: Introduction to the analysis and interpretation of literary works
from several historical periods ranging from early civilizations through the Renaissance. Like most of
the literature courses, this course is aligned with NCTE’s 3.5 standard. It is not only non-Western, but
also a survey that spans cultures, genres, color, and gender. Evaluation: Short-answer and essay exams
over materials covered in class (70%) and reading quizzes (30%).

* ENG 2013, Intro to World Literature Il: Introduction to the analysis and interpretation of literary works
from several historical periods ranging from the Renaissance to the present. Like most of the literature
courses, this course is aligned with NCTE’s 3.5 standards. Evaluation: Short answer and essay exams
over materials covered in class and reading quizzes over works covered in class (70%) and reading
quizzes (30%).

Standard 3.6. Candidates demonstrate knowledge of the range and influence of print and nonprint media
and technology in contemporary culture: Not Met

Comment: Insufficient evidence for range and influence of print and nonprint media in coursework.
Other assessments cited do not focus on the specifics of this standard in their rubrics.

Rejoinder: The revised rubric for IVV.6, Comprehensive Portfolio, contains descriptors aligned with



Standard 3.6:

» 3.6.1 Target: Candidate substantially shows how to teach students to recognize the influence of media
on culture and on people’s actions and communication

* Target: 3.6.2 Candidate substantially shows how to teach students to construct meaning from media
and non-print texts

* Target: 3.6.3 Candidate substantially how to teach students to understand the role of technology in
communication

In addition, the course descriptions displayed in revised Section V.2 (Course Grades) identifies courses
with assignments, activities, and projects aligned with Standard 3.6: ENG 3583 Literature for
Adolescents, ENG 4043 Theory in the Teaching of Composition, and EDEN 4553 Methods and
Materials all explore the uses of media for communication and as a tool to aid instruction: candidates
integrate posters, PowerPoint, audio, art, and realia into their lesson plans, units, and microteaching.

Standard 4.3. Candidates integrate interdisciplinary teaching strategies and materials into the teaching
and learning process for students: Not Met
Comment: No evidence specific to this standard found in assessments cited.

Rejoinder: See the revised rubric in Section 1.6 (Comprehensive Portfolio) for descriptor and alignment
with this standard. “Target: Candidate uses interdisciplinary methods and materials.”

Standard 4.5. Candidates engage students often in meaningful discussions for the purposes of
interpreting and evaluating ideas presented through oral, written, and/or visual forms: Not Met
Comment: Must be met in a classroom situation (Assessments 2, 3, and 6 are not applicable). Other
assessments cited do not provide evidence specific to the standard.

Rejoinder: See the revised rubric in Section 1.6 (Comprehensive Portfolio) for descriptor and alignment
with this standard: “Target: Candidate substantially uses oral, written, and visual forms to spark oral and
written interpretation.” See also Section 1V.4 (Student Teaching Summative) for descriptor in the
disaggregated rubric: “VI1l.e: Candidate accesses knowledge from a variety of sources and assess the
validity of information obtained.”

Standard 4.6. Candidates engage students in critical analysis of different media and communications
technologies: Not Met

Comment: Must be met in a classroom situation (Assessments 2, 3, and 6 are not applicable). Other
assessments cited do not provide evidence specific to the standard.

Rejoinder: See the revised rubric in Section 1.6 (Comprehensive Portfolio) for descriptor and alignment
with this standard: “Target: Candidate substantially incorporates technology and print/nonprint media
into instruction for analysis and application.” See also Section IV.4 (Student Teaching Summative) for
descriptor in the disaggregated rubric: “VIl.e: Candidate accesses knowledge from a variety of sources
and assess the validity of information obtained.”

Standard 4.7. Candidates engage students in learning experiences that consistently emphasize varied uses
and purposes for language in communication: Not Met

Comment: Must be met in a classroom situation (Assessments 2, 3, and 6 are not applicable). Other
assessments cited do not provide evidence specific to the standard.

Rejoinder: The revised Section 1V.4 Student Teaching Summative presents disaggregated data as
evidence. See especially the rejoinder statement for Standard 3.6 (above) for a full explanation of the
alignment with classroom performance. See also the revised rubric in Section 1.6 (Comprehensive
Portfolio) for descriptor and alignment with this standard: “Target: Candidate substantially integrates



into the ELA curriculum opportunities in which students demonstrate their abilities to use language for a
variety of purposes in communication.” See also Section IV.4 (Student Teaching Summative) for
descriptor in the disaggregated rubric: “VI1l.e: Candidate accesses knowledge from a variety of sources
and assess the validity of information obtained.”

Standard 4.9. Candidates demonstrate that their students can select appropriate reading strategies that
permit access to, and understanding of, a wide range of print and nonprint texts: Not Met

Comment: Must be met in a classroom situation (Assessments 2, 3, and 6 are not applicable). Other
assessments cited do not provide evidence specific to the standard

Rejoinder: See the revised rubric in Section 1.6 (Comprehensive Portfolio) for descriptor and alignment
with this standard: “Target: Candidate substantially demonstrates how reading comprehension strategies
are flexible for making and monitoring meaning in both print and nonprint texts and teaches a wide
variety of such strategies to all students.” See also Section V.4 (Student Teaching Summative) for
descriptor in the disaggregated rubric: “VIl.e: Candidate accesses knowledge from a variety of sources
and assess the validity of information obtained.”

PART C - EVALUATION OF PROGRAM REPORT EVIDENCE

C.1. Candidates’ knowledge of content

Comment: Assessment 1 - PRAXIS Il English Examinations (0041, 0042, 0043). Program provides
evidence that their candidates exceed the 80% pass rate NCATE requires. It is unclear when these tests
are required--at exit? prior to student teaching? The program should clarify that. From the information
submitted, one assumes that it is an exit from the program requirement, but nothing to that effect is
stated.

Rejoinder: Candidates are required to take the battery of Assessment 1 - PRAXIS Il English
Examinations (0041, 0042, 0043) prior to graduation. Typically, the candidates take the exams during
their internship. However, we (the English Education program Professional Education Programs) have
not mandated a specific time to take these exams. We have considered requiring the exams prior to
internship, but decided instead on flexibility: candidates score better on Pedagogy once they immersed in
the school routine.

Assessment 2 - Course Grades.

Comment: Does not follow the required protocol for the course matrix [see Use of Grades on the
NCTE/NCATE Connection web page of the NCTE web site (www.ncte.org/cee/ncate)], and the required
grade range is not present in the data tables. Rather, the program has provided an aggregate for the three
academic years. Standards that require "engagement” with students in a classroom (2.6, 4.5-4.9) cannot
be met by coursework (EDEN - Methods). Data are not disaggregated by standard as required.

Rejoinder: We have corrected all these shortcomings in revised Section IV.2.

Assessment 6 - Portfolio.

Comment: This assessment consists of different sections, including Assessment 3 materials. No specific
rubric addressing levels of performance related to cited standards was submitted for any of the sections.
It is difficult to ascertain that the depth required of non-engagement standards is met. Does not provide

evidence for any of the engagement standards (2.6, 4.5-4.9) since these require classroom performance.
Data are not disaggregated by standard as required.

Rejoinder: Section 1V.2 has been revised as follows:
» Engagement standards 2.6 and 4.5-4.9 standards have been deleted from the alignment matrix. They
were originally applied to content courses that feature lesson-planning and in-class microteaching: ENG



3583 (L.iterature for Adolescents), ENG 5053 (Theory in the Teaching of Composition), and EDEN 4553
(Methods and Materials).

* The required grade range and data tables have been added. We initially thought we had followed the
Format Samples provided in “Guidelines for Using and Documenting Course Grades as a Program
Assessment.”

C.2. Candidates’ ability to understand and apply pedagogical and professional content knowledge, skills,
and dispositions

Assessment 3 Planning Instruction (three-week unit).

Comment: The rubrics as submitted are too general to determine if the cited standards that require
English language arts planning are met. This assessment, not taught, cannot be used to meet engagement
Standard 2.6. Standard Category 1.0, while cited, is met through the context narrative and the full range
of performance assessments, not in any one assessment. Data are not disaggregated by standard as
required.

Rejoinder: The rubric for Assessment 3 Planning Instruction (Three-Week Unit) has been redesigned to
better align with NCTE Standards: it has been added to the revised Section IV.3. The Three-Week Unit
is an assignment specific to one course, EDEN 4553, Methods and Materials, which is offered only in
the fall. The Methods students currently working are on the Three-Week Unit. The due date for the Unit
at present is November 30, but it can be earlier if data for the assessed units are needed for a follow-up
report toward accreditation.

Assessment 4 - Student Teaching - Summative.

Comment: This assessment is too generic in scope to provide adequate evidence for the cited standards.
This could be remedied with an addendum or a more focused overlay for the standards specific to
English language arts teaching. Data are not disaggregated by standard as required.

Rejoinder: The Student Teaching Summative consists of eight major standards that guide ASU’s
Teacher Education Programs: Communication Skills, Professionalism, Curriculum, Teaching Models,
Classroom Management, Assessment, Reflective Teaching, and Subject Matter. These eight standards
can be disaggregated into 66 descriptors (all of which were applied while observing the interns). As part
of revision of this Assessment, disaggregated descriptors have been added to Section V.4 (Student
Teaching Summative) to make linkages to NCATE standards more precise.

C.3. Candidate effects on P-12 student learning

Comment: Assessment 5 - Teacher Research Project. This assessment provides only a broad alignment,
not specific enough for evidence related to English language arts teaching. The levels of performance are
not adequately defined. No scoring rubric was submitted. Data are not disaggregated by standard as
required.

Rejoinder: The revised Assessment 5 contains a new rubric; data will come later this Fall 2009 semester.

PART D - EVALUATION OF THE USE OF ASSESSMENT RESULTS

Evidence that assessment results are evaluated and applied to the improvement of candidate performance
and strengthening of the program (as discussed in Section V of the program report)

Comment: Except for Assessment 1, the program seems to have a mostly narrative evaluation system
with anecdotal evidence from interviews with candidates and faculty. Standards require that the program
work with the unit to develop a more targeted, data-rich system for evaluating the program in all areas.

Rejoinder: In addition to the Praxis Il report, we have already begun using quantitative data from other
sources. Newly-compiled data are in this revised report as Assessment IV.7. As we prepared this, we



ould see the value of grade distributions and have used that information several ways: Upon seeing the
ourse Grade data, the ENG 3583 (Literature for Adolescents) instructor added a short unit on
‘Teaching Shakespeare” to supplement the knowledge of the candidates and to share techniques of to
each Shakespearean materials. Similarly, upon seeing the exit survey data in Section IV.7, the new
ortfolio rubric was revised to enhance pedagogical understanding of Shakespeare.

ART E - AREAS FOR CONSIDERATION

omment: See Part C for specifics regarding Assessments 2-6 and the NCTE/NCATE requirements for
ubrics and presentation of data. As submitted, most of the program's assessments are too general to
rovide adequate evidence for those standards specifically focused on English language arts teaching.
Iso the program did not submit the proper faculty information. All faculty who supervise and/or teach
ey courses in English and in education should be listed.

Rejoinder: As shown in earlier parts of this rejoinder and revised report, the rubrics have been revised
nd the data disaggregated. In addition, Section 1.9 (Faculty Information) has been expanded to include
aculty who teach the key courses in English and education.

ART F - ADDITIONAL COMMENTS

omment: It is highly recommended that the program consult with the NCTE/NCATE program
oordinator before beginning any revisions. Also, it is recommended that the program use the documents
rovided on the NCTE/NCATE Connection web page (www.ncte.org/cee/ncate/program)

Rejoinder: Dr. Rob Lamm, the preparer of the SPA report and rejoinder, telephoned and conversed with
Dr. Leni Cook, NCTE/NCATE Program Review Coordinator, in April 2009. He is using the documents
rovided on the NCTE/NCATE Connection web page.

ART G - DECISIONS
omment: The program does not currently satisfy SPA requirements for national recognition. See below
or details.

Rejoinder: We have responded to the SPA comments in good faith. Not only have we revised the report
0 added more and clearer information, but we have also made a number of changes in our program to
enefit our candidates and to better monitor and document our program’s effects on the candidates’
reparation.

ROGRAM DOES NOT MEET SPA REQUIREMENTS FOR NATIONALLY RECOGNIZED

erms and Subsequent Actions

National Recognition with Probation: The program does not satisfy SPA requirements for national
ecognition. The program has up to two opportunities to submit revised reports addressing unmet
tandards and other concerns noted in the recognition report. The range of possible deadlines for these
eports are April 15, 2009 (with a response due back from the SPA by 9/1/09); September 15, 2009 (with
response due back from the SPA by 2/1/10); and February 1, 2010 (with a response due back by
/15/10). Note that the opportunity to submit two revised reports is only possible if the first revised

eport is submitted by the April 15, 2009 deadline. However, the program should NOT submit a Revised
Report until it is confident that it has addressed all of the

nmet standards and any other critical concerns cited in this recognition report. If no reports are
ubmitted by 2/1/10, program status will revert to not recognized. After 2/1/10, NCATE will not accept a
evised report. However, the institution may submit a new program report (rather than a revised report)
ddressing all standards, at either Feb. 1 or Sept. 15 of a calendar year

Please click "*Next"



This is the end of the report. Please click "Next" to proceed.



